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A Critical Evaluation and The Identification of Next Teaching and Learning Steps Focusing on a Case Study of an Individual Learner or a Group of Learners, Based on an Observed Critical Event
Introduction
For this study, we will focus our attention on a critical incident that occurred in a reception class in a primary school, and then reflect on the incident by using Brookfield’s (1995) four lenses reflective model. Critical incidents are a brilliant way for a teacher to improve their professional development, as they can reflect on why the incident occurred, and what they would have done differently, or kept the same.
Tripp (2012) describes a critical incident as being a routine occurrence that happens on a daily basis in a classroom. However, the occurrence only develops into a critical incident upon further analysis. Tripp (2012) states that there are two stages to an incident becoming critical. The first stage being that some phenomena is noted, and observed, producing a description of the event. The second stage involves us explaining exactly what we observed in the classroom. The incident can only be rendered critical when we analyse the incident and explain it in a wider context.
We will focus on Brookfield’s (1995) four lenses reflective model to reflect on the critical incident. Brookfield’s (1995) four lenses model consists of four aspects being: our autobiography as a learner of practice, our learner’s eyes, our colleagues experience and finally theoretical literature.  
For this study we will focus on using a case study methodology, a structured observation and a non-participant observation.
After focusing on our critical incident. We will then look at two areas of potential research. These being positive reinforcement, and an assessment for learning criteria. Finally, we will then use Brookfield’s (1995) reflective model to reflect on the critical incident, and state how it will impact my development as a teacher, and what I have learnt from it.
Observation:
School and Class Context
I conducted my classroom observation in a primary school that educated a total of 535 pupils, aged from 3 to 11 years, distributed into 17 different classrooms. These included a reception class, a private nursery from children aged 2 to 4 years, together with a Flying Start group: an early year’s education and development flagship programme instituted by the (Welsh Government, 2012).
The Estyn report (2015), states that the current performance of the school is rated as being good overall. There has been an improvement in pupil outcomes over the past three years. Through reference to the Welsh Index of Multiple Deprivation, the report states that some 11% of pupils are entitled to free school meals, and that that pupils with additional social deprivation and complex learning needs receive substantial support.
When I arrived at the reception class, I observed the teacher, two teaching assistants, and 30 children, aged 4 to 5 years, of diverse ethnicities in the classroom.
In the classroom itself I observed a widescreen TV, a white board, two iPads, and little circle in the middle of the classroom that was only big enough for one pupil to go into. The little circle contained conkers, leaves, twigs and plastic dinosaurs. I observed numerous books and a jigsaw puzzle. On the window there was a poster of 4 squirrels of different colours being: green, purple, pink and dark blue. At the start of the day all of the children had their names on the green squirrel.
My attention was drawn to the core learning technologies used in the classroom, namely: a widescreen TV, a white board, and two iPads. A circle had been created in the middle of the classroom that was large enough for one pupil to enter. It contained conkers, leaves, twigs, and plastic dinosaurs. Furthermore, the classroom contained numerous books and a jigsaw puzzle. On the window there was a poster of 4 squirrels of different colours: green, purple, pink, and dark blue. At the start of the day all of the children had their names on the green squirrel.
Methodology
In this section, I will discuss how I gathered my evidence for the critical incident. In doing so, I will focus on three key features—the case study, structured observation, and non-participant observation explaining why these methods were used, their strengths and limitations.
Case Study
A case study, defined as an in-depth study of a person, group or event in which a cause and effect relationship can be established (Kumar, 2011), was used to observe the behaviours and interactions of teachers, teaching assistants, and children, and to gather data within the naturalistic setting of the classroom.
However, Hodkinson and Hodkinson (2001) have found several disadvantages of using a case study methodology. Firstly, they noticed that there was too much data for an easy analysis, and this meant that it could be difficult to represent in a simple way. Furthermore, they highlighted that it can be time consuming to gather all of the necessary data, and that it will be very difficult to generalise the findings.


Structured observation
A structured observation was needed for this study in order to create a critical incident. To create a critical incident, we needed to write down the phenomena that was observed, and then produce a detailed description of what happened.
We were required to fill in a STEER document for this assignment. The STEER document consisted two sections: the first designed to record classroom observations and the second to capture the critical incident observed. We had to write down four separate critical incidents, and observations, that we observed throughout the day.
Non participant observation
A non-participant methodology was used in this study as, throughout my time in the classroom, I acted merely as an observer and did not interact or intervene in the teaching and learning activities. This approach is defined by Liu and Maitlis (2010), who describe non-participant observation as being a method where someone enters a setting to focus on a phenomenon without specifically intervening. Furthermore, Cohen, Manion and Morrison (2011) argue that a distinguishable characteristic of such observation as a research process is that it provides the researcher the opportunity to collect live data from a social situation that occurs naturally, so complementing case study methodology. Nonetheless, due to what is colloquially termed the Hawthorne effect, the presence of someone or even the basic act of observation may influence the actions of those being observed and change social actions and practices. All data collected from the reception class that the primary school were therefore susceptible to this effect.


Critical Incident Linked to Donaldson’s Four Purposes
[bookmark: _Hlk52374373]The critical incident occurred during mid-morning at 11am. The children were partaking in an activity that helps them explore their development of the Welsh language. The children had recently come in from morning play, and were all settled, calm, ready and eager to learn.
The critical incident took place when the children were sitting on the multicoloured carpet in front of the whiteboard, the flatscreen TV and the classroom teacher. I noticed that there seemed to be a mixed ability amongst the children, due to the fact that some of the children couldn’t answer the question correctly, as they couldn’t pronounce it, while some children could pronounce it correctly.
The incident occurred when one of the children answered the question correctly, and then proceeded to ask the teacher the same question back, being syt wyt ti? The teacher verbally praised the child, and then further rewarded the child by taking their name off of the green squirrel poster, and placed it onto the purple squirrel poster. The teacher informed me that at the start of the day, all of the children start on the green poster, and if someone is exceptional, they get moved to the purple poster. The teacher also explained that they use a squirrel as it is the school’s mascot.
The teacher explained that anyone who has their name on the purple poster gets entered into the school raffle at the end of the week, and gets a chance to win a prize. It was clear to me that this method of positive reinforcement was used exceptionally well in this scenario, as you could see that it boosted the child’s confidence, and it was a great method to get the other children engaged, as you could how it boosted their enthusiasm and motivation to learn.
From my observation, I can see that this critical incident ties into all of the four purposes, but mainly links into: ambitious capable learners who are ready to learn throughout their lives (Donaldson, 2015). It links in with this purpose, due to the fact that I observed the child displaying self-imposed standards through focused effect, and that the child rose to a high challenge and was rewarded for his efforts. Due to the fact that some of the other children didn’t get the question correct. It could be said that the pupil rose to the challenge of the task and the level of difficulty that it imposed.
The critical incident ties into healthy confident individuals because the child grew in confidence and enthusiasm after hearing the teachers praise (Donaldson, 2015). 
This critical incident can further be linked to another of the four purposes being enterprising creative contributors, due to the fact that the rest of the class took measured risks in trying to answer the question correctly to get that positive reward (Donaldson, 2015).  This led to the children being creative, as they were looking at the welsh words around the classroom to try and get an idea, or inspiration in how to answer the question. It also links into ethically informed citizens, as the children were starting to think about their actions, by putting up their hands to answer the question instead of just shouting out the answer.
Literature Review
Upon reviewing the critical incident, it highlights that children respond well to positive reinforcement as a reward process, and it can also be used as a way to engage the rest of the classroom, so they become more motivated, focused and engaged with their learning. By focusing on the critical incident, we can also observe a cross over to an assessment for learning or (AFL) strategy, being the teacher asking a question and then immediately providing positive feedback to the child who got the answer correct, thus provoking confidence and enthusiasm.
In this section of my report, I will discuss the role of positive reinforcement in teaching and learning, considering relevant theory and practical implications for the assessment of learning strategies.
Gray and Macblain (2015) highlight the founders of behavioursim being: Pavlov (1849-1936), Thorndike (1874-1949), Watson (1878 – 1958) and Skinner (1904-1990). Each of these individuals have investigated an aspect of learning nurtured by the concept of a stimulus response. Behaviourists believe that learning is acquired by a stimulus response association.
One aspect of the behaviourist approach that we will look at in depth is a term called operant conditioning. This term was used by a researcher called Skinner, and it is a method of learning that occurs through a reward (positive reinforcement) and punishment (negative reinforcement) based learning (Good and Brophy, 1990).
The relation between positive reinforcement and learning is well established; a study conducted by Hayes, Hindle and Withington (2007) oversaw an 18-month study that took part in a secondary school with an ambition to provide confidence to teachers to increase the amount of positive feedback that they specifically give to pupils in the classroom. Research showed that the most influential method for children is verbal reinforcement. However, this investigation specifically looked at secondary students back in 2007. Teaching in the classroom has rapidly changed since then. The findings from this study are not generalizable to this generation, this investigation focused on secondary school pupils and not primary.
In light of this outdated investigation. Researchers have become interested in looking at positive reinforcement as a means of motivation. Several empirical studies have focused on positive reinforcement as a theory of learning. Dierdrich (2010) conducted a study that focused on positive reinforcement in the classroom, as a means to motivate children with additional learning needs. Rumfola (2017) investigated the use of positive reinforcement in the classroom, confirming a positive relationship between pupil work ethic and positive reinforcement, also finding that punishing children out of anger had a negative effect and those pupils will stop progressing their relationship with the teacher. Morin (2017) conducted a study that further supports the use of positive reinforcement for learning. Morin (2017) looked at the concepts of both positive reinforcement, and inclusion in the classroom. Morin (2017) came to the conclusion that both positive reinforcement and inclusion on their own have a positive influence on children, but when combined together they have noticeable effects on pupils.
The empirical studies conducted by Dierdrich (2010), Morin (2017) and Rumfola (2017) highlight how positive reinforcement can be used as a means of creating a suitable learning environment where children learn best. However, Dierdrich (2010) and Rumfola (2017) have pointed out that teachers unfortunately openly ignore positive classroom behaviour and solely focus on the negative aspects of behaviour. This has been a reoccurring theme in both studies which needs to be investigated for future research.
However, there have been some studies carried out that show positive reinforcement has a detrimental impact to a child’s overall learning experience. Ormrod (2015), states that using positive reinforcement by rewarding positive behaviour can lead to an increased extrinsic motivation, where students become fixated on an external reward.  Kohn (1994) highlights that children who are offered a reward for finishing a task do not perform as well, as on a task that they know they wouldn’t get a reward for.
However, a recent meta – analysis conducted by Hardy and Mcleod (2020) disprove the findings from Ormod (2015) and Kohn (1994). Hardy and McLeod (2020) describe positive reinforcement as being a research – based practice that is paramount for supporting the behaviour and skills of young people. Hardy and McLeod (2020) talk about 8 guidelines for evaluating positive reinforcement. These guidelines give direction for ways to plan and implement the use of positive reinforcement in early childhood.  Hardy and McLeod (2020) discover that regardless of the criticisms of positive reinforcement especially in early educational settings. It was found that the research does support the use of positive reinforcement with young children. However, planning and consistent implementations must be taken into consideration to guarantee that the positive reinforcement is developmentally suitable for children in early educational settings. This study provides further clarification that positive reinforcement is a useful strategy to use in the classroom especially when using the 8-guideline approach. It is important to note that this study is a very recent study, it is based on up to date research which uses the most recent tools and assessment methods to gather the data. 
An assessment for learning strategy was observed during the critical incident. This occurred when the teacher asked the pupil a question, and then immediately gave positive feedback. Black et al (2004) defines assessment for learning as being a constant rule of learning which takes place throughout the classroom. Black et al (2004) states that there are four levels of assessment for learning: Sharing criteria with learners, quality of questions and feedback, use and quality of feedback, peer and self-assessment.
Black and Wiliam (1998) highlight that teachers need to know how well their pupils are doing, so they can adapt their teaching to suite the learner. Teachers can do this by focusing on observation, discussion and looking at the work from pupils. Black and Wiliam (1998) then begin to focus on feedback from these to enhance learning. These are known as formative assessments.
Formative assessments are a great way to find out how children are learning in the classroom. Black and Wiliam (1998) conducted a study which focused on three questions: Is there evidence that improving formative assessment raises standards? Is there evidence that there is room for improvement? Is there evidence about how to improve formative assessment? Black and Wiliam (1998) have checked through 9 years’ worth of research, and concluded that the answer to the above three questions is yes. 
However, it could be argued that Black and Wiliam’s (1998) study is outdated, and the findings are not relevant today, as learning in the classroom has altered since then.
Following on from Black and Wiliam (1998), researchers have become interested in seeing how an assessment for learning strategy being, the use of quality of questions and feedback has on pupils in the classroom.
Several studies have focused on assessments for learning in the classroom. The Welsh Assembly Government (2010) conducted a study that focused on the use and quality of the questions being asked in class, while an investigation carried out by Bass et al (2014) highlights a positive correlation between the use of assessment for learning in elementary schools, and children taking responsibility for their own learning.
Both studies conclude that there is consistent evidence that assessment for learning helps children to perform better in school, as it helps teachers identify pupils’ areas of strengths and weaknesses.
A recent investigation carried out by Eriksson, Boistrup and Thornberg (2017) looked at feedback strategies that are used by teachers on a daily basis in primary schools. Eriksson, Boistrup and Thornberg (2017) focused on five methods of feedback: expecting, emotionally responding, normalising, steering and deliberating. Eriksson, Boistrup and Thornberg (2017) couldn’t draw upon any conclusions from the use of feedback on the students learning, instead they found that the effect of the feedback on educational learning has a lot to do with the context in which it was used. One of the main issues into this field of research is the lack of investigations that focus on the use of feedback in primary schools (Eriksson, Boistrup and Thornburg, 2017).
Overall, the findings from the research literature highlight just how influential positive reinforcement can be on children’s learning experience in the classroom, and how using an assessment for learning strategy can have a positive impact in children’s motivation. 
However, there is a reoccurring theme that needs to be addressed which is that teachers only focus on the negative aspects of behaviour and not the positive, and that children can become too reliant on positive reinforcement. Research has highlighted how an assessment for learning strategy has a positive influence on children’s learning. However, there is a lack of studies focusing on the use of feedback in elementary schools.
Reflection/Evaluation
To reflect on a critical incident in an informed manner, I have reviewed Gibbs’s (1998) reflective cycle model, Donald Schon’s (1991) reflective practice model, and Brookfield’s (1995) four lenses reflective model. Although each model offers insightful guidance, I have selected Brookfield’s (1995) four lenses reflective model for my reflection and evaluation.
Brookfield’s (1995) reflective model is broken down into four discrete lenses: that of the individual practitioner focused on their autobiography as learners of reflective practice; learners’ eyes; colleagues’ perceptions; and the lens of theoretical, philosophical, and research literature.
I was able to gain as much insight into the incident as I possibly could, by viewing this incident through Brookfield’s (1995) reflective model. Firstly, from my own perspective, I thought that the strategy in verbally praising the child, and providing a reward was excellent, as it motivated the other children in the class to answer the question, and further propel their learning. It made me think back to when I was in primary school, and how I felt when the teacher praised my work. It provided me with a powerful confidence booster, and it gave me motivation to continue getting that notice and appraisal from the teacher.
Secondly, by viewing the incident through the eyes of the subject. I came to understand how the child grew in confidence, and motivation. After the child was rewarded for their actions, the child became even more involved in the activity and tried to answer as many questions as possible. I observed that the child didn’t get carried away with the praise. Rather, the positive reinforcement improved their attentiveness in class.
Thirdly, to see the incident from colleagues’ perspectives, I spoke at some length to the teacher about the incident. The teacher told me that the child seemed to be very shy, hardworking, and polite. The teacher thought that the child was well deserved of the praise because of their attitude and hard work. Following this conversation, I appreciated that the skilful use of praise was a valuable resource for any teacher, though having a clear understanding of when and where to use this approach was critical: there are some scenarios where you give praise and others where it would be inappropriate. This critical incident therefore made me appreciate that experience is a key factor in knowing when to use this strategy. 
Lastly, I reflected on the incident by thinking of Skinners theory of operant conditioning.  Operant conditioning is learning that occurs through a reward and punishment-based system for behaviour (Good and Brophy, 1990). Therefore, the child’s normal behaviour changed in a positive manner as they were positively rewarded for their behaviour.
After reviewing the critical incident through Brookfield’s (1995) four lenses model. I was able to increase my understanding of what it is like to be a skillful and effective teacher. I have learned that children are really motivated by receiving praise or other rewards from the teacher, and that this has a positive influence not only on the child but on the class as a whole. Therefore, for my next steps, I will include positive reinforcement in my classroom when appropriate, and try to develop an intuitive sense of awareness of when this approach is not appropriate. Hopefully, this is something I will learn from experience.
The critical incident will have implications on my professional and personal development. I will be mindful about how often I reward the children, so that it doesn’t become the only reason why they answer questions. From reviewing the critical incident, I feel that having a reward should only be used when the child displays behaviour that is above and beyond, and that they don’t just rely on an extrinsic motivational factor. Previous research that has been conducted by Kohn (1994) and Ormod (2015) highlight this fact as well. Therefore, I will be mindful about how I use positive reinforcement in the classroom. 
Research conducted by the Welsh Assembly Government (2010) highlights that asking good quality questions, and providing immediate feedback benefits the children because pupils become more involved in the learning process, and gain confidence in what their expected to learn. For my next steps as a teacher. I will focus on providing the children with open-ended questions, as it will make the children think more deeply, and further benefit their learning. 


Conclusion
My reflection and evaluation of the critical incident has provided me with great insight in using positive reinforcement and an assessment for learning strategy to engage learners in the classroom. Despite some criticism of positive reinforcement, the research supports the use of using it in a classroom to promote learning and that of an assessment for learning strategy: good quality questions and prompt feedback do help to engage learners.
I have focused on Brookfield’s (1995) reflective model of the four lenses to evaluate the critical incident, focusing on my next steps. This will allow me to enhance my understanding of what it is like to be a teacher, which will further benefit my teaching practice and therefore provide a better learning experience for the children in the classroom. 
Brookfield’s (1995) reflective model allowed me to develop into the role of a reflective practitioner in Wales. Indeed, it changed my way of thinking about learning and behaviour, as I realised that there are scenarios where I can and cannot reward a child, and my appreciation of this will be further enhanced as gain more experience. 
The reflective model ties into the new Professional Standards for Teaching and Leadership in Wales. My practice has benefitted in terms of motivating pupils to go above and beyond of what is expected. This links into one of the four purposes being ambitious capable learners. Furthermore, it ties into collaboration, as the critical incident made me seek advice from the teacher in using positive reinforcement as a learning strategy.
Overall, I think reflective practice is beneficial to teachers. It is designed to improve our practice and respond positively to change (Welsh Assembly Government, 2015). From my own personal experience, it has made a significant impact on my understanding of teaching. I will continue to keep using it to improve the standards of my professional practice. 
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Appendix 1
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28-09-20, 14:00, Reception group


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The incident occurred around 2 pm. The children had come in from outside where they 

were engaged in afternoon play time. The class was then split into 3 different groups. One 

group were sitting on the multicoloured carpet doing a Welsh activity, the other group 

were partaking in what the teacher called choose your own learning or (cool) time. (Cool) 

time involved a wide range of activities from playing on an iPad, reading books, 

completing a jigsaw, or playing in a small pit with leaves, twigs and plastic dinosaurs for 

imagination.

The final group were drawing their faces on a small paper circle to show their current 

mood. The incident took place in the group that was conducting (cool) time. The children 

were instructed that every time they heard the music from the film Frozen, they would 

have to stand still and not make a noise.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards 

All of the children in the classroom seemed very enthusiastic to learn. All of the children 

looked engaged in the task, or activities that they we doing, and they all had a positive 

attitude towards the classroom teacher and the two other teaching assistants. The children 

seemed very happy with the task at hand, and seemed to be having a lot of fun doing 

them.





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was for the children in the choose our own learning group to 

take responsibility for their own learning. The objective of this was for them to expand on 

their imagination, and let that take over, so they have more of a free-flowing mind. The 

other group was expanding on their Welsh knowledge by writing down an answer to a 

question in Welsh which was “how are you feeling”, and the other group 

was practicing their Welsh by drawing their face in relation to how they answered the 

question.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

During the time of the incident a song from the film called Frozen came on the flat 

screen TV that was situated at the front of the multicoloured carpet. The child involved in 

the incident was in the choose your own learning group, and was on the iPad when the 

song came on. The song was loud enough for the whole classroom to hear it, and when the 

song came on all the children were taught that they should stand still, wait for the song to 

finish


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher differentiated the work by splitting the classroom into three different groups 

to focus on three different activities. The classroom teacher took the Welsh activity 

whereby the children had to answer a question in Welsh and show the teacher their work. 

The teacher did repeat some instructions on numerous times to the pupils in her group. 

However, the choose your own learning group was left unsupervised.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children knew that they had to stand still when the music from Frozen came on, as 

they all did it previously. The pupil who didn’t stand still and carried on talking knew that 

they had to stand still, as they were previously observed doing it.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The child was not listening to the teacher, and was told to move away from their friend 

and stop talking, resulting in the child becoming upset. This made me consider a 

behavioural management theory for the incident. I was thinking of different learning 

theories such as a holistic approach, and also the social, emotional and physical 

development as well. I also thought of negative reinforcement too.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	It was on September 28th at roughly 2pm in the afternoon. The incident 

occurred in a reception class where the ages of the children ranged from 

about 4-5 years of age. When the children came in from lunch, they were 

split into three separate groups to focus on three different tasks being: 

answering questions in welsh, choosing their own learning (cool) and the 

final group had to draw and cut out faces of themselves depending on 

their mood.

The incident occurred in the choose your own learning group where one 

of the children refused to be quiet when the music from frozen came on. 

All the children knew that they had to be quiet when presented with the 

music. When the child didn’t keep quiet the classroom teacher had to 

intervene.






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The children came in from afternoon play, and were divided into three 

different groups. In those groups the children had different tasks to do. 

One of the tasks involved the children answering a question in Welsh 

being syt wyt ti? The other group would have to draw their face on a 

small circle depending on the answer they gave. The final group was 

called the choose our own learning or (cool) group. 

After about 15 – 20 minutes the teacher would play a song from the film 

called Frozen, and the children would have to stop what they were 

doing, stand still and be quiet.

The incident took place when the child wasn’t standing still when the 

song came on, and the teacher told the child numerous times to move 

away from their friend.

The teacher took control of the situation, and eventually the child moved 

away. The child got upset as they didn’t want to leave their best friend.

I feel that the situation got handled well, as it didn’t disrupt the whole 

class. However, I think the teacher could have said afterwards why it 

was wrong to talk at that time, so the child knew why they were wrong.

My analysis of this event led me to think of a deeper understanding of 

the pedagogical technique of encouraging others to take responsibility 

for their own learning, and to employ a broad repertoire of teaching 

approaches.

The analysis will also lead me to further think of different behavioural 

management theories, as well as learning theories, and social, physical 

and emotional well-being, as the child was upset because they felt lonely 

and isolated standing on their own away from their friend.






Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28-09-20, 11am and it was a Reception class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This incident occurred during mid-morning when the children were working on their 

Welsh language development skills. The children had come inside from morning play and 

were settled and eager to learn. The incident took place when the children were sitting on 

the multi-coloured carpet in front of the flat screen TV and whiteboard.

There seemed to be a mixed ability amongst the children, due to the fact that some 

children couldn’t answer the question without further prompts while some managed to 

answer it. 

The incident took place when one child answered the question, and asked the same 

question back at the teacher being syt wyt ti? The teacher then rewarded the pupil by 

taking their name off of the green squirrel poster, and placed it onto the purple squirrel 

poster. The teacher told me that every child who goes onto the purple poster gets their 

name put into a raffle every week and has a chance to win a prize.



	Classroom culture
(What is the classroom ‘vibe.’?)

The behaviour of all the children seemed to be positive. They all seemed chilled out after 

their morning play and they came into the classroom eager to learn. All the children sat 

down onto the carpet in front of the flat screen TV. The teacher was standing in front of 

them, but slightly off to the right-hand side of the carpet, so all the children could hear 

what the teacher was saying.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the activity was for the children to develop their Welsh language skills. 

The teacher got all of the pupils to sit on the carpet, and asked them individually syt wyt 

ti? The children would then answer the question.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher had the flat screen TV turned on, which acted as a prompt to help the children 

answer the question. The teacher had the days of the week in Welsh displayed on the 

window. I feel that this is important as seeing some Welsh words could help prompt a 

verbal response from the children.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The work load wasn’t differentiated as the children stayed as a group and all took part 

together. The children had some relevant prompts from the teacher to enable them to 

answer the question. I observed that the children struggled with the pronunciation of the 

Welsh words


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher used the flat screen TV as a prompt, and had the days of the week written in 

Welsh too. These could be used as prompts to build upon existing knowledge to answer 

the question.

I observed how the teacher was helping the children to pronounce the answer if they 

nearly got the question right. I saw how one of the children answered the question, and 

then proceeded to ask the same question to the teacher.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I considered how the teacher displayed good use of the Behaviourist learning strategy by 

displaying positive reinforcement to the child. The positive reinforcement was displayed 

by the teacher removing the name of the pupil from the green squirrel and displaying it on 

the purple squirrel. This means that the child is entered into a raffle, and may win a prize. 

By using positive reinforcement, i observed how the other children focused a lot more and 

displayed greater enthusiasm to getting the answer correct.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	[bookmark: _Hlk52374527]It was on September 28th at roughly 11am in the morning. The incident 

occurred in a reception class where the ages of the children ranged from 

about 4-5 years of age. The children were working on their Welsh 

language development skills. The teacher asked the children a question 

in Welsh, and the children had to answer the question. The children had 

numerous prompts around them such as a widescreen TV, a whiteboard, 

and they had the days of the week in Welsh on the window to help them 

build upon previous knowledge. The incident took place when one of the 

children were asked the question and they got it correct. The child then 

proceeded to ask the teacher the same question. The child was rewarded 

by having their name placed on the purple poster, so that they would be 

entered into a raffle.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	[bookmark: _Hlk52374539]During the late morning at around 11 am the teacher decided to gather 

the children onto the multi-coloured carpet, and help them with their 

Welsh language development. 

The teacher would ask a question in Welsh to an individual, and they 

would then attempt to answer it. 

I observed the teacher ask one child swy wyt ti? To which the child 

replied with the correct answer, and then asked the same question back 

at the teacher. The child got rewarded by having his sticker taken off of 

the green squirrel poster, and displayed onto the purple squirrel poster. 

This meant that the child would be entered into a raffle at the end of the 

week with a chance to win a prize. I noticed how the other children in 

the classroom became more engaged with the teacher and showed 

greater enthusiasm to answer the question in a quick and precise manner.
[bookmark: _Hlk52374925]
Analysis of this incident made me think how positive reinforcement is 

best used in rewarding a child for showing great effort in the work they 

have done, and how it encourages a greater participation from the other 

children. I would also like to explore the theory on assessment for 

learning, especially the use of good quality questions, and feedback.













Appendix 3


OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28-09-20, 1330, Reception year group


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The children were split up into three different groups, and the incident occurred with one 

of the children who was in the Welsh group. The child didn’t want to write down the 

answer in his book, and shouted at the teacher.

A definite ability range was noted in the classroom. Probably because it’s a reception 

class, and children progress at different paces. 

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class displayed an overall positive can-do attitude in respect to the different learning 

tasks that they had to do. The class seemed happy to be split up into three different 

groups. This suggests that the children are used to this method of teaching.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

I observed how the classroom got split into three different groups. I focused my attention 

specifically, on the group undertaking the Welsh activity. The purpose of this activity was 

for the children to have a better understanding of the Welsh language, by writing down the 

answer to the question that the teacher gave them to do.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

I noticed that the teacher would speak the question in a slow and precise manner as the 

children were writing it down. The teacher prompted the children with the whiteboard. 

There were Welsh words and phrases posted on the window which could help rejog their 

memory by building upon previous knowledge that is stored in their long-term memory.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher used a whiteboard, and words and phrases written in Welsh on the wall to 

help engage the learners. This activity was the first activity that the children did after 

lunch and afternoon play and the children seemed very relaxed. The only challenge that 

was observed during lesson time was the pronunciation and spelling of the answer.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

This lesson occurred just after lunch and afternoon play. The children had prior 

knowledge and were in routine of knowing that they need to be calm coming back into a 

classroom, and subsequently are used to the transition of coming in from playtime to 

classroom activities.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I watched as the child refused to do the work and then proceed to shout at the teacher. 

This made me reflect on behavioural management theories and Vygotsky’s proximal 

development because the child may have reacted the way he did because he already knew 

the answer, and consequently was bored.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
The incident occurred in a reception class on September 28th at 1330pm. 

The children are aged between 4-5 years of age. The children had 

finished lunch and just come in from afternoon playtime. 

The incident took place when the children came in from lunch, and were 

divided into three groups to do various activities. The purpose of the 

activities were for the children to build upon previous 

knowledge learnt from the last activity. The incident occurred when one 

child in the Welsh activity refused to do his Welsh work, and then 

started to shout at the teacher.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The incident occurred on September 28th at 1330pm when the children 

had finished lunch and just come in from afternoon play time. The 

incident took place in a reception classroom where the children were 

aged between 4 to 5 years old. The children had just come in from lunch 

and were divided into three groups to do various activities.

I focused on the group who were answering a question in their Welsh 

books, that was presented to them by the classroom teacher. The incident 

took place when one of the children didn’t want to write down the 

answer, and then proceeded to shout at the teacher. The teacher quickly 

took control of the situation, and said to the child “do not shout at me”, 

and “if you don’t write down your answer you will miss break”. The 

result of this was that the child calmed down, and started writing down 

his answer in his Welsh booklet. After the child wrote down his answer, 

the teacher then praises him for doing a good job and repeated the class 

motto which was “to be determined”.

In relation to the incident. I would like to focus on the behavioural 

theories such as the logical consequence model to gain insight into the 

behaviour of the pupil.

I may look into a holistic theory of teaching, as children don’t learn at 

the same rate therefore, the child may have been bored, upset etc.

I also observed pedagogy of sustained pupil effort to reach high but 

achievable targets.




Appendix 4

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 28-09-20, 10am, Reception class


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The incident took place just after the children had come in from morning playtime. The 

children were sitting down on the multi coloured carpet. The flat screen TV was switched 

onto YouTube, and the teacher played a song for the children. One of the children wasn’t 

joining in, and continued talking with friends. The teacher was located at the front of the 

carpet slightly to the right, so the children could have a good look at the screen and 

copy the actions that they were seeing.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The children maintained a positive, vibrant attitude after coming in from playing outside. 

However, their behaviour towards learning was not as good as other times throughout the 

day. This could have happened as it was still early morning and they came in from their 

first play, so they may have been wound up.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the activity seemed to be to get the children to relax after morning play, 

to make them calm and chilled ready to focus on the activities that have been planned. 

The activity that was being conducted seemed to be linked to a mindfulness session.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

I noticed the children sitting down on the multi-coloured carpet, and focusing on the video 

that was being displayed. The teacher was sitting in front of the class, but slightly off to 

the right, so the children had full view of the screen and could hear the music being 

played. The teacher was also giving non-verbal cues to the children.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The most challenging aspect of this particular activity was trying to calm the children 

down after morning play. The music being played and the non - verbal cues from the 

teacher seemed to engage the children to some degree.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can 
anything be observed regarding the development of knowledge during or after the experience)?

I noticed how the children were energetic after morning play. It became a bit difficult to 

get the children to fully co-operate and sit on the carpet. After the activity finished the 

children seemed a lot more calm, relaxed and focused and were ready to start another 

activity.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The critical incident occurred when a child wasn’t paying attention to the video, and was 

talking to another pupil, consequently distracting the others. The teacher moved the child 

to the front of the carpet. This made me think of how to relax and calm children down 

after morning play time when they're more energetic and disengaged with learning.







CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
The incident occurred on 28th September at 10am. The incident took 

place in a reception class where the children had just come in from 

morning play. 

The incident involved one child out of the whole class when they were 

conducting a group mindfulness activity on the multicoloured carpet. 

The children were prompted by music, and non - verbal cues from the 

teacher.

I noticed a child talking and consequently, distracting other children 

from learning. The teacher noticed this and moved the child to the front 

of the carpet to stop any further distraction during the mindfulness 
activity.


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
After the children had come in from morning play the teacher told them 

to sit on the carpet in front of the flat screen tv. The teacher then went 

onto YouTube, and found a mindfulness video for the children to watch. 

The teacher was again sitting at the front of the classroom, but slightly 

off to the right-hand side so that the children could see what was going 

on. There was sound, and music coming from the video which further 

gathered the interests of the children. The children were also being 

guided by non - verbal cues from the teacher.

The incident occurred when a child at the back of the carpet was talking 

and distracting others from the activity. The teacher noticed this and 

moved the child from the back to the front.

This had a negative impact on the other children as they were distracted 

by the incident. I was thinking if this was potentially a learnt behaviour 

from the child that hasn’t been challenged yet, or maybe there could 

have been some adverse effect that could have explained the child’s 

attitude.

 I would like to look at the theory for behavioural management, and also 

different approaches to health and wellbeing which may help relax 

children and calm them down.
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