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A critical evaluation and the identification of the next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
 
Within this essay, I will discuss and focus on a critical incident observed during my bridging days at school A, whilst looking at literature, theories and reflecting on how I would deal with such an incident in my own teaching. To ensure anonymity the school, pupils, and teacher names remain confidential throughout this essay.
 
According to Tripp (2011), there are two highlighted uses for teachers to use critical incidents. Firstly, to understand and control their classroom and secondly, research can be applied to the highlighted incident allowing the situation to be understood. Furthermore, Tripp (2011) suggests that an incident may have hidden aspects, such as a child raising their hand repeatedly in class without understanding or knowing the answer to a question. The hidden aspect of such an incident could be an attempt for attention by the child as they may not be receiving any within their home or are neglected.
 
One critical incident will be focussed on within the essay whilst expanding on areas that interlink to the incident in particular the areas of bilingualism, Additional Learning Needs, and household effects on a child.  
 
According to a report published by Estyn (2016), the school in which I was situated for the bridging days, has over 900 pupils and scored high across the inspection carried out by Estyn with Good and Excellent awarded across all categories within the inspection. 
 
Over the two bridging days, ten lessons were observed in total with students ranging between eleven and eighteen years of age. A day was allocated before the two bridging days in which School A provided sessions such as familiarisation of environments, an overview of safeguarding and behavioural policies, and any information the school believed we required to know before stepping into the classroom. The first day within the bridging days involved following a year seven group around for the whole day. Specifically, the critical incident witnessed happened during the first lesson of the day on a Monday morning in a Welsh lesson. The male pupil observed was one of eighteen students within the group, twelve of those male and six female. The teacher clearly used a calming strategy as the class entered the lesson due to their boisterous behavior and entering the classroom wound up. The task or calming strategy involved all pupils having ten minutes to read their novel in medium Welsh. The task clearly calmed the class, although one pupil that shall be referred to as student A appeared reluctant to undertake the reading activity. The teacher asked the pupil on two occasions to attempt to read, although each time the student attempted, he quickly became distracted by anything other than the task. In turn, the incident forced the teacher to react moving her attention away from listening to other students to provide additional support for student A. Without the support from the teacher, the student struggled, showing frustration and anger towards the task at hand. In the end, the pupil raised his hand and verbally stated that he did not understand the novel he currently had which resulted in the teacher providing a simpler novel whilst remaining seated next to the student to support him, although the frustration showed 1 fixed mindset of ‘I can’t read Welsh’ whilst building frustration, refusing any support and remained reluctant to participate in any further tasks for the remainder of the lesson. A conversation at the end of the lesson with the teacher suggested a similar pattern had been seen with the siblings of the child and that he came from a home that lacked support and had no Welsh language skills.
 
Literature Review 
There are many different aspects to review when a child shows a lack of engagement within the classroom environment. Throughout the review, the discussion of literature will focus on bilingualism and the barriers faced by children from non-Welsh speaking homes, and the impact peers and seating plans can have in developing their understanding of the language.
 
The 9th of February 2011 marked a historic day within Wales, whereby the National Assembly for Wales implemented the Welsh Language (Wales) Measure (Law Wales, 2020) ensuring the Welsh language became a national language alongside the English language and establishing Wales as a bilingual nation. Therefore, the language by law became mandatory language within schools placing itself at the heart of the curriculum for Wales under the area of learning and experiences of Languages, Literacy, and Communication, stated within the four What Matters Statements for schools to provide opportunities to develop and ensure all learners progress appropriately in the use of the Welsh language (HWB, 2022). 
 
According to the Cambridge Dictionary (2022), the term bilingual can be defined as ‘the ability to use two languages equally well and proficiently’. One possible reason that triggered the critical incident observed would be the lack of understanding the child had for the Welsh language. 
 
Exposure to the Welsh language for several children can only be accessed through their school (Thomas, 2012). Jaeger, E (2016 pp. 163-187) discusses several studies within her article stating how the impact of Bronfenbrenner’s ecological system theoretical view affects literacy development within a child whilst furthermore highlighting several microsystems such as peer, school, and community and how home interactions can impact and effect a child positively and negatively. A survey conducted by the Welsh Government (2020) on parental ability in Welsh, highlights three-quarters of students who come from homes without the spoken Welsh language began their own learning of the language within statutory education, underlining the importance all within education have on a student’s language development. According to psychologist B. F. Skinner suggested within his behaviorist theory (Lemetyinen, 2012) that the development of a language to be that of a learned behavior most commonly beginning in early childhood and that of a response to one’s environment highlighting the barriers faced by children who are being educated in a Welsh medium school from a non-Welsh speaking home, refugees or further ALN that hinders their ability to learn and understand a new language. Furthermore, a resemblance between the Swiss psychologist Jean Piaget’s (Guedim, 2020) constructivist theory can be seen to coincide with Skinner’s theory of how the ability to understand and develop knowledge of a language can be heavily influenced by social and environmental factors.
 
Furthermore, Cummins (2008) highlights language proficiency as a requirement of being bilingual and can be placed into two categories, Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency (CALP). Cummins suggests those embarking on their path in being bilingual would require two years until they are able to meet the first category BICS and communicate and understand social and a further three years to become CALP establishing an academic level required to succeed. Further research by Thomas and Collier (1997) suggests a child from a home with no support in language skills or a background of schooling in a different language can take seven to ten years to be efficient within that language at the same level as their peers.
 
Ismail (2011) explains that students consign strenuous demands and academic attainment when completing numerous tasks in different activities such as essays and research tasks. On the other hand, for learners to be able to understand and decipher the structure and language forms of the Welsh language, a focus on learning the rules of the language and basic understanding must be established. In response to such strenuous demands, the Welsh Government in line with the Welsh in Education Strategic Plan (WESP) (CCC, 2022) has established Immersion Community Hubs based within schools, reflecting the languages and the areas of learning within the new Curriculum for Wales to develop the basic knowledge and skills of the Welsh language and support objectives of targeting one million speakers of the Welsh language by 2050 (Welsh Government, 2017). Further research suggests language immersion in education to be successful in establishing positive developmental benefits in cognitive skills, academic achievement, and literacy and language development (Williams, 2019). Furthermore, Williams (2019) suggests support through immersing learners whilst learning a language can produce positive outcomes through the development of writing, reading skills, and confidence. Research participants such as Rhys and Thomas (2013) argue that learners from non-Welsh speaking homes are however not disadvantaged by receiving their education through the medium of their second language with research suggesting learners are not disadvantaged cognitively, Young et al (2017). Further studies like Rhys and Thomas (2013) observe bilingual learners when learning a language have a delay in acquiring the second language compared to their peers that concentrate on only one language confidently. Although Binks and Thomas (2019) argue the delay disappears once confidence is established in both languages. Evidence collected through a survey conducted by the Welsh Government (2020) aligned with research, quoted ninety percent of children from non-Welsh speaking homes had reached their expected outcomes within core subjects, a similar result to those children in English medium schools and Welsh speaking. 
 
The Covid pandemic disrupted education for students, creating challenges for disadvantaged and vulnerable learners, particularly students from deprived households and those with Additional Learning Needs (ALN). According to Estyn (2021), the Welsh language skills of students that received little or no spoken Welsh language within their home deteriorated throughout the pandemic, especially those students who are based in a Welsh medium school. Furthermore, Estyn highlighted students have regressed in their literacy, numeracy, and social communicational skills. Social distancing measures due to the COVID-19 pandemic led to the closures of schools. Education shifted overnight by firstly months of no education, to secondly a paradigm shift in the manner educators delivered education to an online system. The psychologist Caroline Dweck (2006) discusses the individual ability to work hard, and take challenges, and risks due to individuals having a growth mindset. Further studies by Liu (2014) can be seen to align with Dweck’s mindset views, of those within the study with a higher level of growth mindset can be seen to have the ability to cope with challenges and adversity. Those students who learn through a fixed mindset struggled to adjust and adapt compared to those with a growth mindset who adapted to the transition from face-to-face to using e-learning tools with no one size fits all pedagogy for learning online, due to factors such as age, subjects, and different teaching approaches (Doucet et al, 2020). 
 
Davies (2012, p.21) stated that ‘new technologies do not merely alter the way people live but also influence the way people think. The exposure to new literacies found in technologies can be argued by Roelofse (2013) to impact the way a second language is learned. 
Several terms such as ‘digital exclusion’, ‘digital divide’, and ‘digital inequality can be found within the literature and described as the discrepancy in societies' availability to access or lack of digital technologies (Sanders, 2020). According to the Children’s Commissioner (2020), nine percent of families within the United Kingdom did not have access to the internet throughout the pandemic. Further research by The Sutton Trust (2021) through a teacher-aided survey highlighted the shocking numbers of the one million eight hundred thousand children who were without adequate access to devices during the pandemic. Lutz (2019) suggested a digital divide had presented inequalities in accessing devices and presented a gap between those children that do and do not have any means of technology or digital equipment. Montagnier et al. (2002) acknowledged Lutz's (2019) suggestions, although additionally refer to the ‘digital divide as the contrast between access to computers and the internet whilst further highlighting the divide for those who cannot take advantage of technology and those who can. Although the British government attempted to resolve the digital divide through purchasing technologies and attempted to allow two-thirds of senior leaders within schools reported to need further equipment for pupils from a deprived and disadvantaged background as they waited for additional support from the government (The Sutton Trust, 2021). It can be argued that the lack of access to devices for those who needed them during the pandemic, stripped away article twenty-eight of the United Nations Convention on the Rights of the Child (UNCRC, 2022) for all children to have access to education. Furthermore, Green (2020) recognized that a gap not only remained in accessing technologies but also in the use of technology for children and their education. An average of one lesson a day is being accessed by only seventy-one percent of children within the United Kingdom, highlighting a significant fall in participating lessons when compared to the usual face-to-face lessons received in schools. The lack of interpersonal interaction children had during the pandemic according to Picciani (2002) led to disconnection and isolation from their learning and therefore barriers were created for students to engage with not only learning but also their peers (Xu & Jaggers, 2014).
 
           A correlation can be found between peer engagement, learning engagement, and self-efficacy (Sokmen, 2019). The theorist Albert Bandura (1997a, p3) describes self-efficacy as an ‘individual belief in one’s capabilities to organize and execute the courses of action required in producing given attainments. The psychosocial model of the Social Cognitive Theory (Bandura, 1997b) can explain the positive and negative impacts on a child’s environment that can be grouped into two factors, environmental and personal. Firstly, environmental factors can be found within social support, and secondly, personal factors include self-efficacy and a major factor that contributes to the ability to change behavior (Komendantova et al., 2018). Studies have shown support from peers to achieve learning engagement (Fredricks et al. 2019). Through peer support in the classroom, students can access further academic support, confidence in their learning, learning behaviors, and language development. Tullis and Goldstone (2020) highlight the importance of a seating plan in the classroom, identifying students to improve accuracy and understanding through discussions with their peers. However, without support from peers’ students show less engagement and show fear in accomplishing activities (Kiefer et al. 2015). 
 
Reflection
           The reflection of the incident discussed within the essay can be expanded through Brookfield’s (1998) four perspective lenses. The first of the lenses reflects on that your own experiences, where I had several suggestions surrounding the incident. I thoroughly enjoyed the lesson as a whole, the teacher dealt with incidents as they occurred although in the case of the discussed incident with the student additional scaffolding measures based on the theory of Vygotsky’s Zone of Proximal Development and Scaffolding (ZPD) (McLeod, 2019) could have been used. The theory discussed a zone where a child’s learning can be placed between the actual development and the potential development required for a child to develop individually and with peers. The student stated the reading book to be too hard after support from the teacher, if the reading book provided to the student was challenged within the ZPD and allowed the child to undertake the task the incident could have resulted in a different outcome. Although it can be argued that a year seven student had only been in the school for a few weeks and the teacher may not have had the opportunity to understand the ability of the child or assess them.  
 
           Secondly, from the perspective of student A, I can understand how his frustration had built because of his lack of understanding of the literature. Furthermore, after several lessons observing the student, he could be seen on numerous occasions reliant on his peers to understand tasks. Being in a large classroom the separation between pupils (see Appendix 4) disadvantages the student as he could not ask peers for support or see examples of their work. Therefore, the frustration shown could be understood when the student can be seen to be heavily reliant on peer support, however, independent learning could be a further target for the student to develop through exposure to further independent learning tasks.
 
           Thirdly, a discussion with the teacher at the end of the lesson provided a further reflection of the teacher’s perspective. The teacher suggested siblings of student A endure similar issues of lack of understanding of the Welsh language and that the student came from a non-Welsh speaking home that lacked support. As a result, the teacher suggested the pupil would soon be inducted into the Welsh language immersion intervention that targets basic skills within the language. The teacher highlighted further support such as Team Around the family and school interventions that would be available to the student if required.
 
           Finally, reflecting on the incident through Skinner’s Operant Conditioning Theory identifies how changes in behavior are a result of an individual’s responses to stimuli that occur in their environment (McLeod, 2018). Therefore, student A’s behavior changed possibly because of stimuli such as the seating plan as he could not seek peer support as well as the frustration built due to lack of understanding which created a poor reaction. 
 
           Reviewing the critical incident from Brookfield’s four lenses’ (1998) perspectives have allowed myself to develop my own understanding of the deeper issues faced by children within the classroom and in turn, develop my own professional development highlighting different adversities to overcome as a teacher. Students are unpredictable and react in different forms with the teachers having to adapt to each reaction. Additionally, one reaction or negative behaviour from students should not take priority over the rest of a class, however, the incident or student cannot dictate or disrupt the learning of others. The teacher within the incident did not allow this to happen and displayed actions made by the teacher can maintain or decrease the behaviour shown. 
 
           To conclude, the incident observed highlighted the negative impact a child’s home environment may have on their ability to learn, in this case, a child from a non-Welsh speaking home. The lack of support from home and further aspects of possible impairment towards learning the Welsh language concluded to be the reason for the critical incident although evidence suggests with immersion interventions and time learning the language would aspire. Regardless of access to learning the language eventually ninety percent of students achieve their expected outcomes leaving ten percent of students that do not achieve their outcomes suggesting further barriers such as the Covid pandemic, ALN, and classroom management impede those students’ endeavours.
 
           Moving forward within my own professional development, the opportunity provided within the bridging days has highlighted aspects such as the importance of seating plans and scaffolding. Through implementing such aspects within my own teaching, I feel the students within the classroom would only benefit positively and strive towards achieving the goals set within the new curriculum for Wales (2022) of being ambitious capable learners.
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