Portfolio
Element 1- Activity Plan
	Activity Plan

	Activity:
A trip to the beach to collect pebbles, shells and other resources of interest to create transient art


	Number of children: Ten

	Age of children: 
Three and four years old
	Number of adults: Three

	Location: The beach
	Preparation time: 
• 15 minutes (to ensure all important resources are prepared and taken with the staff and children)
• Additional 30 minutes to travel to the location
	Activity time: 
• No specific time set, the children will lead, the activity will come to an end when the children have displayed signs that they are ready to do so
• A morning (approximately 9:30am until 11:30am)


	Resources:
• Register
• First aid kit (anti-bacterial wet wipes, sterile adhesive plasters, wound dressings, triangular bandages and safety pins to hold them, disposable gloves)
• Schools mobile phone (containing all children’s emergency contact details)
• List of any medical needs (allergies, illnesses)
• 13 bottles of water (one for each child and members of staff)
• Snacks 
• 10 small high visibility jackets (for the children to wear over their coats during the trip)
• 3 large high visibility jackets (for the adults to wear during the trip)
• Suitable clothing for the children to explore on the beach- depending on the weather (waterproof trousers, waterproof jackets, wellies, sun hats, sun cream etc.)
• Spare clothes for the children
• iPad (belonging to a member of staff to take pictures of the children doing the activity/experience)
• 5 baskets (to collect pebbles, shells and other resources of interest)


	Aims of activity:
• Children to explore their surroundings (the beach)
• Children to find suitable resources to enable them to create transient art
• Understand the concept and meaning of ‘transient art’ 
• Create transient art using the resources they have found on the beach


	Links to outcomes:
• Provide the children with meaningful experiences relating to their everyday lives, their family and home, other people and the environment (Welsh Assembly Government, 2008)
• Provide and encourage the child to find a range of resources for the children to create transient art to promote fine motor skills (Welsh Assembly Government, 2008)
• Children to respond to questions and ask questions (Welsh Government, 2015)


	Differentiation:
• Inclusive experience- staff members will ensure that all children are able to take part in the activity through assessing all the children’s individual needs prior to the activity and ensuring any additional measurements can be implemented
• Child K will be participating in the activity/experience who suffers from asthma- all staff will be aware of the child’s condition and will keep a close eye on the child enabling them to identify any symptoms of an asthma attack or shortness of breath where he may require his reliever pump. Regular breaks will be taken to ensure the child is able to rest to significantly lower the risk of the child becoming unwell


	Health and safety:
• First aid kit to be taken on the trip
• All staff members will be first aid trained to ensure it can be done properly if anything happens during the trip
• Undertake a risk assessment prior to the activity/experience
• Before the children come off the bus, check for any additional risks that may not have been present when the initial risk assessment was undertaken
• Be fully aware of any allergies and illnesses that the children or staff members have


	Role of adult/adults:
• To supervise the children and ensure they feel safe in their surrounding
• To give children the opportunity to visit the beach and explore
• To observe and respond when needed
• To be flexible
• Encourage the children to explore the surroundings
• Encourage the children to collect suitable resources to enable them to create transient art
• Ensure the children are safe 
• Discuss the different resources at the beach
• Help the children understand what resources will be useful for the activity/experience 
• Ask suitable questions to the children depending on their own individual abilities to encourage further learning
• Encourage the children to be as independent as possible 


	The activity:
Upon arrival, the children will have the opportunity to discuss the school theme and the purpose of the visit to the beach. A member of staff will discuss transient art, the meaning of it and how the children are going to be able to create it at the beach. Following this, the children will explore the surrounding safely with the members of staff to identify resources and distinguish between appropriate and inappropriate resources in order to create transient art. Children will work in pairs in order to collect the resources they want to use for their activity and take them to a safe space to begin creating their art, each pair will be given a basket to collect their resources together and then will be encouraged to find a safe space, not too close to other children to begin their transient art.

As the school theme is ‘me, myself and I’ the children will be encouraged to create art relating to them and their families. For example, this could be their family members, a favourite place they visit with their family, somewhere they would like to visit with their family or something they’d like to do with their family. Once the child is satisfied with the art they have created a member of staff will take a picture using their iPad which will then be used to create displays within the school setting as well as a copy being given to each child to discuss with the other children in their class and then the image can be taken home. 





















1906989	EAEE5005	4063

Element 2- Risk Assessment Benefit
RISK BENEFIT ASSESSMENT

	Location: Activity:
	The beach
Exploring the beach in order to find appropriate resources to create transient art
	Date:
	14.09.2020

	Assessor:  
	Kira Davies
	Review date:  
	14.09.2021



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	The activity/experience
	Providing the opportunity to visit the beach will promote health and wellbeing
	• Accident happening
• Someone going missing or getting lost
	Adults and children
	• Take the schools mobile phone where all the children’s emergency contact details are stored
	Low

	Walking on uneven surfaces- the sand
	Walking on uneven surfaces will promote the development of balance and improve it.
	• Falls, slips, and trips
• Cuts and grazes
• Broken bones
	Adults and children
	• Explain to the children that the sand is likely to be uneven in several places, explain that they need to take extra precautions when walking or running on the beach
• Floor to be kept clear wherever possible to minimize trip hazards
• Staff to closely observe children and provide support when needed
• Appropriate footwear to be worn

	Low

	Children exploring their surroundings
	Children having the opportunity to explore their surroundings will promote their independence, this will also promote choice making as the children will have the opportunity to choose their own resources.

	• Individuals getting lost or going missing
	Children
	• School setting to have a ‘Lost or Missing Child’ policy or procedures
• Complete a register upon arrival to the beach and before leaving
• Do regular headcounts to ensure all children are present
• Both staff members and children to wear high visibility jackets to enable them to be easily spotted
• Staff to closely observe the children and ensure they do not go too far from the rest of the group

	Low

	Children exploring their surroundings
	Having this opportunity to explore their surroundings supports and encourages their knowledge and understanding of the world development.
	• Strangers walking nearby
	Children
	• Prior to the trip, have a discussion regarding ‘stranger danger’ to ensure the children understand the importance of not speaking to or walking away with strangers
• Ensure staff closely observe the children to ensure they stay within close proximity of their group
• Ensure the staff are actively aware of any individuals walking on the beach
	Low

	Collecting resources from the beach to create transient art
	Collecting resources from the beach will encourage the children to move around safely, promoting the development of both fine motor skills and gross motor skills.
	• Cuts and grazes
• Collecting rubbish or inappropriate resources
	Adults and children
	• Explain to the children before their visit to the beach if they identify any rubbish or resources that should not be present to get a member of staff to deal with it
• Explain to the children before their visit to the beach that some shells and pebbles can be sharp, they need to take extra precautions when handling
• Member of staff to go to the beach before the children and remaining staff to identify all clear hazards and el

	Low

	Eating snacks
	Eating snacks halfway through the activity/experience will increase the children’s concentration levels.
	• Allergic reaction
• Choking
	Adults and children
	• Ensure all staff are fully aware of any allergies that the staff or children have prior to the visit
• Ensure appropriate snacks are planned to avoid providing snacks the children are allergic to
	Low

	Visiting the beach
	
Providing the opportunity for children to freely explore the beach builds an imagination and allows the children to follow their own interests for learning.
	• Sun exposure
• Sun burn
• Sun stroke
• Windy/stormy conditions
	Adults and children
	• Weather forecast to be checked before the trip 
• Ensure all children and staff members have hats to wear while at the beach
• Ensure the parents are informed that the children will need sun cream on that day
• Staff members to carry a bottle of sun cream in case children have not had any put on prior to the trip
• Ensure the children drink water to stay hydrated
• Choose a safe area of the beach to work on
• If the weather becomes to rough, end the trip earlier than expected to ensure all children and staff members are safe

	Low

	Climbing rocks in order to find suitable resources to create transient art
	Develop the children gross motor skills through climbing
	• Falls, slips and trips
• Broken bones
	Adults and children
	• Staff members to support the children to safely climb the rocks when looking for resources
• Appropriate footwear to be worn
• Children to be made aware that they need to be careful when climbing and looking for resources
• Wet rocks to be avoided

	Low










Element 3- Environmental Audit
	Issue / Environmental Feature

	Damage that Could Occur
	How to Lessen Negative Impact
	Resources Needed
	Who is Responsible?

	Exploring for suitable resources near rock pools
	• Children could jump into the rock pools and harm or kill living creatures
• Children could pull living creatures from their rock pool (home)

	• Have a discussion prior to the trip about respecting the animals and their homes at the beach
• Remind the children to be gentle with living creatures if they are to touch them
• Ensure staff are supervising the children appropriately and effectively 

	• PowerPoint Presentation (reasons to be careful with living creatures at the beach)
	Staff members and children

	Eating and drinking




	• Litter being left behind
• Members of the public could fall, trip or harm themselves with the litter
• Animals becoming stuck in the litter
• Polluting the sea
	• Have a discussion prior to the trip regarding the importance of safely disposing litter
• Take resources on the trip to safely dispose of litter
• Ensure all litter is collected before leaving the beach, double checking that nothing is left behind

	• Bags
	Staff members and children

	Creating transient art



	• Children wanting to take resources back to the school with them
	• Take an iPad to capture the art and resources so the children will have images to remember the activity/experience
• Have a discussion with the children prior to the trip regarding the importance of leaving the beach as they found it and not remove any resources from there
• Ensure no child has attempted to take resources by placing them in their pockets or bags

	• iPad
• PowerPoint Presentation
	Staff members and children

	Visiting the beach and exploring to find resources in order to create transient art


	• Leaving the beach in a way that shows the children had been there to do an activity
• Children taking resources
	• Ensure everything is left as it was when we arrived
• Check and double check that nothing is left behind
• Check and double check that the children have not put any resources from the beach into their pockets or bags 

	N/A
	Staff members and children



























Element 4
The activity/experience planned in part one of the portfolio involved a small group of children exploring the environment and collecting resources at the beach, the experience was planned to provide meaningful experiences relating to children’s everyday lives, their family and home, other people and the environment (Welsh Assembly Government, 2008). Beach Schools originated in Scandinavia, where children are given opportunities and encouraged to explore the natural environment while being given freedom to do so however practitioners ensure it is always done safely (Parenta, 2018). In relation to this, the children were provided with an opportunity to explore and investigate the outdoor learning environment in natural conditions which allowed the children to develop deeper understanding and knowledge of the world linking to the outcomes of the Foundation Phase Framework (Welsh Government, 2015). Mind (2020) state that learning in the outdoor environment promotes individuals to become more confident and develop higher levels of self-esteem. Ashbullby, Pahl, Webley and White (2013) add that visiting the beach encourages physical activity and active play, however psychological health is one of the key benefits of visiting the beach as well as providing an opportunity to release stress, have fun and engage with nature. In comparison, Keniger et al. (2013) note that interacting with the outdoors has many benefits to ‘physical health, cognitive performance and psychological well-being’. Furthermore, Froebel (1782, cited in Pound, 2008, p.15) believed the outdoor environment is the best learning environment for children and the best environment to promote and encourage their holistic development. In addition, Malaguzzi (1967, cited in Pound, 2008, p.52) believed that the environment is the third teacher. Despite the major benefits of children being outdoors, McCurdy-MPhil et al. (2010) suggest that there is a lack of physical activity in children and an increase of disengagement with the natural environment due to the increase of electronic media and technology which has significantly lowered the time children spend outdoors. 

The activity planned in part one of the portfolio provided the children with time and opportunities to explore an outdoor environment that some may not already be familiar with, providing the children with opportunities to fully support their interests and development. The activity also encouraged the children to begin recognising that they have responsibilities themselves to keep them as individuals and other individuals around them safe (Welsh Assembly Government, 2008) which also promotes and encourages the children to become ‘ethical informed citizens’ (Donaldson, 2015). Furthermore, providing young children with such opportunities to visit the beach and complete an activity in a natural, outdoor environment promotes and encourages the children to identify the impact the environment can have on an individual’s health and wellbeing which also links to some themes of the Educational for Sustainable Development and Global Citizenship (Welsh Assembly Government, 2008).

Moyses (2012) insists that keeping young children moving promotes and encourages the development of their attention, decision making, emotions, language skills, memory and perception. Lubans et al. (2012) agree and add that movement also promotes behavioural, physiological and psychological outcomes. Hannaford (2005) notes that in the first years of a child’s life is where 98% of their brain develops and physical movement is a key element in this. In the activity planned in element one of the portfolio, the children were provided with the opportunity to freely explore the beach environment to find suitable resources giving children the opportunity to move and develop their physical skills. According to Veldman, Jones and Okely (2016) the development of gross motor skills is essential to enable children to participate in everyday activities and to ensure they can perform everyday self-care skills. Westendorp et al. (2011) suggest that there is a close link between children who have developed strong gross motor skills and their cognitive functioning. The children in the group at the beach were given the opportunity to explore their surroundings to find resources enabling them to further develop their gross motor skills through running, walking, jumping, skipping and so on. Giving the young children in the group the opportunity to practice and develop their gross motor skills in the early years will give them a better opportunity to develop strong cognitive functioning in the later years of their life. 

Dewey (2002, cited in Mooney, 2013, p. 25) believed practitioners within the educational system should have good general knowledge skills and information in order to fully support children’s needs and effectively encourage and assist their learning and development. In addition to this, Vygotsky (1932, cited in Pound, 2008, p. 40) believed there was a significant gap between what a child is capable of doing alone and what a child is capable of doing with the assistance of someone more knowledgeable, skilled or experienced. The children were provided with the opportunity to explore their surroundings and collect suitable resources in order to create transient art, alone the children may have collected limited resources and explored in limited areas of the beach. Alongside the practitioners, the children were able to explore the surroundings further giving them a much larger area and the opportunity to collect much more relevant and interesting resources to enable them to complete the activity. Furthermore, Istead and Shapiro (2013) insist that the ‘more knowledgeable other’ should not always be identified as the adult or the practitioner, the influences of other children can have an affect on how a child goes about an activity. The activity planned in part one of the portfolio consisted of a group of 10 children allowing children to have the opportunity to work either alone, in pairs or in groups. This will have allowed the children to gain more knowledge, understanding and information from both practitioners and other children to ensure they were able to fully meet the outcomes of the activity and ensure that they were able to work to the best of their abilities. 

Penfield Building Blocks (2020) note that giving children the opportunity to develop fine motor skills through experiences and exposure to appropriate resources and toys is essential in the early years to ensure they can go on to complete the essential tasks needed to live their lives. Roebers and Jager (2014) suggest that like gross motor skills, there is a connection between fine motor skills and cognitive performance again emphasising the importance of movement in children in the early years. One outcome of the experience was to provide opportunities and encourage the children to find a range of resources to create transient art to promote fine motor skills (Welsh Assembly Government, 2008) ensuring that the children had the opportunity to practice and develop their fine motor skills as well as their gross motor skills. The children had to use the resources collected in the natural environment to create their transient art using their fine motor skills to carefully pick up, hold and place their resources in specific places to create an image relating to the schools theme. 

Giving children the opportunity to participate in transient art within early years settings encourages the development of their imagination and creative skills, resources used when creating transient art are usually open ended and moveable which allows children to adapt their art whenever they feel it is appropriate (Kelly, 2017). Transient art also encourages children to use a wide range of resources to promote and develop their experimentation and problem-solving skills supporting the Foundation Phase Framework (Welsh Government, 2015). Thornton (2016) proposes that natural resources encourage the use of senses in children and encourages the development of observational skills. Government of South Australia (2014) add that children who have not had opportunities to explore the natural environment and collect resources from the outdoor environment are at a disadvantage to children that have had these opportunities as they have been deprived of the most effective parts of education. In contrast to this, Van Der Pleog (2011) suggests that the use of natural resources highlights an ‘underdeveloped financial system’ and the educational systems who do in fact use natural resources should be portrayed as ‘bad institutions’. The activity planned did not require a vast amount of resources to be provided in order to complete the activity, the resources provided were given to ensure the safety, welfare, health and wellbeing of the children was looked after effectively. The children in the group were encouraged and promoted to appropriately explore the natural surroundings to identify appropriate and interesting resources to create transient art. This became a strong advantage of the activity/experience as it encouraged the children to identify how people’s behaviour and actions can either improve or damage the natural environment (Welsh Government, 2015) and also encouraged the children to become enterprising, creative contributors who are able to take measured risks (Donaldson, 2015). The opportunity to find their own resources also allowed the children to become aware that resources do not always have to be provided in order to play or complete an activity, instead they are able to find resources in any environment that they may find themselves in. 

Gull, Bogunovich, Goldstein and Rosengarten (2019) suggest that open-ended resources are more stimulating and encourage further development of imagination and creativity skills. Nicholson (1971) proposed that resources that could be changed and developed through play would creatively empower them as individuals. During the activity, the children within the group were encouraged to find their own resources from the natural environment instead of the practitioners providing artificial resources for them to create their art. Providing the children with the opportunity to find their own resources allowed them to determine how the materials were to be used themselves, rather than the practitioners dictating to the children how they should be used. The children were also given freedom to choose the image they wanted to create with the resources they found relating to the school’s theme. Walshe, Lee and Smith (2020) believe that giving children freedom of choice encourages their holistic development and connections with others as children do not judge others work the same as adults, they instead join and add to the creativity of the activity or experience. Eime et al. (2013) adds that freedom and choice promotes positive self-esteem in children which enables them to feel more confident and capable, children who are confident and secure about themselves as an individual are usually more motivated and more ready to take on new challenges and overcome any issues faced along the way. In comparison, Brummelman et al. (2014) suggests that children with low self-esteem feel they are not capable of the same as other children and think back to all the times they may have difficulty in completing a task or activity in the past when faced with a new challenge resulting in them being disengaged from new and unfamiliar tasks. The practitioners present during the activity encouraged the children to create their own form of art rather than providing them with an example or template to ensure all the children felt they were capable of completing the activity which would boost both their individual confidence and self- esteem.

Conclusion
The use of natural resources, rather than artificial resources, during the activity/experience became a key benefit to the children in the group as it encouraged them to develop better knowledge and understanding of the world around them. It also gave them the opportunity to freely explore the outdoors in a natural environment and encouraged them to take managed risks. Although the outdoor environment is not used to its full potential, it has many health benefits, developmental benefits and many more. Both practitioners and children should be encouraged to use the outdoors as part of their planning linking to current curriculums and frameworks rather than to be considered as an additional area. However, if the activity was to be done again with a different group of children I would ensure more time was given to them to find resources and more images could be created from the resources they had previously collected.
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