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Tallulah Moonlight, Youth Justice, sessional worker, and volunteer co-ordinator.
 
Claire Thomson diligently applied herself Youth Justice’s recruitment, training, and supervision process. Initially, Claire submitted her completed her volunteer application form and enhanced DBS in a timely manner. Throughout, the training Claire made positive and constructive contributions to the online, learning conversations. This has included training to be a volunteer-appropriate adult and Bureau/Panel member. When observing these criminal justice processes, Claire has shown the ability to reflect and actively learn from them.
 
Additionally, Claire has volunteered to support children during reparation and/or other restorative activities with children. The feedback I have received from professionals, regarding Claire’s interaction with children, is as follows:
 
· Demonstrates professionalism: a healthy and appropriate pro-social model i.e., offering hope and taking an optimistic approach to working with children
 
· Works with children as children empowers and enables their voice to be heard
 
· Establishes trust and rapport with the children easily
 
· Appropriate use of non-verbal and verbal communication i.e., brokerage, advocacy and problem-solving tools/strategies
 
· Appreciation of push and pull factors associated to offending behaviour i.e., trauma, adverse childhood experiences, the influence of peers.
 
From my observations of Claire: she shows respect, unconditional positive regard and non-judgement toward children who have offended. Additionally, she has been supportive of other volunteers learning and development, particularly during online training and supervision.
 
In terms of her professional development applying her academic knowledge to practice is always important. Practicing skills such as neutrality and impartiality, plus developing an awareness of child sexual exploitation for example, takes time. Therefore, I would encourage Claire to continue to volunteer either with Youth Justice or another related field.
 
I would like to take this opportunity to wish Claire every success in the future
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As Claire’s, practice supervisor, I have found it to be a pleasure to be part of her learning over the last few months. 
 
I have found Claire’s conduct to be always professional and from her reflections, she has reflected thoroughly and informatively while maintaining confidentiality. From the initial contract, Claire was fully aware of the responsibility to pass on any safeguarding issues. 
 
A target in the initial meeting was to ensure that Claire was able to undertake her placement and access opportunities that she could reflect on. Claire has been very proactive, despite the challenges, in accessing these opportunities in the community. Covid restrictions have prevented much of the work that she could have completed occurring, however, the experiences that she has had have been worthwhile. le. 
 
Claire’s reflections of these experiences have been very thorough, and Claire has a good knowledge of the literature which is shown in her work.  She can link the theory with practice. 
 
Particularly striking for me is her ability to describe the situations in the police station and especially at this crisis moment for the young person and reflect thoughtfully both in writing and in discussion. 
 
I am aware that Claire’s life experiences can be at times challenging, and she has been open about this.  Despite this, she has managed to keep up to date with her work and had regularly checked in with me.  I would like to wish Claire a successful future in the field and would be available to support her later if needed.
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FIELDWORK PLACEMENT CONTRACT  
	
STUDENT INFORMATION

	Student Name
	Claire Thomson

	
Student Address

	20 Parc Y FFordd, Johnstown, Carmarthen, SA313HD

	Student University 
email
	1603261@student.uwtsd.ac.uk

	Student DBS Status and date
	Current. DBS no: 00175 109 206 4 Date: 22nd September 2022


	Student and Learning Mentor to sign that a discussion has taken place regarding the student’s DBS
	Student Signature:
	C. Thomson

	
	Learning Mentor’s Signature:
	[image: ]

	Additional requirements
	


	Name of fieldwork supervisor
	Jamie Jones-Mead 

	Fieldwork supervisor Tel.
	07900446466

	Fieldwork supervisor
email
	CEO@mindaberystwyth.org



	
HOST ORGANISATION INFORMATION


	Name of Organisation
	Youth Justice Board 

	Tel.
	07479886884

	Email
	Tallulah.Moonlight@ceredigion.gov.uk

	
Aims/ Purpose of the Organisation

	The statutory aim of the youth justice system is to prevent offending by children and young people

	Duration of placement

	Level 7 Placement: 200 hours (100 or more face to face Youth Work).

	Please detail the activities expected of the student
(Use more space if necessary)

	

Volunteer appropriate adult Volunteer Bureau and/or Panel Member Reparation Volunteer

	Facilities/equipment available to student

	Computer/ipad

	Please confirm that your organisation has in place the following and where the student can have access to them:

	a. Equal Opportunities Policy and procedures
	YES, ONLINE: Policies and Procedures | Cerinet (ceredigion.gov.uk)

	b. Safeguarding policy and procedures including a designated child protection officer
	YES, ONLINE: Policies and Procedures | Cerinet (ceredigion.gov.uk)

	c. Disability Policy (please state how you will meet any special requirements noted by the student)
	YES, ONLINE: Policies and Procedures | Cerinet (ceredigion.gov.uk)

	d. Health and Safety Policy and procedures
	YES, ONLINE: Policies and Procedures | Cerinet (ceredigion.gov.uk)

	e. Risk Assessments including significant risks identified? An example to be provided to the University.
	YES, ONLINE: Policies and Procedures | Cerinet (ceredigion.gov.uk)

	f. Appropriate measures, informed by up-to-date legal requirements and public health guidance to minimise health risks associated with COVID-19.
	YES, ONLINE: Policies and Procedures | Cerinet (ceredigion.gov.uk)

	
During induction the student will be made fully aware of the organisation's rules of conduct (including boundary management), practices and policies, including Safeguarding and Health and Safety (e.g., accident reporting).

YES: see above

	
The student will be covered by your employer's liability insurance whilst on your premises and undertaking any assigned tasks.

Yes            


	
During the placement, the student will be responsible to:
  

	
Name of Learning Mentor
	
       Tallulah Moonlight

	
Position
	Sessional worker and volunteer co-ordinator

	
Telephone No.

	
        07479886884

	
Email

	
       Tallulah.Moonlight@ceredigion.gov.uk  


	
	

	
UNIVERSITY INFORMATION


	Name of visiting tutor
	
Darrel Williams

	Telephone Number
	
01267676767

	Email address

	D.G.Williams@uwtsd.ac.uk



	
Student, learning mentor, and visiting tutor to sign below:


	I hereby agree to the terms and conditions outlined above

Signed (student)…………C.Thomson……………………………	 Date: …………22/10/2021………

Signed (learning mentor) …………[image: ]……………………22/10/2021……………………	Date ……………………

Signed (visiting tutor) ……………………………………………………….	Date: …………………








	Practicalities
	
Online / possibly face to face if we are able 
6 or 7th November as the next meeting


	For example - timing, frequency, place, what are reasonable interruptions.
	

	Boundaries
	
Safeguarding issues - would be passed on straight away if discussed.

Boundary – confidentiality – if discussed about placement or police station – JJM would not pass on to them as it would be confidential – exception is safeguarding.

Discussion including constructive criticism challenge confidential.


	What can be discussed, what cannot, confidentiality, how will gossip be dealt with.
	

	Working together
	
Make sure get the 200 hours for the placement.

Questions about youth work practice / community profiling etc can come to me.
Can contact me at any time but may take a bit of time.
Claire can send over work to Jamie to have a look over.


	Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision. 
	

	Session Format
	
1-hour sessions
Claire to send practice recordings to Jamie 2 days before meetings.  He can read over then




	What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	

	Organisational & Professional context
	

Claire to chat to Tallulah about this, can raise issues about this with Jamie.

	Expectations, fitness to practise, responsibilities on supervisor and supervisee, professional and ethical boundary discussions.
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For completion by the student after consultation with the Learning Mentor and Fieldwork Supervisor at the outset of the Placement 
	Student
	Claire Thomson

	Learning Mentor
	Tallulah Moonlight

	Placement
	Youth Justice Board 

	Date 
	22/10/2021



Students will be expected to consider their placement experience to demonstrate competence in the key aspects of youth work outlined in the table below based on the National Occupational Standards for Youth Work (CLD Standards Council Scotland, 2019) and the Youth Work in Wales: Principles and Purposes Document (YWWRG, 2018).
	Learning mentor’s opening comments about the placement – exactly what type of work will the placement involve? 

	The placement will involve Claire in the role of an appropriate adult with the Aberystwyth Youth Justice Board working towards restorative justice. She will be supporting young people who find themselves detained in police custody. Claire will not be providing legal advice, but offering impartial support, helping these young people to understand their rights. Claire will communicate between the police and detained young person. The placement will involve traveling to various locations, these may include Aberystwyth police station, online bureau, and panel meetings and out in the community. Claire will be lone working with young people as well as working with the Youth Justice team.


	Student initial comments about the Placement. 

	I am looking forward to starting the volunteering placement with the youth justice board, to gain knowledge and experience working with young people and learning how the justice system works.
I want to make a difference in helping young people and their families when they become involved in adverse situations with the law. 
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PROFESSIONAL DEVELOPMENT PLAN         
	
	Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019) 

	
	1.  Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2018) 
	2.  Work with young people and others
	3.  Facilitate learning and development of young people through planning and implementing learning activities in youth work
	4.  Actively demonstrate commitment to inclusion, equity and young people’s interests and health and wellbeing
	5. Plan and implement strategy and youth work activities for young people
	6.  Develop, lead and manage self and others
	7.  Work with communities

	What do you need to learn?
	How the Five pillars of youth work relate to youth justice.
(Educative, Expressive, Participative, Inclusive, Empowering).

	With a responsibility to analyze whether young people are engaging it is essential to develop skills to assist with   building stronger and positive relationships and working to break down barriers when engagement is low.
It would be helpful to understand young people’s perspective on their environment and community 
	This follow on from point 2 working with young people and others it is also essential to consider the 5 piler to ensure inclusive, participative, educative, expressive, and empowering.
Youth Justice Board training for specific duties and responsibilities. Through reflection I hope to develop more understanding of situational experiences of the young people I am advocating for.
I hope to learn how the implementation of youth justice resources can help young people develop and form a better understanding of their action and consequences of them.

	It is essential to consider the importance of inclusion and positive engagement and find out more about barriers to engagement in youth justice.
Whilst my degree has given me a good understanding of broad concepts of equality, I could focus more on the challenges that cause young people to offend, to deepen my knowledge in this area.
I could learn more about young people ‘s interests and how they achieve a sense of wellbeing.
	Youth Justice Board has guidelines for Bureau panel meetings which should be participative and co-produced with the young person. I hope to learn from observing other  
To implement strategy its vital to take into consideration all factors that influence behaviour, allowing for a deeper understanding and restorative practice.  
	Time management is an essential part of this role requiring visits out of hours to support young people in the justice system. 
Manager has said that there is a chance to lead and manage whilst on placement, and I look forward to the experience. 
I hope to learn how to conduct myself professionally through observation, as I may be required to lead within a multidisciplinary team. 
	The nature of this role and location means that much of it is community based with travel necessary to perform my duties.
Young people who offend are often subject to a variety of inequalities. Working in a restorative way allows community members to be present and represent themselves in open dialogue with young people. I hope to learn how community involvement can assist with the rehabilitation of young offenders.

	Activities you will learn from (how will you learn, what will you learn from)
	I will do this by familiarising myself with the Five Pillars and aim to work in a participative, equal way.
All work with youth justice board will be reflected on.

	To do this listening to the young person is vital to work with young people effectively. This will help build positive relationships.
Reflecting on concerns young people raise will allow me to get a better view of their reality.
	 I will learn effectively and directly from the young people ensuring that I am supporting them.
I will observe and reflect on all contact with young people in this role. 
I will research how practitioners can assist in the development of essential skills for psychosocial maturity, developing a sense of self and working on interpersonal relationships and social functioning with young people who offend.
	Reflection will help me research specific areas of concern raised by young people. I will also research wellbeing in young people with a specific focus on the challenges that young people who offend are often subject to. 
I will concentrate my work on the importance of ensuring all young people will have their say and a voice through the youth justice process.
	Often youth justice bureau panel contracts lead to further support as part of their natural process. This entails planning what the intervention will be, allowing practitioners to implement an agreed upon strategy for youth justice work.
I will reflect on these developments as they happen.
	I hope that reflecting on these observations will allow me to develop my skills in this area. 
I aim to look into the roles and duties of other bureau members to understand and ensure that the young person’s rights are upheld
	Look into the Capricorn Framework and how to design and implement support in the most effective areas. 
Again, observation and reflection are an effective way for me to learn.


Youth justice Board Workforce development plan


	Student
	C. Thomson 

	Supervisor
	[image: ]

	Date
	22/10/2021
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Background of the organization:
In 1998 following the crime and disorder Act the Youth Justice Board (YJB) was established. The YJB has a responsibility to monitor and promote good practice throughout the youth justice system. In April 2000, the YJB also takes responsibility for commissioning custodial places (Bateman and Hazel, 2014). The YJB is also responsible for: using information, evidence, and expertise to achieve the best outcomes for children who offend; advising government and involved organizations on performance and improvements within the youth justice system; promoting child voices; research into and sharing of best practice (UK Government, 2021).
The Youth Justice Board is a non-departmental public body, the only statutory body to have oversight of the entire youth justice system (Youth Justice Board for England and Wales, 2021:9).
Aims:
‘To provide independent, evidence-based advice and leadership to drive improvements that increase children’s positive outcomes and prevent offending’ (Youth Justice Board for England and Wales, 2021:9).
‘The statutory aim of the youth justice system is to prevent offending by children and young people’ (Youth Justice Board for England and Wales, 2015:4).
‘Welsh YOTs [Youth Offending Teams] receive additional funding from the Welsh Government’s youth crime prevention fund for schemes aimed at diverting children and young people from crime and anti-social behavior’ (Youth Justice Board for England and Wales, 2015:17).
Vision:
‘Our vision is that every child and young person lives a safe and crime-free life and makes a positive contribution to society’ (Youth Justice Board for England and Wales, 2015:7; Youth Justice Board for England and Wales, 2021b:13).
‘Vision for a child first youth justice system - A youth justice system that sees children as children, treats them fairly and helps them to build on their strengths so they can make a constructive contribution to society. This will prevent offending and create safer communities with fewer victims’ (Youth Justice Board for England and Wales, 2021:9).

Objectives:
‘The success of our vision and objectives depends on and is driven by our staff and their ability to work in a challenging environment. To continue to be effective, we will build on our workforce resilience’ (Youth Justice Board for England and Wales, 2021:14).
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“Appropriate adults safeguard the rights, entitlements, and welfare of children....when they are detained or questioned as a suspect in an investigation under the Police and Criminal Evidence (PACE) Act 1984.” 
(National Appropriate Adult Network, 2018)

The role of the appropriate adult is vital and necessary, not as an observer but to ensure that the young person understands what is happening. Key responsibilities are to support, assist and provide non-legal advice (Home Office and The National Appropriate Adult Network, 2011). However, it is important that the young person understands the roles and responsibilities of the appropriate adult. Whilst on placement this became evident as a young person saw the trainee youth worker as a solicitor and was under the impression, they were able to offer legal advice. The placement has provided experience in all aspects of this role including self-leadership responsibilities as well as multi-agency working with other authorities. The role requires an understanding of individual cases and building professional trusting relationships with the young people (See appendix 5.2). Defining role and responsibility allows a critical examination to be undertaken in context of the placement. Unconscious bias will be considered alongside internal detachment and attachment theory. Furthermore, role-conflict, role morality and professional ethics will be examined.

Harris and White (2018) define a role within an organisation as a particular position that involves specific behavioural patterns and expectations to fulfil a purpose, where certain attitudes, mannerisms and beliefs are required. The National Appropriate Adult Network (2018a) define the role of an appropriate adult as protecting the interests, rights, entitlements, and welfare of minors and vulnerable individuals suspected of committing a crime by ensuring that they are treated fairly and equally and can engage effectively, in line with NOS guidelines (2008). Role interaction is identified by Harris and White (2018), they go on to discuss how a role may only make sense in relation to another role where ‘each role is defined by the expectation of the other’, in this case the role of an appropriate adult only exists due to the role of the young person suspected of an offence. Chafota (2020) explores unconscious bias in the justice system showing that certain minorities, or particularly disturbing types of offence, such as child sexual abuse or exploitation, can be subject to unconscious bias in practitioners, this in turn can influence decision making and become a barrier to effective support. Whilst placement did not involve this type of situation, knowledge in this area can allow a practitioner to manage their reaction, allowing them to perform their duties (Myles-Wright and Nee, 2020).

The role of the appropriate adult be susceptible to excessive emotional strain, to combat this ‘role-distance’ may be put in place by the appropriate adult to protect themselves as a form of internal detachment to be able to continue functioning and fulfilling the job role (Harris and White, 2018). Myles-Wright and Nee (2020) in a study of harmful sexual behaviour in young offenders found that there is a personal and systemic unease with these types of offences, which the authors suggest may lead to a form of emotional detachment for practitioners, as a coping strategy and reduce the effectiveness of interventions. Myles-Wright and Nee (2020) point out that it is important to explore ‘unease’ in these types of cases, suggesting that media may play a role in societies image of sexual offenders as ‘predatory’ and ‘incurable’, however with a duty to support and intervene for both the offender and society, youth justice practitioners must manage the dual-relationship of risk vs effective support.

Attachment theory provides a basis to understand strategies people use to form relationships, adapt to change, and survive (Baim, 2020). When applied to behaviour that harms, this theory has been proven to support a causal link between disrupted attachment, abuse, neglect, or trauma in early life with problematic or unsafe behaviour (Baim, 2020). In terms of criminality the dynamic maturation model allows investigation of problematic behaviour through a unique lens, helping to understand the function and meaning behind problematic behaviours, and allowing support to concentrate on the root of criminal behaviour. Duties placed on organisations to protect children allow records to be kept and made available for orientation, from a Youth Justice perspective this allows practitioners and services to use research and knowledge to target interventions to individuals' particular circumstances, including early development attachment issues. During placement, this type of information was received concerning early sexual assault, but unfortunately follow up interviews were cancelled so practice based on attachment theory could not be observed.

Another important consideration is ‘role-conflict’ (Harris and White, 2018) where there is pressure to meet expectations from different departments of the organisation and from various aspects of the role. For an appropriate adult role-conflict could involve excessive caseloads, unrealistic timeframes, paperwork, and documentation demands. On the other hand, according to Creaney (2015) active participation in youth justice services is undermined by its involuntary nature. Creaney (2015) explains how participatory methods to engage and design services are inconsistent with the Youth Justice System emphasis on punishment, additionally emphasising that practice focussing on compliance, compulsion and coercion conflicts with human-rights based advocacy, in particular the United Nations Convention on the Right of the Child which promotes participatory rights for children who offend. This is another example of role-conflict between practitioners', young offenders, and the youth justice system. During placement, no time limit was placed on the procedural aspect of police custody, and I was happy to be in attendance to support the individual. On the other hand, organised bureau panel meetings were short, most of the work on the agreed contract with the young person was done in advance, allowing the contract to be drawn up before the meeting. This preparatory work allows the bureau panel team time to work together alongside the young person, whilst minimizing paperwork during the meeting itself.

This leads to the notion of role morality and professional ethics, identified by Painter-Morland (2018) as the notion that individuals and groups have responsibilities and virtues resulting from the roles they play in society. Professional standards in many social professions assume a level of skill and knowledge to fully undertake your role in an appropriate and effective way. The role of an individual within an organisation is underpinned by the responsibilities it entails (Gibson, 2018). The National Appropriate Adult Network (NAAN, 2018) standards whilst primarily setting standards for commissioners, managers, and coordinators to monitor evaluate and provide appropriate services, section 6 sets out standards that appropriate adults should adhere to for effective practice. According to NAAN (2018) the overall function of appropriate adults is to ensure fair treatment of the person that respects their rights and welfare, and that they can participate in procedural aspects of the detention period. NAAN (2018) makes it a responsibility for: appropriate adults to demonstrate their independence from the police and privately consult with the young person; obtaining relevant information for timely attendance; ensuring the person they represent can understand their rights and entitlements and the procedural elements of the investigation, detention and the outcomes and can participate effectively; securing legal representation, professional assessment when necessary and can signpost further support.

However, this conflict of role becomes apparent when considering the Youth Justice Board is an instructed intervention that young people must attend. With duties to the organization and the youth justice system there is pressure to formulate plans and fulfill bureaucratic daily demands and responsibilities, which have been suggested can limit the input of the young person and diminish the effectiveness of the intervention (Fader and Dum, 2013).  Fader and Dum (2013) also note a variety of practitioners who resisted bureaucratic pressures for mere output and kept people at the significant role of their duties to provide good outcomes, however, this was often undertaken outside of rules and regulations. According to Souhami (2014) the Youth Justice Board is in a position where it can operate outside of the normal justice system, allowing for expert administration and opportunities for structures to be put in place that are in the best interests of the child (Souhami, 2014). Appropriate Adults are in a position according to the YJB where their main responsibilities are targeted towards the client, reflecting this view of opportunities to secure the best interest of the child. 

Organisations have hierarchies of authority, understanding where a role sits within this structure enables the organisation to run efficiently. An appropriate adult needs to know who they report to and how their role sits within this framework to ensure the young person's needs are being met. This critical examination has evidenced that roles and responsabilities are multi layered, in practice this can affect the undertaking of the role. For example unconscious bias, morality and professional ethics can impact on the reality of being an appropriate adult when contrasted with the rules and regulations set out on paper. Nevertheless, this role is vital to protect and ensure the rights of children are upheld in a system that is based on punishment and removal of rights. Child first policy has facilitated improvements in how young people are treated in the youth justice system; however, it is the duty of human-rights based workers to research, investigate and identify areas that could advance youth justice work, pushing for alterations that will further improve children’s rights and wellbeing in the youth justice system, and potentially improve the effectiveness of practice.
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Figure 1. Map of Ceredigion (Open Street Map, 2021)

Principal area in Wales 
Area: 1,785 km² (Brinkhoff, 2021)
Population Density: 40.83/km² (Brinkhoff, 2021)
Population: 75,922 (Ceredigion County Council, 2021a)

Ceredigion is one of the most sparsely populated regions in Wales (Welsh Government, 2020a). Ceredigion's principal town, Aberystwyth, is a university town. There are limited major roads into and around the area but good rail and bus links to surrounding local areas (see Figure 2). However, it is more difficult to access larger urban areas such as Swansea and Cardiff, therefore limiting young people’s opportunities that are available to them in larger cities. Ceredigion has been classified as heritage coast to protect against insensitive development and is home to various specially protected areas important for biodiversity, Sites of Special Scientific Interest (SSSI’s) and multiple nature reserves (Welsh Government, 2020a:19). Mid Wales (including Ceredigion) had a lower low-carbon energy capacity (MW) in 2018 than other areas within Wales (Welsh Government, 2020a:1). 

According to the Office for National Statistics (2020) there are 36,300 males and 36,600 females in Ceredigion, and 43,000 people of working age (16-64 years old). 76.9% of these people are economically active, more than the Wales average (75.4%) but lower than the Great Britain average (78.4%). 23.1% (10,800) of people in Ceredigion are economically inactive, however, 3,400 of these people are students. 10.7% of people in Ceredigion of working age claim benefits. The Welsh Government (2014) shows that nearly half the population of Ceredigion speak Welsh.
[image: ]
Figure 2: Travel infrastructure (Welsh Government, 2020)

The Office for National Statistics (2020) shows that people in Ceredigion are generally better qualified in terms of education, 48.7% of people with NVQ4 and above when compared to Wales (38.5%) and Great Britain figures (43.1%). In terms of weekly earnings Ceredigion falls behind the Wales average (£541.70) and far behind the Great Britain average (£587.10) earning figures at £504.40. Again, Ceredigion hourly pay rates (£12.25) are similarly less than Wales average (£13.83) and the Great Britain average (£15.18). Indicating that even though people on record are better educated they have less earning potential in Ceredigion. 

The Office for National Statistics (2020) shows that in terms of Standard Occupational Classifications (SOC) (Office for National Statistics, 2016) there is a lower percentage of SOC group 1-3 (highly skilled or managerial jobs) in Ceredigion (41.4%) in comparison with Wales (45.9%) and Great Britain (50%). There are more jobs which require general levels of education (SOC group 4-5) such as administration and secretarial jobs in Ceredigion (25.4%), compared to Wales (20.5%) and Great Britain (19.2%). And there is a much higher percentage of less skilled entry level positions (SOC groups 6-7) available in Ceredigion (18.7%) in comparison with Wales (17.6%) and Great Britain (16.1%) Percentages. 

According to the Office for National Statistics (2020) full time positions available in Ceredigion (60%) are fewer than the Wales (65%) and Great Britain (67.8%) figures, and part time positions are 5% higher than the Wales average and 7.8% higher than Great Britain average. Industry in the area is weighted towards these lower skilled occupations with 12,000 of the 25,000 available employee jobs being in lower skilled industries. 4,500 of these jobs are in wholesale and retail trade; repair of motor vehicles and motorcycles, 4,000 of them are in accommodation and food service activities, and 3,500 are in human health and social work activities. 

According to the Welsh Government (2014) male and female life expectancy is higher in Ceredigion than in most other areas of Wales. Adult obesity rates are one of the lowest in Wales, mental health measurements indicate a proficient level of well-being for most people in Ceredigion. The Welsh Government (2014) shows that Ceredigion has a higher-than-average number of people who regularly participate in sport and active recreation. There are worrying statistics showing a higher-than-average percentage of looked after children with three or more placements a year in Ceredigion. Ceredigion has the best school pupil attendance rate within Wales, one of the best levels of attainment at key stage two and a higher-than-average achievement in secondary school examinations. The National Survey for Wales (2015) shows that only 3% of people in Wales are dissatisfied with their housing. However, Ceredigion has prominent levels of homelessness per 10,000 households and does have a shortage of affordable housing (Welsh Government 2014). The Welsh Government (2020b) shows that 144 households were at risk of homelessness within 56 days between 2019 and 2020, with 69% of these being averted through prevention measures by local authority. 

The Welsh Government (2021a) indicates that 13.8% of people in Ceredigion are between the ages of 0-14, approximately 10,477 young people. A more appropriate figure is available from the Welsh Government (2019a) showing there are 7,535 teenagers (between 11-19 years old) are in Ceredigion. According to the Welsh Government (2019a) Ceredigion has one of the highest percentages of young people between 11-19 years registered in youth work provision with just under 50 % of young people using youth work services. In terms of youth service workforce 90% of full time employed youth work delivery staff in Ceredigion are trained to JNC level 2, and the other 10% are working towards JNC level 2, showing a well-trained skilled workforce with appropriate knowledge. However, further investigation using Stats Wales (Welsh Government, 2021b) shows that the total workforce in Ceredigion for Youth Services is only 16 staff members working in youth service delivery. An area for concern is budget and income for youth services in Ceredigion. According to Welsh Government (2021c) the Wales budget for youth services in 2019-2020 was £37,695,832, however the total income for Ceredigion in this period was only £465,221. 

According to Welsh Government (2021d) there are a total of 43 schools within Ceredigion, comprising of 36 Primary schools, 3 Middle schools and 4 secondary schools with post-16 provision. The Welsh Government (2014) shows that school attendance rates in Ceredigion (above 94.5%) are reported as the best in Wales after a steady increase since 2006 and are now above the Wales average of 93.5% Stats Wales (Welsh Government, 2017). Ceredigion has the highest percentage of attainment, with 90.2% of pupils achieving level 5 or above in all foundation phases, higher than the national average of 87.3%. The Welsh Government (2014) shows that average wider points scores for Ceredigion are better than the Wales average, and at Key Stage 2, 89% of pupils perform better than the Wales average (86%) in core subjects. Key stage 4 achievement data (Welsh Government, 2018) shows that Ceredigion pupils attain higher examination scores than the Wales average, however they perform less well in noncurricular skills awards than other pupils in Wales. According to Welsh Government (2019b) Ceredigion have the lowest rates of both Primary and Secondary school absenteeism in Wales, with only 4.8% of primary pupils and 5.7% of secondary pupils missing half day sessions due to absence. 

In terms of youth services within Ceredigion, it could be argued that this area is lacking in quantity of youth work staff, however, with a thorough search for youth organizations in Ceredigion on the internet there are a variety of options available for young people. Ceredigion County Council (2021b) lists services in the area which include Family Information Services, Ceredigion Young Farmers, Ceredigion Youth Service based in LLanybydder, Area 43 in Cardigan, and Urdd Cymru based in LLangranog. Further searches do turn up local youth clubs and centers, many of which are in towns within Ceredigion. With many young people growing up in rural areas and with limited transport options for these clubs are often underused. This has led to many outreach initiatives into rural communities.

Crime statistics in the area show that crime has increased between 2020 and 2021, this may be because of financial pressures due to Covid restrictions as discussed in a Centre for Economic Performance (Kirchmaier and Villa-Llera, 2020) publication. The authors explain how crime trends have been affected by the Covid restrictions in the UK, explaining that many opportunities for certain crimes were unavailable to criminals for example burglary whilst homes were occupied, resulting in fewer crimes but an increase in anti-social behavior. The authors also argue that increases in drug offences were a direct result of policing being easier for forces during lockdown, resulting in more arrests. Youth crime statistics for this area are particularly hard to find, possibly because of youth offending teams redirecting young people away from the Justice system, resulting in less criminal records for young people but also less data for inspection. The Youth Justice Board (2020) shows the number of young people cautioned and sentenced in Wales is 32.6 per 1,000, using this rate for the 10,477 young people in Ceredigion, there is potentially 342 young people at risk of youth offending in this area. As the age of criminality in the UK is 10 years old, according to The Ministry of Justice (2021) there are only 5,626 young people who could enter the youth justice system in Ceredigion and local level maps calculate the rate of proven offences for this age group to be 9.6 per 1,000, or 54 young people at risk for criminal offending, a more realistic figure given the area and population density.
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	Strengths 
Independent Public Body overseeing youth justice system - can influence all youth justice services. 
Monitor the youth justice system to understand how it is operating – can identify where it may be failing and improve services and can also identify good practice and share that knowledge to improve services.
The YJB distribute grants to local services – can place funding directly into problem areas to tackle youth crime.
Collate and publish information on youth justice and commission research to support practice development – this improves knowledge and practice by identifying strategies and best practice to improve practice across the sector and the outcomes for young offenders (Youth Justice Board for England and Wales, 2021).
Reduction in Youth offending in Ceredigion – 70% decrease between 2005 and 2017 (Ceredigion County Council)
Dedicated staff with knowledge and expertise in Youth Justice. Volunteers are trained and knowledge shared.

	Weaknesses
30% of young offenders in Ceredigion reoffend within 12 months (Ceredigion County Council, 2018)
Limited youth services in Ceredigion mainly based in larger towns, meaning they are often inaccessible to target demographic without parental transport. 
Geographical – Ceredigion is a large area with relatively low population density (Community Profile) meaning that youth offending teams may cover large areas – with this demographic limited with independent transport means youth offending services may be required to travel, limiting time spent with young offenders and diverting working hours away from constructive support services for young offenders.
Funding - Ceredigion funding for Youth Offending Teams year ending March 2021 was £139,591.
Poverty – Community Profile shows majority of jobs in the area are entry level, low socioeconomic status resulting in childhood poverty and increasing risk of criminal behavior (Sariaslan et al., 2014).
Covid 19– ‘amplified challenges faced by children’ (YJB, 2021a:4) - this may change offending rates and behavior in Ceredigion which has limited funding and premises to provide services and may require additional funding as a result.

	Opportunities
Drive forward vision of ‘Child first’ Youth Offending Ethos
The YJB distribute grants to local services – opportunity to target problem areas or demographic, putting support in the right place and streamlining services.
Could work closer with other youth and family services in Ceredigion to redirect young people at risk from Youth Justice Services.

	Threats
Funding – relatively low levels of funding for low offending rates and this area has a limited population of people aged 11-16. 
Covid 19 has added pressure to many systems throughout society and it is expected will have lasting effects on many young people in society (Youth Justice Board for England and Wales, 2021). ‘COVID-19 has amplified the challenges faced by children today. All children will have felt the impact; vulnerable children more than others’ (YJB, 2021a: 4) 
‘Challenges include poverty, discrimination, childhood trauma and special educational needs. All play a role in creating offending behavior’ (YJB, 2021a: 4) 
‘We live in challenging times.’ (YJB, 2021a: 3) 
'We do not want to see a rise in children entering the justice system and the excellent work of the past undone. Yet, unless we are proactive there is a real risk of this happening’ (YJB, 2021a: 4)
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The Personal Development Plan (PDP) uses the Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019) to identify six functions and principal areas of activity. These areas are used as a framework summarising my learning and development on placement. This development plan, designed alongside NOS, defines competencies in youth work. According to The Open University (2022), the purpose of PDP is to identify key competencies and highlight where improvements are required. PDP can allow practitioners to become aware of possessed skills, identify and develop skills required, and analyse and plan personal and professional development. PDP’s help workers evaluate skills and interests, formulating goals to improve and develop. This plan allowed me to identify areas of knowledge that would improve my work as a youth justice professional, in this role I aim to be reflective and fully apply myself to the principles set out in NAAN (2018). 
According to Youth Work in Wales Review Group (2013), all youth work should be: educative - providing opportunities for development, personal growth and active participation in society; expressive – providing diverse, challenging opportunities for young people to share insight, ideas, views, emotions, and goals; participative – empowering young people to participate fully in all aspects of their lives; inclusive – providing opportunities to work on identity, diversity, and heritage; empowering – recognizing the rights of young people and encouraging engagement in personal, social and political issues that affect them and their peers, in line with youth work National Occupational Standards (Lifelong Learning UK, 2008; Social Care Wales, 2011; CLD Standards Council Scotland, 2019). All journal entries involve the support of a young person through the justice system utilizing these principles.
Working with young people requires the formation of professional relationships, facilitating engagement of young people, especially important in the youth justice system as engagement is paramount to intervention effectiveness (Youth Justice Board for England and Wales, 2010).
The placement provided the opportunity to develop these characteristics by working directly with young people. These interactions allowed me to develop my commitment to understanding young people's situations, build interpersonal, listening skills, patience, and flexibility into my practice, understand organizational requirements, and work in a sensitive professional way with young people, in line with skill requirements published by The University of Law (2021).
Alongside working with young people, the placement involved various multi-agency practices, such as the bureau meetings and police custody suites. Again, these meetings helped develop my interpersonal skills to achieve a good professional working relationship and improved my understanding of the logistical requirements and administration of these meetings.
According to the National Appropriate Adult Network (NAAN, 2018), young people go through many negative emotions during custodial procedures. NAAN (2018) discusses the age of accountability and whether 10 is too early when research informs us that brain development takes 25 years on average. NAAN (2018) discusses the disadvantages of impeded cognition and poor psychological health for young people, noting that this is often well hidden by familiarity in repeat offenders. Knowing this allows practitioners to work in a way that can identify target areas for intervention. 
Various journal entries undertaken in this role were multi-agency, helping me to form a professional persona for this role. I feel more confident to represent young people in various settings ensuring their rights are upheld. The training provided by YJB, observation, and reflection has improved my understanding of young people in the justice system.
The placement implemented learning activities such as restorative duties, tidying up school premises as part of their bureau panel contract. This activity is underpinned by the restorative benefits it has for the young person in understanding the consequences, being responsible for their actions, and making amends for what they have done (Crown Prosecution Service, 2019). Planning and facilitating this activity allowed me to understand the importance of young people learning through experience, allowing them to examine their thought processes, their actions, and their emotional responses, tell their stories and reflect on the impact of their actions (Zehr, 2015, p2-7). This experience helped to develop knowledge and professional practice as I directly guided and supported the young person through this activity, seeing first-hand how they responded to the opportunity. This allowed me to understand how communities could play a role in restorative justice. However, Sherman and Strang (2007) discuss how moving away from judicial sentencing and punishment, towards restorative practices, may be undermining the deterrence effect that prison sentencing provides.

Arresting any child or "vulnerable person" (Code C 1.13(d), the Police and Criminal Evidence Act (PACE) compel officers to involve an Appropriate Adult promptly (NAAN, 2018). Appropriate Adults protect the rights of children, provide support, and ensure lawyers are present for legal advice. The AA job is complex because it encompasses the full custody process (NAAN, 2018) in addition to a private conversation with the young person. This role is dependent on practitioner commitment to upholding the rights and fair treatment of young people. The 24hr nature of this role highlights a commitment to children's rights. Journal entries highlight the commitment to upholding young people's rights, and reflection allowed me to identify where I may be biased and how to identify and overcome my own bias.
Equity for young people is central to Youth Justice Board values (Youth Justice Board, 2018). During the placement, a young person was brought into the police station due to a family dispute. They were taken into a halfway house and seemed to be left to fend for themselves, however, in my role as an appropriate adult I was able to focus on the interests and wellbeing of a young person by improving the channels of communication to ensure the young person was aware of what was happening and felt like they were valued, and their voice was being heard (Youth Justice Board, 2021). Promoted values of inclusivity and addressed the needs of the young person. I learned the procedures that had to be followed when a young person is in custody and how to gain support with the multi-agency team involved with the young person after being discharged from custody. One of the difficulties faced was not knowing how this young person’s support continued after the initial meeting. This experience has taught me that I will not always be involved with the continued support and will not always be aware of the final outcomes.
The YJB Strategic Plan (2021) places a priority on a child-first approach, the training I received cemented this perspective. As part of the Bureau panel meeting co-production of intervention was achieved and implemented, with the young person attending. An agreement to undertake community restorative justice work because of this meeting helped to further show how community engagement in youth justice works. Experiencing this has cemented the need for co-production for effective interventions, allowing young people to voice opinions and design services for themselves and improving the likelihood of active participation. Unfortunately, I did not get to evaluate how these interventions were working as my placement is only short, and additional covid restrictions have limited face-to-face contact time. 
I have developed my understanding of how young people in Wales may experience their world through conversation and reflection. All reflective journals show post-event analysis and research related to experience. Undertaking a reflective Journal has allowed me to manage my time more effectively, and highlighted areas for improvement, research has then allowed me to further understand the youth justice system and its effect on young people.  Taking a lead role in a bureau panel meeting was an invaluable experience, improving my understanding of multi-agency working and giving me skills to work effectively with various people and settings. Reflection allowed identification of knowledge I could improve upon and allowed for critical evaluation of multi-agency work in youth justice settings. Much of this work was done alone and required a certain level of personal health and safety to limit the impact on myself and others. 

Conclusion
According to Morgan et al. (2014) having a ‘voice’ and ‘engaging’ in society is an important part of development, assisting with full participation at all levels, increased knowledge, and personal development. This is a personal process, that youth services can facilitate. The enforced nature of this role and what could be deemed a negative view of youth, especially from individuals who would want to represent their community in youth justice, could be subject to inequalities i.e., if the community representative has a negative image of young people in their community (Sherman and Strang, 2007). Media plays a role in perpetuating misrepresentations of young people in British society, especially ‘young offenders’ whilst constantly overlooking the root causes of youth crime (Jupp et al., 2011). This is a key area that needs to be addressed, until young people feel valued, and their voices are heard in society, their levels of engagement will remain low. For young offenders, restorative justice may be the first provision of a unique opportunity to be an active part of their community, and care should be taken to make this intervention engaging and positive for the young person. Youth Justice Board for England and Wales (2010) shows promising results from community interventions that offered both a clear focus on repaying a wrong whilst also providing young people with transferable skills. 
As a practitioner this experience has led to a vast amount of development, allowing me to put theory into practice and reiterating the need for reflection and continual development. I look forward to a career and applying these developments to a social work role. In the future, I will always seek out learning opportunities and work as a reflective practitioner.
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Description 
Meeting on Teams for first day of training 14th September 10:00am. I was at home on Laptop to attend. Myself, the line-manager and 4 other trainees. Appropriate Adult training for the Youth Justice Board. I was primarily a trainee, however the line-manager teaching style meant that we all interacted well. The session was productive and helped me understand my role as a Youth Justice Board volunteer.

Feelings 
Initially I was nervous and unsure of what to expect, the line manager quickly put everyone at ease with her open friendly approach. During the training I became less nervous and enjoyed being shown what the role would consist of. I soon became far more excited about this role throughout the training and having the opportunity to help people who find themselves in the Youth Justice System. An exercise in reflection on our own youth helped all the trainees to understand how your perception alters with age. This helped me to put myself in the situation of young people in the youth justice system. I felt more comfortable about taking up the responsibility of this role and applying myself to this position. Excitement was my primary emotion, closely followed by eagerness to learn more. I felt less out of my depth after the training and more confident about starting the placement.

Evaluation 
The training went well with all attending contributing and involved in the meeting. The Microsoft Teams meeting may have limited how we communicated as a group, especially when close teamwork is often a necessary part of this type of social work. Conversation and interaction went well between all attendees but was limited due to its formal online setting. However, I believe it was a productive training session that benefitted me well, helping me to feel prepared for my placement. I think that I communicated well and was involved fully in the session and found it interesting, other people seemed to also involve themselves and enjoy the session. The productive nature of the session helped to identify what was expected of me in this role and eased my initial anxieties, helping me to fully involve myself in the session, leading to discussion. 

Conclusion 
Meeting face to face may have improved how the team worked and future communication between team members. Initial anxieties led me to being more introverted and less involved at the beginning of the session. The leadership that the line-manager brought to her role helped to alleviate this anxiety and assist with me being fully involved and excited about this opportunity. Research before the meeting may have assisted in alleviating initial anxieties, allowing me to participate fully right from the start and be more productive as a result. The line-manager was so good that she really helped to involve all members and provide a productive training session. 
Preparation is key to information gathering and familiarising yourself with expectations. I should have looked beforehand at the roles and responsibilities of an appropriate adult working with young people. 
Management and Leadership are important skills to get the best out of staff and team members. Communication with Line manager before the event may also have assisted in alleviating anxieties and helping to prepare for this event. 

Analysis 
University modules have identified the importance of teamwork in social work settings, whether this will be affected by the move to online services.  Bang the table, (2014) show that there can be disadvantages to online communications and the lack of physical cues could lead to miscommunication. The effectiveness of these sessions may have been affected by this. There is some research into digital youth work with authors showing that digital youth work is becoming more embedded in youth work practice (Pawluczuk et al., 2019). 
Chan and Sek-yum Ngai (2019) note various disadvantages to online communications but also point out that social work through this medium has a disinhibition effect allowing users to discuss sensitive subjects far easier. However, Pawluczuk et al., (2019) term young people growing up with technology as the ‘digital youth’ so in many ways it makes sense for youth work practice to join this digital age, however digital literacy is noted by both Pawluczuk (2019) and Chan and Sek-yum Ngai, (2019) as problematic for both youth workers and disadvantaged youth.
Digital environments can be effective when everyone involved is digitally literate and involved enough to actively participate. I have digital literacy that enables me to join and participate in online meeting but aim for the future to use active listening and other tools to ensure I am gaining the most from these sessions.
Some attendees had already worked in this sector, so brought knowledge with them of how practice works, this helped me to relate learning materials to experiences and situations. 
I value the importance of good management more because of the line-manager and how she conducted her training, I am a visual learner and the mix of open discussion with visual aids really helped me to understand the subjects. 
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Description

On the 4th of December, I travelled to primary school A to meet with a well experienced co-worker that works with the youth justice board and the young person. I arrived fifteen minutes early to meet with co-worker before meeting with the young person at 11am. The co-worker introduced me to the young person and the explained what we were going to be doing with the young person's time. The task for today which was to tidy up the sheds and the playground of the school was discussed to formulate a plan involving the young person. 
 
Feelings 
 
On the way to meet my co-worker and the young person, I felt nervous and unsure of how the young person would feel and react with myself attending, and whether the day would be affected by my attendance. Once arrived and met with co-worker I felt more comfortable as I had someone with me and able to take the lead, giving me the possibility to fully involve myself with the young person. While meeting the young person I felt at ease as he was polite, engaged with conversation well and responded well to working together as part of a team. On the drive home I felt as though I had had a productive day and formed initial relationship bonds.
 
Evaluation 
 
The day went very well, we all communicated very well and worked as a team. I believe it was a productive day, that benefited me very well, assisting with confidence and a better understanding on how to do my job. I believe the day helped me to develop my professional relationships with co-workers and with clients of the youth justice board. The relationship that my co-worker had forged with the client was clear to see and allowed me to become involved in the support of this client. 
 
Conclusion 
 
Meeting face to face and working as a team most definitely helped ease my initial anxieties. The day helped me to gain confidence on how to approach the job role in a more relaxed way. Being able to work with the young person face to face and getting a better understanding of them allowed us to improve how we worked as a team and facilitated good communication between all involved. The leadership style that my co-worker brought to the role helped me feel safe, at ease and included in the session both as a participant and as a learner.
 
Analysis 
 
Young offenders have different treatment and programming needs than adult offenders (Richards, 2011). According to the Richards (2011) it is internationally acknowledged that young people need a variety of specific treatment and violence prevention programmes in the justice system, the importance of this is backed up by the ‘Beijing Rules’ (United Nations, 1985) for nations to set up and implement laws, rules and provisions specific to youth justice, meeting children's needs and protecting their rights. According to Ross and Fontao (2014) many of these programmes are of the "cognitive skills type", attempting to change behaviour (Adler et al., 2016; Ministry of Justice, 2018) through the improvement of cognitive and social skills, these skills are frequently lacking in juvenile offenders. Ross and Fontao (2014) tells us that modern treatment programmes address offenders' criminogenic needs, such as impulsivity or poor affect control, empathy deficits, low levels of socio-moral reasoning, substance abuse, and poor problem-solving skills.  According to Ross and Fontao (2014) these sorts of programmes teach young people in the justice system cognitive-behavioural skills that allow them to take their time, that is, to stop and think before they act.
 
Relationships can be considered essential for effective social work practice, and this is being recognised more with various skills frameworks and standards for social care acknowledging that social work is based on the principal of forging effective relationships with clients, families and communities (Kennedy, 2019). Wise (2019) also highlights relationships as becoming the cornerstone of modern youth work through relationship-based social work. Using the London Borough of Camden as an example, Wise (2019) shows how citizen experience and voice is being placed at the forefront of service delivery and changing the landscape of social work practice, sharing power and co-producing social care services. 
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Description  
 
On the 11th of December, I travelled to primary school A for midday to meet with a co-worker and the young person. The co-worker explained to the young person that I was taking the lead today and that he was leaving us both to work together for today's session, reassuring me I could call him at any time and if I felt uncomfortable leading and being by myself with the young person, he would return to take over the lead. The young person and I picked up the twigs and branches from the school grounds and swept the leaves to make the playground look tidy, I tried to focus on the development of my relationship with the young person. 
 
Feelings  
 
I felt more confident and at ease going to meet with the young person as I had already been introduced by the co-worker on a previous session. My anxieties were low as I felt comfortable with being with the young person and what we had to do for the day. I felt confident with being alone with the young person and how to communicate with him. I was happy with how we got on and worked together as a team for the day. I was initially concerned about the added responsibility of lone-working with the young-person.
 
Evaluation 
 
The day went very well, we worked as a team and communication was good between myself and the young person, I believe it was a productive day and most definitely benefited myself being able to go out and work face to face with the young person. Being left alone to lead helped me gain more confidence with how to approach working with young people. I enjoyed the day and forming a stronger relationship with the young person, and I believe gained some inspiration for the future of how to work with young people. This day highlighted the importance of my job role to assist young people in the youth justice system.
 
Conclusion 
 
While working face to face and taking the lead I further understood the complexity of this job role, gaining more confidence and experience of how to work professionally with young people. Again, the importance of building effective trusting relationships in this area was apparent and luckily this client was engaging well with the intervention, leading to the formation of better relationships throughout the sessions.  
 
Analysis 
 
Once formed strong relationships can promote engagement in youth services (Crooks et al., 2010), and can have the most positive impact on marginalised youth where social workers become resilience promoting resources for the young people (Blanchet-Cohen et al., 2013).  Engagement and relationships are still considered central to the effectiveness of intervention programs for youth justice; however, Case and Haines (2015) point out that most of the research in youth justice engagement is considered through the ability and skill of the practitioner to engage and is still not fully understood from a youth perspective. Case and Haines (2015) argue that research in other fields has identified the values young people place on relationships based on trust, respect, fairness and choice. Whilst practitioners can aspire to work in fair, and respectful ways to generate trusting relationships, choice in a youth justice setting is more complex as attendance is often compulsory, the practitioner however could utilise their position to allow clients to feel as though choices made during interventions are followed through, allowing them to design the services to be most effective for them.
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Description
  
On Tuesday the 11th of January at 10.40am I received a telephone call from my line manager regarding a young person attending the police station on bail conditions. I was asked to attend at 1pm and assist to support the individual as their appropriate adult.

Feelings

I felt overwhelmed with excitement initially, and then once the telephone call ended, I began to feel nervous. I organised my paperwork to attend the police station and make appropriate notes of the information from the meeting. On arrival at the station the officer introduced himself and the young person, this was a straightforward process and felt natural, I then realised I had let the situation make me overly anxious, mainly because I wanted to ensure that my role was approached professionally, and everything required from me was completed well. The staff and young person communicated together very well and made me feel at ease and comfortable to be involved in the process, and as a result, I very much enjoyed working in this team. A good initial meeting meant the forging of a good relationship with the young person, and upon leaving the station I felt happy and excited with what I had accomplished in my job role. This achievement sank in slowly and really helped to confirm why I want to put myself into these social work roles, leaving me eager to attend more of these sessions.

Evaluation 

From having the call to leaving the police station, the day went very well, everybody involved worked together as a team, with effective communication and the beginning of what I hope will become an effective working relationship. Every individual involved understood the process and as a result, it was easy for all involved to have the confidence to speak up honestly and openly leading to a constructive session, with follow-on interventions planned. The whole experience of the day was very productive and made me more confident in my role. I believe the session has prepared me for future call outs and led to a deeper understanding of how the youth justice system works in a co-ordinated way to effectively support young people.  Working using a person-centred approach benefited everyone, I felt like it generated a sense of interest from myself directed towards the young person and may have played its role in generating the foundations of relationship-based support that resulted in the effective open discussion.

Conclusion

Working face to face in a hands-on way felt more rewarding than previous online communications in other sessions. The sense of reward from physically being present I believe was greater and more beneficial to myself, helping me to understand the importance of this role better. This session helped me to understand how important face to face contact is, especially for me and how I learn, going through the police procedures with the individual on location led me to a better sense of involvement as a worker, giving me valuable experience to apply to other situations.

Analysis
 
Recording of information is an essential skill that is required by all social workers (NOS, 2021. Key Role 2). According to the SCIE (2019) recordkeeping is an integral part of social work and central to the provision of good person-centred support.  Taking on daily reporting shows eagerness to learn the role and an understanding of the need for good reporting (SCIE, 2019).  

According to Viegel (2015) the combination of professional knowledge and a complex mastery of relevant experience is a necessity for successful youth work practice. Viegel (2015) discuss experience using the Berliner development model of competency. The authors show how theoretical knowledge learnt from training, is only fully associated with practice once practical experience begins, improving understanding in novice youth workers, in line with experiential learning model’s and facilitated by reflective processes (Ord, 2012). As youth workers progress and gain more experience they continue through the Berliner ‘5 stages of competence’ (Berliner, 1988) with experience and knowledge of how to apply this experience to practice increasing, improving understanding and knowledge in this field. According to Elsevier (2022) experience plays an essential role in assisting learners to build self-efficacy and confidence in their ability. Viegel (2015) points out the importance of this initial involvement in practice experience for novice youth workers, to allow them to understand theory and practice they have been taught. I value this experience, can associate learnt theory better with practice and do feel more confident as a result.
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Description 

On the 24th of January at 10.45am myself and four other members of staff involved in the bureau meet on teams to discuss the paperwork involved prior to meeting with the young person and his mother. After this pre-meeting, at 11am, we switched to another meeting in teams with the young person and his mother present. The main aim of this meeting was to discuss the incident that he was referred for. Once the incident itself had been established, the implications of his actions, and how it affected the individuals involved was then discussed. After this a plan of action and next steps were agreed upon.

Feelings 

When I received the email to attend the Bureau and panel meeting with the young person, I was excited to be part of a team. This meeting was undertaken after the young person had finished the procedural process with the police, to provide a plan for intervention which I was interested and eager to learn more about.  I was anxious to whether I was asking the correct questions when prompted, and whether information I was providing to the young person was appropriate. 
I felt reassured in the meeting by the presence of other staff members with experience and worked hard to overcome lacking experience in this area and felt as though I communicated effectively with all attendees. I was happy when my Line Manager phoned with feedback and told me I did well. Again, I believe my confidence in this type of situation has improved as a result. 

Evaluation

The bureau and panel meeting went well, all members attended and contributed during the meeting. It was a productive meeting with open discussion that led to an agreed upon plan for support of both the client and his family. I benefitted massively from the experience and am less daunted by the possibility of leading a meeting in the near future.  I communicated well and was involved fully in the meeting and found it very interesting, understanding better the process of formulating support plans based on recorded evidence.  The panel meeting online via teams helped me to identify what was expected of me in this role and eased my initial anxieties helping me to fully involve myself and gain vital experience. 

Conclusion

Working on teams with a group of staff from different departments and with the young person went well. Being involved in a panel meeting helped me to understand my role in these meetings in more depth, even though this was done on Microsoft Teams® it helped me to understand the structure of this type of meeting and how it should be approached.  Being involved in this panel meeting has alleviated my original anxieties of being thrust into one of these meetings without prior experience. I have learnt the importance of interventions for young people in the youth justice system, and how a team with experience can work together to formulate a person-centred plan for these interventions. I feel more confident to lead in these situations in future.  

Analysis

According to the Ministry of Justice & Youth Justice Board (2018) ‘Referral Orders’ were introduced by the Youth Justice and Criminal Evidence Act (UK Government, 1999), now covered by Powers of Criminal Courts Sentencing Act (UK Government, 2000) and underpinned by the principles of restoration, reparation and reintegration. Referral Order Panel meetings are undertaken to enable young people to recognise the consequences of their offence and to have accountability for it, by formulating a contract of activities and goals with the aim of supporting the young person's rehabilitation and towards making positive societal contributions (Ministry of Justice & Youth Justice Board, 2018). Whilst a report (HM Inspectorate of Probation, 2016) indicates referral orders are reported to be more effective than other sentences at reducing reoffending in young people, the report did raise concerns about agreed contracts between the panel and the young person, and whether case managers have too much power to predetermine these agreements. This report (HM Inspectorate of Probation, 2016) highlights that often the guidelines were too detailed and limited understanding of workers, engagement of young people was often overlooked, and as a result meaningful, personalised plans were not developed with input from the young person. 

In a review of engagement with youth justice the Youth Justice Board (2010) indicated that staff have stereotypical views of other staff based on their background, with backgrounds in probation services often linked to ‘compliance and staff with social work backgrounds being labelled as ‘welfare’ oriented. This inconsistency in approach poses problems for the direction of approach in referral order meetings. Also noted in this review was that 94% of staff in the Youth Justice Board (2010) felt consistency throughout the full period of intervention was very important, however, this was limited by staff turnover and caseload management in many instances and is suggested could benefit from adequate handovers when a change of staff is necessary. In terms of engagement, this report (Youth Justice Board, 2010) shows that youth justice practitioners believe that parental involvement, targeted interventions, smaller caseloads and better involvement of outside agencies would improve how young people engage with the youth justice system.
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Description

Received communication asking me to attend a bureau panel meeting with a young boy whose primary carers were stepparents. There was limited information initially in the communication and so a meeting between managers was arranged to brief all involved members of the youth justice board. In this briefing they informed me that the boy had two different charges being brought against him and it was not a single event of criminality. These incidents were both driving offence related and at 17 he did not have any form of driving licence. The first incident was a failure to stop, driving without due care and attention and driving without a licence. The second incident had far more serious consequences after a road traffic collision with passengers in another vehicle requiring airlift for medical treatment in hospital in Cardiff, which the young person fled from. He was arrested a few days afterwards, attending court soon afterwards leading to this bureau panel meeting. 

Feelings

I was excited to meet up with people in person and get to know them better after successful online communications. I was also relieved to be an observer in this meeting and get a better insight into the process in person. I was interested to see how experienced members approached new individuals and how they balanced the need to form relationships with professionalism. I was interested also in the psychology of this type of case and how somebody can walk away from a major consequence resulting from their actions, and how members can work to educate young people in this area.

Evaluation

From the outset communication was good, the layout of the room was effective in assisting with communication, it was laid out with chairs in a circle which made it feel friendly and engaging. Contracts were distributed throughout the group then discussed at length with the young person's input. Discussion followed about the incident and its consequences trying to ascertain whether the young person really understood the consequences of his actions. At first his comprehension of these consequences I believe was based mainly on other people's views of what he had done and how they had vocalised this to him, this discussion allowed him to think more deeply without confrontation into these consequences and resulted in him suggesting that he would write a letter of apology to the involved parties of the accident. He also agreed to work with one of the panel members looking into skills that can help with choices that end up in criminal behaviour, and how to resist these urges to drive without legal permission. It became apparent that his rural location and distance from peers is a major influencer in this criminal activity and that he may be under some peer pressure to undertake these illegal activities. This was another area that can be targeted for support and was agreed on for weekly sessions. Consequences of actions is another area where weekly sessions will work on his understanding of consequence. 

Conclusion

The bureau meetings are an effective way to begin the process of engagement in youth justice services, if successful they produce a personalised plan of action to enhance the young person's understanding of their behaviour and the consequences of it. If initial positive engagement with this process continues throughout the rest of the intervention there is a possibility of effective support for the individual on his terms, with the chance to reduce the likelihood of reoffending, and improve outcomes for the individual. A youth conditional caution was put in place with attendance at the weekly intervention sessions mandatory, or reassessment of his case would take place and legal proceedings begun.

Analysis

According to the Youth Justice Board (2010a) effective assessment of, risk of reoffending and harm caused by offending, should be undertaken to give a scaled approach to the involvement of the youth justice intervention. In this case serious harm was caused to others as a result of the actions of the young person and understanding of the consequences was seen to improve throughout the panel meeting, showing a limited depth of knowledge about consequences relating to the young person's behaviour. In addition, this individual had multiple charges of criminal behaviour from separate occasions so the risk of reoffending would be high. Through this assessment process it was determined that the young person be given the conditional caution to ensure that support was given, and work done with the young person on changing criminal behaviour.

As an assessment tool there are clear benefits to assessing the factors that play a role in criminal behaviour, allowing youth justice services to put in place appropriately measured interventions (Youth Justice Board for England and Wales, 2010a). According to The Ministry of Justice (2018) these panels having a focus on restorative Justice enables young people to take responsibility for their actions and make reparation, this was an agreed upon action with the young person writing to the people harmed by his actions in this case. The engagement of young people in this process is essential for the effectiveness of these types of restorative justice, according to the Youth Justice Board (2010b) there is a difference between participation to tick boxes and remain out of custody and full engagement with these interventions and this can affect the outcomes. However, in this same article practitioners mention that they believe these breach rules are an effective way to improve engagement for many individuals as it sets out a consequence, whilst also protecting society from the criminal activity of the individual. 

It is interesting that a report written by Bevan (2016), who has represented many young people in court, points out three distinct areas of awareness lacking in many of the people she represented. Bevan lists these areas as: scope of knowledge of common offences, lack of knowledge of sentencing ranges and processing, and a limited understanding of their rights. This clearly shows that young people in the youth justice system are at a disadvantage and do not fully understand the legal consequences of their actions. Similarly, harm to others is a consequence that is hard to understand, but youth justice aims, using restorative approaches to instil a deeper understanding of responsibility in young people for behaviour that causes harm to others (Ministry of Justice, 2018). Chen and Howitt (2007) show how young offenders often lack moral reasoning skills that are typically better developed in their peers. Using Kohlbergs model of moral development (Kohlberg and Hersh, 1977), Chen and Howitt (2007) discuss this deficit in terms of how it affects behaviour and how the level of moral reasoning may play an important role in how offenders engage with interventions and desist from criminal behaviour, limited by their progression through the stages as described in Kohlbergs work (Kohlberg and Hersh, 1977). This proposal may give insights into why young people make bad choices, succumb to peer pressure and do not fully understand the consequences of their actions, fortunately though, these restorative interventions allow dedicated staff to work on the development of these skills with young people, improving their moral reasoning to change behaviour.

Whilst searching for driving related courses for driving offences it became clear that these interventions are used to instil some idea of consequence to drivers, e.g., using crash imagery on speed awareness courses. However, no such intervention, to generate this awareness of consequence, is in place for young people who may be driving without a licence and could be a beneficial addition to improve the effectiveness of restorative youth justice interventions. 
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My role required me to work one on one with the young person at a school following the panel and Burau meeting where the individual is involved with a restorative approach where the young person participates by having to do nine hours of unpaid work in the community. I was initially supposed to meet this young person for the first time by myself in a rurally isolated area, this brought up safety concerns regarding my role and responsibility while working alone. This plan of action was reconsidered by my supervisor and a collaborative decision was made to limit the dangers of lone working. The policy for lone working procedures for this placement gave limited information considering how intrinsic lone working is to the role. Working in an isolated location with no phone network may be a high risk to the appropriate adult as well as the young person. My responsibility was to ensure that the young person was carrying out their allocated duties and safeguarding their welfare during the scheduled supervision time. My responsibilities do not extend to enforcing the young person to stay there through authority, however, the duties of my role would be to voice the implications that leaving may have. Other concerns included possible conflict from external sources such as friends of the young person approaching which could lead to patterns of behaviour changing and a change of attitude with the young person.
 







[bookmark: _Toc917060356]5.2 Risk assessment of the work setting


	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Berau and panel Online and face to face as an advocate at the police station and out working face to face.
	Young person and I as well as professionals involved.
	Ergonomic assessment for online
Lone working face to face working.
 Covid 19 risk assessment
	Debiruth volunteer with the volunteer Co Ordinator 
One to one and group supervision
	Tallulah and myself. Group supervision
	17th November 2021

	
2
	One on one support hazard of his offending behavior with knife crime
	Myself, Young Person, and Danny
	Covid 19 assessment
Ceredigion health and safety policy
 Lone working policy
 Knife crime protocols
	Ergonomic test or assessment.
 Risk in travelling
	Tallulah, Myself, Danny, Operations manager, and Simon Thomas
	4th December 2021

	
3
	AA to police station domestic violence at home
	Myself, Young Person, Solicitor, and Police Officers
	Observation on behaviour.
Kept in interview room for safety
CCTV and audio recorded
	Emergency button 
Furniture is heavy and bolted to the floor
Access to see in and out of interview room
	Tallulah, myself, and police officers
	11th January 2022

	
4
	Online Bureau and panel 
	No one at risk maybe individual with young person
	Confidentiality
Ongoing safeguarding and welfare needs
	Repetitive strain injury
	Myself
	24th January 2022

	
5
	Face to face bureau and panel meeting
	Myself, Young Person and family.
Youth Justice Team, Police, Volunteers e
	Environment, 
Furniture,
Hot drinks,
Piercings, Inappropriate dress code
Young person having weapon in meeting
Covid 19
	Offending behaviour
Reinforced contoured by farther, research shows prevalence, a saliant inferential risk factor in relation to his behavior
Gender risk factor
	Myself, Tallulah, Young Person and their family, Berau and panel case manager, volunteers Case manager
	17th February 2022
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Links to supporting Evidence

Code of Practice for Victims of Crime in England and Wales, 2020
https://assets.college.police.uk/s3fs-public/moj-victims-code-2020.pdf#:~:text=The%20Code%20of%20Practice%20for%20Victims%20of%20Crimel,Wales.%20Who%20is%20a%20%27victim%27%20under%20this%20Code%3F

Code of Practice for the detention, treatment and questioning of persons by Police Officers, 2018
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/729842/pace-code-c-2018.pdf

Laub, J.H. and Sampson, R.J., 2001. Understanding desistance from crime. Crime and justice, 28, pp.1-69.

Fraser, A. & Mellon, M. (2014). Scottish Justice Matters: Health and (In)justice. Available: http://scottishjusticematters.com/wp-content/uploads/Pages-from-SJM_2_2_Health-Services-in-CJ-System.pdf. Last accessed 1st April 2022.




In addition a variety of practical resources were provided by the youth justice board.
























Youth Justice Volunteer Panel Member: Task Description
To work with children/young people, their families and the person harmed by the crime, to help repair the harm caused and prevent further offending. Volunteer panel members will talk and listen to these key people and agree with the child/young person a positive and constructive plan of action, designed to meet the outcomes detailed above. Main Tasks
· To ensure children/young people become aware of and take responsibility for their behaviour(s) and the consequences of their offending
· To help repair the harm caused for the victim and/or the wider community
· To reintroduce children/young people back into the law-abiding community
Specific Tasks of a Volunteer Referral Order Panel Member
· To attend panel meetings held in the community and/or online (due to Covid 19)
· Volunteering alongside others to agree an appropriate Referral Order contract for the child/ young person
· To either support or chair the Panel Meetings, after extensive training and shadowing opportunities
· To read all relevant reports prepared by the Youth Justice team about the child/young person prior to a scheduled meeting
· To attend initial training, continued professional development training and regular group supervision
· To assist in the monitoring and evaluation of the scheme by completing the relevant forms provided
Knowledge, Skills and Attitude
Volunteers will need to possess and be able to demonstrate the following qualities to become a volunteer Referral Order Panel Member
· Awareness of issues affecting children and young people in the Youth Justice system
· Plus, their families
· Awareness of issues for people who have been harmed
· Ability to engage with children and young people aged from 10 to 17 years
· Demonstrate time-management, planning and organisational skills
· Effective verbal and non-verbal communication skills including active listening, empathy and questioning skills
· Volunteering in a consultative, collaborative and restorative approach
· Showing respect, non-judgement and unconditional positive regard for all concerned
· Effective written communication skills plus, the ability to understand technical, detailed reports
· Strength focused and committed to providing opportunities for young people to develop protective factors in their lives and take positive action(s)
· Maintain confidentiality, data protection and information security
· Committed to equality, diversity and inclusion policies and procedures
· Willingness to commit to volunteering for a minimum of once a week/month, for one year.
Referral Order Panel Members are supervised and supported by the Volunteer coordinator.
Volunteers will be expected to undergo an enhanced DBS check prior to recruitment and provide two personal references. Additionally, volunteers will also be expected to undertake the comprehensive training required to fulfil this role. Application Form | Email: Tallulah.Moonlight@ceredigion.gov.uk Or, nigel.thomas@powys.gov.uk
If you would like an application form or an informal chat about the role, before volunteering as an AA, then contact Tallulah Moonlight, in Ceredigion, at the email address above. Or, Nigel Thomas in Powys.
This volunteer position is subject to an Enhanced Disclosure and Barring Service (DBS) check









Youth Justice Volunteer Advert
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GWASANAETH CYFIAWNDER IEUENCTID AC ATAL CEREDIGION COUNTY COUNCIL YOUTH JUSTICE AND PREVENTIONS SERVICE
_______________________________________________________________________________________
YOUTH JUSTICE VOLUNTEER OPPORTUNITIES
THE VOLUNTEER ROLE
Volunteering with Ceredigion Youth Justice Team could enable you to make a valuable contribution to children and young peoples’ lives, as well as make a difference to the local community. If you over 18 and interested in volunteering in this field, you could be who we are looking for. We are looking for people who have good communication skills, are reliable and resilient and can spare time to help young people, in need of support. In return for your investment, you gain a rewarding experience that could enhance your career.
CYFLEOEDD CYFIAWNDER IEUENCTID GWIRFODDOL RÔL GWIRFODDOLWYR Gallai Gwirfoddoli gyda Tîm Cyfiawnder Ieuenctid Ceredigion eich galluogi i wneud cyfraniad gwerthfawr i fywydau plant a phobl ifanc ac yn ogystal gwneud gwahaniaeth i'r gymuned leol. Os ydych chi dros 18 oed ac sydd â diddordeb mewn gwirfoddoli yn y maes hwn, gallech fod yn pwy ydym yn chwilio amdanynt. Rydym yn chwilio am bobl sydd â sgiliau cyfathrebu da, yn ddibynadwy ac yn wydn ac yn gallu sbario amser i helpu pobl ifanc, y mae angen cymorth. Yn gyfnewid am eich buddsoddiad, byddwch yn ennill yn brofiad gwerthfawr a allai wella eich gyrfa.
FEEDBACK
“It’s really inspiring, challenging and rewarding.”
“It feels good to make a positive difference to young people’s lives.”
“It’s really valuable and worthwhile.”
ADBORTH "Mae'n wirioneddol ysbrydoledig, yn heriol ac yn werth chweil." "Mae'n deimlad da i wneud gwahaniaeth cadarnhaol i fywydau pobl ifanc." "Mae'n wirioneddol werthfawr a gwerth chweil."
CAREER STORIES
“Through volunteering I have met lifelong friends and it really gave me an opportunity to achieve my dreams of working with young people.”
“I felt so proud. In fact, I feel proud to be part of an organisation which goes out of its way to help children and young people, by looking at the young person holistically with the aim of supporting the young person toward a positive future.”
Volunteers need to demonstrate a commitment to working with children and young people, to prevent and reduce crime. An ability and strong commitment to work without prejudice regarding age ethnic, cultural and social backgrounds is essential, as is a firm commitment to discretion and confidentiality.
Recruitment, selection and training processes are designed to assess the applicants’ suitability based on personal qualities rather than professional qualifications or experience. No previous experience or knowledge of the youth justice system is required. Volunteers will need to provide references and undertake an Enhanced DBS check. Previous criminal convictions will not automatically prevent anyone from becoming a volunteer.
STRAEON GYRFA "Drwy wirfoddoli rwyf wedi cyfarfod ffrindiau oes ac mae wir yn rhoi cyfle i gyflawni fy mreuddwydion o weithio gyda phobl ifanc i mi." "Roeddwn yn teimlo mor falch. Yn wir, yr wyf yn teimlo yn falch o fod yn rhan o sefydliad sy'n mynd allan o'i ffordd i helpu plant a phobl ifanc, drwy edrych ar y person ifanc yn gyfannol gyda'r nod o gefnogi'r person ifanc tuag at ddyfodol cadarnhaol. " Mae angen i wirfoddolwyr ddangos ymrwymiad i weithio gyda phlant a phobl ifanc, i atal a lleihau troseddu. Cael gallu ac ymrwymiad cryf i weithio heb ragfarn ynglŷn a gefndiroedd ethnig, diwylliannol a chymdeithasol ynghylch oedran yn hanfodol, yn ogystal ymrwymiad cadarn i disgresiwn a chyfrinachedd.
Fydd prosesau recriwtio, dethol a hyfforddi yn cael eu cynllunio i asesu addasrwydd yr ymgeisydd ar sail nodweddion personol yn hytrach na chymwysterau proffesiynol neu brofiad. Nid oes angen unrhyw brofiad blaenorol neu wybodaeth am y system cyfiawnder ieuenctid. Bydd angen i wirfoddolwyr ddarparu geirdaon a chynnal gwiriad DBS Manwl. Ni fydd collfarnau troseddol blaenorol yn atal unrhyw un yn awtomatig o ddod yn wirfoddolwr.
THE APPLICATION PROCESS
Recruitment usually takes place twice a year and we welcome expressions of interest at any time. All applicants will need to attend an initial interview, gain an enhanced DBS and complete 2 days training, before choosing which opportunities they would like to volunteer in.
The volunteer opportunities can provide openings to other types of work within the Youth Justice system and other organisations. Volunteers develop an understanding of restorative justice and how arts/sports interventions can be beneficial in preventing anti-social behaviour or crime.
For more information please contact Tallulah Moonlight, Volunteer Co-ordinator, on 01970 671 911 or Tallulah.Moonlight@ceredigion.gov.uk
Y BROSES CAIS Mae recriwtio fel arfer yn digwydd ddwywaith y flwyddyn ac rydym yn croesawu datganiadau o ddiddordeb ar unrhyw adeg. Bydd angen i bob ymgeisydd fynychu cyfweliad cychwynnol, cael hyfforddiant DBS a chwblhau 2 ddiwrnod gwell, cyn dewis pa gyfleoedd yr hoffent i wirfoddoli mewn. Gall y cyfleoedd i wirfoddoli yn darparu agoriadau i fathau eraill o waith o fewn y system Cyfiawnder Ieuenctid a sefydliadau eraill. Mae gwirfoddolwyr yn datblygu dealltwriaeth o gyfiawnder adferol a sut y celfyddydau / ymyriadau chwaraeon yn gallu bod yn fuddiol wrth atal ymddygiad gwrthgymdeithasol neu droseddu. I gael rhagor o wybodaeth, cysylltwch â Tallulah Moonlight, Cydlynydd Gwirfoddolwyr, ar 01970 671 911 neu Tallulah.Moonlight@ceredigion.gov.uk






























Volunteer Appropriate Adult Task Description

Volunteer Appropriate Adult: Ceredigion, Mid-West Wales
Task Description
- Do you have experience working with children and/or young people?
- Do you want to make a difference by offering specialised support to those in need?
If you answered yes, then we would like to hear from you…
Under the Police and Criminal Evidence (PACE) Act 1984, children, young people should not be interviewed by police officers about their suspected involvement in a criminal offence in the absence of an Appropriate Adult (AA). Currently, we are looking for volunteers who can attend custody suites in Ceredigion.
A volunteer Appropriate Adult role is very important to safeguard the welfare of the child aged from 10 up to 18 years. The Appropriate Adult role is to facilitate communication, ensure the child’s rights are respected and upheld; to ensure the police interview is conducted in line with PACE and that interviewing officers take the child’s age into account.
Volunteer Appropriate Adults attend police stations in Ceredigion when requested to attend for the following:
· Administration of rights and entitlements
· Voluntary or Arrest Interview
· Witness processing E.g. profile photograph, fingerprints and DNA test
· Witnessing strip and/or intimate searches
· Witnessing drugs tests
· Witnessing disposals E.g. charge, release under investigation, bail
· Witness a superintendent’s extension of detention beyond 24 hours
· Pre-charge court appearance when police apply for detention to be extended beyond 36 hours.
Requirements
After the successful completion of a volunteer application form, having had their details verified, volunteers will be invited to an interview, either online or face to face (Following a Covid-19 risk assessment and safety procedures).
Role:
· Ensure the child understands the questions posed to them; clarifying what is being asked, as and when necessary
· Ensure detailed, accurate recording of appropriate adult call outs including timelines
· Understanding of the Police and Criminal Evidence Act, 1984
· Observation and dissemination of the child/young person’s welfare, safeguarding or PACE concerns
Essential Criteria
We need volunteers who are able to commit to being called out at the last minute during the week including evenings and weekends, following on from the preparatory training.
· Over 18 years of age
· Own smart phone or tablet to use
· Ability to use an internet browser
· Ability to complete on line forms speedily and accurately
· Ability to pay close attention to detail
· Excellent verbal and written communication skills
· Understanding of PACE, 1984
· Understand the common law duty of confidentiality
· Understand unconscious bias
· Ability to relate to a wide range of diverse people
· Ability to be proactively and show initiative
· Ability to know when to seek guidance and support
· Ability to work to equality, diversity and inclusion policies
This role requires volunteers to have a full driving licence and access to their own car.
Approach:
· Respect, non-judgement and unconditional positive regard
· Professional, active-listening and empathetic
· Patient, relaxed and calm
· Ability to focus under pressure
· With attention to detail
· Commitment to safeguarding, equality, diversity and inclusion
Volunteer Recruitment: Application Form | Email: Tallulah.Moonlight@ceredigion.gov.uk
If you would like an application form or an informal chat about the role, before volunteering as an AA, then contact Tallulah Moonlight at the email address above.
This volunteer position is subject to an Enhanced Disclosure and Barring Service (DBS) check
Benefits:
No formal qualifications are required as full training is given and ‘out of pocket’ expenses are reimbursed.
· Flexible schedule
· Nationally recognised appropriate adult training
· Safeguarding, level 2, data protection and information security training
· Ongoing training including Modern Day Slavery Act, 2015
· Ongoing supervision and support.
· Professional references for committed volunteer



Certificate of completion of YJB Training
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