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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base. 
Introduction
The school development plan (SDP) to be discussed throughout this assignment was reviewed during March 2023 spring term by the school’s headteacher, staff and governors. It is reviewed every autumn, spring, and summer term between 2022 and 2025. The SDP has four targets they aim to achieve between 2022 and 2023. The target I aim to critically reflect upon within this report is the school’s target to ‘develop and embed high quality Assessment and Progression techniques for all learners in order to fulfil their potential’. Within this target the school have set themselves a sub-target of ‘developing the quality of feedback’. This sub-target will be the focus throughout this report. Here I will address how the target was identified through the school’s self-evaluation process, the action the school have decided to take to reach this target, and the processes the school have taken to assess the effectiveness of their actions within an evidence-based framework. Estyn (2019b) reported that the teachers within the school lead important aspects of the school’s development and the school consistently reviews its performance effectively. This is essential when looked at through the context of an SDP. The school works closely with the Welsh Government as a pioneer school, putting new developments into practice in relation to the Curriculum for Wales. Assessment is an area of reformation, because of the new changes in the Curriculum for Wales (CfW) (Welsh Government, 2022). This explains why the school have set assessment as a target due to it being part of the new curriculum.
Literature review 
The Welsh Government (2019) emphasize the importance of schools and the education system continually improving, with SDPs being the driving factor behind improvement. The Welsh Government (2014) have provided a framework for guidance and advice on the preparation of SDPs, setting the requirements for the content of SDPs. The framework states that regular school must often self-evaluate their performance and data. The SDP should include the details for schools to identify and implement actions aimed at addressing the priorities for improvement, outlining current high-level priorities. Schools should update the document frequently to reflect the school's progress in achieving their targets. The guidance also emphasises the need to involve a range of stakeholders, including staff, governors, learners, and parents.
Similarly, to the Welsh Government guidance, McAleavy, Riggall and Fitzpatrick (2018) suggest the importance of introducing and involving a range these stakeholders. They consulted a sample of headteachers from schools in England that went from an ‘inadequate’ to ‘good’ or ‘outstanding’ within one-to-two years, providing insight into effective school development within a short period. Good teaching and leadership were the two elements that were often referred to throughout the report. The reports states ‘teacher quality is key’ (p. 10). Teachers must be assessed, monitored, and given pathways to their professional development. There must be strong, supportive leadership roles within the school, including external roles (headteachers from other school, governors etc.). If these roles aren’t attaining to the levels needed to develop the school, quality replacement and reform is necessary. When applying this to the SDPs, all these areas contribute to the effective applications and practice of a school’s improvement. Without this, SDP targets cannot be met.
For schools to create their SDP, effective self-evaluation is essential. Estyn identified school leadership self-evaluation as an area for development (Welsh Government, 2021). For effective self-evaluation to take place, schools must self-evaluate ‘honestly, thoroughly, and with accountability’ (p. 6). Keeping this in mind, and with consistent reference to the Welsh curriculum, schools must identify their strengths and weaknesses. In schools that practice great self-evaluation, data is used by staff to identify strengths and weakness by tracking student progress (Goldstone, 2022). Data must be used as a driving factor behind the SDP plan and used to track progress. Goldstone also argues that critical external voices are necessary, which agrees with the earlier point made regarding leaderships roles support each other and receiving external support. Goldstone states that school improvement should not merely be a process that is in place in accordance with external inspection, in this context, Estyn, but something the school authentically undertakes as they want to improve. This may suggest why Estyn (2019a) have introduced new guidelines regarding the school inspection process. Schools are not required to submit self-evaluation reports due to too much stress and importance being placed on the document. Instead, the evaluation and SDP is process driven, meaning that good practice must still be displayed by schools without importance placed on forming the document.
Due to the reform in how to approach assessment within schools, there has been a push to practice formative methods (Welsh Government, 2022). With direct reference to the school in focus’ SDP, high quality assessment is the school’s target. However, ‘developing the quality of verbal and written feedback’ set within this target will be the focal point in the context of this assignment. According to Hattie and Timperley (2007), quality feedback has a crucial role in promoting effective learning. However, feedback is a complex aspect of teaching (Coe et al., 2020). There are elements that can be followed that can make the process of improvement less complex. Effective feedback should be specific to the subject, making it clear what is being praised rather than a simple “well done” (Gigante, Shell and Sharkey, 2018). Specific and clear feedback results in increased pupil motivation as the pupil will know what they need to do to improve. Black and Wiliam (1998) agree, suggesting feedback should be task focused. When discussing feedback within the Assessment for Learning (AfL) context, Wiliam (2011) argues feedback is most effective when it is formative and given during the learning process, focused on imrpovement. To do this successfully, it is essential feedback is on-going and timely. Timely feedback ensures the content is still fresh in the student’s mind, so they haven’t forgotten the information or lost motivation. By doing this, students can see the link beware their effort and results and can identify their areas of weakness (Black and Wiliam, 1998). Although there are many benefits to feedback, there are also drawbacks. Teachers have finite time and workload, and lessons can become very busy environments. This becomes more difficult if a teacher aims to provide feedback during a task or if they have a large class (Hattie & Timperley, 2007). Also, if the teacher has not created a culture based upon feedback, pupils may perceive feedback as negative or may not understand how to act upon feedback (Boud & Molloy, 2013). By ensuring feedback is ongoing it helps to create a culture of feedback.
Change in policy regarding the Welsh Government’s approach to education, schools must look at self-evaluation, SDPs, and assessment differently. SDPs, as well as feedback must be clear and concise. Schools must self-evaluate authentically. To do this efficiently, leadership roles must take it upon themselves. However, external support for leadership roles is essential. Strong leadership is an important component in pushing a school towards reaching their target. Leaderships roles must assess whether the teaching taking place is competent enough to move the school in the correct direction. Effective teaching is not only an obvious but crucial component in a school achieving its SDP, they are also responsible for applying timely and clear to encourage effective pupil learning. However, feedback can become difficult when workload and culture is considered.
Developing an action point 
As referred to in the literature review section, SDPs are created with the targets set for a short- and long-term basis. The school have set a range of targets that are being aimed for completion on a yearly basis. During each school year, these targets vary on a yearly basis. Some of the targets are aimed for completion within the set year, while some are prolonged for the two- or three-year period. For example, for the 2022-2023 period, targets are specific. The school have set four targets, with two to five sub-targets within each target. On the other hand, targets for the years 2023-2024 and 2024-2025 are vague, with no explicit target. Instead, nine targets have been set for the years 2023-2024 and five for the 2024-2025. As the school approaches the deadlines for targets (end of schoolyear) and approach the new schoolyear, the targets will be self-evaluated by the school and become more focused.
There are many factors considered contributing to the school’s self-evaluation process, with six areas being evaluated. These areas are teaching and learning organisation, leadership, provision, and environment (including ALN), well-being and equity, curriculum and standards, and learner progress. Here the school discuss what is working well and what can be done to improve. There are many forms of evaluation used to analyse what is going well and what needs improvement. Data is produced and analysed by personalised assessments and pupil and teacher surveys. Here areas of development can be identified by the school, such as a certain percentage of pupils scoring lower than expected and being placed on an intervention list. As well as analysing data, training is provided to staff for areas that need strengthening. Book looks are also undertaken to identify areas of improvement.
In relation to the school’s SDP, strategic planning is evident throughout. The school have set short and long-term targets. However, it is not just the setting of targets that is important. The schools must undertake direct and consistent action to achieve these goals. Stakeholders are also involved within the process with action progress reported to stakeholders. This helps schools to stay focused on their priorities and make data-informed decisions about resource allocation.
Focusing on the sub-target set within this assignment, the context of how this was developed as an action point within the SDP will now be addressed. The sub-target under the ‘developing assessment’ target aims to ‘developing the quality of verbal and written feedback from teachers and other practitioners’. Due to the new reform in assessment this explains why the target was set to work towards the national priorities. Key action to work towards the target here is for the school to implement assessment and progression arrangements and to support staff through the assessment journey. This explains why the school provide training to staff to help them work towards targets such as this one. For the school to be successful in reaching this target, they set the following criteria: ‘Ensure that assessments are valid, accurate and reliable’; ‘Identify how teachers are using assessment tools within their class’. This is monitored each term, like all targets. To monitor this the relevant stakeholders, the headteacher and support staff, engage in termly lesson observations and learning walks termly. This links back to earlier points mentioned during the literature review regarding headteachers needing support staff. After observations, teachers are given action points by senior stakeholders to work towards. Also, during weekly phase meetings teachers engage in discussions regarding targets and training. Funding is provided to the school by governors and the council for training. This means that the governors and local council are further stakeholders. 
When the target was monitored in December 2022 the following aims were set. Firstly, the school set the aim to prioritise approaches to assessment that deepen teachers’ understanding of pupils’ learning and their progress. Next, was to develop teachers’ and leaders’ understanding of effective classroom formative assessment practice. Furthermore, data is generated by 2023 spring term assessments. For example, with direct reference to the SDP, ‘42.86% of classes showed improvement in the implementation of assessment for learning in Spring term monitoring’. In the context of measuring impact, this demonstrates there is a positive impact, and the school and teachers are successfully working towards the target. 
The principles for SDPs have been demonstrated here, indicating the self-evaluation process, identifying, and implementing action plans, and addressing stakeholders.
Reflection and evaluation
In the monitoring of the target of developing feedback quality in December 2022, further next steps were formed. Although next steps have been set and classes have shown development towards the target, there is still potential for improvement. For example, the SDP states that classes have improved in implementing formative techniques, but this does not specifically refer to feedback, which is the focus of the target.
It is crucial to consider that feedback remains formative and does not become summative, focusing on assessment feedback. The school can also continue to train teachers during weekly meeting as this is proving to be efficient. Furthermore, the SDP does not state how this progression is impacting pupil learning. To address this, the school and/or teachers can analyse pupil learning in specific lessons where teachers are requested to focus on improving quality of feedback. Pupils feedback, potentially via a survey, can be complete to gage how students feel feedback impacts their learning and understand how to implement feedback to improve their work. During weekly meeting, a specialised session or period of a formative assessment session can focus on looking at literature and the principles stated within literature regarding effective feedback. This is where the literature review section discussing effective feedback can be applied. 
As mentioned in the last paragraph, feedback must remain formative. This is supported by Wiliam (2011) who argues that for feedback to be most effective, it must formative. This means it must be on-going, taking place during the lesson and not focused on test results. Furthermore, he states that feedback must be specific, which is also agreed by Gigante, Shell and Sharkey (2018). More principles to consider in relation to feedback is that it must be timely, so pupils do not forget the information and can see the link between their effort and understand how to apply the feedback to strengthen their areas of improvement (Black and Wiliam, 1998). Additionally, feedback becomes more effective when a culture of feedback has been created so it is essential for teachers to work towards the schools SDP target, they continue to develop feedback. Pupils will become accustomed towards feedback, fostering a better understanding in how they can apply feedback and not perceiving it as negative. The school can also focus on other forms of assessment, as well as feedback, such as questioning (Coe et. al, 2020). It can be deemed that the school are effectively working towards the SDP target. However, the considerations mentioned within this paragraph in relation to effective feedback must be made clear to teachers. This can happen during weekly meeting. Also, pupil voice regarding feedback regarding feedback may provide useful insight into progress in achieving the target. 
Conclusion
Within this report the school SDP’s and the process surrounding SDPs have been reflected upon. I have discovered how essential an effective SDP is in driving a school’s improvement over both the short and long-term. Teachers must do their all in effectively implementing the targets set within the SDP. Teachers must be supported by leadership roles within the schools, while the leaders must also have a support system who also provide critical voices for improvement. SDPs must be underpinned by school the self-evaluation process. Self-evaluation must evaluate specific areas and should be influenced by evidence such as data derived from surveys and assessments, and student and teacher progress. Importantly, it is crucial self-evaluations remain authentic. Upon self-evaluation, schools must develop targets and action points focused on improving the school’s weaknesses. The action that the schools have determined to improve their weaknesses should be evaluated on termly, assessing whether they are effectively working towards their target.  
In relation to the school’s focus on improving quality of feedback, feedback is clearly a fundamental element of effective teaching. To improve this target, teachers and leadership must consistently monitor their progress and do their all-in practicing and implementing the target. Leadership can do this through rigorous monitoring. To ensure quality of feedback is improved the following elements must be considered: timely, specific, on-going which subsequently will contribute to creating a culture of feedback. 
Moving forward I have a greater understanding regarding how fundamental target setting, developing action points, and evaluation are to schools and teachers. Every weakness must be identified through evaluation, acted upon to improve this weakness, and further evaluated to identify the effectiveness of the action in practice. Furthermore, I will look to put into practice the mentioned elements regarding effective feedback to improve my approach to assessment. If promoted into leadership roles in school, I now understand the importance of SDPs and how to effectively implement them.
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