
	Target 1
	Revise UWTSD Harvard Referencing Guidance and apply them consistently.

	Target 2
	Adopt an academic register throughout.

	Target 3
	Engage with peer-reviewed journal articles and support every claim you make with literature evidence. 

	Target 4
	Use more tentative language in writing.  



Written response - A proposal for a school community project 
Introduction
Within this assignment, I will be proposing an idea for a new community project to take place within my Professional Teaching Experience (PTE) school. A community project includes a group of volunteers who aim to improve aspects of their community or solve concerns within an area (Thomas, 2013). Throughout PTE, it was evident how close the school is to its community. This is also supported in their Estyn (2019) inspection report, which has identified the strong bond and the work that has been done between the school and the community. School x is situated in a rural part of South Wales with approximately three hundred pupils including nursery children. The school is a faith school therefore, all children must have a letter of approval from their local priest to confirm that they attend church regularly before starting school. Being a faith school, there is a large catchment area but, there are very few pupils who come from deprived backgrounds with only 5% of children eligible for free school meals (FSM) which is much lower than the national average of 18% (Estyn, 2019). Furthermore, the school has a small number of children with English as an additional language (EAL) and none of the pupils come from Welsh speaking backgrounds. 13% of children have been identified with additional learning needs (ALN) of which 5% are statemented (School X, 2019). 

At present, the school connects with the community through putting on school fetes, Christmas productions, and visits to the local library and care home. Furthermore, the school is passionate about contributing to the Christian community through holding worship in the school and through attending worship in the local church and partnering faith school. Therefore, the focus on this community project proposal is to progress the sharing of worship through enhancing pupil voice. This comes under target five on the School’s Improvement Plan (SIP) where they have a focus on developing and sharing the Diocesan Vision and allowing both staff and pupils to develop their spirituality (School X, 2019). The project proposal will be aimed for a mixed year four/five class of thirty pupils. Children should have the opportunity to continue to develop their linguistic and social skills, whilst incorporating it into their religious beliefs. This is supported by (Marripedia, no date) who states that attending religious schools increases attainment and performance and also creates good friendships and a social neighbourhood, reducing youth’s trouble. I believe that this project will be a suitable way to share good practice with other schools and members of the community through worshiping and celebrating something they have in common. 

Literature Review 
The PTE school already takes part in some worship with members of the community by attending a service in both a faith school and the local church. This allows the children to see how other schools and parishes lead their worship and allows them to expand and deepen their knowledge and understanding (Southampton.gov.uk, no date). Additionally, it allows the children to grow a closer bond with their Christian community. Through this project, the children will be able to develop a deeper connection with the church community whilst also enhancing pupil voice. Estyn (2016) believes pupil participation is a major key point to success within schools and within their report, they mention that the best pupil participation occurs in schools that have four characteristics in place including, an ethos surrounding pupil participation, roles and structure around the school, opportunities for pupils to participate and, continuous professional development. When these characteristics are in place, more positive relationships are formed within the school community and improve the school’s ethos and environment (Estyn, 2016). One way of measuring pupil participation is with Hart’s (1997) ladder of participation theory, whereby he compares the children’s progress with the statements on the ladder to determine what level they are at in terms of participating in school.  Furthermore, within the new curriculum, there is a strong focus on pupil voice and allowing children to express their opinion freely and it is found under one of the four purposes: ethical, informed citizens (Donaldson, 2015). A case study shows that one school in North Wales has pupil voice at the heart of everything they do; their philosophy includes allowing the pupils to have the main input into their education and curriculum and it has proven successful with pupils having more enthusiasm and interest in their learning (Estyn, 2018). When it comes to worship, the children are entitled to have their say on how they would like to worship God and what they would like the topic of worship to be. All children are entitled to have their views and express their feelings on all matters affecting them and under Article Twelve in the United Nations Conventions on the Rights of the Child (UNCRC) it clearly states that their views and beliefs should be taken seriously (The United Nations, 1989). However, the rights of a child are not taken into consideration in non-faith schools as Religious Education (RE) is made a compulsory service for all pupils up to and including year eleven (Humanists UK, 2020). 

Social Justice is so important in today’s society and can have great effects on one’s physical and emotional wellbeing (Ayala, Hage and Wilcox, 2011) especially within the classroom. Teachers that engage in social justice in schools give their pupils a higher chance of becoming confident, independent individuals who are prepared to be active members in the world of work and society (Arshad, Wrigley, and Pratt, 2012). This comes under a few of the Qualified Teacher Standards (QTS) in the pedagogy and leadership section where it suggests meeting the needs of all learners, extending the learners’ experiences for real-life contexts, and demonstrating professional behaviour and attitude (Education Wales, 2009).
Research suggests the world is becoming far more diverse than it was many years ago, with Asian ethnic groups making up the second largest percentage of the population in England and Wales after the percentage of the white British population dropping by 7.4% since 2001 (Gov.uk, 2019). Another factor proving the diversity in England and Wales is the spread of religion (Appendix A) with the population of Christians in a decade dropping by 12.7%; the population of Muslims increasing by 1.8% and the rest of the population either have no religion or ‘other’ (White, 2012; ONS, 2015). There will be more emphasis on RE in the New Curriculum for Wales 2022 as Donaldson (2015) explains that it can encourage more links within the Humanities Area of Learning and Experiences (AoLEs) and provide valuable opportunities and experiences for pupils. One of the what matters statements in the New Curriculum adds how pupils will help form their communities with their beliefs and values and recognise that the choices they make can affect society (Welsh Government, 2020). Furthermore, aspects of RE are strongly mentioned within the key characteristics of one of Donaldson’s (2015, p. 30) four purposes, “ethical, informed citizens who: are ready to be citizens of Wales and the world”. This suggests that children should have opportunities to explore their own culture and identity and engage with contemporary issues. RE is very much an explicit curriculum as it is compulsory to be taught by all teachers in Wales. However, within School X, it can also be an implicit curriculum because they learn values from the teachers and the school environment, and the teachers could influence their beliefs (Robinson, 2015). Some challenges that could arise from this are that parents might argue that the teachers are brainwashing their children with religion or the parents might withdraw their children from the lesson which they can under the 1996 Education Act (Smalley, no date).

School X has an ethos where they provide an exciting, inspiring curriculum, whilst incorporating the Christian values to motivate all learners. An important part of the school’s philosophy is that they have a close bond with the local parish and the wider community, which they take pride in (Werret, 2019). The philosophy and ethos both influenced the project proposal as they focus on the Christian values and integrate them into their work with the community. From experience, I was able to see the school take part in the memorial walk on Remembrance Sunday and two pupils were chosen to lay a reef at the cenotaph. This is just one example of where I have seen the school supporting both learning and the community outside the school gates. Through the pupils volunteering for religious youth group activities, it encourages them to discuss social responsibilities and personal issues that could help improve their mental health and wellbeing (Ludden, 2010). 

Aim, Outcomes and Intended Impact
Every school must go through the process of strategic planning, which is also known as the school’s SIP that shows the school where they want to go with their progress. The senior staff meets with the school’s governing bodies, stakeholders, and partners to address the school’s core aims and how these targets will be achieved (Welsh Government, 2014). Stakeholders not only include the school’s wider community but those who are within the school itself, most importantly including the pupils (Brighouse and Woods, 1999). Linking back to pupil voice and Article Twelve of the UNCRC (1989), the children should have a say on what the school’s aims and targets are when they are the main people it will concern. Strategic planning can be seen as an important aspect of a school as it places a strong emphasis on what needs to be done and the actions that the school now needs to take to meet their target (Van Der Voort and Wood, 2014). However, there is not enough evidence to suggest a strong link between effective planning and the increase in academic progress (Fernandez, 2011). Strategic planning may not work for schools if everyone agrees with the same delusional objectives and not selecting them systematically (McLaughlin, 1993). 

The project proposal will consist of three main aims, the first aim is for the pupils to become ethical, informed citizens through sharing worship within their community. This aim is part of the four purposes proposed by Donaldson (2015) and he believes that it is important with the New Curriculum for Wales 2022 that the pupils are learning through values, knowledge, and skills that they will find beneficial in real-life contexts as well as in school. This is supported by Cohen (2006) who suggests that ethical education promotes the skills and knowledge that form the foundation for enabling learners to become active members of the community. The second aim of the project is to enhance pupil voice throughout the school. As stated previously, pupil voice is a key aspect of a successful school and it is one of the characteristics that Estyn (2016) look out for during inspections. Pupil voice plays an important part of quality assurance in schools and it opens up more opportunities and challenges which then leads to school improvements (Pulis, 2016). Finally, the third aim is to improve pupils’ levels in oracy. A pupil’s oracy skills can have a huge impact on their reading, writing and overall academic progress, so it is important to use high quality talk within a classroom and give the pupils as much opportunity to speak as they can (National Literacy Trust, 2018). Furthermore, oracy should not be restricted to Language lessons, it should be a means of learning throughout all subjects and AoLEs, not only developing the pupils’ language skills but also, boosting the children’s confidence to speak in front of crowds (Jones, 2017). 

Similarly, there will be three main outcomes that I hope would come from this community project proposal. The first outcome is that a pupil committee will be set up including two pupils from each year group. The committee will then take suggestions from their classmates to meetings with the headteacher and governing bodies where they will then discuss any issues or decisions being made. Crane (2001, p. 54) supports this outcome by stating, “schools cannot learn how to become better places for learning without asking their students”. The second outcome would be for pupils to regularly plan and lead worship in school. This would allow the children to engage with their beliefs and values and to develop a further understanding of their faith. When pupils are given input into the learning or worship, they tend to show more interest and engagement (Estyn, 2018). Finally, the third outcome would be sharing the good practice of worship within the wider community. This supports the Diocesan Vision that the school has “Telling a Joyful Story” (School X, 2019, p. 28). 

To achieve these outcomes and aims, there will be a few activities put in place. It is understood that staffing arrangements and budgets including buses and training, will need to be taken into consideration before any of the following activities go ahead. School X has begun to introduce Voice 21 into their lessons and through my experience on PTE, it was apparent that all staff had received the training. Voice 21 is a project that has been set up to help support and develop pupils’ skills within oracy following an Oracy Skills Framework (Education Endowment Foundation (EEF), 2019). Therefore, the first activity will be to hold a focus day on Voice 21 whereby all of the lessons are focused around Voice 21 to help develop the pupils’ oracy skills. The next activity will consist of a selection of pupils meeting with the headteacher, who is currently head of worship, and the pupils will be proposing their ideas for worship; once the headteacher has confirmed that the topics are suitable, the pupils will then go ahead and plan the worship for the following week. This will happen most weeks if not all and eventually there is hope that all worship will include pupils’ input. Again, this links to improving pupil voice in the school as worship plays a big role in their education and they should be able to have their say on what involves them, following Article Twelve of the UNCRC (1989). The final activity will be surrounding community worship. Once the children are comfortable planning and leading worship, they will take an educational visit to local parishes, other faith schools and the local care home to share worship with other members of their community. Not only does sharing worship share religious beliefs, but it shares values, human rights and social aspects within the community (Magnoni and Ventura, 2014). 

Through conducting this project, I would hope to see a positive impact on pupils’ development, on the community and the school as a whole. After completing the Voice 21 project, most pupils in year four/five should have an increase in their oracy levels (EEF, 2019) and all be around a level four or above in Language and show evidence of this level in RE (School X, 2019). Through the children sharing worship, it should bring the community closer together and increase the social skills within the community (Community Southwark, no date). The pupils will also be applying the twelve pedagogical principles as one suggests building positive relationships whilst supporting social and emotional development (Oxford Primary, 2018). The other faith schools and the care home could have a positive impact as well because they may get the chance to learn new things and to develop new friendships and social skills. Finally, after this project is complete, there should be a big impact on pupil voice and pupil participation within the school as the pupil committee should be involved in all decisions made and the pupils will be having input on their worship. With social justice having a big impact on today’s society, schools must allow children the right to make choices related to their religious beliefs and understand how their choices can have an impact on society (Welsh Government, 2020). 

Measuring impact 
There will be several ways to measure the impact of the project and to judge whether it has had an impact. The first measure will be completing the Oracy Assessment Toolkit after Voice 21 to see how the pupils’ skills have developed. The Assessment toolkit was created by the University of Cambridge and can be used by teachers to track the pupils’ progress throughout the Voice 21 project (EEF, 2019). This is a type of formative assessment that allows teachers to assess their pupils throughout the project to see where they are at with their development and what support they need to progress forward (The Assessment Reform Group in Cox, 2019). Black and William (1998, p. 2) are two who believe that Assessment for Learning is “at the heart of effective teaching” and benefits the pupils’ development. One case study shows a school sharing their positive experience with Voice 21 and how much the pupils developed and shocked their parents with their oracy skills, this suggests that the project can work when children and teachers are on board with it (Crawley, no date). In contrast, the Oracy Assessment Toolkit does not provide strong enough measurements of the impact of Voice 21 on oracy skills as there was a deficiency of current standardised testing that measured accurately when the project was developed (EEF, 2019). 

Another measure that will be used will be questionnaires. These will be given out to the pupils before the project begins and then after, to see how well the children believe their voice is listened to. At the end of the project, the results will be compared to see whether the children feel there has been an increase in pupil voice and participation through the school since the project has been implemented. All questionnaires will be anonymous, and the rights of all participants will be considered adhering to the British Educational Research Association (BERA) guidelines (2018). Questionnaires are a good method to use to collect statistical data that can then be critically analysed and compared (National Foundation for Educational Research, 2013). Furthermore, you can include multiple question types that gather a great deal of qualitative and quantitative data (Arthur, 2012). However, too many open questions could be demanding and challenging for the children and time consuming to analyse (Cohen and Manion, 2013). More importantly, they should be kept specific and the language should be suitable for the target audience, including how a question is posed (Austin, 2016). 

After the pupils have led the worship for several weeks in the community, they will have the opportunity to conduct semi-structured interviews with the pupils from the other school, members of the local parish, and members from the local care home to investigate how they find the worship. This will allow them to measure the impact that the school is having on the church and local community and to see whether the members of the community learn anything new from the pupils. Before any interviews are conducted, the pupils will make the participants aware that they can withdraw from the process at any point and everything they say will be kept anonymous and confidential (UNCRC, 1989). An ethics form will be completed by the teachers on behalf of the pupils and all BERA (2018) guidelines will be taken into consideration by both pupils and staff. Semi-structured interviews allow the interviewer to ask questions, but it also does not restrict the participants’ answers which, could produce some high-quality data (Punch, 2014). However, again this could give you too much data to analyse and can be time consuming (Tuckman, 1972). In contrast, if the interviews take place in groups, it might encourage participants to speak freely and to be more confident and less intimidated (Austin, 2016). 

Main Body 4
After critically carrying out a SWOT (strengths, weaknesses, opportunities and threats) analysis, it is apparent that this community project has several strengths and weaknesses that affect both the school, its pupils and the community (Appendix B). One of the strengths of this project is the school having a close Christian community. A close community encourages engagement, social aspects and warmth. This is supported by Vanderweele (2017) who suggests that religious engagement forms better social relationships and increases the likelihood of making new friendships. An article suggests that children who are surrounded by a religious community, find a purpose and are supported by caring families (Bunge, 2014). Chavis and McMillan (1986, p. 6) partly describe a community as “a shared faith that members' needs will be met through their commitment to be together" and some of the characteristics that come within a community include membership, shared emotional connection and fulfilment of needs (Liu and Wighting, 2009).

A weakness and a threat of this community project could be having a budget. Each year the school is given a certain amount of money per pupil and it is their decision how they budget it (Perera, 2020). Therefore, it will be the headteacher’s discretion on how much is to be spent on educational visits. This community project includes an educational visit to another faith school that is not within walking distance of the school like the care home and local parish is. This means that the school will need to put buses on to transport the children back and forth the school. When planning a project proposal, you should work out all the necessary financial costs and estimate how much it will be to carry out the project; this will allow you to see whether the project is achievable and the budget you will be working with (UCI Office of Research, no date). Furthermore, if the school only takes a handful of children, they will need to cover the costs of a supply teacher to look after the remaining children. As this project is aimed at a year four/five class, the ratio for adults to pupils on an educational visit would be 1:15 (National Education Union, no date). Therefore, if the teacher goes on the trip with that group of pupils, there will still be fifteen pupils needing to be supervised. Another weakness and threat could be that the project is too time consuming. The Voice 21 project takes roughly two years before results are noticeable (EEF, 2019) and evidently, the oracy skills must be developed to a certain extent before the pupils can lead worship in front of an audience. Furthermore, it will take some time to develop the children’s confidence so that they feel comfortable leading worship to members of the community. 

An opportunity that might come out of this community project is for the school to have an ever-growing relationship with the local community through spreading worship and developing the four purposes. This could help develop the children’s knowledge and understanding of their faith and beliefs through meeting and sharing stories with other members of the Christian community. Working with the community not only develops a greater knowledge and understanding but it also develops social skills. This is supported by a case study on a nursery that similarly visits a care home to interact with the community. By children visiting care homes it allows children to socially interact with people of different ages and gives opportunities for them to develop their oracy skills but furthermore, it allows the residents to interact with people and gives them company (Estyn, 2017). The Curriculum for Wales 2022 and Donaldson’s (2015) four purposes should be shared within the community and not just kept inside the school. Donaldson (2015) stresses in his report that the new Curriculum for Wales 2022 and the proposes he makes, including the four purposes, will allow schools and the community as a whole to achieve successful futures ensuring success and well-being throughout. It should be at the heart of all that the children do and will be shared as good practice within this community project by the pupils.

Conclusion 
To conclude, this project proposal will give the pupils a great opportunity to develop their oracy and social skills whilst interacting with the community. Development in oracy helps pupils to develop in other skills including communication, reading and writing and more importantly, will be beneficial to the pupils later in life after education (Mercer, 2014). Through developing our social skills, it creates a better quality of life because you can become more friendly, talkative and develop better relationships with the people around you (Kelly, 2017). Pupil voice is another big aspect within this project proposal because when I was on PTE, I did not see a great amount of pupil voice and participation throughout the school. The significance of pupil voice is that all children should have a say and be listened to, under Article Twelve of the UNCRC (1989). Furthermore, Estyn (2016) supports this as they suggest that pupil voice and participation leads to a successful school and it is a key characteristic that they look out for during an inspection. 

Through completing this community project proposal, it has allowed me to recognise the impact diversity can have on a school and its development, and the importance of reinforcing social justice into the classroom. This links to one of the QTS standards under leadership that suggests that teachers must demonstrate positive attitudes and behaviours and be good role models for the pupils (Education Wales, 2009). Students must be aware of the diversity around them and when they engage with social justice they become better, more confident, and independent citizens within our society (Arshad, Wrigley and Pratt, 2012). This community project has shown me the importance of working with the community and has impacted my practice because I now understand the importance of school to community links and how they can help each other to promote successful development.

Word Count – 4392
References 
Arshad, R., Wrigley, T. and Pratt, L. (eds) (2012) Social Justice re-examined: dilemmas and solutions for the classroom teacher. London: IOE Press. Available at: https://www-dawsonera-com.ezproxy.uwtsd.ac.uk/readonline/9781858565903 (Accessed: 7th May 2020)
Arthur, J. (Ed.). (2012) Research methods and methodologies in education. London: Sage Publications Ltd.
Austin, R. (2016) Researching Primary Education. London: Sage Publications Ltd.
Ayala, E., Hage, S. and Wilcox, M. (2011). Social Justice Theory. Springer, Editors: R. J. R. Levesque. Available at: https://www.researchgate.net/publication/310769309_Social_Justice_Theory (Accessed: 7th May 2020)
Black, P. Wiliam, D. (1998) Inside the black box. London: School of Education, King’s College London.
Brighouse, T. and Woods, D. (1999) How to improve your school. New York: Routledge. Available at: file:///Users/abi/Downloads/Brighouse%20and%20Woods%20(1999)%20Chapt%205%20Stakeholders%20and%20partners%20(2).pdf (Accessed: 9th May 2020)
British Educational Research Association {BERA} (2018) Ethical Guidelines for Educational Research, fourth edition, London. https://www.bera.ac.uk/publication/ethical-guidelines-for-%20educational-research-2018 (Accessed: 11th May 2020) 
Bunge, M. J. (2014) ‘The positive role of religion and religious communities in child protection’, Child Abuse and Neglect, 38(4), pp. 562-566. 
Chavis, D. M. and McMillan, D. W. (1986) ‘Sense of a community: A definition and theory’, Journal of Community Psychology, 14(1), pp. 6-23.
Cohen, J. (2006) Social, Emotional, Ethical, and Academic Education: Creating a Climate for Learning, Participation in Democracy, and Well-Being. Harvard Educational Review. Available at: https://pdfs.semanticscholar.org/05a7/815534eb03a915802591a83796ee0e75eed7.pdf (Accessed: 10th May 2020)
Cohen, L., Manion, L. and Morrison, K. (2013) Research Methods in Education. London: Sage Publications Ltd. 
Community Southwark. (no date) Why get involved with your community? Available at: https://communitysouthwark.org/sites/default/files/images/Why%20get%20involved%20in%20your%20local%20community.pdf (Accessed: 10th May 2020)
Cox, T. (2019) Introduction to AfL. UWTSD lecture notes. Date of lecture: 2nd October 2019. Available at: https://moodle.uwtsd.ac.uk/pluginfile.php/306359/mod_resource/content/1/Introduction%20to%20Assessment%20for%20Learning.pdf
Crane, B. (2001) Revolutionising School-based Research. In Forum, pp. 54. 
Crawley, A. (no date) Raising expectations with student oracy with parents. West Midlands: Voice 21. Available at: https://voice21.org/impacts/raising-expectations-of-student-oracy-with-their-parents/ (Accessed: 11th May 2020)
Donaldson, G. (2015) ‘Successful Futures - Independent Review of Curriculum and Assessment Arrangements in Wales’. Cardiff: Welsh Government. pp. 28-30. Available at: file:///Users/abi/Downloads/Donaldson%20Report%20-%20Successful%20Futures.pdf (Accessed: 7th May 2020)
Education Endowment Foundation. (2019) Voice 21: oracy curriculum, culture and assessment toolkit. Available at: https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/voice-21-pilot/?utm_source=site&utm_medium=search&utm_campaign=site_search&utm_term=pupil%20voice (Accessed: 11th May 2020)
Education Wales. (2009) Qualified Teacher Standards Wales 2009. Cardiff: Welsh Government. 
Estyn. (2016) Pupil participation: A best practice guide. Available at: https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Pupil%20participation_0.pdf (Accessed: 7th May 2020)
Estyn. (2017) Developing children’s social and emotional skills through community links. Available at: https://www.estyn.gov.wales/effective-practice/developing-childrens-social-and-emotional-skills-through-community-links (Accessed: 11th May 2020)
Estyn. (2018) School develops the pupil voice. Available at: https://www.estyn.gov.wales/effective-practice/school-develops-pupil-voice?_ga=2.41846182.526497126.1584347237-164256353.1537773651 (Accessed: 7th May 2020)
Estyn. (2019) Inspection report Aberdare Town Church Primary School 2019. Available at: https://www.estyn.gov.wales/provider/6743317 (Accessed: 4th May 2020)
Fernandez, K. (2011) ‘Evaluating school improvement plans and their affect on academic progress’, Research Article, 25(2), pp. 338-367. Available at: https://journals.sagepub.com/doi/pdf/10.1177/0895904809351693?casa_token=D-TtwOC0dKAAAAAA:3VxFI2z4b8K2lYxQSRvkZ6rG70bOLKg-V__ZXsiB7FcnT6phpIu6xgefp1PCQPjEfXYo4DXMu329Wg (Accessed: 9th May 2020)
Gov.uk. (2019) Population of England and Wales. Office for National Statistics. Available at https://www.ethnicity-facts-figures.service.gov.uk/uk-population-by-ethnicity/national-and-regional-populations/population-of-england-and-wales/latest (Accessed:7th May 2020)
Hart, A. H. (1997) Children's Participation: The Theory and Practice Of Involving Young Citizens In Community Development And Environmental Care. New York: UNICEF. 
Hart, D., & Atkins, R. (2004). Religious participation and the development of moral identity in adolescence. In T. Thorkildsen & H. J. Walberg’s (Eds.), Nurturing morality. New York, NY: Kluwer Academic/Plenum Publishers. pp. 157–172.
Humanists UK. (2020) Collective Worship. Humanists UK: London. Available at: https://humanism.org.uk/campaigns/schools-and-education/collective-worship/ (Accessed: 7th May 2020)
Jones, D. (2017) Talking about talk: Reviewing oracy in English Primary Education. Available at: https://bura.brunel.ac.uk/bitstream/2438/13437/3/FullText.pdf (Accessed:10th May 2020)
Kelly, A. (2017) ‘Developing Social Skills’, Tizard Learning Disability Review, 2(3), pp. 159-163.
Liu, J. and Wighting, M. J. (2009) ‘Relationships between sense of school community and sense of religious commitment among Christian high school students’, Journal of Research on Christian Education, 18(1), pp. 56-68.
Luddon, B, A. (2010) ‘Engagement in School and Community Civic Activities Among Rural Adolescents’, Journal of Youth and Adolescence. 40, pp. 1254–1270. DOI 10.1007/s10964-010-9536-3. Available at: https://link-springer-com.ezproxy.uwtsd.ac.uk/content/pdf/10.1007/s10964-010-9536-3.pdf (Accessed: 9th May 2020)
Magnoni, S. and Ventura, L. (2014) Five ways faith can make a difference in the world. World Economic Forum. Available at: https://www.weforum.org/agenda/2014/07/five-ways-faith-makes-a-difference/ (Accessed: 10th May 2020)
Marripedia. (no date) Effects of religious practice on education. Available at: 
http://marripedia.org/effects_of_religious_practice_on_education (Accessed: 5th May 2020)
McLaughlin, M. W. (1993). What matters most in teachers’ workplace context? In Little, J and McLaughlin, M (Eds.), Teachers’ work: Individuals, colleagues, and contexts (pp. 79-103). New York: Teachers College Press. 
Mercer, N. (2014) Why teach oracy? University of Cambridge. Available at: https://www.cam.ac.uk/research/discussion/why-teach-oracy (Accessed: 12th May 2020)
National Foundation for Education Research. (2013) How to… Run Qualitative and Quantitative Research: From definitions through to analysis (How to Guides). Slough: NFER.
Office for National Statistics (ONS). (2015) How religion has changed in England and Wales. Available at: https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/articles/howreligionhaschangedinenglandandwales/2015-06-04 (Accessed: 7th May 2020)
Oxford Primary. (2010) 4 Things you need to do to prepare for Curriculum Change in Wales. Education Blog. Available at: https://educationblog.oup.com/primary/4-things-you-need-to-do-to-prepare-for-curriculum-change-in-wales (Accessed: 11th May 2020)
Perera, N. (2020) Analysis: School Funding – Budget 2020. London: Education Policy Institute. Available at: https://epi.org.uk/publications-and-research/school-funding-budget-2020/ (Accessed: 12th May 2020)
Pulis, A. (2016) Pupil Voice in Quality Assurance of Schools. Leicester: BERA. Available at: https://www.bera.ac.uk/blog/pupil-voice-in-quality-assurance-of-schools (Accessed: 10th May 2020)
Punch, K. F. (2014) Introduction to Social Research: Quantitative and Qualitative Approaches. London: Sage Publications Ltd. 
Robinson, K. (2015) Creative Schools: Revolutionising education from the ground up. 1st edn. Penguin Books. 
School X. (2019) School Improvement Plan 2019-2020. (Accessed: 4th May 2020)
Smalley, P. (no date) Parents are pulling their children from RE lessons – so they don’t learn about Islam. Lancashire: The Conversation. Available at: https://theconversation.com/parents-are-pulling-children-from-re-lessons-so-they-dont-learn-about-islam-95235 (Accessed: 8th May 2020)
Smith, C., & Denton, M. L. (2005). Soul searching: The religious and spiritual lives of American teenagers. Oxford, UK: Oxford University Press.
Southampton.gov.uk. (no date) Collective Worship in Schools. Available at: http://www.southampton.gov.uk/moderngov/mgConvert2PDF.aspx?ID=1706 (Accessed: 7th May 2020)
The United Nations. (1989) Convention on the Rights of the Child. Available at: https://downloads.unicef.org.uk/wp-content/uploads/2016/08/unicef-convention-rights-child-uncrc.pdf?_ga=2.225704024.33558915.1584019782-1349882912.1584019782 (Accessed: 6th May 2020)
Thomas, S. (2013) What makes a community project work? RSA. Available at: https://www.thersa.org/discover/publications-and-articles/rsa-blogs/2013/05/what-makes-a-community-project-work (Accessed: 4th May 2020)
Tuckman. B. W. (1972) Conducting Educational Research. New York: Simon and Schuster.
UCI Office of Research. (no date) General information for preparing proposal budgets. University of California. Available at: https://www.research.uci.edu/sponsored-projects/contracts-grants-admin/proposal-prep/budget-general-info.html (Accessed: 12th May 2020)
Van Der Voort, G. and Wood, L. (2014) ‘Assisting school management teams to construct their school improvement plans: an action learning approach’, South African Journal of Education, 34(3), pp. 1-7. Available at: file:///Users/abi/Downloads/107407-Article%20Text-292899-1-10-20140905.pdf (Accessed: 9th May 2020)
VanderWeele, T. J. (2017) ‘Religious Communities and Human Flourishing’, 26(5), pp. 476-481. Available at: https://journals-sagepub-com.ezproxy.uwtsd.ac.uk/doi/pdf/10.1177/0963721417721526 (Accessed: 11th May 2020)
Welsh Government (2014). School Development Plans. Cardiff: Welsh Government. 
Welsh Government. (2020) Area of Learning and Experience Humanities. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/curriculum-for-wales/humanities/statements-of-what-matters/ (Accessed: 7th May 2020)
Werret, C. (2019) Aberdare Town Church in Wales Primary School. Available at: http://www.aberdaretownchurchprimary.co.uk/ (Accessed: 8th May 2020)
White, E. (2012) Religion in England and Wales 2011. Office for National Statistics. Available at: https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/articles/religioninenglandandwales2011/2012-12-11 (Accessed: 7th May 2020)









Appendices
Appendix A
[image: Religion in England and Wales 2011 - Office for National Statistics]

	ECAD 5009                       Abigail Thomas
	               Student Number: 1800558




Page 1

Appendix B
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths
-Improvement in oracy skills.
-Increase in pupil voice through the school. 
-Trained staff.
-Pupil participation and engagement. 
-Development of four purposes.
-Committed to projects.
-Keen on helping students achieve their targets. 
-Close church community school. 
-Development of four purposes
	Weaknesses
-Managing staffing for the trip. 
-Not local to other faith schools. 
-Small time frame. 
-Have a lot of other commitments including choir, ELSA, shared reading, interventions. 
-Budget

	EXTERNAL 
(outside the school)
	Opportunities
- Social justice, spreading an awareness that it is acceptable to follow your faiths and beliefs. 
- Bringing the local community closer together. 
- Developing social skills within the community. 
-Engagement from the community. 
-Development of four purposes.
-Sharing of worship to locals that may not have access to a church e.g. the care home. 
-Gives the school a good reputation. 
-Weekly worship ceremony to the local residents. 
	Threats
- Sticking to a budget with the cost of buses and supply teachers. 
- The project can be very time consuming. 
-Engagement from parents and community. 
-Current social skills within the community. 
-Non-religious members of the community could be against it – social justice. 
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Figure 3: Change in religious affiliation, 2001-2011, England and Wales
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