Mohamed Chahi
Conference Presentation Supporting Material
07/12/2020
ID: 2009082
Email: 2009082@student.uwtsd.ac.uk

The Education Reform Act 1988 in England and Wales is seen as the most important legislation with regards to education system as it sets out national curriculum provision requirements to achieve national objectives and set a coherence and progression in pupils’ learning. All is very well written; however, questions remain:
1. Does curriculum planning in England consider children’s development, or does it focus only on the requirements of nationally prescribed subjects?
2. Does the curriculum in England prepare learners for the 21st century challenges?

Education in the twenty first century has been impacted by globalisation and complex challenges leading schools and education systems to compete internationally rather than nationally or locally. Keeping pace with this complex and ever-changing world, policy makers in England felt the need to reform curriculum to prepare learners for the twenty first century challenges. Will they be successful?
In England, the Education Reform Act 1988 stipulated that the national curriculum should be broad and balanced which, in its widest sense, preparing learners for opportunities, experiences and responsibilities of adult life. And politicians in England are very good at making overarching statements about the importance of the holistic child development approach. However, the reality portrays a completely different picture of what is happening on the educational platform in England.
 In 2012, Michael Gove, the then secretary of state for education, made numerous proposals to reform the curriculum. These proposals have generated so many criticisms and created anger within the education sector. Among his detractors, were his own personal advisors? Indeed, Andrew Pollard, one of Gove’s top advisors stated that the proposed changes to the curriculum of England were not only too prescriptive but also ‘fatally flawed’. Pollard (2012) went on to explain that the changes to the curriculum proposed by Michael Gove were also too linear, take teachers out of the equation by denying them a professional judgment and more importantly fail to acknowledge that students learn in different ways. 

Reacting to his detractors, Michael Gove changed his discourse and made a statement in 2013 explaining that the National curriculum will address those holistic questions and will guarantee students the skills and the knowledge required to succeed in the twenty first century. 
This adjustment in discourse did not last long. Nicky Morgan, the new secretary of state for education, said in a statement that a knowledge-based curriculum is the cornerstone of a solid, rigorous, and excellent education system. A statement that discounts the importance of skills and changes direction of travel of the curriculum by reverting to the traditional knowledge-based curriculum leading to the exam results as the end-product and the only way to judge how academically strong pupils are. 
Wittingly or unwittingly supporting Nicky Morgan’s statement, Amanda Spielman, the Ofsted's Chief Inspector said in a statement in 2016, that exams are the best measure to a successful education. Again, a statement which put a greater emphasis on a knowledge-based curriculum as the best option for measuring pupil’s success and, in Spielman’s eyes, is the only way forward for the English curriculum.
This confirms that the Education Reform Act (1988) has not been taken seriously and the broad and balanced aspects of the curriculum which address the holistic questions with regards to learner development has been ignored or at least put on the back burner. Adding to this, the development of the curriculum in England involves prioritising subjects as more or less important. A point of instance is core and foundation subjects or literacy and numeracy programmes. Consequently, curriculum in England is far from balanced.
However, International comparisons could be beneficial in this instance and lessons could be drawn from to help foster a rich and varied curriculum to promote the holistic approach to leaning.
One of the salient models which succeeded in adapting to the international context with its challenges and preparing learners for the future is the international baccalaureate model known as IB. The aim of this IB model is to develop internationally minded people, who will help to create a better and more peaceful world. To this end, this model developed a set of learning attributes for the twenty first century, collectively known as ‘Learner profile’.
This profile aims to develop learners as:
Inquirers, Knowledgeable, Thinkers, Communicators, Principled, Open-minded
Caring, Risk-takers, Balanced, Reflective (International Baccalaureate Oganisation,2013). Consequently, the IB curriculum is designed according to those attributes 

Overwhelmingly skill-based as opposed to knowledge-based, the IB model not only delivers understanding and practical ability over knowledge, but also requires students to complete several programmes which are not tested but valued. Amongst these are:
· CAS (creativity, action, service)
· Exhibition of personal project
· ATL skills (approaches to learning)
· IDU (interdisciplinary unit)
· PGL (Peter Gordon Lawrence: residential camp) (Student call it: Parent Get Lost)


Reviewing the literature of the IB learner profile, Bullock (2015, p2) concluded that the IB teaching methods are based on social-constructivism theory of learning. Bullock (2015, p2) added that the social-constructivist model of learning is contemporary and widely accepted. It matches the IB perception of education as the development of the whole person and learning as a lifelong process. The social-constructivist model also implies that individual child development results from both cognitive and meta-cognitive activities (Bullock, 2015, p.2).

This explains that IB philosophy is based not on assumptions or superficial thinking but on research and development within the education field. Hence, it is not surprising that the IB teaching is heavily influenced by social-constructivism which is reflected in the provision of a rich, broad, and balanced curriculum in a stimulating environment.
 
Another educational model that surged on the world scene with regards to its effectiveness is the Finnish educational model. It is regarded as one of the best educational models. It is a model developed to meet the challenges of this ever-changing and complex world where the purpose of education is to promote a holistic development of the learner.

The aims of this model are to build on the strengths of the Finnish education system and, at the same time, to meet the challenges of a rapidly changing and complex world. The leading principle in the Finnish educational thinking is that equal and high-quality education is the best way to respect children and childhood, and to build a sustainable future for both individuals and the whole country. The purpose of education is to promote life-long and life-wide learning, holistic development, and well-being of all learners, as well as to improve their skills for living in a sustainable way.
(Halinen, 2018, p.75)

As per the IB model, the Finnish education model developed seven transversal competencies of basic education seen as the pillars of a strong education system around which every subject should evolve to promote a holistic approach to child development. 
These pillars are:
1Thinking and learning to learn 
2 Cultural competence, interaction, and expression 
3 Taking care of oneself, managing daily life
4Multiliteracy 
5 Digital (ICT) competences 
6 Working life competence, entrepreneurship
7 Participation, involvement, building a sustainable future

(Halinen, 2018, p.85)

[bookmark: _GoBack]Evidence from international comparisons shows policy makers and regulators in England are interested in a knowledge-based curriculum which regards exams and testing is the best option for a successful education. However, this model of education has many drawbacks according to many educationalists.
In his book, Testing Times (2016), Philip Dixon raised very important concerns with regards to developing the Welsh Curriculum which are also valid for the English Curriculum.
Dixon argued that the nature and purpose of a knowledge-based curriculum as whole is not known. And the damage created by teaching to the test culture is huge and, in some cases, irreversible.
Dixon calls for a curriculum that put emphasis on the learner and promotes skills needed for the international context. 

Dixon went on to ask the fundamental question that other models have responded to and answered which consequently put their educational systems at the front of world stage:
                   ‘What should the curriculum do?’
 (Dixon, 2016, p.86)

It goes without saying that the curriculum of England lacks the ‘pillars’ as per the Finnish model and the ‘learner attributes’ as per the IB model. This indicates that no matter how many repeated reforms the curriculum of England will be subject to, if there is no will from the policy maker to initiate a structural change in the image of other successful models where personal development and holistic approach to learning is the essence of education system, it will always face cosmetic changes.
In my eyes, for the curriculum of England to keep pace with its international counterparts, policy makers should look at the international evidence to enhance domestic policy and aim to develop a curriculum that is:

1. learner-centred 
2. skills-based 
3. Promotes parity of esteem
4. Has a clear vision, nature, and content
5. Involving Ofsted in its development and design
6. Based on ‘Pillars’ (Finnish case) or ‘Attributes’ (IB model) to allow the learners to keep up the pace with the ever changing and complex world.
7. Promotes a constant evaluation of skills and competences.
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