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Abstract 
The aim of this study is to assess how emotional Intelligence Influence on Higher Education Students’ engagement, motivation, and collaborative working to improve academic performance. 
Positivism method has been adopted as it supports to collect a quantitative method. The questionnaire was design based on Goleman’s five key elements, namely: Self-regulations, self-awareness, self-regulations, motivation and empathy. five questions were included in each key element of the framework. 50 samples were collected randomly. Academic staffs of higher education have participated in the questionnaire survey. Google from was used to collect the data. 

[bookmark: _Hlk121520180]The results indicate that only the components of self-awareness, social skills, and in class team working are significantly related to academic accomplishment. However, self-regulating, motivation and social skills were not faraway to have a positive impact on students’ academic performance. The descriptive statistical data has shown a positive impact on students academic performance. 
This study found  a strong correlation between EI and cooperation does not always mean that those who perform well on tests of empathy or EI will be highly collaborative. This is primarily because collaborative abilities require knowledge integration, values, skills, and attitude, whereas EI alone would not be sufficient. 
This study found that teachers must consistently inspire their students. Emotional intelligence is not only a theory; it plays a significant role in higher education. Teachers that are emotionally intelligent are better able to inspire students and influence their behavior. 
The findings of this study suggested that teachers should always have a great deal of empathy for the students. Teachers can inspire their pupils to be emotionally healthy when they themselves are able to recognize and correctly regulate their emotions as well as sense and comprehend the emotions of others.
Key words: Emotional intelligence, Self-Awareness, Self-Regulations, Motivation, Social skills, Team working 




[bookmark: _Toc113385475]1.0 Introduction
The aim of this study is to assess how emotional Intelligence Influence on Higher Education Students’ engagement, motivation, and collaborative working to improve academic performance. Emotional intelligence (EI) has become a very popular notion among academics, the general public, and practitioners. It has been recognised that social and emotional intelligence are just as important as traditional personality traits and intellectual prowess. Emotional intelligence (EI) is the capacity to recognize, control, and comprehend one's own or other people's emotions (Ye & Ha, 2020). The limbic system ( part of human behavour), which is at the core of emotions, is part of the human body. The limbic system and logical brain are interconnected and develop at the same time, despite the limbic system being different from the latter. This suggests that a person should use their abilities to think and sentiments simultaneously (Rayees, 2021). Due to the fact that young learners are independent leaders, EI plays a significant role in determining whether they will be successful in earning a degree or not. The demands and stress levels are essential to obtaining success in education, thus learners or students need to be conscious that their own motivation for success should rest within them (Jaleel & Ghoti 2021). This essay's goal is to examine how students in higher education might use emotional intelligence to become motivated, engaged, and collaborative students. 
Given the significance of emotional intelligence and the question of whether emotional intelligence can be widely practice to imrpove student engagement, motivaiton and colloborative working (Maryam et al 2020). This study investigates the efficacy of online teaching as a method for improving undergraduate students' emotional intelligence, as measured by increase in self- and peer-reported emotional intelligence.
In order to offer guidance to those who train university/college students in leadership, this study set out to identify the elements and experiences in a program that support the growth of a student's emotional intelligence that leads to motivation, engage and colloborative working (Ren, 2020). 
For higher education to achieve its overall objectives and fulfill its missions, it is crucial for students to grow in their interpersonal skills, sense of self, and communication abilities. The majority of studies on student growth is concerned with cognitive development. A cognitive student development hypothesis by William G. Perry was created in 1981 and is based on the notion that students are constantly changing and acquiring new "positions of knowledge." Nine positions in Perry's theory help students advance their cognitive skills from a fundamental duality of knowledge to relativism. 
Competence is the first step in a student's development; then come connections, identity, and integrity. However, growth does occur outside of the classroom through co-curricular experiences, which have not traditionally been the focus of student development research (Kuh, 1995). Students typically build their social and emotional skills through these extracurricular activities.
Since Daniel Goleman's bestseller Emotional Intelligence hit the shelves, corporate culture has been explored through the perspective of emotional intelligence (1995). Goleman was concerned in skills like self-motivation, impulse control, delaying gratification, empathy, and hope. Emotional intelligence (EI) was defined as "a taught ability to identify experience, comprehend, and express human emotions in healthy and constructive ways" by Lam et al, (2020),  the ability, integrative, and mixed-model approaches are the three main divisions of emotional intelligence theories. Integrative models portray emotional intelligence as a more comprehensive, coherent skill that uses the integration of at least two abilities, as opposed to ability models, which place more emphasis on a single capability, such as sensing or using emotion (Mayer et al, 2008). Finally, mixed-models provide a thorough analysis of EI, covering its capabilities, behaviors, and personality traits. Emotional intelligence is developed during the college years through activities that call for students to collaborate in groups and forge relationships. What specific extracurricular activities might help with the development of emotional intelligence is not well studied.
There is enough data to support the claim that having high levels of emotional intelligence can help pupils succeed in school, college, univeristy and ultimately in their careers (Arias et al., 2022). EI has been shown to be a crucial talent at the higher education (or college) level that enables students to cope and handle the demands of school. Many studies done in the past have shown a strong correlation between students' emotional intelligence and higher levels of academic achievement. It has been shown that students with high EI have higher levels of interpersonal and intrapersonal skills, are adaptable, and show improved stress-management abilities (Ana, 2021). Simply put, emotionally intelligent pupils are able to succeed in their academic endeavors and professional jobs. Additionally, EI plays a crucial role in enhancing students' academic performance and affects their success in the workplace (Urquijo et al., 2019), especially for those students who are interested in jobs that call for greater EI levels, like teaching. Teachers must be highly emotional workers in order to excel in their jobs, which is a requirement of the teaching profession. Given these elements, emotional intelligence is essential. As a results, this study has a number of quesitons which are: RQ1: How emotional intelligence affected higher education students' engagement, motivation, and cooperative working to achieve academic performance? RQ2: How does assess the impacts of EI on students’ study motivations, RQ3: How does investigating the relationship between EI and in-class teamworking
Reviewing how emotional intelligence affected higher education students' engagement, motivation, and cooperative working is the goal of this study. The following research objectives have been designed in order to proceed this study. There are a number of objectives in this study: 1) To examine how students in higher education are engaged in relation to emotional intelligence. 2) To assess how students in higher education's motivation and teamwork are influenced by emotional intelligence. 3) To evaluate the basic EI ‘s concept and how these plays a signifiant role to engage and colloborative working in higher educaiton 4) To make suggestions on how to review EI from a wider angle.
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2.0 Literature Review
2.1: Introduction 
This chapter reviews significant research on emotional intelligence, and affective emotional intelligence in higher education students. This chapter starts with defining EI, second section review the theory of Goleman’s key elements, the third section has reviewed the litreature of EI and student engagement, motivation, and collaborative working. The research gaps have also discussed in this chapter. 
2.2:  What is Emotion Intelligence 
Lam et al, (2020), research from 2018 defines "Emotional Intelligence" as the capacity to comprehend, use, and control one's own emotions as well as those of others, to effectively interact with them, and to try to reduce their stress by empathizing with them and supporting them in overcoming obstacles (Loo, 2019). Strong relationships between the leader and the other members are more likely to develop when there is EI. According to Sánchez-Lvarez et alresearch, .'s those with higher EI are reported to be psychologically strong, to have a positive outlook on life, to perform better at work, and to have the leadership qualities.
Despite the fact that EI is a critical skill that everyone should possess, there are some new criticisms that raise the question of whether EO is actually intelligence or merely has incremental validity over the "Big Five personality traits" and intelligence quotient.
Emotional competence, literacy, and other names have all been used to refer to EI (Doan et al 2020). Emotional intelligence (EI) has the drawback that, like general intelligence, it is not well defined. Major proponents of EI, Mayer et al. (2008), created a model of EI that includes four skills: (a) perceiving emotion; (b) using emotion to facilitate thought; (c) understanding emotions; and (d) managing emotion. 
According to Howard Gardiner (1993, referenced in Dwyer 2002), there are multiple intelligences as opposed to intelligence being a singular phenomenon. There are many types of intelligences, including linguistic, logical-mathematical, spatial, kinaesthetic, musical, interpersonal, and intrapersonal. Some claim that EI and the intrapersonal and interpersonal components of intelligence are interchangeable terms. Ezzi (2019) criticizes both multiple intelligences and EI for being nothing more than a collection of personality traits and cognitive talents that have already been extensively examined in her analysis of multiple intelligences, the Mozart effect, and EI. Because of this lack of definition, EI might not be quantifiable, according to Barragán Martín et al. (2021). If it's "a single trait" or "a group of skills," they enquire. Additionally, they draw attention to the issue with the notion of EI being determined by what is measured. A number of flaws, including fundamental attribution error, actor observer effects, self-serving, cognitive, and motivational biases, have been linked to the Bar-On and MSCEIT (Mayer, et al, 2008, EI Test) examinations of EI (Mayer et al 2008). These image-management techniques, which aren't often consciously employed, can skew the results of EI tests.
[bookmark: _Toc113385480]2.2:  Understanding and Measuring Emotional Intelligence (EI)
Since Mayer and Salovey (1997) first proposed the idea of EI, it has become a well-liked research area and sparked discussions in a variety of academic fields. The enormous interest in EI in the field of education is supported by a vast body of evidence that highlights the concept's potential while illuminating variations in important academic outcomes. According to the available data, it has been suggested that EI has a substantial role to play in determining a person's ability to successfully manage the urgent needs within academics (Ashu, 2019). Studies have shown, for instance, that students with high levels of EI tend to commonly have higher test results and have more opportunities to be retained and continue until they earn their degree than do those with low levels of EI (Snowden et al., 2018). When faced with difficulties, students with high EI also frequently employ more adaptive coping techniques and rarely feel depressed about their academic performance (Arifin, 2019). Despite the fact that EI has been widely used in scholarly research as a predictor of academic outcomes, researchers were unable to come to an understanding on a theoretical framework that explained the specific character of EI (Hughes & Evans, 2018). 
To put it another way, the area includes a number of methods for comprehending and assessing EI. People who are known to support a "ability" perspective indicated that EI is a higher-order construct that includes a range of cognitive abilities important for social functioning. People who support the "ability" perspective, in particular, hold the view that adaptive outcomes associated with higher EI levels result from the capacity of an individual to precisely perceive, express, and appraise, both positively and negatively valenced emotions, use emotional experience to support reasoning, and use emotional experience to help solve problems. Others are in favor of a "dispositional" understanding of EI as well. People who are known to have a dispositional predisposition see emotional intelligence (EI) and its related benefits as the product of enduring personality traits that increase the likelihood that people would act in appropriate ways, both emotionally and behaviorally (Maryam et al, 2020). Finally, there are yet those who support a completely different perspective known as a "mixed" view of EI. These people, who have a mixed orientation, see EI as a combination of non-cognitive abilities, skills, and competences that affect a person's capacity to adapt to their environment.
Mayer et al (2008) support the ability model of emotional intelligence (EI) even though the aforementioned theoretical orientations do have some intellectual worth and significantly increase people's comprehension of emotional capabilities. It is clear that the "ability" based theoretical perspective may be of great practical value to educators and other education professionals who wish to design interventions with the primary goal of raising students' EI. As was previously mentioned, the "ability" model views people with EI as having the skills necessary to manage the associated affective reactions while processing emotionally charged material. As a result, a theoretical orientation that refers to EI as competencies that can be passed on to pupils and improved via practice motivated by appropriate supervision may prove to be useful to educators.








[bookmark: _Toc113385481]2.3: Mixed EI model, Goleman (1995)
Figure 2.1: Goleman’s Emotional Intelligence Model 




(Source: Goleman’s, 2006)
Goleman's mixed model of EI (1997) identifies five components:

1. Self-awareness.
2. Self-regulation.
3. Self-motivation.
4. Empathy.
5. Social skills.
Self-awareness is defined as the capacity to recognize an emotion's influence when a leader engages their own internal feelings (Jaleel, & Ghoti, 2021). Understanding what our emotions signify or how to identify them is essential to deciphering what our minds are trying to communicate. "If we are unable to recognize our true emotions, we are powerless in their face." Goleman (2007, p. 50). People who successfully manage their inner emotions make easier decisions in their daily lives. They have faith in their intuition and can identify the truly crucial factors in choices such as who you will spend the rest of your life with or the type of job you opt for. Goleman (2007)
The second component is self-regulation, which involves keeping our emotions and impulses under control so that we can more effectively adjust to shifting settings and circumstances (Kant, 2019). The author responded to the circumstance by treating it with emotion for developing abilities that build on one's self-awareness. People who lose control of their emotions frequently experience oppressive sentiments and fail to fully come to terms with their failings in life. Contrary to others who lack this skill, they are able to bounce back far more quickly and learn from mistakes after experiencing life's setbacks and disappointments. Additionally, this ability contributes to our credibility in terms of cooperation in the workplace, resulting in the development of solid relationships in our private lives (Goleman ,2006). 
Self-motivation helps us go forward, maintain long-term focus, and accomplish the goals that we have set for ourselves (Kellie et al, 2022). When one reaches the state of flow, self-motivation, which is strongly tied to passion and enthusiasm for the task at hand, allows for exceptional performance. With capacity self-motivation indications on our way to live and general tuning like optimism, we're not in the back. Heavy undertakings are easier to tackle for individuals who aren't first intimidated by them and are open to trying new approaches than for those who have lived their entire lives merely giving in to the norm and sticking with the example-only possibilities.
Empathy: the ability to sense, comprehend, and respond to the feelings of others while attempting to comprehend the social links surrounding oneself is another crucial element, known as empathy or social awareness. Empathy "springs that self-awareness what more open we are to our own emotions, the better we are able to perceive and understand the feelings of others," according to Goleman (1997). According to many experts, empathy is precisely what it sounds like, a fundamental and important part of moral organizations that shows concern for potential victims and an awareness of the suffering that has been inflicted. Highly empathic individuals can provide others the much-needed words of comfort and understanding while being effortlessly aware of even the smallest signs of how others feel.
Social skills are the one component of this approach, and art has a significant impact on interpersonal interactions. Additionally, well-honed communication skills, such as active listening, persuasion, and dispute resolution, play a crucial part in our lives. Effective communicators can evaluate effectively and constructively, delegate appropriately, and  for No very easily persuade others in the second place, never by coercion or manipulation but rather by appropriate arguments and an open approach (Goleman 2007)
Goleman (2006) asserts that EI is what enables us to succeed in life. Professionals can outperform our knowledge, acquired talents, and degree of intellect in it. Just the capacity to comprehend and manage one's own emotions and the degree of communication with those around one might be crucial factors in the choice of a new employee, especially if that person performs in the head position (Fierro Suero et al, 2019). High-level dexterity in discussions with people is reported by excellent leaders or very competent team members. There are few jobs where you may act as an independent without interacting with anyone. As a result, EI, along with social abilities that it includes, is valued and sought-after by potential employers today, just like it was before. 
2.4: Emotional Intelligence and Higher Education
Despite these objections, there has been an increase in interest in using EI in higher education (HE). Hojat et al (2015) examines the applicability of emotional intelligence (EI) to teaching practice in his book Teaching with EI. EI is a crucial element of employability traits. According to Jalel and Ghoti (2021) "CareerEDGE" model, where "EDGE" stands for experience, degree, generic skills, and EI. They observe that those with high EI inspire others and themselves to work more.
To support his argument for HE instruction, Jalel and Ghoti (2021)  employs concepts from counseling. Drawing on the humanistic counseling psychology pioneered by Carl Rogers, he supports the virtues of acceptance (unconditional positive regard), authenticity (congruence), and empathy (understanding the feelings of the other). In doing so, he draws attention to the connection between counseling and education. According to Lubbadesh (2020), these processes can be seen as being part of a transformative journey where students learn new information and acquire useful abilities like practicality and critical thinking.
According to studies, those who perform well on EI exams have superior interpersonal skills and are given higher peer ratings (Pekrun et al, 2017). This should translate to greater social interaction at work. Counseling is criticized for addressing psychological and emotional issues that should be handled separately as they arise (Lubbadesh, 2020). According to Hughes,  & Evans (2018), HE views emotions as internal or abnormal rather than a natural component of the social context of the learning environment. This might be because of ideas about what higher education ought to be predominatingly coming from stoic, male influences. But from the standpoint of social constructionism, we are all emotional beings, and emotions have an impact on how we see the world and behave.
When we enter a lecture hall or classroom, our emotions don't stop. The relevance of emotions in the learning process is emphasized by Kant (2019), who contends that failing to incorporate EI into instruction is failing the pupils. She asserts that it is foolish to attempt to eradicate the emotional components of the subject, even in her field of law where critical reasoning is essential. She emphasizes how the act of teaching "stirs inner emotions" and that teachers must be prepared to accept responsibility for the emotions they cause.
2.4.1: How do emotions impact on student learning?
Even though there is disagreement on the validity and definition of EI, there is data showing that applying EI concepts has beneficial results. Doan et al (2020) remind us of a long-standing finding in cognitive psychology: learning requires attention. They contend that joyful emotional involvement promotes attention. Sessions that were uninteresting, unchallenging, and boring; inadequate explanations and communication; and a lack of confidence in asking questions prevented this. By making their lessons engaging, communicating clearly, and providing opportunity for questions, staff can increase student involvement. In order to help control emotions, this calls for EI in the sense of awareness of the intrapersonal and interpersonal variables.
Positive effects on student performance and retention have also been linked to strong staff-student connections (Donisi et al, 2022). According to Gleaves and Walker (2006), nurturing connections can have a favorable impact on aspirations and accomplishments by fostering both the intellectual and affective facets of teaching and learning.
On the other hand, unfavorable emotional states might be detrimental to the learning process. Student achievement and engagement have been found to suffer from stress (Drigas,  & Papoutsi, 2019). This is due to the fact that while under stress, the fight-or-flight reaction is triggered, causing the brain's only to focus to be on surviving.
Heavy workloads and assessment burdens are two factors that might contribute to stress; also, receiving unfavorable staff evaluation can be demoralizing and depressing. To ensure that they strike the correct balance, lecturers must be mindful of these effects when creating modules, creating exams, and providing feedback.
2.4.2: Effectiveness of Emotional Intelligence
The theories concerning the benefits of EI have been supported by research. Lee and Wong (2019), looked into the effect of group EI on the efficacy of teams among healthcare personnel. The results of their study showed that group social skills and group self-management, two of the EI scale's subdimensions, had a favorable effect on team performance. Their research also revealed that group members' good attitudes, such as showing respect and fostering a positive atmosphere, enhanced systematic collaboration among group members. As opposed to this, group social skills tended to foster compatibility among members, which decreased incompatibility, tension, and differences. According to prior studies, teams that are self-managed showed a positive association between EI and success in teamwork (Khan et al., 2014). Vashisht et al (2018). looked at how team members' EI and their ability to resolve disagreements are related. They discovered a beneficial effect on each team member's performance and team results. Additionally, it was discovered that individuals with high levels of EI benefited from collaborative conflict resolution strategies as a result of their greater emotional awareness and receptivity. This helped teams stay on task and committed to their objectives.
According to Serrat (2017), EI enables team members to be conscious of their own sentiments, which improves their effectiveness in interactions and bartering with others. These conclusions are reinforced by a study by Can et al. (2021) that found a connection between student EI levels and team harmony. According to Black et al(2019) .'s findings from a study that looked at how EI affects team cohesiveness, evaluations of graduate students who worked in teams by a supervisors' panel revealed a moderately positive correlation between the overall EI scores of individual team members and the ratings of teams' cohesiveness. This was crucial in showing that emotionally intelligent teams were more likely to have advanced interpersonal skills and a strong commitment to the team's approach. The team's EI also made a significant difference in terms of resolving disputes, delegating leadership duties, and fostering change.
According to the results of the aforementioned studies, it is reasonable to assume that team members with EI will be extremely delighted with the job produced by their team. The question of whether or not this was always the case was examined by recent studies. According to a study by Kant (2019), undergraduate business students with high EI scores were not always satisfied with certain aspects of teamwork. One explanation given for this discontent was that people were frequently hypersensitive as a result of always being aware of the emotions of their fellow team members. This caused despair, which decreased the effectiveness of their teamwork as a whole.
[bookmark: _Toc113385491]2.4.2: Emotional Intelligence and Student Engagement
In the context of education, student engagement would be defined as the level of interest, awareness, desire, curiosity, and optimism that students display when acquiring knowledge. The degree of inspiration they must develop and gain during their school experience is spread out by these factors. Students with greater optimism, adaptability, effectiveness, and self-assurance would show increased involvement (Lubbadesh, 2020). Three dimensions have been developed by Karakus et al. (2021) to express student participation. These factors relate to behavioral engagement, which shows that children are positively complying. Second would be the emotional involvement that students are known to experience, such as joy, attention, or a sense of belonging. The last but not least is cognitive engagement through learning, which frequently goes beyond merely meeting demands and finding challenges enjoyable.
According to Price and Tovar (2018), student participation is positively connected with graduation rates, grade point averages (GPAs), and levels of educational satisfaction. Active engagement can help students succeed academically. Teachers in higher education see other teachers as a goal for boosting student involvement (Singh & Srivastava, 2021). Professors have a huge impact on students' academic progress, and students see classrooms in educational institutions as their second homes. The emotional elements of the educational process serve as the foundation for this influence. Iraj et al. (2020) contend that good student interaction and the use of feedback are essential components of lectures regardless of the size or scope of the classroom in order to ensure student engagement. Teachers must be particularly mindful of emotion control because of their considerable impact on students' lives and in order to foster a positive learning environment.
Emotions may influence students' engagement, learning, and achievement in general in ways that are either adaptive or maladaptive, according to a multitude of research (Tyng et al., 2019). Numerous studies have shown that pleasant emotions are positively connected with commitment, effectiveness, and persistence (Denovan et al., 2020; Hayat et al., 2020). Positive emotions, on the other hand, have been linked to higher levels of engagement and improved learning outcomes, according to research by Parkinson and McBain (2018). Although some negative emotions, like anxiety, may also tend to have adaptive effects on enhancing a person's intrinsic motivation to avoid failing, such negative emotions may adversely affect learners' attention and cognitive functioning, which will adversely affect their level of engagement and learning outcomes.




[bookmark: _Toc113385492]2.4.3:  Emotional Intelligence and Student Motivation
It has been suggested that one of the essential talents in EI is self-motivation (Goleman, 1995b). In this perspective, motivation serves as the primary determinant of EI. According to some experts, motivation is only marginally related to emotional intelligence (EI) and is not a major component of it (Mega et al 2019). The notion of EI and the theory of motivation were compared in the study conducted by Rayees (2021) motivational requirements of power, achievement and affiliation). The results showed that motivation and EI only varied together; it was not an independent aspect of EI. The idea put forth by Goleman (1995a), which stated that personal drive was a subset of EI and motivation, conflicted with this. The studies open the door for further investigation to confirm the relationship between the two constructs using a variety of motivational measures, such as the goal-attainment model or the self-determination perspective, as well as other self-reporting measures of EI. As of right now, Usán Superv. & Salavera Bordás, (2018) , Barreto Trujillo & Alvarez Bermdez, (2019) , and Kant (2019) have conducted the most extensive research on motivation in terms of job performance.
The aforementioned research aims to find out why higher education’s pupils who participate in academic activities seem uninterested in them. Extrinsic motivations are prevalent, according to a significant number of such investigations (future job, rewards, grades, punishment avoidance and due encouragement from people who matter). In contrast, intrinsic motivation—such as delighting in activities and discovering new things—occurs to a lesser extent. What must be remembered is that motivation is influenced by learning experiences and is not a set characteristic of an individual (Tohidi & Jabbari, 2022). Additionally, there is a strong and positive correlation between motivation and EI, especially when extrinsic incentive is involved (Usán Supervá & Salavera Bordás, 2018). Although there are few research involving university students, many of these investigations have been conducted utilizing samples from secondary school students. Studies pertaining to certain fields, such as music education, physical education, or language instruction also exist (Fierro Suero et al., 2019; González-Peiteado et al., 2018).



2.4.4: In Class Teamworking 
Teachers and officials are always looking for the best ways to support students' growth. With the help of cutting-edge curricula and modern classroom teaching techniques, the majority of the focus is on cognitive growth. Everyone agrees that in-class activities help students grow their cognitive skills, but what helps them build their psychosocial skills?
There is a shortage of best practices and research on psychological development. Understanding the events that support student' psychological development both within and outside of the classroom is crucial. Kant (2019) studied 149 seniors from 12 colleges to determine the extracurricular activities that are linked to developmental outcomes. The interviews, which lasted 35 to 90 minutes, were taped, recorded, and then transcribed. Students were questioned about their most memorable college experiences, changes that had taken place, and which events they believed had contributed to their intellectual, emotional, and social growth. 85% of individuals indicated having leadership responsibilities, while 79% spoke of engaging in peer interaction and academic-related activities. Peer contacts, specific leadership responsibilities, and institutional ethos were all linked to improvements in interpersonal skills. Gains in practical competence were discovered through job and leadership duties. Academic activities and instructor engagement improved students' academic abilities and output. Numerous activities increased cognitive complexity, and leadership duties and peer interaction increased humanitarianism. Leadership positions, internships, and employment opportunities enabled students to strengthen their social and emotional abilities the greatest compared to other activities.
[bookmark: _bookmark16][bookmark: _Toc113385489]2.5:  Criticisms on Emotional Intelligence
[bookmark: _Toc113385493]Despite the popularity that EI has attained, it has also come under a lot of fire. Some critics have suggested that the term's broad range of components makes it more difficult to define it precisely and come to an understanding of what it really means. Researchers are further perplexed by the debate over whether emotional intelligence (EI) is a talent or a characteristic, which leads to a variety of performance assessments and self-respect questionnaires with countless findings that would be at odds with one another (Iraj et al, 2020; Huynh et al., 2018). Others, however, believed that tests for emotional intelligence (EI) might not be valid because EI was closely related to personality and intelligence (Restubog et al, 2020), and they argued that there was not enough evidence to support the validity of the content of such tools because there was a lack of a sound theoretical foundation and ambiguity in the content of EI measures (Can et al, 2021). In response to these criticisms, Cherniss et al. (2020) argued that the existence of different versions of EI during its early developmental phases should be seen as a strength rather than a weakness, and that there was evidence showing that EI was, in fact, distinct from IQ, personality, or other similar constructs.
Given the rising emphasis on emotional control and relationship management in EI, it is reasonable to assume that EI will largely decide how effectively work is done in teams. According to Jamshed et al. (2018), team members with EI are able to understand how EI affects teamwork because they are able to identify and relate to one another's emotions and feel comfortable talking about it. Additionally, they have the capacity to form stronger relationships outside of their teams, which strengthens their capacity for overcoming obstacles. As a result, trust between team members grows, which in turn creates a sense of group identity and turn into collaboration group effectiveness at workplace. 
2.6:  Research Gap 
The results of the literature review clearly show that there are some gaps in the current body of knowledge that need to be filled. There have been numerous academic studies on emotional intelligence, including those by Ebinagbome and Nizam (2016) to examine the effect of emotional intelligence on students' academic performance, Mohzan et al. (2013) to investigate the impact of emotional intelligence on academic achievement, or Chang and Tsai (2022) to investigate how university students' emotional intelligence, learn. The impact of emotional intelligence and motivation on student achievement has also been studied by Hadiwijaya and Hutasoit (2016), while Zhoc et al. (2020) looked at the success and engagement levels of emotionally intelligent students, and Deveci (2015) looked into how emotional intelligence affected student teamwork. The research revealed that while there have been several studies examining the relationship between emotional intelligence, motivation, engagement, and collaborative working (teamwork) among students, these studies have primarily looked at these relationships on an individual basis. None of the studies to yet has looked at all of these factors in one study. This is the gap that has appeared, and it is the goal of this research to close it.

2.7: Conceptual Framework and Hypothesis 
The following conceptual framework has been designed based on the key findings of the literature review 


Teaching Practices in Higher Education: 
Subject knowledge 
Learning and Teaching methods
Student’ engagement. Students  collaboration   
Emotional Intelligence 

Self-Awareness 

Academic Success 

Self -regulations 


Motivation 

Empathy 


Social Skills 




The findings the conceptual framework and literature review helped the researcher to develop the appended hypothesis: 
Research Hypohesis 
Hypothesis 1:
Null Hypothesis: There is no significant correlation of Self-awareness with Motivation, In-class Teamworking and Student motivation.
Alternative Hypothesis: There is a significant correlation of Self-awareness with Motivation, In-class Teamworking and Student motivation
 Hypothesis 2:
Null Hypothesis: There is no significant effect self-awareness, social skills, in-class teamworking and student motivation on Teacher motivation. 
Alternative Hypothesis: There is significant effect self-awareness, social skills, in-class teamworking and student motivation on Teacher motivation.
















[bookmark: _Toc113385494]3.0: Methodology
3.1: Introduction 
Any research project depends on the methods used, which is regarded as being quite important. Blessing & Chakrabarti, (2009), have explained that the methodology of research is an entire process in itself that is undertaken during research of any kind. The methodology that is selected for any research is crucial in determining the direction for any research. The purpose of a research technique would depend on the type of study being conducted, which is planned in a way to achieve particular results. The approach used for this study will be described in this section. The mixed mehods was used to collect data. The primary goal of the study approach would be to identify important factors based on a thorough literature as well as questioniare  evaluation that has been done.
[bookmark: _Toc113385497]3.2: Research Philosophy
The principles underlying research would be those that relate to the nature of the reality that is being studied (Bryman, 2016). The definition of the nature of knowledge that underlies research is referred to as research philosophy. Posivisim method has been adopted as it supports to collect a quantitative method. It would help the researcher to measure the realtionship between EI and academic performance using statistical data. Additionally, the research subjects has chosen in a fair and random manner using standardized questionnaires that only aim to investigate the link between the  variables as it currently exists. Furthermore, anyone who follows the identical steps can likewise reproduce the research's findings.
3.3: Quantitative and Qualitative Method 
Deductive methodology is used in quantitative research to explore the link between several variables, including theory and study, using text-based data (Bryman, and Bell, 2015). Additionally, quantitative research has specific study outlines. A written hypothesis for an outside, unbiased point of view that emphasizes a collection of numerical facts such as charts, graphs, and statistics (Saunders, et al., 2012; Cooper and Schindler, 2003). Structured questionnaires, is used in quantitative research to gather data that  supported statistical findings (Creswell, 2014).
Contrarily, the interpretivist philosophy of qualitative research uses an inductive approach to examine the meaning of each piece of data, which is more internal and subjective. According to Creswell (2014). Dul and Hak (2008) state that a qualitative research approach suggests case study research or action research strategies; as a result, data are gathered through close-ended questionnaire that establishes a connection between them.  However, quantitaitve method is used to colelct data. For that reason, Saunders et al. (2012) said that a researcher might take a quantitative approach to test hypothesis to identify factors and related variables using statistical data. 
[bookmark: _Toc113385499]3.4: Data Collection Techniques
As previously indicated, primary data was used for this study, and secondary sources were used to collect the material. An exhaustive search of online databases was done to find the literature needed for this study. Taylor and Francis, ProQuest, ScienceDirect, Emerald Insight, and the American Psychological Association were among the databases (APA).
Simply said, information gathered mostly from secondary sources has not been directly gained by a researcher. Data that has already been gathered through previous research by other scholars would be considered secondary data. To interpret new discoveries, the results of previous investigations would be studied and evaluated.
The quesitonniare was desgin based on Goleman’s five key elements, namely: Self-regulations, self-awarnesss, self-regulations, motivaiton and emathy. Five likert scale has been used to design the quetioniare and each elements has consisted with five statements ( see appendix A). five questions were included in each key element of the framwork.  
3.5: Sampling Procedures 
The research has collected data from 50 resepondents. 50 respodents have targeted radomly from three campuses of Coventry Unviersity in London. The researcher believed, 50 samples have respreneted entire acacemic staffs of Coventry University, London. Intially, this sample size should be fine for the reserarcher to collect adequate data which are valid and reliable. The data has collected using Google form ( see appendix). The form was sent to the respndents using their email address. Random sampling technique was used to collect the samples. This technique has given the reseracher to collect samples by given equal probablity to each sample. 
3.6: Data Analysis 
The statistical data analysis has comprised the recording of the resulting statistics in table form as well as a descriptive interpretation of the data (Fink, 2008). The study documents the information gathered from with the aid of surveys, the respondents in table form, and provides an explanation of the tabulated data. According to Fink (2008), it is appropriate to elaborate on comparable responses and analyze them descriptively using a similar methodology and style before converting the raw data into information that is necessary for making decisions and formulating recommendations (Yin, 2003). SPSS software has used to analyse the data. Multiple regression, corelation and Anova were used to determines the relationship between EI and academic perfomrance. 
3.7: Reliblity 
According to Behling and Law (2006), the reliability of the data that any research gathers can be used to assess the quality of that data (2006). It is crucial that the respondents who are filling out the questionnaire be informed of the significance of their answers to the study. Therefore, people will be informed of the importance of the data they contribute through verbal and nonverbal social network communication.
For internal consistence, a Cronbach's alpha and composite reliability value limit of 0.70 or higher is acceptable (Hair, Jr., et al., 1995). Therefore, a Cronbach's alpha and composite reliability value below 0.60 denotes a lack of internal consistency and reliability (Hire Jr., et al., 2016). Therefore, Cronbach's alpha is regarded as a gauge of scale dependability. It measures internal consistency, or how closely similar a group of items are to one another. 
3.8: Validity 
According to Trochim and Donnelly (2006), validity is the process of determining whether a research's presented hypotheses are correct. Thus, the information gathered through questionnaires is analyzed and evaluated to determine its applicability to the study's goals.
[bookmark: _Toc113385500]3.9:  Ethical Considerations
Because this research focuses on human behaviour, all relevant ethical processes, including University's supervision, were taken into account at every stage of its completion. According to UWTSD University's ethical guidelines, which are being followed for this project, the author commits (pledges) not to disclose any participant's data and that the data would only be used for research. 
Data from respondents were kept completely private and fully confidential. All of the participants in the study had their understanding of the study's objectives clarified, and it was strictly controlled how the data would be transferred, stored, and used. Additionally, before questionnaires were distributed, the study's goal was stated, and individuals were made aware that completing the forms was optional (Sekaran, 2003). Participants voluntarily agreed to participate after being informed that all talks from focus groups and interviews would be videotaped.
At this point, anonymity and secrecy are the two key ethical concerns that require greater clarification. This is because various research' response rates are significantly impacted by anonymity and confidentiality methods (Jones, 1979). Other academic, such as Skinner  (1981), refuted this notion.
3.10: Summary 
In order to understand the phenomena of EI, this chapter gave a general overview of the research design and technique used to produce study components that helps the researcher to collect appropriate data





4.0:  Data Analysis 
4.1: Introduction 
This chapter is presented the data analysis that collected from the close-ended questionnaire as well as secondary research. Reliability of the questionnaire, Correlation coefficient and regression analysis has been conducted. The research has collected data from 50 respondents. All the respondents works for a higher education. The questionnaire was design based on Goleman’s five key elements, namely: Self-regulations, self-awareness, self-regulations, motivation and empathy. Five Likert scale has been used to design the questionnaire and each elements has consisted with five statements. five questions were included in each key element of the framework.   SPSSv.23 has used to analyse the data and tested the hypothesis. 
4.2: Data analysis 
4.2.1: Reliability: 
In data analysis we used Cronbach's alpha value for the reliability of the scale we used in questionnaire. The value of Cronbach's alpha is equal to .903 which means it is greater than  hence the 5 point Likert scale that we used in questionnaire is reliable. 
Reliability:
	Case Processing Summary

	
	N
	%

	Cases
	Valid
	50
	100.0

	
	Excludeda
	0
	.0

	
	Total
	50
	100.0

	a. Listwise deletion based on all variables in the procedure.



	Reliability Statistics

	Cronbach's Alpha
	N of Items

	.903
	35



 4.2.2: Hypotheses:
We have total of 2 hypotheses which are tested in this data analysis which are given below:
Hypothesis 1:
Null Hypothesis: There is no significant correlation of Self-awareness with Motivation, In-class Teamworking and Student motivation.
Alternative Hypothesis: There is a significant correlation of Self-awareness with Motivation, In-class Teamworking and Student motivation
 Hypothesis 2:
Null Hypothesis: There is no significant effect self-awareness, social skills, in-class teamworking and student motivation on Teacher motivation. 
Alternative Hypothesis: There is significant effect self-awareness, social skills, in-class teamworking and student motivation on Teacher motivation.
Results:
In the first hypothesis, there is no significant correlation of Self-awareness with motivation  In-class Teamworking  and student motivation  Hence we fail to reject our null hypothesis and conclude that there is no significant correlation of Self-awareness with Motivation, In-class Teamworking and Student motivation.
In the second hypothesis, the result shows that the overall multiple regression models is statistically significant  hence we reject our null hypothesis and conclude that there is significant effect self-awareness, social skills, in-class teamworking and student motivation on Teacher motivation.
The coefficient of determination  is equal to  which means that 61.3% of variation in motivation is explained by the self-awareness, social skills, in-class teamworking and student motivation. The adjusted  is equal .579 which means the data is best in this model.
The individual significance of the independent variables is also check out in which Social skill  and in-class teamworking  are statistically significant effect on motivation while there is insignificant effect of Self-awareness  and 
 Tables are placed in Appendix 
4.2.3: Descriptive Statistics 
Self-Awareness 
Table 4.1: Self Awareness 
[image: ]

[bookmark: _Hlk121505570]The above variable SA (Self Awareness) wanted to find out whether self-awareness, one of the dimensions of EI, has an impact on students’ academic performance. The above table has shown that over 64.80% of the respondents have strongly agree and 2.7.2% agree but on the other hand, only 5.2% have disagreed. It means, self-awareness has a positive impact on student academic performance. 
Self-Regulation
Table 4.2: Self-Regulations
[image: ]
The above variable SR (Self-Regulation) wanted to find out whether self-regulation, one of the dimensions of EI, has an impact on students’ academic performance. The above table has shown that over 58.0% of the respondents have strongly agree and 22% agree but on the other hand, only 16% have disagreed. It means, self-regulations have a positive impact on student academic performance. 
Motivation 
Table 4.3: Motivation 
[image: ]
The above variable M (Motivation) wanted to find out whether Motivation, one of the dimensions of EI, has an impact on students’ academic performance. The above table has shown that over 38.0% of the respondents have strongly agree and 39% agree but on the other hand, only 21% have disagreed. It means, Motivation has a positive impact on student academic performance.
Empathy
Table 4.4: Empathy 
[image: ]
The above variable E (Empathy) wanted to find out whether Empathy, one of the dimensions of EI, has an impact on students’ academic performance. The above table has shown that over 51.0% of the respondents have strongly agree and 27% agree but on the other hand, only 17% have disagreed. It means, Empathy has a positive impact on student academic performance.
Social Skills 
Table 4.4: Social skills 

[image: ]
The above variable SK (Social Skills) wanted to find out whether Social Skills, one of the dimensions of EI, has an impact on students’ academic performance. The above table has shown that over 49.0% of the respondents have strongly agree and 30% agree but on the other hand, only 19% have disagreed. It means, Social Skills has a positive impact on student academic performance.
4.2.4: Secondary Data Analysis 
[bookmark: _Toc113385502] Theme 1: Emotional Intelligence and Student Engagement
The findings of this study have suggested EI facilitates student engagement in a higher education setting. Comparable to previous research, the results of this study showed that EI was intricately linked to the affective components of engagement, with the result that students with high levels of EI have more opportunity to experience achievement-activating emotions like enjoyment, interest, and enthusiasm (Maguire et al., 2017). They also have less opportunity to experience deactivating emotions associated with achievement (such as; anxiety, boredom, frustration). Such findings are important for adding to the growing body of work that highlights the beneficial relationships between EI and academic achievement, which may be partially explained by the influence of the construct of EI on affective engagement.
The results of the current review also have a tendency to significantly broaden our understanding of the relationship between EI and other academic outcomes. According to the current review, it has been found that EI directly influences aspects of behavioral engagement to the extent that students with a high level of EI have increased potential to project enhanced behavioral engagement (making greater efforts to complete educational activities, exhibiting enhanced levels of persistence, etc.) and a decrease in behavioral disengagement (behaviour of withdrawal, unpreparedness etc.). The analysis of the body of literature highlights the fact that many studies looking at the relationship between EI and student engagement have focused more on the affective and cognitive aspects of engagement while ignoring the potential role of EI in behavioural aspects of academic engagement.
Given that the existing literature only focuses on several causal pathways between components of engagement and academic accomplishment, it can be inferred that it is essential to study the influence of EI on each domain of engagement. Research has shown, to put it another way, that elements of involvement drove academic performance through a variety of processes. For instance, research has shown that while affective engagement tends to have an indirect effect on performance, behavioral engagement tends to have a more direct effect on academic achievement because it affects proximal outcomes that are intimately linked to both short- and long-term success. This is because it affects performance through other processes that serve as mediators, which affects outcomes that are distal (Barragán Martn et al., 2021). The fact that more of one type of involvement is not necessary to guarantee academic success is what is of tremendous significance. So, by facilitating diverse forms of involvement that applied a joint influence on academic success through a variety of causal routes, EI may enhance academic performance.
According to an expanding body of research demonstrating the role played by EI in academic achievement, researchers today have begun to recognize how EI may benefit learning in higher eudcation (Sanchez-Ruiz et al., 2013). The results of this analysis suggest that EI could be a significant mechanism that would affect such a link, given that student retention and grades frequently depend on engagement, particularly cognitive engagement (Pentaraki & Laureate, 2017). It was discovered that EI highly predicted cognitive engagement when compared to prior academic competence, which supports the evidence for the importance of this attribute in highest level success.
[bookmark: _Toc113385503]Theme 2:  Emotional Intelligence and Student Motivation
This review's findings showed that EI and motivation have strong relationships. This finding adds additional dimensions to Deci and Ryan's (Ryan & Deci, 2000) self-determination theory of motivation and Goleman's (Goleman, 1995a) model of EI. Students who can understand their own unique sentiments and are aware of their own emotions have a strong potential for intrinsic motivation. They are aware that regulating their emotions is important for learning and progressing toward their objectives. In addition, those who have learned how to control their emotions are better prepared to deal with anxiety and life's uncertainties. This helps children to learn about their interests without relying on external sources like praises and prizes (Goleman, 1995a). Self-motivation, a domain included in Goleman's (1995a) model, has a substantial correlation with each of the other intrinsic motivational domains. Students that are acknowledged to possess this quality frequently exhibit productivity and emotional self-control. In order to achieve their objectives of mastery and self-motivation, they can also properly regulate their emotions. Additionally, students who are able to control their emotions would learn about achievement and self-interest, which are essential for achieving one's own goals (Tempelaar et al., 2012).
There is less chance that such pupils will lack motivation for learning because they are aware of how to control their emotions and motivate themselves. However, a discovery that is interesting is that kids who can distinguish between different emotions are known to be extrinsically motivated with an introjected regulation. This suggests that a student's motivation for studying is solely focused on making an impression on their parents or teachers. This may be due to the fact that these pupils are adept at detecting emotions in others, which leads them to base their decisions on the feelings and emotional reactions of others. This would demonstrate to students who scored highly in the area of identifying emotions that they are highly motivated depending on feedback from others. Generally speaking, kids who have strong emotional awareness and can recognize other people's emotions are considered to be more motivated to learn and to learn with high levels of self-regulation.
Positive emotions were found to be important in positively predicting self-motivation towards physical education programs, according to research by Trigueros et al. (2019). However, it also showed that unfavorable feelings had a negative impact on self-motivation. With the exception of a Pearson's correlation analysis, this latter was not discovered to be statistically significant. Given the relative dispersion of research on emotions in the field of education, it is difficult to compare these results with those drawn from other studies (Pekrun & Linnenbrink-Garcia, 2012). For instance, Mega et al(2014) .'s study found that the influence of happy emotions on students tends to increase their self-assurance in their abilities, as well as their intrinsic motivation to learn and their intention to carry out particular tasks. Additionally, when it came to motivation, positive emotions had a higher rate of explanation than negative ones. These findings emphasized and projected the relevance of happy emotions in terms of student engagement and motivation. This tends to support the argument made by Pekrun et al. (2017) that, in order to support students' learning and motivation, positive emotions must be developed and reinforced in academic contexts.
[bookmark: _Toc113385504]Theme 3:  Emotional Intelligence and Collaborative Working 
The results of a study by Deveci (2015) support the idea that EI and collaborative abilities are related. Given the theoretical underpinning of that study and the moderating impact size from correlation tests, it is possible to draw the conclusion that self-control and emotion perception are essential for a significant portion of collaborative skills. Existing literature provides evidence of similar conclusions relating to EI and teamwork. The latest study by Hojat et al. (2015) of medical students confirmed the connection between empathy and teamwork. Although the study by Hojat et al., (2015) concentrated on an approach to integrated care, common denominators in terms of interpersonal skills and understanding the skills of other people within a setting of integrated care, teamwork, and empathy were found by the authors. To put it mildly, there is potential for people to become more aware of someone's EI levels when collaboration skills are interpersonal in nature, like communication skills. Without a doubt, it has to be empirically validated. An affirmation that EI and collaborative abilities are related justifies the need for inter-professional education training that goes beyond an approach that focuses on technical coordination techniques like structured communication methods. Empathy and interpersonal interactions are not typically covered in most undergraduate curricula. To close this gap, further research, curriculum design improvements, and instructional strategies are all required.
[bookmark: _Hlk121520295]Finding a strong correlation between EI and cooperation does not always mean that those who perform well on tests of empathy or EI will be highly collaborative. This is primarily because collaborative abilities require knowledge integration, values, skills, and attitude, whereas EI alone would not be sufficient (Cox & Cole, 2016).
Finding a strong correlation between EI and cooperation does not always mean that those who perform well on tests of empathy or EI will be highly collaborative. This is primarily because collaborative abilities require knowledge integration, values, skills, and attitude, whereas EI alone would not be sufficient (Cox & Cole, 2016).
[bookmark: _Toc113385505]

5.0:  Conclusion
In conclusion, this study found that teachers must consistently inspire their students. Emotional intelligence is not only a theory; it plays a significant role in higher education. Teachers that are emotionally intelligent are better able to inspire students and influence their behavior.
The goal of the study was to demonstrate a strong correlation between academic success and emotional intelligence dimensions. Observe the components of the dominance and how they affect academic success at the same time. The results indicate that the components of self-awareness, social skills, and in class team working are significantly related to academic accomplishment. However, self-regulating, motivation and social skills were not faraway to have a positive impact on students’ academic performance. The descriptive statistical data has shown a positive impact on students’ academic performance. 
The components of self-motivation also have a substantial impact on academic success. The results are in line with Wentzel's (2019) research, in which he also concurred that any goal-oriented approach can lead to successful outcomes. Wan Rafaei (2020) was also successful in demonstrating how motivation can lead to favorable effects, particularly strong academic performance. Students who are driven to succeed have the desire to succeed. 
The way in which EI could be advantageous to studnents during their academic endeavors is a reality that is now highly appreciated. Evidence highlighting the part played by EI in terms of academic performance and achievement is growing. Given that student retention and grades are frequently anticipated based on their levels of engagement, particularly cognitive engagement. It can be deduced from this review that EI would prove to be a crucial strategy that would affect a link like this. According to the literature evaluation, cognitive engagement was also strongly predicted by EI when compared to a student's prior academic aptitude, which reinforces the case for the significance that such a trait would have an impact on success at the third level. Additionally, it can be inferred from this review that, to a certain extent, there is a direct relationship between EI and behavioral engagement, with students with high EI having more opportunity to demonstrate increased engagement in educational activities, increased persistence levels, and a decrease in behavioral disengagement. It has also been noted that the majority of the research on EI and student engagement places more emphasis on the cognitive and emotive aspects of involvement. However, it disregards the role that EI plays in behavioural aspects of academic engagement.
In a similar vein, it may be deduced that students with extrinsic motivation would employ low level learning tactics, whereas students with intrinsic motivation could use learning strategies that are more metacognitive. In such circumstances, it would be essential to nurture and educate students about the virtues of having intrinsic motivation while learning and helping them develop self-regulated learning strategies for gaining experiences from learning. Individual personality and emotional intelligence, however, should also be taken into consideration because they serve as essential antecedents that affect students' motivation to learn.
Based on the literature assessment, it can be said with confidence that EI can help spread new knowledge while promoting the growth and improvement of educational theoretical frameworks. From this vantage point, an intervention regarding the elements of EI within the context of education has become critically necessary. The correlation between EI and cooperation suggested that the construct is positively increased by collaborative work by helping students build social skills that are positively reinforced. Applying the benefits of a cooperative strategy would also allow students to improve their educational perspectives within the classroom, facilitate decision-making, task bifurcation, assume critical roles, produce coordination during collaborative work, resolve conflicts, develop independence, and provide extensive training for students.
Teachers must consistently inspire their students. Emotional intelligence is not only a theory; it plays a significant role in higher educaiton. Teachers that are emotionally intelligent are better able to inspire students and influence their behavior.
[bookmark: _Toc113385506]6.0 Limitations
The fact that this study uses secondary data analysis, in which data from earlier studies have been examined and evaluated, poses a significant constraint. If a real primary study had been conducted utilizing surveys with real respondents of Coventry Unviersity, London, it might have further bolstered the findings. Instead than relying on earlier studies to draw conclusions, it would have been advantageous to convey the current situation.
[bookmark: _Toc113385507]7.0 Recommendations 
While EI is a broad concept with many variables such as self-awareness, self-regulation, motivation, empathy, and social skills involved, it is also advised that. Future research should examine how each component of EI affects or influences student engagement, motivation, and collaborative work since this review only looked at the construct of EI as a whole. Additionally, research have shown that EI varies by gender and that individual pupils may have varying levels of EI. As a result, another suggestion would be to take gender-related factors into account. Future research should examine if gender affects emotional intelligence (EI) and whether it affects EI-driven engagement, motivation, and collaboration.
[bookmark: _Hlk121520378]A teacher should develop their ability to appreciate others, especially students, and inspire them to work hard to advance. One should be open and responsive to the opinions and issues of the pupils because they look up to the teachers for leadership and assistance. A teacher is incredibly important to a student's overall growth. Therefore, a teacher's responsibility is to provide for the pupils' needs as well. Not only with cognitive knowledge but also to instill in them the virtues and skills necessary to meet life's problems. A teacher's ability to listen intently and with an open mind is crucial in establishing the overall growth of the students. Teachers should always have a great deal of empathy for the students. Teachers can inspire their pupils to be emotionally healthy when they themselves are able to recognize and correctly regulate their emotions as well as sense and comprehend the emotions of others.
[bookmark: _Toc113385509][bookmark: _Hlk119654959]
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Appendix A: Statistical data 
Reliability:
	Case Processing Summary

	
	N
	%

	Cases
	Valid
	50
	100.0

	
	Excludeda
	0
	.0

	
	Total
	50
	100.0

	a. Listwise deletion based on all variables in the procedure.



	Reliability Statistics

	Cronbach's Alpha
	N of Items

	.903
	35





Correlation coefficient:

	Correlations

	
	Self Awareness
	Motivation
	In-Class Teamworking
	Student Motivation

	Self Awareness
	Pearson Correlation
	1
	.237
	.146
	.171

	
	Sig. (2-tailed)
	
	.097
	.312
	.236

	
	N
	50
	50
	50
	50

	Motivation
	Pearson Correlation
	.237
	1
	.638**
	.691**

	
	Sig. (2-tailed)
	.097
	
	.000
	.000

	
	N
	50
	50
	50
	50

	In-Class Teamworking
	Pearson Correlation
	.146
	.638**
	1
	.604**

	
	Sig. (2-tailed)
	.312
	.000
	
	.000

	
	N
	50
	50
	50
	50

	Student Motivation
	Pearson Correlation
	.171
	.691**
	.604**
	1

	
	Sig. (2-tailed)
	.236
	.000
	.000
	

	
	N
	50
	50
	50
	50

	**. Correlation is significant at the 0.01 level (2-tailed).



Multiple Regression Analysis: 

	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	.783a
	.613
	.579
	2.801

	a. Predictors: (Constant), Student Motivation, Self Awareness, In-Class Teamworking, Social Skills



	ANOVAa

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	560.094
	4
	140.024
	17.844
	.000b

	
	Residual
	353.126
	45
	7.847
	
	

	
	Total
	913.220
	49
	
	
	

	a. Dependent Variable: Motivation

	b. Predictors: (Constant), Student Motivation, Self Awareness, In-Class Teamworking, Social Skills





	Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	-3.666
	4.515
	
	-.812
	.421

	
	Self Awareness
	.120
	.194
	.060
	.620
	.539

	
	Social Skills
	.334
	.142
	.303
	2.347
	.023

	
	In-Class Teamworking
	.356
	.130
	.320
	2.738
	.009

	
	Student Motivation
	.310
	.155
	.283
	2.004
	.051

	a. Dependent Variable: Motivation





Appendix B: Questionnaire 
Please answer the following questions in a quiet environment. Put a circle around the number that best represents your level of agreement or disagreement with each of the statements below to indicate your response. There are no correct or incorrect responses.

	No 
	Survey questions 
	Strongly Agree 
	Agree 
	Neither agree nor disagree 
	Disagree 
	Strongly disagree 

	
	Self-Awareness

	1
	During the semester I have noticed any changes in my ability to identify and 
discriminate against others’ feelings and emotions
	
	
	
	
	

	2
	During the semester I have noticed any changes in my ability to monitor my own feelings and emotions
	
	
	
	
	

	3
	I am able to maintain objectivity while separating myself from a problem or dispute.
	
	
	
	
	

	4
	I am also fully aware of the implications of my choices and, more importantly, what needs to be done to change or better the situation.
	
	
	
	
	

	5
	There will be circumstances that test me, and I try to keep in mind not to respond based on my emotions.
	
	
	
	
	

	
	
	
	
	
	
	

	
		Self-Regulation

	6
	Now, when circumstances arise in the classroom, I prefer to "act" rather than "respond.
	
	
	
	
	

	7
	It's vital to me to be kind and honest to manage the classes 
	
	
	
	
	

	8
	In my teaching career, I have enhanced a strength in knowing that self-management calls for adaptability and comprehension.
	
	
	
	
	

	9
	Another factor in my self-management is understanding that not all pupils respond to the same method and appreciating the uniqueness of each student/learner 
	
	
	
	
	

	10
	When I feel a change in emotions, I tend to come up with new ideas.
	
	
	
	
	

	Motivation

	11
	When I asked the learners to do something even some of them don’t want to participate, I  can motivate them by understand their emotion 
	
	
	
	
	

	12
	I don't want a student who is 'negative' to exert influence over me and cause me to react negatively. As a result, I constantly search within myself for empathetic responses.
	
	
	
	
	

	13
	Teachers’ area of expertise shall not  make any difference in their emotional intelligences
	
	
	
	
	

	14
	I get motivated by visualizing success for the projects I undertake.
	
	
	
	
	

	15
	I utilize positive feelings to motivate myself to persevere in the face of challenges.
	
	
	
	
	

	
	Empathy

	16
	I find it hard to understand the 
nonverbal messages of other people
	
	
	
	
	

	17
	I can tell people's emotions just by glancing at their facial expressions
	
	
	
	
	

	18
	When others are struggling, I try to make them feel better
	
	
	
	
	

	19 
	When someone tells me about a significant event in their life, I nearly feel as though I have personally experienced it.
	
	
	
	
	

	20
	During the semester I have noticed  any changes in my ability to feel empathy
	
	
	
	
	

	
	Social Skills

	21
	However, as I worked with my students during the academic year, I became more aware of certain of their social tendencies and habits.
	
	
	
	
	

	22
	It all comes down to developing interpersonal ties. Understanding someone's intentions, history, and interests makes it simpler to comprehend their perspective in particular circumstances.
	
	
	
	
	

	23
	I arrange events others including my learners and colleagues enjoy
	
	
	
	
	

	24
	I attempt to approach pupils who are acting differently from how they usually do and simply ask how they are doing.
	
	
	
	
	

	25
	Normally, I have trouble changing my behaviour to fit the company I'm in with 
	
	
	
	
	

	
	In Class Teamworking

	
	Action learning as a method of teaching increases the value of the course
	
	
	
	
	

	
	Continuous peer assessment helps to improve teambuilding within the class 
	
	
	
	
	

	
	Experiential learning activities helps to improve team building 
	
	
	
	
	

	
	Extra curriculum activities in the class helps to improve cohesion between the classmates 
	
	
	
	
	

	
	Seminar is always an effective tool to help team building  
	
	
	
	
	

	Student Motivation

	
	Passive style teaching does not help to motivate the learners 
	
	
	
	
	

	
	Create a positive environment in the classroom helps to motivate the students 
	
	
	
	
	

	
	An enthusiastic tone  often helps the  class with enjoyment, excitement and anticipation; engages students to participate 
	
	
	
	
	

	
	Students who want to add to and dispute what is being said, so I know they are motivated to participate in the class.
	
	
	
	
	

	
	I don’t criticize my learners in front of their peers. This practice is seriously hurt emotionally 

	
	
	
	
	




Appendix C: Google form screen shot ( data collected) 
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Appendix D: Screen shot of SPSS used to analyse the data 
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Appendix E: Students’ Motivation 
Higher education has always been linked to the growth of knowledge. However, it is obvious that the major objectives of the educational process should be both specialized information and the abilities for applying this knowledge in real settings, which are typically far more complex due to limited motivation of the students. As a result, effective teamwork and communication skills are crucial (Lubbadesh, 2020). It would typically signify even more in business higher education, where cooperation has evolved into a crucial competitive advantage for businesses. However, some authors believe that neither academic nor corporate thought uses cooperation to its full potential (Hyat et al, 2020).
In order to adjust to the present dynamics, training techniques must alter in response to changes motivate the students. External environmental changes are important cultural forces in academic institutions (Singh, & Srivastava, 2021). The authors emphasize the necessity to provide additional and substitute teaching strategies that are more effective than the conventional lectures or labs to motivate the students. The "art" of professors and trainers is expressed in the selection of a "perfect" blend between them, in which approaches flow naturally from one another. There is no instructional method that can have only benefits.
EI is regarded as "as potent and sometimes more powerful than IQ" in predicting success since it consists of four basic classes of skills: perception, integration, comprehension, and regulation of emotions (Goleman, 1995). As would be predicted, a lack of EI results in numerous issues such as students’ motivation. Interpersonal relationships, psychological well-being, academic achievement, and disruptive behaviors are the four fundamental domains that Zhoc et al (2020) identified as potential foci for such behavioral issues in students. Since emotionally intelligent students would have a higher worth as potential employees and as humans in general, EI in education is not only utilized as a tool for a better educational process, but it might also be an objective by itself.
A course that inspires pupils to feel good is one that is successful. Positive feelings cause an attraction to that specific course as well as to education in general. The instructor needs restraint and to strike a healthy balance between flexibility and humor on the one hand, and boundaries and rules on the other.







Empathy


Ability to wear other peopl's shoes 


Ability to understand someones emotion and act accoridngly  


Social Skills


Ability to build relationshp with the colleagues and learners 



Self Awarness 


Ability to determine own moods, how it would effect on others 


Self-Regulations 


Ability to control or rediect moods 


Not to act before thinking 


Motivaiton 


Ability to motivate learners 


Energy to pursuse on own goals 
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