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Upon the successful completion of this module, the student should be able to: 

· Recognise, identify and select learning environments that support the development of creative learning and teaching.
· Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
· Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
· Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.





















	
In this assignment, markers will be looking for:


· The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of Creativity and Enterprise skills. 

· A clear understanding of the importance of Creativity and Enterprise skills in education and the wider world.

· Appropriate knowledge and use of the Entrecomp Framework.

· Critical evaluation of personal creativity and Enterprise dispositions, linked to the Entrecomp Framework. Including examples and evidence of current level. 

· Clear recommendations for future personal development with regards to identified areas. 

· Critical reflection of reading and experience. 

· Accurate referencing and academic writing skills

· Allocated word count. 







	
TASK DESCRIPTION




Assessment Title

Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Word Count - 2500 words

The essay should demonstrate critical self-evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current pedagogy where appropriate, government documentation and school-based experience should be synthesised in the response. 

So what might you include in your essay response? 

· An outline of ‘why we should be developing creativity and enterprise skills within education’ (Highlighting benefits/ NC links/ initiatives/ current thinking/ Donaldson etc.)
· The importance of creativity and enterprise skills for the teacher.
· Knowledge of the Entrecomp Framework, the benefits/ uses/ limitations. 
· Appropriate background research and knowledge for the competences identified. Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the identification of competences discussed. Who agrees with the competency identified? What are the specific benefits/ challenges/ research base/ models or methods of progression? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· Reference to, and understanding of, the fifteen competences of the Entrecomp Framework, with a clear focussed discussion on a limited number most appropriate to the development of teacher creativity and enterprise skills. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote personal progression. 
· A clear understanding and ability to identify where current level and awareness of proposed progression and continuity of personal development. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation of current performance and clearly identified reasons for recommendations, supported with a variety of data. 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 






















	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	x
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	x
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	· Used a wide range of sources
· Was critical in many aspects


	· Take time to proof read more and complete more drafts
· Continue to improve referenceing



	Student’s Name
	Jonathon Harries
	Date
	15/11/17

	Student’s Signature
	J.Harries


















































Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression
1.1- What is Creativity? 
The notion of creativity comprises core ideas such as ‘making something new’, ‘perceiving old things in new ways’, ‘finding new connections’, or ‘evoking pleasurable surprise’ (Maley, 2003) but no one true definition can be defined. Common themes tend to include novel ideas to a problem of the creation of something completely new, (Csikszentmihalyi, 1999, Krathwohl, 2002). While De Bono (1977) and Seelig (2012) believe that creativity can be learnt, (Cited in Maley and Bolitho, 2015) De Bono (1977) believed that if given a chance to think laterally outside their own preconceived ideas on a topic it would encourage and promote creative thought (The use of the 6 Thinking hats). In relation to Donaldson (2015), one of the purpose of the curriculum is to create Creative and enterprising learning, learners who are ready to take a full and active part in life. This idea is supported By Robinson (2006) in a TedTalks video, who highlights education has not changed much since the industrial revolution, while the world around it has changed drastically. The world Economic Forum believe the 65% of children starting school now will ultimately end up in sectors that do not exist yet. 

1.2- What is Enterprise?
OECD (1989) “An enterprising individual has a positive, flexible and adaptable disposition towards change, seeing it as normal, and as an opportunity rather than a problem” and “An enterprising individual has the capacity to initiate creative ideas, and develop them, either individually or in collaboration with others, and see them through into action in a determined manner” As you can see enterprise is a set of skills an individual may process when faced with a problem. Kearney (1996) argues people can be enterprising on some occasions and not on others. The combination of skills mirrors those proposed by Donaldson (2015), and why these skills are regarded skills learners need to be successful in the future. However, enterprise skills are different to entrepreneurial skills, for example Entrepreneurs use a lot of enterprising skills, but it is defined as “the application of enterprise skills specifically to creating and growing organisations in order to identify and build on opportunities” while the definition of enterprise is “the application of creative ideas and innovations to practical situations. This is a generic concept that can be applied across all areas of education.” (QAA, 2012)

1.3 Benefits and challenges of Creativity for a Teacher
Teaching creatively is defined as using imaginative approaches to make learning more interesting and effective (Woods, 1990) Desailly, (2015) suggests creative teacher need to be flexible and be able to change routine where necessary. This allows learning to happen organically and be child centred, however it is also a challenges due to the busy requirements of the school day. Furthermore, by teaching creatively you engage learners who are more likely to enjoy school hence help improve their attainment. There are many forms of teaching creatively, like whole brain class teaching which is a series of actions and information to help learners make strong connections and collaborative learning, while many others may use SCAMPER (Substitute, Combine, Adapt, modify, put to another us, Eliminate, Reverse) techniques to make an idea more exciting and engaging, by changing an aspect, however these strategies require a lot of planning to implement effectively 

1.4 Benefits and challenges of Enterprising for a Teacher
[bookmark: _GoBack]The benefits of an enterprising education are learners can develop positive mind-sets and skills to come up with original ideas in response to identified needs and shortfall. This would improve learner’s problem-solving skills (QAA, 2012). Furthermore, many children come to school with enterprising attitudes and the best school harness this and maintain it through their whole school experience, (Young, 2014). So, if a teacher can maintain these attitudes learners will be engage and see the relevance of their learning, in turn developing positive attitudes towards school. However, in contrast Elo (2015) suggests that a conflict between a focus on quantity in subject goals and enterprise education. In addition, Elo (2015), suggests that subject goals cannot be reached during an enterprise education and only lends itself to personal development in enterprising skills. 
 

2.1- What is the EntreComp framework?
The Entrecomp Framework provides a definition of what entrepreneurship is as a competency, it is a flexible source of inspiration, to be used or adapted to support different contexts. The ultimate goal is to facilitate peer learning and to provide a positive impact on mobility, employability and active participation of Citizens in society, (Bacigalupo et al, 2016). While the Framework is aimed at entrepreneurship skills there are many overlapping similarities with enterprising skills, As discussed previously within education and society today there is a growing demand for learners with enterprising skills. 


2.2- How can the Entrecomp Framework be useful?
The EntreComp Framework aims to bridge the “worlds of education and work” and foster entrepreneurial learning in any setting, for instance, EntreComp could inspire the reform of curricula in the formal education and training sector, the design of practical entrepreneurial experiences in non-formal learning contexts, or the development of tools for citizens to self-assess their entrepreneurial proficiency. (Bacigalupo et al, 2016). In addition, this links to Donaldson (2015), Enterprising and creative contributor, he believes learners should be able to make “connect and apply their knowledge and skills to create ideas and products” (Donaldson, 2015) which is to use entrepreneurial skills which could be developed through the use of The EntreComp frame work (Bacigalupo et al, 2016). 
 
2.3- Relevant competencies
In this assignment, the author will aim to measure their own creativity and enterprising skills as an educational practitioner and use the EntreComp Framework to measure current performance and possible next steps to develop their Enterprising skills. The author will focus on 3 key competency which are relevant to the education sector and the authors own practice. These competences will be as follows Self-Awareness and Self-efficacy, Planning and Management and Creativity. The author will combine evidence of own practise and relevant research to highlight the links to Education and the need for progression in these competencies.      

3.1- Self-awareness and Self-efficacy 
Within the Entrecomp Framework, under the area Resources is the Self-awareness and Self-efficacy competency, (Appendix 1) in relation to this competency it requires an ability to be reflective on needs and aspirations, be able to identify strengths and weaknesses and be able to believe in their ability when facing failure or set backs. This is a key competency for teachers, firstly as suggested my Grigg (2010) and Johns et,al. (2013) Reflection is under taken in many parts of the profession, from reflecting during lectures, placements and being willing to reflect on pedagogy learnt in theory to reflecting on practice moment to moment to take responsibility for your performance, Covey (2006) as cited in Grigg (2010) likens reflecting to “sharpen in the saw”. Furthermore Grigg (2010) links reflection to the well-being of the teacher, by reflection practitioners can hone skills which worked well and adapt and change processes and strategy which have failed. These prevent personal stress and manages the work load. In addition, through reflections practitioners develop a sense of self-awareness to be able to identify their strengths and weakness, Furthermore, by reflecting with self-efficacy as a skill it will become easier overcome obstacles and failing in the practitioners practice. Bandura (1994) states people with high self-efficacy can set challenging goals and maintain strong commitment and continue to sustain effort in the face of failure and accredit these failures to a lack of effort. All key skills a teacher need to deliver high quality learning to their class. This is supported by the work of Costa and Kallick (1996) with their study to what successful people do when faced with a challenge, out of the 16 habits found around 6 directly apply to this competency (Appendix 2). 

Relating to the self-awareness and self-efficacy competency of the EntreComp Framework the author feels that they are currently a borderline 5/6 descriptors of this strand because the author feels they can “take the good out of experiences that others may label as failures” in a professional sense the author has had a number of lesson where the desired outcome was not met (Appendix 3), however in response the author learnt from it and reflected and imposed new strategies which were effective, however a wider more effective range of strategy could still be implemented. Furthermore, as seen in Appendix 4 many comments are made regarding the authors own understanding of flaws and areas of improvement and reflects well to inform these ideas. Another reason the author believes they are at a level 6 is there ability, they believe that “they have the ability to can team up with others to compensate for our weaknesses and add to our strengths.” During academic study the author has had to work in many teams with a varying personalities and each time the author can collaborate with others to ensure the best outcome, to support this during year 1 the author worked on a Problem Based learning assignment, through the groups combined strengths the oral presentation achieved a First class mark. 

However, to develop towards mastery the Author, feel there need to be more development in the need to “help others identify their strengths and weaknesses.” While the author has experience in this area through coaching a junior rugby team he feels the need to improve this skill in a more school based context, this will be achieved through continuing to improve subject knowledge to allow the author to tackle any misconceptions the learners may have, but by also developing a fuller relationship with learners on next placement by a more prolonged time frame with learners the author will be able to better identify their strengths and weaknesses. The final way the author could develop this competency is by designing “professional development strategies for my team and organisation based on a clear understanding our strengths and weaknesses, in relation to both current and future opportunities to create value”.  The author feels this would be developed over time when allowed to manage a team within a professional educational setting to use his skills demonstrated and apply them to a leader role. However, the author has got experience it leading a team in a retail capacity and the learner understood colleagues the author never implemented and professional development strategies. 

3.2- Planning and Management 
This Competency is a key area for teacher as an area to be proficient in. The framework, defines it as “Set long-, medium- and short-term goals. Define priorities and action plans. Adapt to unforeseen”, (Bacigalupo et al, 2016). Firstly, planning is an integral part of the teaching and assessment cycle (Grigg, 2010). It is also highlighted in in the Qualified Teaching Standards (QTS) under S3.1 (Welsh gov., 2009). However, as highlighted in a Harris (2017) writing for TES highlights that many teachers planning take up a large part of their free time causing negative effects of teacher well being. This view is supported Estyn (2017) who published a reduce the work load advice for teacher, their view is planning should have the appropriate level of importance but not highlu detailed plans for every session of the day. This relates to Maslow’s (1943) Hierarchy of need, where well-being is underpinning of self-actualisation 

Furthermore, effective classroom management is a key to the progression of children, 

In contrast to the last competency, the author believes that, this competency is an area for much development, in relation to the QTS from my latest summative assessment, the Author was awarded an Adequate for Planning expectations and targets, and a good for Teaching and class management, (Appendix 5).  In the “Define goals” strand the author feels that he is at a level 4 descriptor because of the ability to “set short-term goals that I can act on” this can be seen week on week in the authors end of week Reviews (Appendix 6) which is a level 4 in the EntreComp frame work. To improve this skill the author would need to develop target setting skills, by devising strategies to link short, medium and long-term plans together. The author feels this would be achieved through producing to-do lists, and implement the SMART (Specific, Measurable, Attainable, Relevant, Time Bound) strategy when creating targets this would make targets clearer and more realistic. 

The next strand is the “plan and organise” as previous the author believes he is a Level 4 descriptor, because the author is able to adapt a plan to changes which present themselves. Numerous times during Placement the order of the day would change and the author would have to be flexible to the demands of the day, this often resulted on moving lessons around concert practise or guest speakers at short notice. To improve this skill the author would have to manage time more efficiently and so all resources are ready and lessons can be taught whenever they are needed. This strand would also link to the “Be flexible and adapt to changes” however, the author believes that in this strand this competency would indicate a level 6/7 due to the ability to “use the results of monitoring to adjust vision, aims, priorities, resource planning, action steps” this happened regularly on placement due when studying a topic, the contents of the lesson would be dictated by what learning was undertaking previously. 

The final strand the author will use to measure his competency in this area is the “monitoring your progress” during placement all tasks under taken your colour coded based on the learners ability and learning objective, (Appendix 8), this relates to approximately level 4/5 on the EntreComp Framework, because it shows an ability to “set basic milestones and observation indicators to monitor the progress of my value creating activity” and “describe different methods for performance and impact monitoring”. To improve this area of the competency, the author would need to collect data from a wider range of sources for example use a wide range of assessment for learning strategies to allow him to extend and challenge his learners further. In addition, the author could include video recording of the class room to allow him to reflect on the creation of a piece of work by a learner and to review his own teaching style to ensure he continues to develop his skills.
. 

3.3-Creativity
the final Competency, is creativity, previously we have discussed its importance in, education. In regards to the EntreComp Framework, Across the 4 strands the author feel fairly confident in most areas, firstly, “Be curious and open”, the author feel when planning a lesson he will always search for stimulators on sites like Pinterest to generate ideas, Second strand, develop ideas the author is around a level 5 because during teaching I use a wide range of strategies to help learners generate answers, and im my personal practise I use techniques like mind-mapping and more recently divergent thinking to stimulate ideas. Similarly, the author believes he works at a level 5 for the final strand “be innovative” the author feels that he can “can describe how innovations diffuse in society, culture and the market” related to an education sense he feels is beginning to able to describe how innovative ideas and pedagogies can affect the practise of the author and further his development. See Appendix 10 for evidence of the authors creativity on the latest placement. 


4- Conclusion 
In conclusion, in regard to the EntreComp Competency analysed in this assignment the Author believes he would be a level 6 descriptor in his self-efficacy and self-awareness skills, while for his planning and management the author feels he has demonstrated working at a level 5, and finally creatively he feels that the level 5 has been demonstrated. The author will use this framework to inform his teaching to improve these areas further. This is in light of the importance of these competences to a teacher and by improving them it allows effective teaching to best prepare learners for a world. To improve creatively the author plans to spend more time planning in areas where ideas will occur and possible go for a walk to stimulate novel ideas, (Oppezzo, 2014)

As demonstrated earlier, many jobs of the further do not exist yet and teacher need to be able to prepare children by providing opportunities to develop their enterprise and creative skills, so they can maximise their potential in an ever-changing world 
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Appendices 

Appendix 1- Self-awareness and Self-efficacy competency. 
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Appendix 2-Habits of mind relating to self-efficacy and self-awareness
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Appendix 3 Green text = Annotations 
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 20/03/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Adding 10s lesson continued. 

	Profiad/ Experience


	Teimladau/
Feelings

“What are your feelings regarding the experience?”
	Today I taught the second part of my maths lesson from Thursday. I was pleased that the new classroom management strategy I implemented still worked after the simple big clap method lost its potency . I was also happy that the learners still engaged with the practical Snakes and Ladders game from Thursday and the Bingo wheel really engaged them to practice their adding on of 10s in a fun way. 

In the afternoon we went to a Jambore in Pontyberem it was very enjoyable for learners and staff. 


	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	My pace was good during the lesson because children had already had the learning from last Thursday. This ensured learners were engaged while we activated prior learning and did not become restless because it was a short sharp introduction. I was also pleased with the continuous/ enhanced provision they really engaged with the independent learning opportunities. I was also happy that learners responded to the new strategy throughout the lesson.

The disappointing element was the plenary was not as whole class inclusive as I would have liked. By only asking question I felt not all learners were engaged with the plenary and it was not an effective AFL strategy, because I could not assess all learners understanding – Author failed in AFL strategy


	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	I would keep the pace the same as learners were engaged from the start. I would also keep the enhanced provision the same as learners really enjoyed doing them and learnt a lot at the same time. I will also continue to use the copy clapping method to gain the attention on the learners. 

The cause of the disappointing element was the lack of whole class AFL strategies. I could not gauge the whole classes learning in the short time left for the plenary 


	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	Reintroduce the carpet quiz form of AFL where learners have to select their answer from a range of movement, ie hands on heads for answer A. This will allow me to get a visual representation of what learners understand and anyone who has not quite grasped the learning.  Simple but positive response to the issue

Next I will plan the carpet quiz idea in to more sessions to see what the learners know about their learning. 



	Y profiad newydd / Transformed experience




Appendix 4- comments many during last PTE assessments

Assessment one
X is aware of his own progress and he is able to identify areas for development. X had considered timing in his planning throughout all parts of the lesson, however still needs to move the pace of the lesson forward to involve the learners quicker. Students worked with good focus during the main task and were able to review their learning based on the criteria set. Perhaps Jonathan could take an AFL break during the main activity to give positive feedback, motivate and get students to reflect on what they are doing to enhance their enthusiasm for the task.

Reflections of teaching and learning are evident in the file. X is realistic and discusses lesson success openly. Good use of the ARC form has been used for in-depth reflections.

Assessment 2
Jonathan has used an effective approach to teaching and learning based on appropriate use of resources (including ICT). Consider giving students a short planning practise time to develop skills, try out ideas and appreciate errors as a way of developing skills. He has an increasing awareness that learning objectives focus on what the children will learn rather than what they will do. Consider broad links to LNF in planning - oracy; asking questions and reading; subject specific vocabulary. Avoid letting student complete difficult tasks for each other.

X demonstrates clear recognition of the link between evaluation and future planning. He is aware of his own progress, including target for improvement. He reflected orally in the lesson with purpose, demonstrating that he would make changes for future success. Jonathan planned for the use of effective afl strategies, however now needs to implement them during the lesson. he does however have a growing awareness of the need to involve the pupils in their own progress. Jonathan responded to pupils' work orally and in a positive manner. Perhaps more feedback could have been given using technical language linked to L.O.

Summative Assessment
X demonstrates a good level of independence in all aspects of teaching and learning. He is reflective of his own practise and accepts advice with openness to change. He was professional in his approach to working with myself and other members of staff and willingly got involved in general school life, including extra-curricular activities. Jonathan supported after school eco club and sports club activities, assisted with technical jobs at concert practises and took on the role of Santa at our school fair. Jonathan developed sound relationships with students and he communicated through professionally articulated dialogue.


 













Appendix 5- Most Recent Summative assessment  
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Appendix 6 End of week reviews
Week 4 outlining targets
	Week:      1    2    3    4    5    6    7    8    9    10    (circle as appropriate)

	Current personal training target/s:
To continue to develop planning to further breakdown introduction to ensure enough activity time.To enhance student outcomes and clarify expectations of the learners

	What progress have you made against your personal training targets during the past week?
· Broke down intro to further time slots to ensure pace oflesson 
· Made improvements to getting student outocmes

	How do you know? (Provide a summary of your achievements)
· Had good student outcomeson majority of tasks this week
· Was aware when introduction was running over


	Evaluation against QTS standards (to be agreed by 
both trainee and mentor):
	E – Excellent,  G – Good, A – Adequate,
U - Unsatisfactory (Significant Improvement Required)
Please tick appropriate judgements

	
	E
	G
	A
	U

	S1

	
	x
	
	

	S2

	
	x
	
	

	S3.1

	
	x
	
	

	S3.2

	
	x
	
	

	S3.3
	

	x
	
	









Trainee signature: J harries
Mentor/Senior Mentor signature: JBorland
Date:2/12/16	

	What are your next areas for development? Set personal training targets for next week.
TO develop good lesson pace to maximise student engagement   



	Which QTS standard/s do your targets relate to?
S3.3


	How exactly will you achieve your targets? Complete an action plan (Form C20) to indicate the steps you will take to develop.



Week 5 showing how I met those targets
	Week:      1    2    3    4    5    6    7    8    9    10    (circle as appropriate)

	Current personal training target/s:
To develop good lesson pace

	What progress have you made against your personal training targets during the past week?
· Had short engaging intorductions planned using time scales in my planning

	How do you know?
· Learners were engaged and had plenty of tome for main activities 
· Introductions kept to plan


	Evaluation against QTS standards (to be agreed by 
both trainee and mentor):
	E – Excellent,  G – Good, A – Adequate,
U - Unsatisfactory (Significant Improvement Required)
Please tick appropriate judgements

	
	E
	G
	A
	U

	S1

	
	x
	
	

	S2

	
	x
	
	

	S3.1

	
	
	x
	

	S3.2

	
	x
	
	

	S3.3
	

	x
	
	









Trainee signature: J harries
Mentor/Senior Mentor signature: JBorland
Date:9/12/16	

	What are your next areas for development? Set personal training targets for next week.
To ensure planning considers LNF, contine to develop time frame and include more detail throughout   



	Which QTS standard/s do your targets relate to?
S3.2


	How exactly will you achieve your targets? Complete an action plan (Form C20) to indicate the steps you will take to develop.




Appendix 7- lesson plan taking in to account previous learning and each groups understanding of the topic

	[image: ]
	1B

	Session Plan – Key Stage 2

	Name of trainee: Jonathon Harries
	                       
	Session ref: 1010
	

	Personal target(s) in relation to QTS: S3.1.1 They set challenging teaching and learning objectives which are relevant to all learners in their classes
	

	Year group:
	5
	No. of learners:
	22
	ALN: 
	3 MAT
1 LA

	Additional Adults: 
	

	Learning objective(s): To continue to investigate angles
	Success criteria:
To be agreed and set with the learners before the tasks begin

	Links to previous learning: 

	Curriculum coverage (range, skills)
· recognise acute and obtuse angles

· draw and measure acute angles in multiples of 10 degrees

· calculate a missing angle within a  right angle, on a straight line or  around a point  
· 

	Literacy(LNF)

	Numeracy (LNF)
represent data using:
– lists, tally charts, tables, diagrams
and frequency tables


	ICT- white board to start and interactive games
	Thinking- higher ability group as an extension task, to find use what they learnt and apply it to a different problem 
	ESDGC
	YCC

	Key vocabulary(English/Welsh): Obtuse, Acute, Reflex, Protractor, measure, estimate, identify, right angle, 180, 45, angle, 360, triangle 




	Time

	Session activities, organisation and management
	Key questions & Assessment for Learning opportunities  

	10
	Introduction
10 mins Big Maths- Use lollipop sticks to pick learners using whiteboards to see understanding
9 times tables- stand up get active, 1x9=9(head), 2x9=18 (shoulders), 3x9=27 (knees),4x9=36 (toes) 5x9=45 (arms out to the side) repeat 5 times, ask learners to write down the first 5 multiplies of 9, Challenge the higher ability to use do the first 5 multiples of 90
Decimal ordering- 4 sets of decimals on the board learners must order them biggest to smallest ask learners to fold their arms when they are finished. Level one for lower ability level 2 for higher ability
Column subtraction- using the white board run through 2 examples of subtraction, then allow learners to have a go from the power point give 

Use thumbometer to check understanding of column multiplication.
 
	What are the multiplies of 9?
What is a right angle?
What is an obtuse angle?
How do we know that an angle is obtuse/acute?
How many angles are on a straight line?
How many angles are there in a triangle?


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	40
	Main activities

Dazzling decimals- 
LO- To consolidate the types of angles, and investigate what angles are in a selection of shapes.
Learners are to start the lesson on the computers to consolidate their understanding of the different types of angles. Websites found on the desktop of computers . After 15 minutes during the teacher lead task learners will be set off on their task (page 31 abacus year 4 textbook 2) learners have to identify the angles they can see in each shape.

Consideration for Jesse- the learning with the decimals is rather physical learning which may allow Jesse to access it, if the work is not accessible Jesse can do the shape name and sorting shapes in his workbook then do sumdog to finish 

Funky Fractions- 
LO- To measure angles in multiple 10

Straight in to the teacher lead task where learners will be shown how to measure angles. Learners will then complete worksheet in their books. If learners are finished they move on the computers to consolidate the learning from lesson
	AFL strategies 
Lollypop sticks
Thumbometer
White boards 
Traffic lights
Class basketball

	
	
Nifty Number- 
LO-To investigate angles in a triangle.
Learners allowed 15 minutes to attempt the task using their thinking skills. Following that they will have a teacher lead activity, where they will investigate angles in a triangle. Then complete the worksheet. Extension tasks which allow learners to use thinking skill, this task will use the fact that if there are 180 degrees in a triangle work out how many degrees are in a quadrilateral, A further task is to find a way to prove the angles on a straight line actually equal 180 by only using a straight line a triangle and a scissors.  

All learners traffic light their work at the end of the lesson

	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	10
	Plenary
	

	
	Class basketball- Allows learners to pass the ball around and share things they learnt today.
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	











Appendix 8- Tracking progress of learners 
	LO
	LO:1
	LO:2
	LO:3
	LO:4

	Name of Pupil
	1004
	1006
	1008
	1010

	Jade
	A
	R
	G
	R

	Cadi
	Abs
	a
	G
	R

	Kamil
	R
	G
	R
	abs

	Jesse
	A
	r
	R
	r

	Tamzin F
	Abs
	Abs
	Abs
	Abs

	Mia
	A
	A
	R
	R

	Liam
	R
	Abs
	G
	r

	Sandra
	A
	A
	R
	r

	Alex
	A
	A
	A
	g

	Tamzin D
	G
	G
	R
	A

	Lily
	G
	G
	G
	g

	Rhys Hi
	G
	g
	A
	g

	Isabel
	G
	G
	G
	g

	Kodie
	A
	A
	Abs
	G

	Lewis
	A
	A
	A
	A

	Jay
	Abs
	Abs
	G
	G

	Issac
	G
	g
	G
	g

	George
	R
	a
	A
	r

	Tony
	A
	G
	G
	g

	Freddie
	G
	A
	G
	g

	Tatiana
	G
	G
	A
	G

	Tristan
	A
	a
	R
	g




Appendix 9 assessment summaries that show evidence of planning and management from last year’s PTE
Jonathan used good use of ICT to create a visual stimulus for students. He used an innovative approach to hook the students; creating a newspaper article. Learning objectives were carefully thought out and a self assessment checklist was used to gauge student success. The lesson was carefully differentiated through success criteria. Jonathan planned with a very good degree of independence and resources were well organised. Activities were planned that most students would engage with. Consider using an exemplar or modelling writing to get the reluctant writers started. Timing of introduction was well planned, however now needs to be adhered to continue to improve the pace of the lesson.

X showed evidence of LNF integration into his physical development lesson. He included a point scoring system into the game, encouraging a healthy level of competition between the children whilst encouraging the children to count and add. Jonathan made links between the learning objective and the task, and the children understood that the aim was to improve their throwing skills. However, Jonathan should consider the equipment that is used. Children were moved from a bean bag to a small ball. Begin with a bigger ball to improve the confidence/skills of children with poorer ball skills before moving on to a small ball, this could also have been done with the location of the target bring it closer then move it further as they get better.

During the observation, Jon was ambitious both in the targets he set the children and in the way he engaged them in the process. Jon is beginning to develop an effective approach to teaching and learning based on appropriate use of resources (including ICT). He shows an adequate awareness of individual needs and targets, although more focused upon whole class /group tasks. He now has clear awareness that learning objectives focus on what children will learn rather than what they will do. His mentor reports that he has an ability to plan, with support, for a range of learning opportunities. He shows an awareness of the impact of setting high expectations for pupils whilst planning learning activities. He has the ability to plan some activities that pupils will engage with and enjoy doing. He has an adequate awareness of the need for pupils to progress. He now needs to develop his ability to identify the next steps in learning.




Appendix 10 assessment summaries that show evidence of Creativity from last year’s PTE

X used good use of ICT to create a visual stimulus for students. He used an innovative approach to hook the students; creating a newspaper article. Learning objectives were carefully thought out and a self assessment checklist was used to gauge student success. The lesson was carefully differentiated through success criteria. Jonathan planned with a very good degree of independence and resources were well organised. Activities were planned that most students would engage with. Consider using an exemplar or modelling writing to get the reluctant writers started. Timing of introduction was well planned, however now needs to be adhered to continue to improve the pace of the lesson.
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