
	What skills do I need to develop? 
	What do I want to achieve? 
	What methods could I use? 
	What support do I need? 
	What are my target dates? 
	How will I know that I have achieved the outcomes? 

	Writing academically 
	Improve the standard to which I write, leading to better marks and achieving a high-level degree to assist in the workplace.
	Read and research different sources of information, improving my understanding and knowledge of topics, as well as my English language skills. Continuously reflect on feedback lecturers.  
Attend courses available to me. 
	Access to a computer and time set aside for academic work.
Access to the library to study a range of available sources. 
	This is an ongoing objective, which I hope to achieve by the end of my studies. I will review my progress following the completion of every assignment to keep track of my progress. 
	When this target has been achieved, I will be getting higher marks in assignments, making fewer mistakes and receiving more positive feedback. I will gain confidence in all aspects of my work. 

	Communication 
	Become an effective communicator with young individuals and professionals. This will improve the standard of support I am able to provide children. 
	I will attend courses such as sign language and communication aids.  
I will research effective communication methods and their importance, and put this learning into practice whilst on work placement and in employment. 
	I will need access to the library to study books, journals and other sources to develop my knowledge of communication.
I will need to undertake work placement in a nursery setting to put my learning into practice.
I will need to observe other professionals and their communication methods to develop my understanding. 
	I would like to achieve this by the end of the academic year. However, this is an ongoing skill that I will continue to build on for the rest of my career. 
	I will find it easier to engage with and understand children and their needs. This will improve the support I am able to provide.

	Reflective practice to become an efficient practitioner
	To be able to reflect on my working practices to continuously improve, learn and develop my skills to help others. 
I would like to challenge situations and build confidence to be able to deal with situations effectively. 
	I will need to read varied sources of information to learn theory and to be able to implement this in my academic studies and the workplace, to ensure my practices follow policy, legislation, and accurate and relevant procedures. 
  
	Feedback from assignments, lectures and employment. 
Access to academic resources such as books. 
	This is an ongoing objective which will be developed over my lifetime, however I would like to see improvement and results by the end of my degree. 
	By being able to reflect on my experiences and work, implementing new practices and critically thinking about situations to inform future decisions.  
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	Introduction   
Schon (1983) describes reflective practice as a skill in which individuals can reflect on actions for continuous development. Similarly, the University of Sheffield (no date) defines reflective practice as experiences that form information and evidence for investigation to assist with implementing change. However, reflective practice also includes reflective learning and reflective action (Appleby and Andrews, in Reed and Canning, 2012). 

	Importance of Reflective Practice 
Koshy et al. (2017) suggest that reflective practice assists with identifying areas of strength and improvement. Individuals enhance skills in self-study, increase motivation, as well as the quality of service provided to children within the early years setting (Koshy et al., 2017). 
Cummins (no date) suggests that it allows individuals to gain new insights, examine and critically evaluate assumptions, and build on self-awareness. 
PACEY (2016) proposes that reflection within the early years setting helps children, as well as the people around them. It leads to better outcomes for children by meeting their individual needs and increasing self-esteem (PACEY, 2016). It also allows practitioners to implement adequate environments, ensuring that the appropriate resources are provided to children and given the opportunity to develop and grow (PACEY, 2016). This is reinforced by Hallet (2013) who states that it gives practitioners the ability to make sound decisions whilst also taking into consideration relevant frameworks.  
This provides reassurance to all involved, that the practitioner is providing high quality care, and is continuously improving (PACEY, 2016). Much like Birthto5matters (no date b), PACEY (2016) state that for the practitioner, reflective practice improves confidence, as it allows them to focus on relevant areas and take ownership for learning (PACEY, 2016). 

	The theory of reflective practice 
 
The core theories of reflection are that of Dewey (1933) and Schon (1983). Dewey (1933) highlights the value of including the practitioner in reflection. Dewey (1933) proposed that individuals are shaped by their experiences, and this allows them to learn relevancy and meaning, leading to improvement. Dewey (1910) proposes that to effectively reflect, practitioners should have a scrutinising approach, continuously questioning why things are the way they are, and how they could be. Reflection allows practitioners to coordinate actions with anticipation (Dewey, 1910). 

Dewey (1933) emphasises the importance of reflection and suggests that it is a critical part of a cycle that helps individuals learn from experience. He claims that as soon as an individual has trouble in a situation, or experiences a new situation, they begin to think reflectively, thinking about what is going on. This is followed by thinking about solutions and potential implications or outcomes. The final aspect is to review the solution, thinking about its success or areas for improvement and how it can be adapted in future (Dewey, 1933). Dewey (1933) refers to professional development as a spiral where one experience triggers another experience. building a process that allows individuals to implement understanding to assist with future occurrences. 
 
Schon’s (1983) work builds on that of Dewy’s (1910), however he differentiates reflection during and after experiencing a situation. This theory suggests that practitioners improve the quality of care or service by thinking about actions taken at the time of a situation, and thinking about what actions may have provided more desirable outcomes following the occurrence (Schon, 1983). This differs to other models as it requires reflection both during and after an event (Schon, 1983). The practitioner must consider the situation, think about how best to react and act immediately. Following this, they should reconsider the situation and think about any changes or improvements required for the future (Shon, 1983). The university of Hull (2023) highlights the importance of such theories in practice, particularly in early years settings, where individuals are required to think immediately and implement new actions. 

	Gibbs’ model 
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	Analysis of models 
Jasper (2013) developed the ERA model which refers to experience, reflection and action. The model is based on developing knowledge and implementing change from experience (Jasper, 2013).  Experience refers to a situation in which individuals have previously experienced or something never encountered before (University of Cambridge, no date). After experiencing a situation, an individual will begin to reflect on this, thinking about what happened, the feelings experienced and the next steps, which leads to the last aspect of the cycle of action (University of Cambridge, no date). The reflection and action aspects differentiate between each situation encountered, and this also varies depending on the individual experiencing the situation (University of Cambridge, no date). By implementing these actions, new experiences are created and therefore the cycle continues (University of Cambridge, no date). 

The main advantage of the ERA model is its simplicity (Study Prism, no date). This makes it easier to follow and understand (Study Prism, no date). Much like the Gibbs model, it is a useful introduction to reflective practice and provides the basis for practitioners to build on and develop as they learn more complex reflective models (Study Prism, no date). However, the simpleness of this model can be considered as a limitation as it fails to provide the same depth as other models (Study Prism, no date). This can result in inadequate reflection as it fails to encourage deep thinking and challenging assumptions (Study Prism, no date). 
 
Gibb’s (1988) model provides a framework for evaluating experiences and allows practitioners to learn from these experiences and identify strengths and weaknesses. It consists of 6 stages including description, feelings, evaluation, analysis, conclusion and action plan (Gibbs, 1988). Gibbs’ (1988) model has been recognised for its clear stages, ease of use and ability to apply to all situations. It allows beginners of reflective practice to easily and quickly follow the steps to appropriately and effectively reflect on experiences. However, some argue that it can lead to inadequate reflection, hindering the practitioner’s development (Forrester, 2020). This model does not clearly allow the practitioner to reflect on and investigate the reasons behind actions (Forrester, 2020). Furthermore, it does not motivate practitioners to identify connections or links between current situations and other situations (Forrester, 2020). Finally, it is also limited to the practitioner’s perspective alone, and does not gain feedback from any third party (Forrester, 2020). 
 
Making Business Matter (2023) also argues that the Gibbs model is easy to understand, allows the practitioner to learn on experience and develop neutral judgements. However, they also claim that it lacks depth and does not consider the different views of other involved persons (Making Business Matter, 2023). Fallin (2021) also criticises Gibbs model for providing inadequate or superficial reflections – without the ability to link to other experiences, practitioners are unable to provide depth to their reflections. Fallin (2021) also claims that it focuses too much on the practitioner and does not make use of or consider others involved, potentially impacting its usefulness.  



	ERA model 
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	Conclusion  
 Reflective practice is the process of reflection to aid continuous improvement (Schon, 1983) and leads to increased standards of care in which the practitioner can provide within the early years setting (PACEY, 2016). 
Many models of reflection have been implemented based on Schon and Dewey’s theories of reflection, including the Gibbs (1998) and ERA (2013) models. Although these provide clear and concise steps for the practitioner to follow, they have been criticised for the lack of depth they provide, potentially leading to inadequate reflections (Fallin, 2021). 



 
[bookmark: _Hlk149156051]This essay will analyse different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children.  Professional practise can be described as activities which assist in the application of knowledge within the workplace (National Design Academy, no date). Simialry, the Cambridge Dictionary (no date) defines it as a role which requires specific and tailored training. However, defining professional practise can be difficult due to its different interpretations (Nursing and Midwifery Council, 2017). A professional in one field may not be considered a professional in another field (Nursing and Midwifery Council, 2017).  

The University of Bradford (no date) states that there are specific values which all professionals should have/ These are universal and can be implemented in a broad range of situations (University of Bradford, no date). These include dressing appropriately, punctuality, respect, honesty, integrity, discretion and taking responsibility for learning (University of Bradford, no date).
 
PACEY (no date) states that individuals must follow the principles and values of the children’s workforce. This includes contributing to the learning and development of children, and working with agencies and families to ensure the child’s needs are met (PACEY, no date). Practitioners must think about the needs and rights of children to inform decision making, implementing equality of opportunity and promoting health and wellbeing (PACEY, no date). They claim practitioners should adhere to confidentiality agreements, implementing professional knowledge and continuously reflecting and improving to meet the changing demands of early years practice (PACEY, no date). 

Moyo et al., (2015) states that professional values influence workplace decisions. Social Work England (no date) also state that values have an impact on judgement in the workplace and can affect actions and decisions. Aadland (2010) builds on this and suggests that adequate values lead to more desirable practise.

By building positive relationships with children, the practitioner can adjust their methods, and the amount of support provided to the child (Stanley, 2018). By providing support and early intervention, the child can overcome difficulties, and this is achieved through spending time with them, learning how they learn, what they need to learn and what they enjoy (Stanley, 2018). This assists with developing strong and positive relationships that are the foundations to their development (Stanley, 2018). 
It allows the practitioner to gather different views of the families, assisting with identifying the child’s needs (Stanley, 2018). These feed into assessments and help the practitioner make informed decisions about the child (Stanley, 2018). This ultimately impacts the service provided, their experience and their overall development (Stanley, 2018).

Effective communication is a vital aspect of building these positive relationships (Early Learning HQ, no date). Early Learning HQ (no date) states that communication is the foundation to children’s learning and development.

Having a sound knowledge of the area of work is required to ensure effective practice (Social Work England (SWE), no date). It assists with reassuring stakeholders that the practitioner’s work is up to standard and adequate for the needs of the child (SWE, no date).  It is essential that the practitioner is aware of the diverse needs of children and any changes in policy and legislation that impact on their work (SWE, no date). These are all important as they affect the actions and decisions of the practitioner (SWE, no date). By keeping up to date with internal and external changes in policy, legislation and working practices, the practitioner can prepare themselves and deal with situations more effectively (SWE, no date). Practitioners should reflect on these factors to identify areas of improvement to provide a better quality of service in the early years setting (SWE, no date). 


Safeguarding is an important process that protects individuals from harm, and it is the role of the practitioner to ensure that this is fulfilled (Barnsley Metropolitan Borough Council (BMBC), no date). Children should be safeguarded, and actions should be based on the best interests of the child (BMBC, no date). This includes prevention from maltreatment, promoting health and development, taking necessary steps to ensure best outcomes and ensuring safe environments (BMBC, no date). Without this knowledge, practitioners are unable to implement necessary procedures or provide an effective service (BMBC, no date).

Ward and Brown (2013) refer to the importance of early intervention policies that promote safeguarding. Practitioners should intervene as soon as risks become apparent, as the more ingrained the harm becomes, the more difficult it is to implement changes to eradicate it, and the more difficult it is to overcome its impacts (Ward and Brown, 2013).  This can have a detrimental impact on a child’s life and development if risks are not highlighted (Ward and Brown, 2013).
 
Knowledge in relation to child development and policies allow practitioners to implement better practice to support children, as they know what the child requires, what will make them happy, healthy and help them achieve (Barber, 2019).  
Barber (2019) states that practitioners should have a knowledge of attachment and behavioral theories, reinforcing that not all children develop at the same rate so some may require greater support.

Multiagency working is partnership between agencies to improve services (Central and Local Government, no date). It is an important aspect of child development in educational, health and social settings and is encouraged to meet Every Child Matters (ECM) outcomes (Department for Education, 2003). The ECM initiative aims to improve the wellbeing of children to ensure educational success and improved health regardless of background (Department for Education, 2003). Its five outcomes include safety, health, enjoyment and achievement, economic and positive contribution (Department for Education, 2003).

Cheminais (2008) refers to the ECM initiative as the foundation that promotes multiagency working. This has positive impacts on the wellbeing and learning of children (Cheminais, 2008). Cheminais (2008) claims that it leads to increased provision of support that is readily available. It allows practitioners to understand service provision from other agencies, enabling them to sign-post children and their families to the relevant teams dependent on their needs, allowing practitioners to focus more clearly on their specialised roles, ultimately improving the service that is provided (Cheminais, 2008). It helps build relationships and promotes learning through sharing expertise and resource (Cheminais, 2008). These all lead to improved co-ordination which leads to better services and improved relationships with children and their families (Cheminais, 2008). 

However, Cheminais (2008) claims that there are challenges associated with partnership working, namely that lack of understanding. This is a challenge as all different agencies have different values, working practices, and protocols and these can conflict, leading to ineffective service provision.
Safeguarding often requires partnership working to implement it efficiently. The Department for Education (2018) reinforces the importance of implementing adequate strategies and support to ensure the wellbeing of those facing educational, health or social issues. It leads to improvements in support, however, can have the opposite effect if it is not done effectively Department for Education (2018).
Much like Cheminais (2008), the Social Care Institute for Excellence (SCIE) (2023) state that multiagency working allows organisations to deliver high quality service, which would not be possible to provide in isolation and that it provides potential for transforming services, reducing economic issues and promoting efficient working through promoting child-centred practices through careful planning (SCIE, 2023).
Observation refers to the process of practitioners watching children, taking into consideration what that they say, see and hear (Department for Education (DfE), 2023). This process allows practitioners to identify learning needs and interests of the child (DfE, 2023). In this way, practitioners can view the child as an individual and tailor support specific to their needs (DfE, 2023). The DfE (2023) states that without implementing the process of observation, the planning and assessment stages would be solely based on opinion and what the practitioner sees as important. This approach ensures the child is at the centre of any decision making, and these decisions are based on the likes, dislikes and responses of the child (DfE. 2023).

Similarly, Birthto5matters (no date a) state that observation enables practitioners to find out what matters to the child, how they learn and what influences and moulds them. It helps identify whether they are at expected stages and whether their resources are adequate (Early Years Matters, no date). Practitioners can adapt strategies to support learning and development as required (Neaum, 2016).

The UNCRC sets out the rights of the child, including civil, political, economic, social and cultural rights, regardless of the child’s background (UNICEF, no date). Its four most important articles include non-discrimination, best interests of the child, right to survival and the right to be heard (UNICEF, no date). The Children’s Commissioner (no date) states that rights-based approaches imbed children’s rights, and these are central to decisions. They are based on equality, ensuring children have equal opportunities to succeed in line with the Equality Act 2010 (Equality Act 2010).

This can be achieved by ensuring all policy and procedure is based on the UNRCRC and promotes equality, ensuring all practitioners within the early years setting understand these rights and policies (Children’s Commissioner, no date). Practitioners also have the responsibility to advocate children’s rights and should encourage children to actively participate in conversion regarding their rights (Children’s Commissioner, no date).

Any actions by the practitioner should empower children so that they benefit from their rights (Children’s Commissioner, no date). This is achieved by participation and listening to their thoughts and providing opportunities to improve their skills (Children’s Commissioner, no date). Practitioners should take accountability for the decisions that affect the lives of children and consider these when providing support (Children’s Commissioner, no date). These helps provide improved outcomes for children and meet their rights (Children’s Commissioner, no date).
These aspects of professional practice must be implemented to ensure the needs and UNCRC’s right of children are (UNICEF, no date). Practitioners must share common values, work alongside other agencies, build relationships and implement appropriate processes such as observation to ensure the best quality of service is provided to children and that support is based on individual needs using child centred approaches (Children’s Commissioner, no date). Without the implementation of such practices, it is likely that appropriate support will not be provided, and the rights of child not fulfilled (Children’s Commissioner, no date).
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