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Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	I have incorporated more references with my work and a variety of sources.
	Reference list 

	Targed/Target 2
Synthesis research into your writing to aid the support of your key points.
	I have looked at more peer reviewed journals to support this target.
	Within the assignment highlighting key points of Nurture group interventions.

	Targed/Target 3
 Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	Tried to make more critical elements to my assignments and counter argue.
	Within assignment counter arguments showing the effectiveness of Nurture groups and highlighting the limitations.












Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

In schools, a pupils learning and growth are examined holistically. Holistic development refers to a person's social, emotional, physical, mental, and intellectual growth. Focusing on all aspects of a child's growth, as opposed to merely academic development, is part of a holistic approach to education. However, It is predominantly focused on determining the child's general well-being (Boyd and Bee, 2014).
Within the areas of learning, the Curriculum for Wales encourages collaboration and cross-disciplinary planning, learning, and teaching. This will allow pupils to connect their learning and blend their various experiences, knowledge, and skills (Welsh Government, 2022).
The process of acquiring knowledge and skills through time and advancing them is known as learning progress. Understanding what it means to advance in a given field or subject is emphasised, along with how pupils should broaden and improve their knowledge and understanding, abilities and capacities, and qualities and dispositions. If they are to demonstrate the four purposes throughout the six learning domains, it is idyllic that they achieve this outcome (Welsh Government, 2021). Effective pedagogy is critical to progress. Practitioners' pedagogical approaches should be chosen to support progression, and these should adapt to the needs of learners. The 12 pedagogical principles of the Curriculum for Wales provide a non-exhaustive set of effective teaching principles that help learners progress (Welsh Government, 2022).

This assignment focuses on a seven-year-old's social development in Year Three. For this assignment, the pupil's name has been changed to protect privacy according to (BERA, 2018) and (UNICEF, 1989) Article 16 rights to privacy. George moved from England to Wales with his parents in 2019, just before covid struck and the country went into lockdown. The family have no friends or family in the area, and George does not attend any clubs or groups outside of school. It has been noticed that George plays alone at playtime. He is reserved in the classroom; and needs to interact better with staff members and pupils. When George has completed his work, he lacks confidence and likes his work marked immediately to ensure he has got it all correct. Maslow (1970), considers self-esteem and confidence to be essential aspects of esteem and is considered to be a fundamental human need (Bates, 2019). 
George can get quite anxious if another adult enters the classroom or any other teacher takes the class. George is a 'more able and talented' (MAT) pupil. His reading level is that of a year five pupil and in mathematics, he follows progression step three for many skills. The progression steps as outlined in the Curriculum for Wales supports the spiral curriculum, which was inspired by Bruner’s (1996) theory, learning is like a spiral that progresses from simple to complicated knowledge. The process of "elaboration" builds knowledge based on what is already understood. Enhancing the pupil’s knowledge significantly impacts how children receive and process information. However, as Vygotsky (1978) notes, a more specific language encourages us to reflect on our learning and promotes "higher-order" learning. Adults and children can learn by articulating their understanding and then repeating it in the context of fresh experiences and ideas (Bates, 2019).
George's social growth is measured using an evaluation instrument to determine where he is. (Nurtureuk n.d.) The Boxall Profile is the tool UK schools most frequently used to evaluate pupils' social-emotional mental health and well-being.
From the Boxall Profile Assessment, it is apparent that George fits the criteria for Nurture group intervention which will target his social skills. There is mounting evidence that Nurture groups positively impact children's overall social, emotional, and behavioural development (Hughes &Schlösser, 2014). HMIE, Ofsted, Estyn, and other organisations encourage and endorse Nurture groups as an intervention (Nurtureuk, 2019). Following a discussion with George’s parents regarding the Nurture groups, they felt George would benefit greatly. The parent-child relationship is also improved by Nurture groups, with parents feeling more capable of supporting their children and being more affectionate and talkative at home (Nurtureuk, 2019). Parents and carers must be informed about and actively manage the Nurture group. It is essential to routinely encourage parents and other carers to participate in nurturing group activities and to provide feedback. Reading the information on Nurture groups will be given to main carers (Welsh Government, 2010).
The outcomes are overwhelmingly favourable, with many schools saying that after allowing parents to collaborate with the Nurture staff, they successfully involved parents/ main carers in aiding their children's development.

The impact on George's social and emotional development has been affected by the pandemic. He moved from England and had little social interaction outside of school due to the family needing family or friends in the area. COVID has made it difficult for the family to settle and make new friends since moving. A Study from UNICEF explained the impact of COVID on young people. So much of what helps children grow and learn comes from spending time with a diverse range of caring adults and peers and engaging in new experiences. Children have lost everything. Their lives had to become very focused and localised. As a result, children need more practice regarding social skills. Spending time with people, making friends, and being around people they would not necessarily choose to be around are all ways for them to learn how to get along with others. Children and adults improve at all these things through practice. As a result, it can be seen that signs of developmental lag are apparent in some children's social skills (Rich, n.d.).
Nurture approaches have been used across the country to support vulnerable children in response to COVID-19 and support their emotional, social and behavioural development. Nurture approaches are already having a significant impact on children across the country. They can empower teachers to understand and address the needs of children who lack social, emotional and behavioural development (Nurture, 2020). 
According to the social constructivist theory, we should consider a child's age, life experience, and environment before making conclusions about their development (Gray &Macblain, 2015). Lev Vygotsky's social-constructivist methodology provided Piaget with a significant challenge. His theory's central tenet contends that thinking is a socially produced process. Piaget believed that children's cognitive development was an individual endeavour, but Vygotsky emphasised the forces of society and the environment more. Vygotsky compared the child to an apprentice who learns the information and skills of a culture by interacting with those who already have that knowledge and abilities, in contrast to Piaget, who saw children as experimental scientists. We gradually enhance our intellectual capacities and become self-sufficient and independent learners through social interactions with others around us; this growth results from processes first between people and then later as individuals (Doherty and Hughes, 2013). Vygotsky's theory states that children learn through real-life experiences and by observing More Knowledgeable Others (MKO) within the zone of proximal development (ZPD). Nurture group intervention works with small groups of children (Bates, 2019). Nurture groups aid with social, emotional, and behavioural developmental issues. George can act as an MKO in the classroom to help other children with reading, math, and other subjects, and he can use the skills he learned in Nurture groups to improve his social skills. Reciprocal teaching, another crucial component of Vygotsky's theory, depends on peers as "knowledgeable others." This entails utilising peers to encourage conversation at a level above one's capabilities but within one's ZPD, and it has sparked research investigations over several years. Reciprocal teaching, developed initially as a remedial reading approach, entails pupils working in a group with a teacher while taking turns facilitating discussions such that the material is beyond the class' current level of understanding but still falls within each pupils ZPD (Doherty and Hughes, 2013). 
Nurture groups are a short-term, targeted intervention for children with specific social, emotional, and behavioural issues that impact their ability to learn in the classroom (Boxall, 2002). Early intervention is crucial. Nurture groups target more early years; but have been proven effective through to secondary schools. When children have gone through unexpected or severe trauma, one secondary school indicated that Nurture assistance has been extremely successful. However, because of their heavy teaching loads, mainstream pastoral personnel may have yet to be able to provide the same level of immediate and ongoing support that the nurturing team has been able to provide (Colley, 2009).
A nurturing group usually consists of two staff members who have both been trained in Nurture theory and practice, providing support to approximately ten children.
Children are expected to return to the mainstream class after three or four terms of receiving Nurture group intervention (Boxall 2002).
Nurture groups, which are based on the six principles of Nurture provide a slow-paced, supportive, routinised environment in which teaching team carefully manages experiences (Nurture, 2021).
The traditional Nurture group adheres to these six essential principles: 1. Children's learning is understood developmentally. 2. The classroom provides a safe base. 3. Nurture is essential for the development of self-esteem. 4. Language is recognised as an essential means of communication. 5. All behaviour is communication. 6. Transitions are significant in children's lives. All of these are supported by the critical components of trust and relationships (Welsh Government, 2010). 
Two trained staff members must carry out Nurture intervention in a separate room with beanbags, tables, a role-play area, and a food preparation area. Staff members must engage with parents to monitor progress and ensure that the techniques used at home for the Nurture intervention are effective. This can have some consequences for the school, such as finding an additional space within the school to run a Nurture group, taking two staff members away from classrooms to run the group, and allocating time to plan sessions to give the children in the Nurture group the best outcome to develop their skills as outlined in their initial assessment plan (Welsh Government, 2010).
The education endowment foundation examined the effectiveness of social and emotional therapies. Over an academic year, social and emotional learning strategies have a beneficial effect, resulting in an additional four months of growth. Schools should take extra care to assess the effectiveness of social and emotional treatments in their contexts, as this finding has very low security. The evidence suggests that methods that concentrate on enhancing pupil social interaction hold considerable promise. The most effective format for interventions appears to be shorter (30 mins or less) and more frequent sessions (4–5 times per week). Evidence reveals that, on average, children from less advantaged households have lower social and emotional abilities than their more advantaged classmates of all ages.
Given that social and emotional interventions in school have been found to raise attainment levels, they are likely to help underprivileged pupils comprehend and participate in positive interactions with peers and emotional self-regulation (Education Endowment Foundation, 2021).
According to a study from Queens University Belfast, nurturing groups consistently enhance the social, emotional, and behavioural results of children who previously struggled to learn in a mainstream classroom. The study also discovered that Nurture groups are economical and have the potential to save the educational system a lot of money (Department of Education, 2016).
The drawback of Nurture groups is that they require two staff members. If a school were short-staffed, the intervention staff for Nurture groups would be the first to be redeployed to ensure that mainstream classes continued. During placement, two staff members were needed for the nursery to ensure the ratio was met; unfortunately, the Nurture intervention staff were utilised within mainstream classrooms, closing the Nurture intervention for that day. The Nurture group pupils would be disadvantaged by not receiving the intervention they needed, which could affect their behaviour. Within schools, teaching assistants may work with pupils individually, in the main class, or during a specific intervention. Teaching assistants must be flexible in school to fore fill various responsibilities (Skipp and Hopwood, 2019). 

Whilst working with nurturing Groups was incredibly satisfying for the pupils, teachers noted that it might also be hard and emotionally draining. The introduction of the Nurturing Group has not been without its challenges. They also observed that engaging with the parents was occasionally challenging. Parents also indicated their concern over how other people would view this negatively; some parents described their first uneasiness when asked about their child attending Nurture Group (Nurtureuk,2019).

In the 1970s, educational psychologist Marjorie Boxall developed the Boxall Profile in the United Kingdom to identify children who arrived at school unprepared to meet the demands of classroom life and required support in a Nurture group. This does comes at a cost for the school with a yearly subscription which includes training for the allocated staff on how to use the assessment tool. A study was conducted in New Zealand on the effectiveness of the box profile it was found that within mainstream schools, the information they gathered using the Boxall profile of the pupils was extremely useful for teachers to see the pupil as the whole child and see where they needed more support developmentally and put appropriate interventions in place (Allison and Craig, 2014).

Nurture groups are small classes designed to assist children exhibiting signs of emotional and behavioural difficulties. The Nurture group provides children with a structured and predictable environment where they can learn to trust adults and develop the skills they lack (Vincent, 2017).. The Boxall Profile assesses various aspects of pupils' and adults' cognitive, social, and emotional growth that have an impact on how effectively they are able to learn and perform in the classroom (Nurtureuk, n.d.).
The Boxall Profile can be used to organise and evaluate the help provided to pupils after needs have been recognised. The Boxall Profile is essential for determining the pupils level of support, including whether the child may need access to a Nurture group or another type of focused intervention. It assesses behaviours that operate as a roadblock to full and satisfactory involvement in school as well as a Developmental Strand that analyses early stages of development that create the groundwork for later social, emotional, behavioural, and academic success. The possible total scores for the two sections of assessment are between 0 to 136.
An increasing score on the Developmental Strand indicates good growth over time, whereas a lower score on the Diagnostic Profile indicates a positive improvement (Sloan et al., 2016). Teachers can view each Pupil in an easy-to-read colour-coded table that identify strengths and weaknesses in the children’s development.
The Nurture group needs to become part of the school culture and be respected by everyone—parents, teachers, and pupils—to be effective. This should be reflected in the Nurture group's recognition in the school's overall policy (Cooper, YoncaTiknaz and Bennathan, 2007). Additional requirements include specifics regarding the Nurture group's classroom atmosphere and proof of pupil assessment and evaluation. The success of the Nurture group and the degree of parental involvement are monitored using the Boxall Quality Mark assessment. A study in Belfast looked at parental involvement in Nurture intervention and its importance. The importance of consistent efforts to involve parents and maintain positive relationships with them was detrimental to the children's development. It is hoped that by encouraging parents to attend the Nurture Group, participate in coffee mornings, come and play, cook, and eat with their children, attachment relationships will be modelled more. Parental involvement supported the children’s development, and they reported improvements with their children in the home setting also (Sloan et al., 2016). Margarie Boxall's idea for Nurture groups was centred on giving such children experiences for reparative attachment in a school environment (Boxall 2002). According to Bowlby's attachment theory, babies have a biological fondness to develop emotional attachments that give them comfort and stability (Gray and Macblain, 2015). A child forms internal working models of themselves and others through these attachments, which impact how they expect others to react to them. People who do not have the chance to form safe bonds with their main carers are more likely to form unfavourable working models of others, which could negatively affect their emotional health and social and cognitive development (Bates, 2019).
Unlike attachment theory, learning theories consider children as passive participants in their own development. Learning theories have shaped most educational methods to socialisation and classroom management. By carefully doling out or withholding rewards, carers can socialise the children and help them develop into compassionate and capable carers. (Watson and Ecken, 2019). Children pick up the attitudes and behaviours that their carers consider beneficial and correct. Viewpoints supported by attachment theory. According to the views of Erickson, Ainsworth, and Bowlby on basic trust, attachment, and personality development, infants are social beings who actively contribute to their own development. Erikson contends that for children to be more socially adept, they must learn to trust and empathise. Ainsworth argued that the type of interaction and attachment that an infant has with the carer might affect the infant's social development. Bowlby contends that human infants require a relationship with the main carer; without one, development can be negatively impaired. The future mental health of a child can be greatly influenced by the mother-child attachment (Gray and Macblain, 2015).

Nurture Groups aim to teach children the fundamental social and emotional skills required for learning by increasing their opportunities to form stable, trusting relationships with adults in school (Cunningham, K Hartwell and Kreppner, 2019). Teaching staff can better understand the Social, emotional, mental health and well-being needs of their pupils by having Boxall Profiles completed for the entire class. They become aware of the obstacles preventing pupils from receiving their education, and they can modify their instruction to meet the requirements of their pupils, ensuring that the curriculum is really inclusive (Nurtureuk,n.d.). This is evident in the curriculum for Wales 2022 (Welsh Government, 2021b), whereby the curriculum enhances high levels of well-being for the children enabling them to take charge of their own lives and make a big difference in the lives of others. The development and success of pupils depend on their general well-being. 

The development of language and communication skills and social, emotional, and challenging behaviour are prioritised, and teaching staff and teaching assistants serve as role models for good interpersonal connections.
Children are encouraged to celebrate their successes in learning skills like listening, sharing, and turn-taking, which will lower or remove learning barriers and enable success back in the regular classroom and improve curriculum-based abilities (Welsh Government, 2010). George struggles in classroom activities, especially finding group work difficult to his lack of social skills. George role models provide much social interaction outside of school. A microsystem, in the words of Bronfenbrenner, is "a pattern of activities, roles, and interpersonal relationships experienced by the developing person in a given face-to-face setting with particular physical and material features and containing other individuals with distinctive characteristics of temperament, personality, and system(s) of belief," according to Bronfenbrenner's theory, there are two developmental layers—the exosystem and the macrosystem this can have an impact on the microsystem. This extends to more remote circumstances. The structures the child interacts with directly are found at the microsystem level, the level nearest to the child. The microsystem is crucial for development (Capurso and Roy Boco, 2021).

In the classroom following Nurture group intervention, the children display enhanced social abilities, higher self-esteem, and self-assurance (Welsh Government, 2010). They behave more appropriately among adults and other pupils, and their literacy skills have improved. However, the effectiveness of the nurturing group intervention trial did not show any evidence of effects on academic outcomes (Sloan et al., 2016). Neath Port Talbot did, however, report improvements in social and literacy skills and greater self-esteem and confidence in its pupils since launching its first nurturing group in 2005 (Welsh government, 2010).
Dewey states that his idea on social learning, which held that schools should be a social environment model and that children learn best in authentic social contexts, is one example of Dewey's influence on education (Mcleod, 2019).

At Ysgol GynraddMaesincla, research by ESTYN examined the usage of Nurture groups in the classroom. Based on the Six Principles of Nurture, the school chose to include several "Nurture Groups" as a permanent feature of the class structure. The instruction 
in these groups is based on each pupil’s evaluation results, striking a balance between the requirement for general needs and the need for social and emotional skill development. Assessments are given every term while they are enrolled in the Nurture groups to identify "diagnostic" and "developmental" strands to target and measure progress. The nurturing environments are cosy and inviting and were specifically created with the nature of demands in mind. The growth of pupil’s self-esteem and self-image and their capacity to effectively reintegrate back into the school's regular classes are closely monitored. The school seizes the chance to involve parents in academic activities. Parents are asked to join the courses to recognise successes and noteworthy events. Following an analysis of pupil experiences concerning pertinent aspects of the six principles of Nurture, several significant advances that would benefit every pupil were found. A visible daily and weekly schedule, as well as chances for all pupils to express and share their emotions, are a few examples. Every classroom has a quiet area, and mindfulness exercises have been added (ESTYN, 2019).

"Supporting all children to develop, learn, and achieve in schools" is the Welsh Assembly's strategy (Nurtureuk, 2019). The Nurture group intervention that Pillgwenlly Primary School started in 2004 is still active at the school now in 2022. Most recent developments to enhance pupil welfare in Wales have been praised. The National Nurturing Schools Programme's guiding principles are reinforced by many of the curriculum's components, and wellness is given considerable weight in Curriculum for Wales 2022. According to research, a whole school approach to nurturing is associated with the effectiveness of Nurture groups. This indicates that Nurture groups are likely to work best in schools. When Nurture groups are completely incorporated into mainstream schools and local authority policies and structures; when meaningful actions are taken to facilitate a more "nurturing" environment throughout the school through teacher interaction, communication, and the sharing of best practices; and when Nurture groups are positively influencing whole school culture and practises, facilitating a more "nurturing" environment throughout the school (Welsh Government, 2010).

A study was conducted looking at the effectiveness of Nurture groups. The study's findings were based on five primary schools in England. It was found to have several limitations for trained staff, including the need to consider how to facilitate the generalisation of children's developing skills outside of the Nurture group context. Eliciting children's perspectives on their perceptions and experiences with Nurture Group intervention provided important insights into the effectiveness of Nurture Groups, which may help practitioners better support children's social development. However, not all children may benefit equally from Nurture Group intervention. As a result, it is critical that teachers draw on and carefully apply both research-based and practice-based evidence when recommending Nurture Group interventions. Consideration should also be given to contextual and cultural understanding, as well as any relevant advice and frameworks from implementation science, to ensure that the individual needs, preferences, and circumstances of children, young people, and their families are reflected (Cunningham, K Hartwell and Kreppner, 2019). Article 12, 'I have the right to be listened to and taken seriously,' (UNICEF, 1989). Emphasises the importance of eliciting the child's voice, particularly in understanding an intervention's effectiveness. It is effective at gathering rich information from children and maybe a valuable approach for teachers to use when evaluating the effectiveness of interventions in general (Cunningham, K Hartwell and Kreppner, 2019).

To summarise Nurture groups intervention is a cost effective and beneficial intervention for children’s development and for the benefit of the school. Although it does have limitations, it can be minor. Children who were either disruptive or withdrawn had trouble unwinding and concentrating, or failed to form and maintain relationships were the target audience for Nurture groups (Hughes and Schlösser, 2014). Most of these children had been deprived of crucial opportunities for healthy connection, frequently due to abusive or neglectful parents. Parents often experience high levels of stress and emotional challenges (Boxall 2002). In Georges case, his parents have been unable to appropriately socialise George and role model social skills due to circumstances out of their control. The Nurture group intervention has had a positive impact on Georges's development which in turn has improved Georges's team working skills in the classroom. George has improved his relationships with adults and his peers. Sitting George with groups of children with a variety of academic activities has given George the confidence and increased self-esteem to support his peers and has given him the opportunity to utilise the skills learnt from Nurture groups.
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