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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)

My first year in practice in the Child in Need Team has been challenging, yet exciting. Over the past 18 months I have worked with an array of children many of which have been subject to care proceedings, children in need and children in need of protection. I feel that I have developed a good understanding of my job role however, after discussion with my mentor I have identified my learning needs as; development of court writing skills and processes, development of risk management skills and a better understanding of how the law can assist me in my role with multi agency working. 

Anxiety and nerves can interfere with an individual’s ability to communicate effectively and efficiently while in court (Trevithick, 2012).  A good quality, professionally written statement can protect social workers from hours of cross examination while giving evidence (Seymour and Seymour, 2011). Therefore, it is imperative that I can produce good quality, written work which will only be achieved by working collaboratively with service users, carers and other professionals. Families are experts in their own experiences, so it is essential that an ecological approach is taken when information gathering (Teater, 2014). This will ensure good practice, give me insight into the family’s situation and allow me to give the best possible evidence when called as a witness in court. I plan on achieving this learning need by attending the ‘Achieving Best Evidence’ training and being coached by senior colleagues during court cases. 
With support my risk management skills have vastly improved over the past 18 months. I am now able to suggest what needs to happen in a case instead of being told what needs to happen. Risk management is one of the most important and complex areas of social work and is always present while working with children and families (Thompson, 2002). When risk is handled incorrectly it can have devastating consequences for the families involved (Titterton, 2005). Many serious case reviews draw attention to the fact social workers have lost sight of the child, focusing more on parents. I will develop this need by working more complex cases, taking advice from seniors and using supervision to reflect. Kadushin and Harkness (2014) state that good supervision will allow the supervisee to critically reflect on practice, enhance skills and knowledge to provide better quality of care. 

Finally, I need to develop better knowledge of the law as this will inform my professional decision making. Legislation provides social workers with certain powers and duties. The law provides workers with a framework for decision making, which allows them to take appropriate action in any given situation (Long, Roche and Stringer, 2010). The Social Services and Wellbeing (Wales) Act 2014 stipulates that workers must promote the upbringing of children by their families. During care proceeding family members must be given consideration before foster care while planning for permanency. Having a better understanding of the law will ensure the best possible outcomes for the families that I work with. I plan on achieving this learning need by doing research into the law, looking particularly at case law and applying it more precisely to my work. 

(Words 523)







Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _ _ 22/01/2020_ _ _ _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)

The observation will be a session with a parent (Individual 1) as part of their parenting assessment. The objective of this session is to look at I1’s parenting capacity. The individual will need to show that they understand the needs of the children and that meeting those needs become above that of their own. A decision has already been made by court applying the welfare checklist under section 1(3) Children Act 1989 that grounds of an interim care order has been met under section 38 of the Children Act 1989. 
This session is session three so I1 knows what to expect and what happens during our sessions. I have previously given I1 a parenting assessment plan and explained what will happen during our sessions. 

I have worked with the family for several months and therefore know that I1 is of white Welsh heritage but does not speak Welsh. The Welsh Language Measure (2011) was introduced to make sure that the Welsh Language should not be treated any differently to the English Language. The ‘Active Offer’ which is laid out in the More than Just Words strategic framework means that individuals should be offered a service in Welsh without having to ask for it. This offer has previously been made to I1. 

I approached I1 a few weeks ago and explained that I am in the process of completing my CPEL qualification. I explained what it is and how I need to be observed as part of the process. I asked I1 if he would mind me being observed as part of this session. I1 gave verbal consent that I could be observed. I made it clear that my manager will not be assessing I1 or play any role in the assessment but instead will be observing me and my practice. However, I will confirm that it is still OK to be observed before we start the session. 

(Words 317)













	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)

I was anxious about the session as I1 had recently been hostile towards me and I had been finding it difficult to engage him in any meaningful interaction or work. I was also very aware of the power imbalance between myself and I1 as I was going to be sat across the table from I1 asking questions which would be intimidating for him. Dalrymple and Burke (2006) acknowledge that being self-aware puts practitioners in a stronger position to develop an effective working relationship with individuals. I had thought about where the session would take place and what would be more comfortable for I1 but unfortunately due to his historic hostility and aggression the session had to take place at County Hall. Littlechild (2005) notes that violence against social workers is increasing and therefore it is important to minimise hostile situations as much as possible to prevent workers becoming a victim of violence. 
When I1 arrived, I introduced him to my manager and clarified that it was still OK for the session to be observed. Although I had previously gained consent it was important to ask again in case he had changed his mind. 

I1 was happy to proceed with the observation. I did not need to make the ‘Active Offer’ that is set out in the More than just words strategic framework 2016-2019 because this had previously been done and I1 does not speak Welsh. If I1 spoke Welsh and wished for the session to take place in Welsh I would have had to utilise the skills of an interpreter or ask a member of the team who does speak Welsh to assist me. I have worked with I1 and his family for several months so I had already gathered information regarding any health, religious and cultural needs that may have informed my session with him. 

I sat opposite I1 so that he could see my face and so I could talk directly to him. Co-production is a key principle of the Social Services and Wellbeing (Wales) Act 2014 (SSWBA 2014) so it is essential that I sat in a position where I would be able to fully engage I1 in the conversation, this also showed respect and helped to redress the power imbalance. I attempted to make I1 feel comfortable and relaxed by making small talk with him. I discussed the weather and how his job was going. Thompson (2003) recognises that skilled social workers use phatic communication to make individuals feel at ease at the beginning and end of conversations. This went well and gave me an opportunity to start the assessment. I was open and honest with I1 and explained what the session was about. 

I started to ask I1 questions which went well at first. I utilised a strengths perspective focusing on what was positive and good in his parenting (Teater, 2014). However, halfway through the session things changed and I1 kept asking me to rephrase the questions as he did not understand. I found it exceedingly difficult at times to break down the questions into simpler versions of what was being asked without prompting I1 with the answers, this could have been down to my lack of experience and confidence in complex situations. Trevithick (2012) suggests that it is essential to use plain, clear language that is jargon free when speaking to individuals as this will also help to redress the power imbalance between the worker and service user. 

I1 decided that he did not want to answer my questions in relation to the parenting assessment and instead turned the session into blaming social services and the other parent for I1’s current situation. I actively listened to I1 as I became aware that he felt frustrated and not listened too. I1 was aggressive and confrontational but I was aware that this could have been because he was frightened and afraid of the situation, possibly imagining that he had to fight his way out (Koprowska, 2014). Trevithick (2012) recognises that active listening is an important skill to develop, physical gestures such as nodding the head and responses such as ‘I see’ will encourage an individual to continue speaking. I allowed I1 to continue talking but did begin to challenge what he was saying as it was incorrect. This made I1 become heighten and more aggressive. I changed my tone of voice and body language to use a low arousal approach but still found it challenging to calm I1 down. I felt intimidated but was conscious of my own body language, posture, facial expressions and tone of voice.  I knew I had to manage my own emotions so that the situation did not escalate further. 
Howe (2008) suggests that one’s own behaviour and emotions may affect another person’s feelings. Therefore, it is imperative that practitioners are aware of how to present themselves as their emotions may affect others. 

Despite I1’s hostility and aggression I did not end the session early. I felt it was important to allow him to have his say so that he did not feel hurried or rushed (Koprowska, 2014). 
On reflection I felt that I was assertive and confident in my approach. Howe (2008) states that workers who come across as hostile, anxious or defensive run the risk of alienating their service user. I used I1’s name to try and make a personal connection when asking him not to speak to me in a particular manner. I allowed I1 to say what he had to say as Braithwaite (2001) states the use of questions are futile until aggressive behaviour has stopped. 

I attempted to use a person-centred approach throughout the interaction however, this was difficult when dealing with such hostility. My openness and honesty when challenging I1 aggravated him further and the reason for the session was overshadowed by I1 not being able to control his own emotions. I1 lost sight of the reason why he was there, and the session was not productive. I feel that I used an exchange model of communication which recognised I1 as the expert in his family situation. I tried to use jargon free communication, although I recognise, I did slip into it at times and this could have put distance between myself and I1. I attempted to use I1’s own words and phrases when repeating things back to him to show him that I was listening. This also demonstrated acceptance and respect (Coulshed and Orme, 2012). 

Although the session did not go as planned and I had to think on my feet throughout the session I1 did calm down before leaving and I was able to gain enough information from the session to complete the parenting assessment. I feel that I handled the situation well as I was put on the spot and did not expect the session to turn out as it did. However, I will be mindful in future sessions to go over my questions beforehand to make sure that they are jargon free and in the simplest form possible. I am aware that language reflects power relations and can therefore impact the individuals that I work with often in an oppressive manor (Dalrymple and Burke, 2006). 
Even if I had conducted the session differently, I do not think the result would have changed. I1 is unable to take responsibility for his behaviour or for the part he has played in his children’s lives to date so that outcome would have remained the same. 

(Words, 1240)






Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	
Yes

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	
Yes, Katy asked. 

Yes, I knew why. 

	Were you clear why the social worker met with you today?

	
Yes, do parenting assessment. 

	How well prepared do you think, the social worker was for his or her meeting with you?

	
Good – she had questions written down ready. 

	  How has the social worker listened to you and respected your views and wishes?

	
Yes, she listens and writes down what I say. 

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	
Yes. 




	How has the social worker’s involvement met your expectations for this visit?

	Yes, fine. 

	Are there any other comments or suggestions that you would like to make?
	No.



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)

In this case study I am going to critically reflect on an assessment concerning the safeguarding of a young person with whom I currently work. Critical reflection is an essential part of social work. It allows practitioners to analyse everyday workings to improve professional practice and competence. Dewey (1933:3) cited in Beverley and Worsley (2007) state if practitioners fail to reflect there is a danger that “our actions become habitual or capricious”. I will illustrate how this case relates to current safeguarding legislation and the Mid and West Wales Safeguarding policies, strategies and procedures. I will demonstrate my ability to use a person-centred approach when carrying out a range of assessments and how I exercised professional judgement as a result of the information gathered. A person-centred approach is described as anti-oppressive in nature and is seen as empowering. However, using the approach in its true form may not always be possible due to agency constraints and statutory duties (Teater, 2014).  
I am going to refer to the young person in this case study as Individual 2 (I2) to ensure privacy and confidentiality are observed. This case study will look at the ongoing assessment I had to complete in order to safeguard I2 which eventually led to I2 becoming looked after by the Local Authority. I began working with I2 approximately 18 months ago when she was assessed by the Childcare Assessment Team (CCAT) as being at significant risk of child sexual exploitation (CSE). I2 was subject to a Sexual Exploitation Risk Assessment Framework (SERAF) Plan alongside a Care and Support Plan after reports were received from school that she had been going missing regularly and staying out overnight, alone on the beach. 
I2 was put on a SERAF Plan after a multi-agency strategy meeting was held under The All-Wales Child Protection Procedures (AWCPP) (2008) which has now been replaced by the Wales Safeguarding Procedures (2019). Individuals have a duty to report a child at risk under Section 130 Social Services and Wellbeing (Wales) Act 2014 and local authorities have a duty to investigate if there is reason to believe a child is suffering or likely to suffer significant harm in their area. This is known as a Section 47 Investigation under the Children Act 1989.
I2 was living with her grandmother when I took over the case due to her mother’s poor parenting, chaotic lifestyle and inability to provide I2 with routine and boundaries. I2 suffered neglectful parenting from a young age which resulted in anti-social behaviour as discussed by Horwath (2013). Neglect can have a significant impact on a child’s physical, cognitive and emotional development. Examples can include stunted brain development, adult physical health problems such as heart disease, liver problems and chronic emotional difficulties such as depression and anxiety (Howe, 2005). I2 had a good relationship with her grandmother who was also a protective factor in I2’s life. I2 had lived with her from a young age however, she was desperate for a relationship with her mother and constantly vied for her time and attention which resulted in I2 regularly going missing from her grandmother’s home. 
I2 was not going to school and when she was there her behaviour was poor and challenging. Horwath and Platt (2019) remind us that ‘challenging behaviour’ sometimes disguises the impact of CSE.  I2 would regularly abscond from school and was putting increasing strain on the local police force. It became clear through the assessment process that I2 had attachment difficulties, a key theme of attachment theory is that caregivers that are attentive and responsive to a child’s needs allows them to develop a sense of security. However, if a caregiver is separated from their child or unresponsive it triggers attachment behaviours, and the child can feel anxious and insecure (Howe, 2005). I2 was desperate for her mother’s attention and would constantly worry about her if she were not in her presence. 
I2’s SERAF Plan was regularly reviewed in her monthly Care and Support Reviews which are underpinned by Sections 37-39 Social Services and Well-being (Wales) Act 2014; Care and Support (Eligibility) (Wales) Regulations 2015 and Care and Support (Care Planning (Wales) Regulations 2015; Part 4 Code of Guidance. 
I2 continued to stay out late or would not come home at all, she was being secretive, misusing substances, and hanging around in groups of young people known for antisocial behaviour which are all clear indications that she may have been being sexually exploited or was at definite risk of sexual exploitation (NSPCC, 2021). 
The other professionals involved in this case and I became increasingly concerned about I2’s safety and wellbeing so I submitted a Multi-agency Referral Form (MARF) to CCAT’s to escalate the case to an Initial Child Protection Conference (ICPC).  As a result, I2 was put on the Child Protection Register under the category ‘Emotional Harm’ and my role as a social worker was to carry out a comprehensive assessment in accordance with the Wales Safeguarding Procedures (2019). I also had a duty to assess the needs of I2 for Care and Support under Part 3, Section 21 of the Social Services and Wellbeing (Wales) Act 2014. Due to the fact the case had been received from the CCAT’s I did not have to use the ‘Active Offer Principle’ detailed within the Welsh Language Measure (2011) because I already knew that I2’s first language was English, and she did not speak Welsh. However, it is good practice to ask an individual what language they would like to communicate in as it can prevent individuals feeling isolated and intimidated being unable to express themselves (Social Care Wales, 2020). If I worked in the CCAT’s and was meeting the family for the first time, I would always use the ‘Active Offer Principle’ to determine what language the individual and their family spoke and felt most comfortable communicating in as this is good practice and ensures that individuals feel at ease. It also conveys respect and consideration of their needs (Trevithick, 2012). 
It was imperative that I built a rapport with I2 and took time to establish a relationship. Winter (2011) suggests that children and young people who have good quality relationships with their social workers often engage more meaningfully in intervention and it can also enhance their wellbeing. It took time for me to build a relationship with I2, which took place via face-to-face sessions and by using text messages as text messages are a non-threatening and indirect form of communication. 

I also used phatic communication throughout my intervention as talking about music and TV shows are also non-threatening and can be effective while building a relationship with an individual (Koprowska, 2014). I was mindful that my role as a social worker was an immediate barrier to our relationship and that there was a power imbalance. It was crucial that I listened to I2 in order to empower her and negate the power imbalance between us, it was also vital to ensure that I did not contribute to her already oppressive situation (Banks, 2012). 
I2 being fully engaged in the assessment process and actively contributing by sharing her wishes and feelings was imperative in the relationship building process and trying to understand what was going on for I2. McColgan and McMullin (2017, p72) state, 
‘When building relationships with vulnerable young people and their families greater emphasis is needed on encouragement, self-determination and empowerment of services users’.  
Anti-oppressive practice is a fundamental part of social work practice. It involves practitioners challenging oppression and power differences in different groups in society. When being anti-oppressive practitioners need to be mindful not to contribute to a person’s oppression by using jargon, abbreviations and legal terms as it can reinforce power imbalances between service users and workers (Dominelli, 2002). I was conscious not to use complex or difficult language and that I spoke in terms that I2 understood. The intervention was led by I2 in a person-centred way that went at her pace. 
Throughout the assessment process I used a strength based, person centred approach. Teater (2014) suggests that a strengths-based approach is an empowerment-based approach which requires practitioners to work in collaboration with individuals to acknowledge their strengths and work on their difficulties to address problems. However, I was also aware this involved risk and required me to have regular supervision to discuss how the case and assessment was progressing. Gray (2011) argues that the strengths perspective is neoliberal in its view and reduces the responsibility of the state to care for individuals. However, I consider that this approach worked well as it encouraged I2 to engage with me, was non-threatening, positive and empowering. 

It was evident while assessing that I2 had suffered many Adverse Childhood Experiences (ACE’s) for every 100 people in Wales 50 have experienced at least one ACE and 14 have experienced at least four or more (ACE Aware Wales, 2020). ACE’s can include growing up in violence, parental substance misuse or parental mental ill health and neglect to name a few. ACE’s can have a detrimental effect on a person’s wellbeing and can change how the brain and body responds to stress (Public Health Wales, 2016). The human body has complex systems in place that respond to stress such as increased heart rate and blood sugar levels. If someone is constantly in ‘Fight or Flight’ mode stress hormones such as cortisol and adrenaline are released which can lead to ‘toxic stress’ and in turn wreak havoc on the body (Horwath and Platt, 2019). My assessment identified that I2 has suffered at least five ACEs which include being exposed to abuse or neglect, familial violence, mental illness, parental separation and substance abuse. 
Individuals who have suffered at least 4 or more ACE’s are twice as likely to suffer from chronic disease than those individuals who have suffered no ACE’s at all (Public Health Wales, 2016). I2 grew up not really knowing her father was and when she was 13 years old her mother blurted out that the man, who she thought was her father was not her father at all.  I2’s ‘suspected’ father wanted to play a role in her life and agreed to DNA testing as did I2. The Local Authority arranged for this to take place in a bid to try and support I2 to form some sense of identity. The results came back quickly, and it was established that the man in question was in fact her father. Her father wanted to care for her and I2 wanted to live with her father which the Local Authority supported. 
Despite this, I2’s behaviour continued to escalate, and she continued to go missing and misuse substances while in his care which were clear indicators that I2 was putting herself at risk of significant harm. I2’s mother had not been in contact with her for months however, it became known that I2 was back in touch with her mother and had been staying at her mother’s home against the advice of the Local Authority. Despite her father’s best efforts, he could not get I2 to return to his care and referrals were received regarding I2 staying out all night, misusing substances and mixing with older peers who were also involved with CSE.  

I2 disengaged from professionals and her mother refused to engage with the Local Authority. One of the main principles of the Social Services and Wellbeing (Wales) Act 2014 is giving individuals stronger voice and control and the United Nations Convention on the rights of the Child Article 12 suggests that you must respect a child’s view. I2 and her mother wished that she remained in her mother’s care. However, I could not give I2’s wishes and feelings absolute precedence in this situation as if I2 remained in her mothers’ care she would be exposed to parental mental ill health, parental substance misuse and poor parenting. Cleaver et al (2011) discuss how parental mental ill health and substance misuse can interfere with a child’s internal model and can have adverse consequences for relationships in later life due to them experiencing rejection. They go on to say that parents can have difficulty organising their lives which can result in inconsistent and ineffective parenting, something that I2 had already been exposed to. 
I2 was clearly at risk in her mother’s care, her mother was not engaging with services and I2 was not being seen at school, so the risk was rapidly increasing.  I discussed the case at length during supervision and it was decided that I would complete and submit a legal planning referral. I took the case into a legal meeting with the Local Authority’s principal solicitor and service manager to ask if the Local Authority could issue care proceeding in respect of I2 as I felt a residential placement was now necessary to safeguard I2. This meeting was part of the Public Law Outline Process (PLO) which originally came into force in 2010 and was revised in 2014. The guidance must be understood in conjunction with the relevant statutory guidance: Children Act 1989 Guidance and Regulations Volume 1: Court Orders and Volume 2. I told the professionals in the meeting that I thought the child protection plan was failing and that the Local Authority was failing to keep I2 safe I did not say this lightly as I had tried everything to safeguard her and for her to remain the care of her family. I used the findings from my assessment to back up what I was saying. 
The service manager was reluctant to issue care proceedings and was against residential care. I challenged his decision and explained that the Local Authority had tried everything, and nothing was working. My manager agreed with my decision making and judgment and therefore backed my decision as did the principal solicitor. 
The service manager eventually agreed to immediately issue care proceedings and allow the Local Authority to look for a residential placement for I2. 
It was imperative at this point that all my case notes were on the system and up to date. If recordings were not up to date or inaccurate it would give a false picture to the court when presenting evidence about the case which would be unjust for the family and paint an inaccurate picture of what had been going on as discussed by Seymour and Seymour (2011). Beckett and McKeigue (2010) suggests that social workers must be able to communicate as adequately as legal professionals and judges in court proceedings not only to benefit themselves but also their service users. 
It was also crucial that I made a referral to the Family Placement Team (FPT) detailing all of I2’s needs so that they were able to search for the best possible residential placement. I also had to prepare a care plan and statement to present as evidence before the court. It is essential that practitioners are accountable for their work and that they keep up to date with legislation changes and local and regional guidance and research (SCIE, 2020). The court’s role is to resolve disputes between parties in the form of cases and the role of the family court is to protect children from harm (CAFCASS, 2020). My role as a social worker within this process is to draw together the facts of the case and present the evidence to the court in a clear, concise manner as well as making sure the child and parents’ wishes and feelings are known. 
Despite my professional judgment in this case I did understand my service managers reluctance to issue care proceedings and look for a residential placement for I2 due to the fact looked after children in Wales remain one of the most vulnerable groups in society and generally have poorer outcomes than their peers (Children in Wales, 2020). I also considered that a residential placement in some respect could have been classed as an extreme measure and a deprivation of I2’s liberty (Mental Capacity Act, 2005). 
However, the assessment indicated that there were no other family members able to care for I2 and no foster placement would be able to manage her challenging behaviour and constant absconding. Although I was aware that a residential placement could be detrimental to I2’s wellbeing I felt that the risk outweighed the detriment and gave the Local Authority no other option. I used supervision to discuss my own emotions around this as I was aware that my own emotions could impact my decision making. Howe (2008) discusses the importance of practitioners understanding and recognising their own emotions and how they can impact the lives and behaviours of service users. I took advice from my supervisor and used her experience to guide me through the process. She used an example situation to discuss worst case scenarios with me which I found helpful and put the situation into perspective. 
While the assessment was ongoing I2 had returned to her grandmother’s care and her grandparents indicated that they would do anything to support I2 to remain in their care permanently. It took a few weeks for the Local Authority to be granted a court date and during this time I2 had been living with her grandparents and her behaviour had settled and her missing episodes had ceased. I2 was allocated a children’s guardian by the court, a guardian’s role is to ensure that the Local Authority’s plans for a child is in their best interests and protects the child (Cafcass, 2020). I spoke with I2 many times and she also indicated that she wanted to stay within her family and did not want to be placed in residential care. I2 told me that she would change her behaviour in order to remain in her grandparents’ care. 
I worked closely with the children’s guardian and it was decided through rigorous assessment that it would be in I2’s best interest if she remained in the care of her grandparents providing, she followed the rules and boundaries, stopped going missing and engaging in risk taking behaviour. Collaborative working allows individuals to share knowledge, ideas and approaches to achieve the best possible outcomes for the people we work with (SCIE, 2020). Although I found collaborative working positive in this case I am also aware that there are challenges to collaborative working which can sometimes be detrimental to the individuals we work with. For example, professional jargon used by different professions can reinforce boundaries and power imbalances as well as stereotypical assumptions regarding different professions (Crawford, 2012). Nevertheless, on this occasion I found the experience positive, person-centred and empowering for I2. Other professionals involved in this case were not so pleased about the result, they felt that I2 had already lived with her grandparents and it did not work out, they questioned what had changed and what was different this time which I respected however, I had to use negotiation skills to explain why this was the best option for 12 and why the Local Authority was giving the placement another chance. 
Trevithick (2012) suggests that negotiation is about shifting the balance and requires respect, sensitivity and acceptance of other people’s points of view. I used Article 8 of the Human Rights Act 1998 to support my ideas and position and eventually the other professionals involved in the case were also in agreement of I2 remaining in her grandparents’ care. I used an ecological approach engaging with I2’s extended family members to put a plan in place that would allow I2 to remain in her grandparent’s care. I worked with professionals closely and observed I2 in different environments to assess how we could best meet her needs (Bronfenbrenner, 1979).  The use of systems theory in social work is important as it allows practitioners to holistically assess what is going on for an individual, a change in part of the system can affect other parts (Teater, 2014). However, I am also aware that there are limitations as social workers are often forced to work with limited and inaccurate information which in turn can lead to an inaccurate assessment (Andreae, 2011). Despite this I was able to use the approach to understand the loss and rejection I2 experienced in relation to her mother. I2 told me that she was angry with her mother but also felt guilty that she was not with her. I used Kubler Ross (1969) five stages of grief to identify where I2 was and how she was feeling in relation to her mother. It was clear from my assessment that I2 had a complex attachment pattern to her mother on one hand she had learnt from a young age not to rely on her mother but on the other using role reversal wanting care for her. During the assessment process it became clear that in order to fully understand this complex situation the Local Authority would need to request that the court allow I2 to have a psychological assessment so practitioners could truly work out how best to meet her needs. 
Therapeutic work had been tried with I2 in the past and failed because she failed to engage in any meaningful way with professionals. Upon reflection this could have been a defensive mechanism, I2 could have been trying to protect herself getting too close to another person. The Local Authority attended court and an Interim Care Order was granted under section 38 of the Children Act 1989 stating that I2 could remain in her grandmothers’ care. The court also ordered psychological assessment and drug testing of I2. Due to the rural nature of where I2 lives the Local Authority had to commission an expert from out of the county to carry out the psychological assessment. 
Transport links are poor in the area which results in higher levels of car ownership and poorer households having to spend a larger percentage of their income on fuel to access towns and cities (Williams, 2011). However, the sessions were carried out online in the comfort of I2’s own home. If this had not been the case the Local Authority would have paid the travel costs to ensure I2 and her family were not put under financial hardship. The psychological assessment showed that I2 met the criteria for conduct disorder, cannabis use disorder and substance misuse disorder as well as blended AC attachment strategies. 
I made a referral to the local Specialist Child and Adolescent Mental Health Service (S-CAMHs) to see if they were able to offer I2 the therapy recommended in the psychological assessment. However, although they agreed to carry out an initial assessment they felt after the assessment was concluded that I2 did not meet their high threshold and they could not offer a service. The WG (2020, P13) state that this is largely to do with 
‘practical problems linked to funding, high levels of demand and recruiting and retaining a workforce with the skills needed to work with young people’. 
As a result of this I had to source the therapy elsewhere which cost thousands of pounds. During the final hearing, the Local Authority was granted a Care Order in respect of I2 and she was placed with her grandparents. I2 and her family were incredibly pleased about the result. Upon reflection I believe the best outcome was achieved for I2 in the end. However, I am of the view that I2 had previously been let down by services and if she had been placed with her grandparents in a more official capacity at a younger age the situation may have never escalated to this stage in the first place as she would have had stability and a sense of belonging.  By leaving I2 in the care of her grandparents as a young child without any order meant that nobody was exercising parental responsibility (PR) for I2 for a long time and this allowed I2’s mother to continually disrupt her life with her chaotic behaviour. I am of the view this placed I2 at significant risk of harm. However, I am also aware that my assessment was needed to emphasise the risks posed to I2 now and that these risks fluctuated over time. Assessment is a dynamic and fluid process and the situation professionals found themselves in many years ago may have been quite different to the current situation that I found I2 in today (Walker and Beckett, 2011). 
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Section 5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)

The Social Services and Wellbeing (Wales) Act (SSWBA) 2014 came into force in April 2016 and is the Welsh Government’s response to the Law Commission Report (Clements, 2015), which stated legislation in Wales was outdated with too many pieces that caused confusion. It changed the outlook of adult legislation in Wales, many pieces of previous legislation have been replaced and repealed by the SSWBA 2014. As a result of the SSWBA 2014 regional adult safeguarding boards have been set up across Wales and in the local area it is called the Collaborate Working and Maintaining Partnership in Adult Safeguarding (CWMPAS). This consists of different agencies such as Local Authorities, NHS and Police throughout Mid and West Wales. The main objective of the board is to ensure that local authorities and partners act to protect adults at risk of abuse and neglect in a consistent coordinated manner. 

The aim of the SSWBA 2014 is to give people more control over their care and what they need, it has also changed adult safeguarding in Wales. An adult is now defined at risk under part 7 of the SSWBA 2014 and it states if an adult is at risk it must be investigated by the Local Authority. The Local Authority has a duty to find out about the person, decide if something needs to be done and if so, who will do it. If an individual is found to be at risk the Local Authority can apply to the Justice of Peace for an Adult Protection and Support Order (APSO). An APSO gives the Local Authority certain powers to investigate if a person is at risk, establish if they have capacity and what should happen next. The APSO allows an officer to use reasonable force to enter a property and speak to an individual in private to establish if they are making decisions freely but does not allow for a person to be removed from their environment. Other acts that remain in place in Wales are but not limited to the Mental Health Act 1983, the Mental Health Act 2007, the Mental Capacity Act 2005, the Equality Act 2010 and the Human Rights Act 1998. The Mental Health Act 1983 is a key piece of legislation in Wales for people with mental illness, it looks at the assessment, rights and care and treatment of a mentally disordered patient. A patient can be defined as anyone. The Mental Capacity Act 2005 provides assessment of the capacity to make a specific decision and can give powers to other people where the person is assessed as not having capacity. 

If a person is assessed as not having capacity, then Liberty Protection Safeguards 2019 (LPS) can be used to safeguard an individual if it is in their best interests to do so. LPS puts restraints and restrictions on the adult at risk, these can be in place for a year initially but after review can be in place for up to three years. However, if an individual is deemed as having capacity, family/friends and practitioners must accept this, even if the individual is making unwise decisions. It is a person’s right to make unwise decisions as they have human rights (The Human Rights Act 1998). 

(Words 538)
























	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)

There are two main differences when working with adults and children which are ‘consent’ and ‘capacity’. When working with children their welfare is paramount, if a child is deemed at risk it is the Local Authority’s duty to protect the child. Workers do not need consent from parents when investigating or taking steps to safeguard the child. When working with children practitioners must follow guidance set out in the Children Act 1989, the Wales Safeguarding Procedures 2019 and the Social Services and Wellbeing (Wales) Act (SSWBA) 2014 as this legislation informs child protection practice across Wales. When assessing significant harm in children, abuse is defined as physical, sexual, emotional, neglect and psychological. This is the case in adults however financial abuse is also considered (Wales Safeguarding Procedures 2019). 

When working with both adults and children it is important to consider the Human Rights Act 1998, which is in place to respect and protect individual’s rights when practitioners are making decisions about them. Practitioners must also take into consideration the United Nations Convention on the Rights of Child and Gallick Competence (the right to consent to medical procedure without parental consent under the age of 16) when working with children, taking into consideration their rights and balancing them against the risks. When working with adults it is important to consider the United Nations Principles for Older Persons which is a set of principles that ensure older persons are treated equally and fairly.  When working with adults at risk you must gain their consent to conduct any investigation and if they are deemed to have capacity, they can make unwise choices / decisions even if it puts them at risk (Mental Capacity Act 2005). 

A significant difference between adult and children services is that if a child is at risk from their parents or carers the Local Authority can make an application to the court to have the child removed from their care. Significant harm in children is in relation to the care or control given by their parents or carers whereas in adults it is about the individual’s ability to care for and protect themselves (Wales Safeguarding procedures 2019).  
In adult services, an individual can only be removed from their environment if they have been assessed under the Mental Capacity Act 2005 as lacking capacity and they are putting themselves at significant risk of harm. Practitioners can access guidance for safeguarding adults in Wales in the SSWBA 2014 part 7, the Wales Safeguarding Procedures 2019 and the Wales Interim Policies and Procedures for the Protection of Vulnerable Adults.  
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)

To consider if I met my developmental needs in Section 2, I am going to use Gibbs’ Reflective Cycle as a reflection tool. Gibbs’ Reflective Cycle uses 6 depths of reflection to look at different scenarios which include describe, feelings, evaluation, analysis, conclusion and action plan (Gibbs, 1988). Reflective practice is a particularly important part of social work practice, it allows practitioners to self-reflect on situations which may have been both positive and negative, allowing them to grow from the experience, becoming more emotionally intelligent and better practitioners (Howe, 2008). Emotional intelligence allows practitioners to understand other people’s emotions and situations and help to build better, more meaningful relationships with individuals and families (Mantell and Scragg, 2018). 
My first developmental need was to develop my court writing skills and processes and I had planned to do this by taking on more complex cases and attending ABE training. I feel that I have been fortunate enough to take on more complex cases throughout the year and work with an array of professionals such as solicitors who I have learned a lot from. For example, my statement writing has become more focused and succinct. I am however disappointed that I was unable to attend the ABE training as planned due to the global pandemic. Collaborative working has been a positive experience for me however, no one could have predicted the global pandemic and practitioners across the world have had to adapt to new and sometimes difficult working practices. Digital skills have become the new focus in social work with meetings and training courses having to take place online which has at times have proved difficult (Community Care, 2020). I learned a lot from collaborative working and taking advice from senior colleagues. 
I know that attending the ABE training in the future will help strengthen and develop the skills that I have already learned in practice. I plan to attend the ABE training next year and continue to work collaboratively with people from different disciplines and senior colleagues as this will continue to strengthen my practice. I also wanted to develop my risk management skills and I planned to develop this need by taking on more complex cases, taking advice from senior colleagues and using supervision to reflect. 
As noted previously I have taken on more complex cases throughout the year and working from home alone most of the time I feel I have had to develop my risk management skills as I have not had the same support as I would have if I were working in the office. Although I have found this difficult at times, I also know that it has benefited me. For example, where I would have automatically questioned my ability and clarified little things with a senior colleague, I have had to trust my own judgement which has given me more confidence in my own ability, and I believe this has led to better practice. Supervision over Skype was initially hard as I felt I was not having that one-on-one support from my supervisor, but I have learnt to adapt, and I now feel that it is just the same as having face to face supervision. The global pandemic has been hard for everyone especially social work practice as our profession involves interaction with others however, considering the situation we have adapted and overcome. Working from home has been difficult and as mentioned before issues with digital technology has proved frustrating but the Local Authority where I work is now switching to a better platform to carry out meetings, so I am hoping things will improve soon. 
My final developmental need was to develop a better understanding of the law and I had planned on achieving this need by doing my own research into the law. I feel that I have to some degree met this need, I have had to apply the Children Act 1989 and the Social Services and Wellbeing (Wales) Act 2014 (SSWBA 2014) to my work but feel that the law is vast and ever changing so I will never truly meet this need. I have attended training on the SSWBA (2014) which has developed my confidence when using the Act with other professionals. As noted previously, working from home has pushed me to look up information for myself instead of asking a more senior colleague which I believe has benefited my practice and I have learnt from the experience. 
Moreover, I have learnt to trust in my own ability and although I do check things with more senior colleagues, I have also learnt to trust my own judgment which has led to better practice and better outcomes for the families I work with. I plan on continuing to develop this learning need and plan to look at the Children and Adoption Act 2002 as I have had a lot of adoption cases lately and need to understand the laws surrounding this better. I have found Gibbs’ Reflective Cycle a good way to work through experiences and help understand situations. I will use it again in the future. 
(845 words)




































Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1 
	19 November 2019

	2 
	17 February 2020

	3 
	23 July 2020 I attended Neath’s workshop. 

	4 
	06 October 2020



Notes 



	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.




Mentor’s comments:

As Katy’s mentor, I met with her at the start of completing this course. We discussed her development needs to enable her to plan what support and training she would require. We met again at the end of the course to ensure that she had achieved her development goals. It has been lovely to watch Katy’s confidence grow over the duration of this course as both her mentor and previous supervisor. Katy has achieved this by using supervision positively and appropriately, working with more complex families, attending training to enhance her skills and seeking peer support when needed. Katy has taken on PLO cases which has increased her confidence and ability in apply the law to her practice. Katy has been able to produce court statements that have been clear, succinct and have the children safety and well-being at the centre of any plans, whilst ensuring legislation underpins her practice. Katy has taken on complex cases, which has enabled her to consider risk management and recognise that tailoring individual plans for families is vital. I have had opportunity to observe Katy in a multi-agency meeting; Katy was challenged by the father regarding the risk management plan. 
Katy remained focused and clear which resulted in the father accepting the risks and being able to understand why plans for his child were being put in place. Katy demonstrates good refection, which I believe, has supported her confidence. Katy will seek support to discuss a case; however, has a good understanding of the process a case need to take. For example, when concerns increase to the level of where PLO action is required, or a threshold is met for a child protection conference. Katy is an asset to her team and has huge potential to grow in her social work career. 

Observation feedback from Emma Clarke 22/01/2020:

I undertook a direct piece of work completed by Katy Doherty and a father of one of her cases. The purpose of this meeting was for Katy to get information for her parenting assessment of father as his children’s case was in the middle of care proceedings and Katy had been ordered to complete a parenting assessment of him. On arrival Katy ensured that she had asked the father for permission for me to be there and reminded him of the conversation they had had the previous day when she had sought his permission for her to be observed – father remembered the conversation and gave agreement for me to be there. He was fully aware of my role – to sit and observe Katy and to have no direct input into the session. 

Katy started the session by re capping what they had discussed in the previous session and what they had agreed to discuss in this session. Katy had prepared well for the session and had visual aids for the father for prompts etc. On occasions father would divert off the topic and try and run-down Mother Katy was very firm and fair with father that this was not the purpose of the session and then brought him back on track. During the session father got quite angry when discussing a topic Katy calmly and very competently reassured father and brought him back down to be able to discuss the matters on hand. I would say that this was an incredibly challenging session with father clearly having his own agenda that he wished to share with Katy although had no bearing on the sessions whatsoever. Katy used her communication and listening skills to be able to deflect the situation and bring father back on track to enable them to constructively complete the session as planned.
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 Feedback and comments from an individual using services, their family or carers (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.

Signed: Emma Clarke _ _ _ [image: ]_ _ _ _ _ _ _ _ _ _ _ _ _ (Observer)

Date: _ _22.01.2020 _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ EMMA CLARKE_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER: _ _[image: ] _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _22/01/2021 __ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Katy Doherty

	
Name of Team/Agency 
	Pembrokeshire County Council 

	
Name of Mentor 
	Louise Williams 

	
Name of Line Manager 
	Emma Clarke



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker (Qualifying after April 2016).

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self-study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: [image: ]………Print Name: Katy Doherty…………………Date: 19/11/2019 
(Learner)

Signed:… [image: ]…………………….. Print Name: Emma Clarke……. Date: 19/11/2019
(Line Manager/Mentor)

Signed:… [image: ].. Print Name: Louise Williams……………………Date: 19/11/2019
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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