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AIM(S)
To enable the student to independently study the current knowledge in a complex subject that has particular relevance to their workplace practice and their personal development

LEARNING OUTCOMES

Upon the successful completion of this module, the student should be able to:
create and implement a study into a specific and complex area of the individual's own practice.
research, analyse and critically evaluate a range of theories and methodologies relevant to their specified area of study.
critically evaluate the actual and/or potential impact of applying their learning to improve their practice and performance and to contribute to the achievement of organisational objectives.
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Component 1

Element 1

Rationale for "A Journey with the STARS" Outdoor Education Programme and its Alignment with Welsh Government Educational Standards
Introduction
The Active4Blood (A4B) Charity’s Education4Blood project - A Journey with the STARS, is an outdoor education programme designed to raise awareness of blood donation while promoting health and well-being. The programme is built around the STAR framework-Sustainability, Team, Aim and Respect, providing schools with a structured approach to supporting both mental and physical well-being. This aligns with Donaldson’s (2015) Successful Futures report, which emphasises the importance of a holistic curriculum that fosters well-being and real-world learning (Welsh Government, 2015).
Context
A Journey with the STARS is a key initiative within the A4B Education4Blood project, targeting young people aged 9 - 16, with a specific focus on engaging students from disadvantaged or underrepresented backgrounds. It also serves as a feeder/pathway to A4B Charity’s Young Blood Champions project, which works with sixth-form students. Delivered in partnership with local schools, the programme offers accredited modules in Emergency First Aid, Event Management and Marketing, equipping participants with valuable skills that support both their educational and professional development.
Justification
This study’s exploration of A Journey with the STARS holds significant personal and professional relevance, from a personal perspective, this research aligns with my commitment to holistic youth development, particularly in promoting outdoor education as a means of enhancing physical well-being and raising awareness of blood donation. The intersection of outdoor learning, health advocacy and inclusivity strengthen my motivation to support equitable education for all young people. From a professional standpoint, the study offers an opportunity to examine experiential learning role within the broader Welsh educational landscape, by evaluating how the STAR framework fosters engagement, teamwork and personal development, as a researcher I can gain insights into best practices for integrating outdoor education into mainstream curriculum delivery. Furthermore, the study will provide an evidence base for aligning A Journey with the STARS more closely with Welsh Government education policies, particularly the Curriculum for Wales 2022. Additionally, analysing the programme’s function as a feeder to Young Blood Champions will provide practical knowledge on participant engagement, programme sustainability and impact assessment. 
Intended Impact
The primary goal of this study is to critically evaluate and enhance A Journey with the STARS, ensuring its alignment with best practices in outdoor education and Welsh Government educational standards. Through research, data analysis and benchmarking against leading experiential learning frameworks, the STAR (Sustainability, Team, Aim, and Respect) Outdoor Education Programme is designed to instil leadership, teamwork, environmental responsibility and goal setting in participants through experiential learning in outdoor environments. Activities will include.                                                                                                                  Sustainability-focused projects (e.g., conservation work, eco-friendly camping).                                                  Team-based challenges (e.g., problem-solving exercises, orienteering, survival skills).                                      Personal goal setting ("Aim") (e.g., leadership development, self-improvement).                                                Fostering Respect (for nature and teammates). The study will identify key areas for improvement and propose strategies to enhance the programme’s effectiveness, accessibility and long-term impact. A thorough analysis of A Journey with the STARS will highlight several areas that require further attention and improvement.
Engagement with the Youth of Wales.                                                                                                                                This study will focus on the challenges faced by the youth of Wales, it will be conducted solely through desk research in the form of a literature review. By critically analysing existing research, this study will identify key barriers to engagement and explore effective strategies to enhance participation. Areas of focus will include improving accessibility, ensuring content is culturally relevant and fostering stronger collaborations with community organisations to better support young people in Wales.
Sustainability and Long-Term Impact
Currently, there are limited longitudinal data on the programme’s long-term impact on students’ academic and career pathways. This study will be conducted on the researcher’s former students who participated in the STAR programme in the USA, many years ago. Utilising a survey-based approach, the research will evaluate how participants have retained and applied the skills acquired during the programme. By incorporating tracking mechanisms and follow-up initiatives, the study will provide insights into the long-term impact of the STAR programme on participants educational and professional development. 
Curriculum Integration and Accreditation
While the programme offers accredited modules in First Aid, Event Management and Marketing, there is scope to expand its academic offerings by integrating STEM-related learning, leadership development and digital literacy. Explicitly mapping the programme to the Curriculum for Wales 2022 will strengthen its alignment with national education objectives.
Community and Industry Partnerships
Strengthening collaborations with businesses, healthcare providers and environmental organisations will provide students with hands-on, real-world learning experiences. These partnerships could also create pathways for further education, volunteering and employment opportunities
Key areas of focus include:
Kolb’s Experiential Learning Theory (1984): Ensuring that A Journey with the STARS provides a balanced cycle of concrete experience, reflection, conceptualisation and application to maximise learning.
Donaldson’s (2015) Successful Futures Report: Strengthening alignment with the Curriculum for Wales by embedding holistic development and well-being as core objectives.
Expected Outcomes
By implementing research-informed improvements, A Journey with the STARS will:
Enhance Engagement and Accessibility: Addressing barriers to participation will ensure a more inclusive and impactful programme for diverse student groups.
Improve Learning Outcomes: Expanding curriculum integration and accreditation will provide participants with valuable, transferable skills aligned with their educational and career aspirations.
Strengthen Long-Term Impact: Introducing tracking mechanisms will enable A4B to assess the programme’s effectiveness beyond initial participation, ensuring sustainable benefits for students.
Increase Blood Donation Awareness and Participation: Refining engagement strategies will encourage young people to become advocates for blood donation and health awareness.
Align with Welsh Government Educational Standards: Refining the programmes’ structure will ensure it serves as a model for outdoor education initiatives that promote experiential learning and holistic youth development. Ultimately, this research will empower A4B to deliver a high-quality, evidence-based programme that not only enhances student outcomes but also strengthens the charity’s ability to support underserved communities.
Ethical Considerations and Insider Research
Ethical integrity is crucial in this study, as it involves young people, educational institutions and a charitable organisation. As an insider researcher, it is essential to carefully navigate potential biases, power dynamics and ethical responsibilities to ensure a rigorous and ethically sound approach (Smith, 2020; Brown & Jones, 2018).
References
Beames, S., Higgins, P. and Nicol, R. (2012). Learning Outside the Classroom: Theory and Guidelines for Practice. Routledge.
Brown, K. & Jones, M. (2018). Power dynamics and bias in insider research. Cambridge: Cambridge University Press.
Donaldson, G. (2015). Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Welsh Government.
Kolb, D. A. (1984). Experiential Learning: Experience as the Source of Learning and Development. Prentice Hall.
Smith, J. (2020). Ethical considerations in educational research. London: Routledge.
Welsh Government. (2015). Education in Wales: Our National Mission. 










Element 2
Literature Review: The Educational Rationale of "A Journey with the STARS" and Its Alignment with Welsh Government Standards
The integration of outdoor education into mainstream curricula has gained increasing recognition in educational discourse for its capacity to promote holistic development, particularly in relation to well-being, inclusivity and real-world learning. The A Journey with the STARS programme, developed under the Education4Blood initiative by the Active4Blood (A4B) Charity, exemplifies this integration by aligning with key Welsh Government educational policies, particularly the Curriculum for Wales 2022 and the principles laid out in Donaldson’s (2015) Successful Futures report. While the programme presents a compelling case for outdoor experiential learning and its alignment with national curriculum reform, the rationale pays limited attention to the practical constraints of implementation. In particular, resource availability (such as access to safe outdoor spaces, time within the school timetable and funding for materials or staff training) is not fully addressed. Additionally, the model assumes a high level of teacher capacity in terms of pedagogical knowledge, outdoor facilitation skills and confidence in leading non-traditional learning experiences. This reliance on teacher expertise may pose a barrier to consistent and equitable implementation across diverse educational settings, especially where professional development opportunities or institutional support are uneven.
Experiential Learning and Outdoor Education

At the heart of A Journey with the STARS lies a commitment to experiential learning, drawing heavily from Kolb’s (1984) Experiential Learning Theory. Kolb posits that learning is most effective when individuals engage in a cyclical process of concrete experience, reflective observation, abstract conceptualisation and active experimentation. The STAR framework (Sustainability, Team, Aim and Respect) mirrors this model by providing structured opportunities for participants to engage in practical activities such as conservation work, team-based challenges and leadership development, followed by critical reflection and application. This methodological approach is well-supported in the literature, which highlights how outdoor experiential learning fosters autonomy, resilience and social competence (Beames, Higgins, & Nicol, 2012). However, while the theoretical foundation of the programme is compelling, the argument is weakened by a limited engagement with empirical data to substantiate claims of long-term impact or scalability. Much of the supporting evidence remains conceptual or anecdotal, which may undermine its persuasiveness in evidence-driven policy or academic contexts. Additionally, structural constraints (such as limited access to outdoor spaces, varying levels of teacher expertise and time pressures within the curriculum) are acknowledged only implicitly, if at all. These practical barriers may significantly affect the feasibility and equitable implementation of such outdoor learning initiatives across diverse educational settings.
Curriculum for Wales and Holistic Education

The programme’s pedagogical design also aligns with the Welsh Government’s vision for education. Donaldson’s (2015) Successful Futures review called for a shift towards a more integrated, experiential and learner-centred curriculum. Central to this is the development of four purposes: to enable learners to become ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals. By embedding sustainability and well-being into its core principles, 
A Journey with the STARS supports this vision. Moreover, its accreditation in modules such as Emergency First Aid, Event Management and Marketing provides tangible, transferable skills that are consistent with the Welsh Government’s (2015) broader aim of equipping learners for life beyond the classroom. Despite this strong alignment with the curricular values of holistic and purpose-driven education, the programme places limited emphasis on how assessment practices are adapted to support this pedagogical shift. The broader curriculum reform in Wales calls for assessment approaches that move beyond traditional metrics and support progression and learner agency. Yet, the programme's documentation offers little insight into how learning outcomes are evaluated in ways that reflect these aims. Without a clear strategy for assessment reform, there is a risk that innovative pedagogies may not be fully recognised or sustained within existing accountability structures.
Inclusivity, Access and Equity

A significant strength of the programme is its explicit focus on reaching young people from disadvantaged and underrepresented backgrounds. Equity in educational access is a prominent concern in contemporary educational research, with scholars advocating for inclusive outdoor learning experiences that reflect the cultural and socioeconomic diversity of learners (Beames et al., 2012). The programme’s targeted design, in collaboration with local schools, provides an important mechanism for increasing participation among marginalised youth, offering both curricular and co-curricular benefits. As such, it aligns with the Education in Wales: Our National Mission (Welsh Government, 2015), which highlights the importance of inclusive education and community engagement. While the programme articulates a strong commitment to inclusion, its treatment of the practical barriers that often hinder access remains somewhat superficial. Issues such as transportation, staffing ratios, funding sustainability and the need for differentiated support are acknowledged only implicitly, if at all. For schools operating under financial constraints or serving high-needs populations, the logistical and administrative demands of implementing such programmes may prove prohibitive. Without addressing these systemic challenges in greater depth, the programme risks overstating its accessibility and underestimating the support structures required for equitable participation.
Longitudinal Impact and Sustainability
Despite its strengths, there is a recognised need to evaluate the programme’s long-term impact. Currently, limited longitudinal data exist on how participation influences educational trajectories and professional development. Research into the enduring benefits of outdoor education suggests that sustained engagement and follow up mechanisms are critical to reinforcing learning outcomes and measuring behavioural change over time (Beames et al., 2012). The proposed use of surveys to track former STAR participants represents a necessary step towards establishing an evidence base for the programme’s effectiveness and guiding its future development.
Community and Industry Partnerships

Partnerships with local businesses, environmental organisations and healthcare providers form an essential component of the programme’s structure. These relationships enhance the real-world relevance of the learning experience and create pathways to volunteering, further education and employment. The literature underscores the importance of such collaborations in fostering social capital, enhancing student motivation and contextualising learning within authentic environments (Smith, 2020). Moreover, such initiatives are increasingly seen as critical for fostering citizenship and civic responsibility among young learners (Donaldson, 2015). Despite these strengths, one limitation of the current framing is its minimal engagement with perspectives from the Global South. While the programme successfully highlights local and regional partnerships, it does not sufficiently consider how global educational inequalities, diverse cultural frameworks or postcolonial critiques might inform the design and impact of community engagement initiatives. This omission risks reinforcing a Global North-centric view of educational innovation and overlooks valuable insights from international contexts where community-based learning often operates under markedly different conditions and constraints. Incorporating a more globalised perspective would enrich the programme’s inclusivity and broaden its relevance within comparative education discourse.
Ethical Considerations and Insider Research

Conducting research within educational settings, particularly involving young participants and charitable organisations, demands stringent ethical scrutiny. Insider research, while offering valuable insights due to the researcher’s familiarity with the context, raises concerns around objectivity and power dynamics (Brown & Jones, 2018). It is therefore imperative that the study adheres to ethical research principles, including informed consent, confidentiality and reflexivity (Smith, 2020), to ensure the credibility and integrity of the research process. That said, there is a potential overemphasis on the risks associated with insider research that may inadvertently overshadow its methodological strengths. While concerns about bias and power imbalances are valid, they can sometimes lead to a disproportionate focus on limitations rather than recognising the depth of contextual understanding and trust that insider researchers can bring. This cautious framing may unintentionally discourage valuable, community-embedded inquiry, especially when managed with rigorous reflexivity and ethical vigilance. A more balanced discussion would acknowledge both the challenges and the unique opportunities insider positions afford in producing rich, situated knowledge.


Conclusion
In summary, A Journey with the STARS represents a well-conceived and theoretically grounded outdoor education programme that aligns with the Welsh Government’s educational standards. Its commitment to experiential learning, inclusivity, skill development and real-world engagement positions it as a promising model for promoting holistic youth development. Nevertheless, systematic evaluation through research and data analysis is essential to refine its delivery, enhance its accessibility and secure its long-term sustainability. The literature affirms the potential of such initiatives to contribute meaningfully to educational reform and the broader well-being of young people in Wales.
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      Element 3 

      Annotated CV

Alexander Armstrong
Head of Football operations, Manager and Coach

Statement of Interest

As an inspiring sports professional, I will bring a wealth of professional and Elite-Level Coaching experience (ELC) gained and based on the “Active4Sport International Coaching System” (A4SICS). A real system predicated on my many development roles, across a range of sports and professional football for many years as well as technology based on my input currently in development. I am sure my enthusiasm, charisma and experience of working with Elite Athletes, both youth and senior in many different cultures and countries, will command both respect and affection amongst students, staff and parents.

Following a successful career in professional sports development, coaching in the UK and internationally, I am now looking to develop my own company (A4SI) which will allow me to develop talent at both a grass roots and senior level, but whilst maintaining a professional elite level approach and mindset. I want to use the experience I have gained to help develop the next generation of sports people and coaches, and to ensure that young people are aware of the benefits of participation in educational and coaching programmes.

I am interested in the Recognition and Accreditation of Prior Learning (RAL) as it is an opportunity to further develop myself, increase my knowledge, and to develop academically in order to apply for higher grade of Employment/contracts.




“I have been fortunate enough to work with some of the best coaches, who all have top characters and Alex is certainly up there with the best characters I have seen. He is a very intelligent coach who has an excellent football brain. I believe he will make a seamless transition to management because he has experienced it from the highest level, but more importantly he loves the game and has the desire to pass on what he has learnt, he has a wealth of knowledge under his belt, which will be very useful to draw upon when he becomes a manager” Robbie Fowler, Former-International Professional Football Player, Coach, and Manager.




My coaching journey started when I completed an Assistant Instructor Physical Training (AIPT) Course in September of 1985. It was at this time, whilst working in an British Army Gym in Southampton, I met my first mentor and my boss, Quartermaster Sergeant Major Instructor (QMSI), who was an Olympic 4 x 4 Relay and 400m Hurdles medalist. The five years I spent working in this elite-performance environment with likes of the QMSI and many more British Athletes, one in particular, a young woman Soldier/athlete who would become a future (double gold medalist) Olympian, and also, a Second in command, Sergeant Instructor (SI) who was also an Olympian and Commonwealth (Weightlifting) Gold medalist, to mention but a few. Not only sparked my interest and passion for coaching and development but also ensured that my education was built upon the strongest foundations. At my five-year service point I transferred into
The Royal Army Physical Training Corps (RAPTC) and had 14 unbelievable years, after just short 19 years in the British Army, it felt natural to leave the military career behind and embark on a career within professional Coaching, Education and Development.

My first role after leaving the RAPTC was as a Football Development Officer at Barnet FC, followed by a Head of Sports Science at Wolverhampton Wanders FC. Due to my success in this role, I was approached by Keystone School, San Antonio, Texas, USA (one of the leading Private Schools in America), I was employed to be their Director of Outdoor Education/Physical Education Teacher.

Growing up in Liverpool, the school physical education (PE)Program was an important part of my life, at the age of 15 I had already been a Merseyside gymnastic champion for three years and represented two different counties in football (this, I believe was a large contributor to my success to date). For this reason, I always felt that I was destined to become a PE Teacher, and so when the opportunity arose, it was one that I could not turn down. I had four brilliant years in this role, eventually being offered the Head of Athletics role, when unfortunately, due to family health reasons, we needed to return to the UK.

Fortunately, I was able to maintain my relationships and my reputation within the football industry and upon return was appointed by Cardiff City FC as Head of Sports Science /Assistant Coach. This was my first (full time) coaching role within the top tiers of elite men’s Professional football and led to further appointments by various managers at the highest levels of Professional football, as well as being directly involved in developing the participation numbers and quality of coaching around the world in different organisations. Over this time, I have coached, developed, and prepared teams for a FA Cup Final, Championship Play Offs and Play Off finals, promotions, winning regional international finals and also being the only British coach to ever coach a team in the Confederations Cup.

Due to the nature of professional football and coaching contracts, it is common for managers, coaches, and players to move clubs every 1-3 years. You will notice from my CV that whilst this was, at times, the case with me, I have always been one of the staff chosen to transition as part of the coaching and development team. I have been repeatedly appointed into senior coaching and management roles by leading professional head coaches, evidencing both my coaching and management abilities, as well as my reliability and ability to build and maintain effective professional working relationships.
Student Number: 2019718
Name: Alexander Armstrong
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Examples of coaching successes:

· NZ Men’s Football Team: Inter Confederation World Cup Play Offs, Nations Cup Winners, Confederations Cup (June 2017-Russia). In my first game (against China) we had 7 amateur players in our squad, and by the time we played in the World Cup play offs two years later all the players in our squad were professional, including Chris Wood (Newcastle Utd FC) and Winston Reid (West Ham Utd).
· Sheffield Wednesday FC: Automatic Promotion from
League 1 to the Championship, assisted in the development and training of Mikhail Antonio who now plays in the Premier League with West Ham Utd.
· Cardiff FC: Championship Play Off Final and FA Cup Final (Runners Up 2007/08). I assisted in the development of a very good youth policy, developing several young players through the Academy to play 1st team football, and also to represent Wales at both Youth and Senior level. These players include Chris Gunter (Wales/Cardiff/Reading), Darcy Blake (Wales/Cardiff/Crystal Palace) and Aaron Ramsey (Wales/Cardiff/Arsenal/Juventus).
· Keystone School: Middle School Football – District Finalist, development of the school’s Football Program that doubled participation numbers and with many students also participating in San Antonio Club football outside of school, Middle School Basketball – Play Offs.
· Bahrain National Football Team: Qualification for Asian Cup, Bronze Medal winners in West Asian Cup
· Wolverhampton Wanderers FC: Promotion from the Championship to the Premiership.
· C.F. La Nucia: Promotion to Segunda B
· Barnet FC: Division 2 Play offs
· Southampton FC: Managed, with a low budget, to remain in the premiere League
· Stockport County FC: Promotion from League 1 to the Championship
· Runcorn A.F.C.: 2 x FA Trophy Finalist
I believe that a successful and well-travelled career within sports development and coaching, coupled with leadership experience as an instructor at Royal Military Academy, Sandhurst and also as a
Director of education in one of America’s leading Private Schools, local, international schools across
Inner-Mongolia, China and both grass roots and elite development in the UK, I would envisage that iam well placed to complete my Recognition and Accreditation of prior Learning (RAL) Portfolio.


Head of Operations for Active4Blood Charity (Voluntary Role)

Date: March 2020-Present

Key Responsibilities:

· To assist in the recruitment of a board of Trustees
· To create a sustainable culture and set of standards for charity.
· To assist with the Finance, governance, and compliance of the charity
· To Create and implement a structure for the charity moving forward
· To assist in the recruitment of Young Blood Champions (students)
· To lead and co-ordinate the development of a curriculum for the young blood champion’s educational programme.
· To assist in the Marketing of the Charity
· To assist in the procurement of Funds/Grants for the charity
· To assist in the creating of a partnership between the Armed Forces and Active4Blood programme

Key Achievements:

· To date we have secured nine new trustees for the board
· To date we secured 3 out of 4 Grants applied for.
· To date we have recruited 24 Young blood Champions
· We have received funds to assist in the delivery of 2 x educational programs for our young blood champions program
· We have secured an office and a HQ for our Charity.
· We have been awarded the Armed forces bronze covenant award

Using a combination of all my skill sets in Football Operations, Management and Technical matters

I will be required to Direct the Charities Operations in Wales and England. The charities aim will be to have 4 regional Active4Blood centers in Wales and 6 regional Active4Blood centers in England.

Each centre will have 12 Young blood Champions, who will be required to engage, educate and empower the local community. They will be required to create at least one charity event a year for the community in order to create sponsored blood donors and Save lives





Founder/CEO of Active4Sport International
Date: March 2020-Present
Key Responsibilities:

· Create and develop a sustainable international recognise sports company
· Directing the general operational aspects of running the international sports company, from the coaches, personnel, to Budget activities.
· Operational Coach/Educator and mentor to all coaches.
· Write and implement an Elite Player Performance Plan (EPPP)
· Introduce a new educational department
· Recruitment of business and the setting up camps and the program
· Assist in setting up an online coach education system, which would include an Individual Player Performance Program
· To create the recruitment process of students
· To lead and co-ordinate all the technical aspects of Football in the program.
· To support the successful performance of the first team Players
· To create a sustainable football culture and set of standards.

Key Achievements:

· Supply Educational programmes for Active4Blood Young Blood Programmes.
· Supply Outdoor Education Programs for Youth Cymru
· Supply Support for the Stars of Egypt Program, to include Coach Education, Vton App update and scouting programs
· Supply International Program (40 weeks) for 26 players
· Creation of Care4Players Program for Professional Football Clubs.

Using a combination of all my skill sets in Football Operations, Management and Technical matters
Founder & Director – Active4Sport International (A4SI)
Bringing together my extensive expertise in Football Operations, Management and Technical Development, I founded and currently lead Active4Sport International (A4SI). A premier sports organisation dedicated to delivering high quality services and training across the global sports and health and social care sector.                                                                                                                            About A4SI: A4SI is recognised internationally for its excellence in sports education and development. We provide accredited training programs, consultancy and support to individuals, schools, clubs and organisations engaged in sports. Our mission is to deliver impactful, globally recognised programs that cater to all levels, from beginners to seasoned professionals.                                                               Strategic Partnerships: In alignment with our vision to expand our global impact, we have partnered with respected organisations such as the ASA Foundation and the Professional Football Scouts Association (PFSA). These partnerships are a strategic move to further enhance our portfolio and solidify our international standing.                                                                                                        Operational Footprint: I oversee A4SI’s football operational centers across Europe and North Africa — including the UK, Portugal, Spain and Egypt. The organisation is structured into five key departments:                       
Education: Our educational philosophy is built on three pillars: Engage, Educate and Empower. We deliver a wide array of courses tailored to equip students with the knowledge and skills needed to succeed in the sports industry. These include both academic and vocational programs designed for personal and professional growth.                                                                   Consultancy: This department supports external sports agencies in developing sustainable and successful operational models. Services include strategic guidance on club acquisition, operational structuring, and long-term development planning.                                                     Sport: A4SI specialises in organising and delivering international training programs, tournaments and seasonal camps for professional and amateur players alike. Each cohort consists of 26 players/students and 4 staff members, engaging in a structured schedule of training and education:                                                                                                                                                 Tours: We curate custom sporting tours that combine elite training, cultural experiences, and competitive match play, providing comprehensive exposure to international football environments.                                                                                                                             Care4People: This department focuses on holistic player development, particularly in the areas of health, social well-being and life after sport. We deliver life skills and leadership training through targeted short courses, supporting both current athletes and individuals transitioning out of professional sports.
Equity owner and General Managing Director of Procurement Operations, Bear Strength Ltd, Cardiff Wales, UK

Date: March 2020-Present
Key Responsibilities:

· Directing the general operational procurement aspects online using Zoom platforms and assistive technologies.
· Directing product flow as well as “Market Sensitivities”.
· Write and implement Market Performance Plans
· Introduce a new “Covid-Sensitive” revenue creation directives: On-line and in physical space.
Key Achievements:

· Creation of “Ownership / Management” team to increase presence and profits in the upcoming
quarter.
· Increase program viability via “On-Line” presence in partnership with D-2 Educational Technologies, and Muki Balls Ed-Tech Med-Tech Abu Dhabi via value added strategies to recognise, analyse, penetrate, create value and revenue streams with the use of niche markets in the Far & Middle East.
· Increase profits via “Brand-reconstruction” – I have designed and implemented brand measures to
take, and established name impact the new “post-Covid-19 reality” for measurable profit increase.
· Supply chain cost distribution measures via online technology usage for decrease in cost by decreasing textile costs and increasing design and cost efficiencies.
· Direct Operations for connecting my personal network with many schools globally to create sales to
enhance their athletic “Distance-Learning / On-Line Venue” programs.
Using my experience in management and with investors at the same time learning a new trade

When I was asked to join this fitness and leisure wear company, it was on the understanding that I would become a director of the company and bring in some much-needed investment (the company had not traded in the last 2 years). I had to create a working operational structure and then fill those positions within the company with experienced, creative, and talented individuals, who would also be willing to invest money and their expertise into the company.

I also had to relocate all the existing stock, shelving, and office equipment (to include all computers, software and existing marketing appliances) to a portacabin at the company’s new address. Once there I had to shape the Office/storeroom and do a stock check. Whilst I was trying to recruit suitable partners, I also had to recruit the best suited manufacturers from the UK and abroad, this included getting new designs, quotes to our clothing line and also prices for a new web site.


Sr. Director of Football Operations, Wiltshire Regional Talent Center, Wiltshire, England

Key Responsibilities:	Date: Mar 2020-Current

· Directing the general operational aspects of running the Private football Academy, from the coaches and personnel to Budget activities.
· Operational Coach / Educator and mentor to all Head coaches.
· Write and implement an Elite Player Performance Plan (EPPP)
· Introduce a new Coaching Philosophy
· Asist in setting up camps and the program
· Assist in setting up an online coach education system, which would include an Individual Player Performance Program

Key Achievements:

· Promote and produce results to increase attendance & signings
· Increase program strength via working with Ed-Tech groups such as D-2 Technologies & Muki-Balls Education Management Systems.
· Increase profits via reputation and implementation of my specific brand along with Wilshire “Brand- specific” campaigns.
· Create “real time solutions” to Coaching in a modern “Covid & Post Covid” world.
· Direct Operations for “Distance-Learning / On-Line Venue” management.


Returning to grass roots football in a “Covid & post Covid” world

The owner of WRTC asked me, before he bought the company, if it was a good move to own an academy and if so, would I be interested in becoming a company Director /part owner with a view to running the initial setting up of the Academy. So, just before Covid lockdown, we set up a Private Academy of an already existing Junior Premiere League (JPL) Academy. This quite simply means the parents of the children and our academy with pay a subscription fee each month for their children to play within our academy’s games program.

We started the academy with a 5-day Easter camp (ages 8-16), which turned out to be very successful and was the start to all our age group football teams. Unfortunately, having set up our academy with considerable ease, we found ourselves at the start of a pandemic. The Pandemic was something no one had experienced before, and the coming weeks and months would be littered with lengthy lockdown periods and a need to bring together an online coaching Program with all the material that goes with it.

We (as a team of coaches lead by me) was able to provide, at various times a leadership program, various 6-week individual training programs (to include a 4 corners model of Physical, Tactical, Technical and Psychological).
Director of Football Operations
CF La Nucia, Spain	
	Date: Jan 2019-Mar 2020
Key Responsibilities:
· Oversee the running of the football club, to include Budget, 1st Team, B Team, Woman’s Team &
 Academy
· Coach educator and mentor to all heads of departments/Head coaches.
· Write and implement an Elite Player Performance Plan (EPPP)
· Introduce a new Coaching Philosophy
Key Achievements:
· Promotion to Segunda B (Spanish 3rd Division)1St Team
· B Team promotion
· Academy age groups U16/18 all promoted

Using my skill set to source, buy, and manage a Spanish Professional Football Club.

This would be, to date, the most adventurous, outrageous, and testing job that I had ever been employed to do. The owner of this club employed me initially, to help develop a program in China, in a city called Loudi. But once he realised that I had a massive amount of experience in Senior Professional Football, he asked me to visit La Nucia FC (an amateur Football Club that he part owned, with the local council). I first visited this club for 5 days, but little did I know I would end up becoming the Director of Football and have to do all the due diligence that comes with negotiating and buying a Football Club. During my first few months the club would gain promotion into Segunda B (3rd Professional Division in Spain) and trigger a clause in the already existing contract between the Local council and my boss the Chinese owner. This contract would now allow my boss to take the club to SAD (limited company) and own the club outright. It would be my job to go through the books and carry out the due diligence on the club with a view to purchasing the club at an agreed price, between both parties.
At the same time, I had to assess all departments within the club as well as interview all heads of departments. I created contracts for every employee in the club (as they had never been employed on a contract with the football club before), with this come a whole new Human resources department which was sourced out to a local company. I also had to create an Organisational Chart/Structure and re-assess & rewrite everyone’s job description and salary. These jobs would normally be done by a General Manager and an admin team, something we didn’t have at this time. So, as you can see it was a bit of a learning curve.

As a Director of Football Operations, it was my responsibility to oversee all technical and operational football matters from the 1st team, B, C, Woman’s teams and also The Academy. I had to employ Marketing and Sales managers, and all this come with added problems of renewing the main Club sponsor, the club Kit sponsor and Tv rights contracts, this is but a few jobs that I had to oversee.

I was employed in this role for 1 year, when unfortunately, Covid 19 hit the world as a global pandemic
Technical Director Inner Mongolian Education Board, Inner Mongolia	
Date: Jan 2018-Jan 2019
Key Responsibilities:
· To implement a football culture, structure, and a Scouting/Talent ID program to include a football Curriculum for all schools (Population 30 million).
· Select Head Coaches for Schools within our program.
· Coach educator and mentor to all heads of departments/Head coaches.
· Write and implement an Elite Player Performance Plan (EPPP).
· Introduce a new Coaching Philosophy.
· Deliver quarterly reviews to Head Coaches and Coaches.
· Select and coach educate PE teachers for coaching qualifications (all FA courses run in the UK at Tranmere Rovers FC).
· Head of Coaching for the Chinese National football pilot scheme in Hainan Island Academy. This included Coaching and Coach Education of the best school football teams and coaches across inner Mongolia. For 6 months of the year all teams would spend 1 month in a football program, totalling approximately 450 students a month for 6 months.

Key Achievements:
· Head of coaching for the Hainan Academy (IMEB – Hainan Island)
· All age groups (12-18 years) won their relevant football representative competitions
· Successful implementation of EPPP.
· Winners of the inner Mongolian futsal championship final.
Drawing from my experience of football talent Identification (scouting players), management and Organisational skills, within a different culture.

I originally applied for this post a month earlier but could not agree terms. So, it come with great surprise when the called me up and asked if I was still interested in the post. I agreed to go for 1 month to scout all the Inner Mongolia school football tournament finals of all age groups (primary, middle, and high school) with the understanding that if I liked the set-up, that I would sign a 1 Year rolling contract. Whilst in China I had to create a tournament scouting report that would be able to use for all age groups and could also scout every player on the field of play. So, I come up with a scoring system (1-10) based on a 4 corners model (physical, Tactical, Technical & Psychology) with a slight variation that I had created and used before in New Zealand (NZF).

The tournament went well, and I was able to train a small Chinese team of Coaches (with aid of translators) to assist me in the scouting of all games in all age group tournaments. Although all the age groups tournaments where in the same city (Tong Liao) they were in different stadiums, so logistically it was tough.
I managed to get an individual score on all players, in each age groups and from this was able to select the best squad of 16 players and ultimately select a player of the tournament for each age group.
Having been successful with the talent Identification and the selecting of the Inner Mongolia representative teams, I decided to sign the contract and took over as Director of Football for the Inner Mongolia education board. This role would incorporate Managing a department with both Chinese and British Coaches, teachers, and translators. I not only had to manage the budget but had to create a football development program in the city of Hohhot for a number of selected schools, also as well as the program, we had to recruit all coaches and supply them with Accommodation. All visas were taken care of by the Chinese authorities. The uniqueness of this football development program would take our program to an island in the south of China called Hainan Island. The program would move to a camp location in the island because the weather in inner Mongolia would be as cold as -30 degrees centigrade, we would take approximately one 200 students (all ages) and staff a month for six months. Not only would my team coach the students, we then also coach educate the Physical Education (PE) teachers from selected schools and then select the best teachers to go to UK to complete a English FA C license. This program was the Chinese Government pilot scheme and was not only a football development program but also an English language program through football.
Director of Performance, Sheffield Wednesday FC	
Date: July 2012-Sept 2013
Key Responsibilities
· To establish Medical, Fitness and coaching protocols, at the same time assisting the manager establish a periodised football program (both technical and tactical) and create a club football philosophy.
· Over See the implementation of the Sport Science Program into the New EPPP
Key Achievements
· Promotion to the Championship
· Successful implementation of the EPPP into our Academy at each age group.
Director of Outdoor Education/PE Teacher (Coach), Keystone School, San Antonio, Texas, USA	
Date: July 2001-Nov 2005 
Key Responsibilities:
· Establish an Outdoor Education Program to include Field trips to The Rocky Mountains, Yellowstone, Glacier National Parks, YO Ranch and Marine Biology trips as part of a leadership Program.
· Coach the following Physical activities/sports (when not Organising trips): Daily PE Lessons, Football, Basketball, Lacrosse, and Adventure Training (climbing wall, Hiking, camping and leadership task).
· Implement and administer to all age groups (12-18 years) Fitnessgram (Fitnessgram is a comprehensive fitness assessment battery for youth).
· Parents Evenings and School Open days: Manage the relationships between the department and the parents (including A listed Hollywood actors, professional athletes from the NBA and NFL, high- profile Surgeons, Doctors, Lawyers, and other high-net-worth and high-profile individuals) explaining of all processes and protocols of our programs.
· Establish and maintain relationships with all schools within our district TAPPS Physical/Outdoor Education Departments.
· Events Co-Ordinator for middle School sports competitions, to include Basketball, Football & Lacrosse competitions.
      Key Achievements:
· Keystone Football Middle School district finalist
· Keystone Middle School Boys Basketball Play offs
· In 2005, Keystone student was name America’s Top Young scientist by the Discovery channel
· In 2005, Keystone achieved the world’s highest average test scores in its category in four different AP
Subject areas.

Football Development Officer, Barnet FC	
Date: Sept 2000-May 2001
Key Responsibilities:
· Develop & enhance an existing football in the community program.
· Liaising with Local Schools and creating partnerships with the club, assisting the School’s PE
Curriculum by supplying Football coaches and a Program.
· Creating a number of Football Schools of excellence using the school facilities, this enabled us to run Mini Soccer Centers on Sundays (Foundation Phase) and also run camps during the school holidays.
Key Achievements:
· We had a successful program with many of the children joining our academy from the Football in the community program.

Professional Sports Coaching and Management Experience

Assistant Manager, Barnet FC	
Date: July 2017 – Dec 2018
Key Responsibilities:
· To establish Medical, Fitness and coaching protocols, at the same time assisting the manager establish periodised football program (both technical and tactical) and create a club football philosophy.
· Assist in the Development and implementation of a new Elite Player performance Program (EPPP)
· Assist the Manager with the daily training of the 1st team
Key Achievements:
· Managed to win a cup match against a premiere league team (Spurs) for the first time in the clubs’ history
· We recruited 40% of our squad was from our Academy
· 
Learning how to manage up

Having returned home to England from New Zealand (NZ) with my Family, only a couple of months earlier for family reasons. My time at Barnet FC (for the second spell) did not last long, but did turn out to be a hugely massive learning area in man management. I was employed by the Owner to work with and assist the Youngest Football league manager in the UK at the time, with an agreement that I could still perform my duties as Assistant Head coach of NZF, which meant I would be traveling to international games every 2 months. I had met the manager during my interview, and it all got off to a great start. Our first day working together, with the new manager and the team, would be the start of a 6-week pre-season training.
At this stage of my career in professional football I had planned and run 22 pre-seasons (22 consecutive years) for professional football clubs, and I was probably seen by some as an expert in this field of Football Fitness Training. The 6 weeks of pre-season would soon pass and during this time I would have helped the manager to understand how to set up a football Culture (the most important part of any football club), a style of play that works well with the culture and the new training methodology that the first team had adopted.

The games come thick and fast in the football league (3 games a week) which means you must have a periodised training program, which would prevent injury and allow the players to be fresh for the start of each game. This concept would prove to be difficult to understand for the manager and the hierarchy of the club. As the first 9 games come very quickly (3 weeks,) the time to think, plan and organise for each game also comes quickly with time management becoming ultra-important. After 9 weeks it was time for me to leave and travel back to NZF for a World cup qualifier. After 10 days away I returned to Barnet FC with the club sitting nicely in the top six. Unfortunately, that’s were it all went wrong. When I returned Back from my international duty, the Young Head coach said he wanted to take over all the coaching duties from now on and would change the methodology. This was a shock to me as I thought we were doing well, as a club and the team were sat nicely at the top six of league
2. My relationship with him would over time be strained as he continued to coach the team in a different way to what our philosophy stated and in time we dropped further down the league. I continued to take an active role in the organization of the 1st team and reserves, as well as oversee the sports science and analyst department. After a run of 15 games without a win the Head coach was sacked and replaced with an older Head coach, which would mean eventually I would leave once he has used me in his transition into the club. As sure as eggs are eggs, 4 weeks later I was released (1 week before Xmas). After this episode of management, I decided that moving forward, I would not work with anyone who doesn’t have as much football knowledge and or experience as myself.






Assistant Manager New Zealand Men’s Football Team, New Zealand	
		
	Date: Sept 2015-July 2017
Key Responsibilities:
· To implement a new Football Culture, Style of play, Training Methodology across all NZF football age groups teams (U17/U20/U23/1st Team) Qualify for the World Cup 2018
· Coach educator and mentor to all Head Coaches/Assistant Head Coaches.
· Introduce a new Coaching Philosophy
· Advise and mentor the Head of Sports Science
· Advise and mentor the Head of Analyst Department
Key Achievements:
· World Cup Play offs
· U20 World Cup Qualification and competition
· U17 World Cup Qualification and competition
· Confederations Cup Qualification and competition
· Nations Cup Winners

Learning to create a Football Culture

I arrived at New Zealand Football Association (NZF) in Early September 2015. I met up with the First team in China for an international Friendly. I remember the occasion like it was yesterday, I arrived at the team hotel and was taken straight into the team meeting (10 mins before we leave to travel to game) having said hello, I listened to the team pre match meeting and then I was given my training kit for the game, I quickly got changed and joined the team on the bus for the game. When at the game, I took the pre match warm up and then relaxed to enjoy my first game (which we drew 1-1 with China). This whirlwind of a journey was the start of a 4-year contract. Two days later and a few thousand more miles later we arrived in New Zealand (NZ).
Now that I have taken over the role as NZF Assistant Head coach and this was by far the biggest job that I had undertaken in my career so far (at least on Paper). My first day in the offices of NZF was a nervous feeling, which was soon to subside as I gained confidence in the fact that NZF had never had a full time Head coach or an assistant head coach before.

Over the coming weeks and months, I established a fully functionable football office (which with some self-help, I prepared the office for the new staff that we would be employing) I was not only going to be the assistant to the Youngest international Head Coach (at the time in world football) but I would set up and run an office on a daily routine, we would initially have a full time Analyst a part time Sports scientist intern (who we sponsored for his masters). The office would also double as an office for all the international age group teams (U17/U20) Head Coaches and their assistants. Over the coming weeks we would employ all the personnel for these roles and then start the process of educating all our staff on The NZF NEW Coaching Philosophy, Style of play, methodology and more importantly the change program that we would implement for our football culture.


Assistant Manager Bahrain National Football Team, Bahrain Football Association, Bahrain	
Date: Sept 2014-July 2015
 Key Responsibilities:
· To implement a new Football Culture, Style of play, Training Methodology across all Bahrain football age groups teams (U20/U23/1st Team)
· Coach educator and mentor to all Head Coaches/assist Head Coaches.
Key Achievements:
· Qualification to the Asian Cup
· Bronze medal in the West Asian Cup

Working within a culture

My time in Bahrain turned out to be the most enjoyable of times, it was the first time I had worked in the Middle east and the first time I had experience the Culture. Our remit was to create a new style of play, not only for the first team, but also for the under 20 and under 23 squad. As well as creating a new style of play, we had to bring in a new training methodology, which the middle eastern region had no experience of. This would prove to be easier than expected, we used visual effects in the form of video meetings prior to training and during the sessions, topped off with a translator explaining our drills. The biggest challenge was to create new football culture, which again working in the Middle East was never going to be easy. As we moved forward with our Plans, it became apparent that the changing of the football culture was going to be even harder than we thought. The Arab culture and the Islamic faith are deeply intertwined and even in a football environment, religion takes priority. We would find that we had to train around the prayer times, which meant training late at night. Once we organised this and accepted this, the general acceptance of us as coaches became so much easier, which assisted in us gaining respect from the players and staff alike. We were able, in a short space of time, to mould the players into a successful winning team. We went on to qualify the first team for the Asian Cup, and also took the first team to the West Asian Cup Competition and finish third, this was the first bronze medal in the west Asian cup in Bahrain’s history.









Head of Sports Science and Assistant Coach, Cardiff City FC	
Date: Nov 2005-August 2011
Key Responsibilities
· To establishing Medical, Fitness and coaching protocols, at the same time assisting the manager establish a periodised football program (both technical and tactical) and create a club football philosophy.
· Assist in the Development and implementation of a new Elite Player performance Program (EPPP)
Key Achievements
· FA Cup Finalist
· Play off Semi Finalist & Finalist
· Algarve Cup Winner

Head of Sports Science and Assistant Coach, Wolverhampton Wanders FC	
Date: June 2001 – July 2004
Key Responsibilities:
· To implement a new Football Culture, Leadership Training (Military Camp – RAF Cosford)
· To Organise a football specific close season & Pre-season training program, to include a Football Tour abroad
· To Organise a 9-month (Season) Periodised football specific training program, to include Pre-Activation, Prevention of Injury, Olympic Weights program & football Specific Training Drills.
Key Achievements:
· Promotion to the Premier League via Play offs (first promotion for the wolves in 26 years)
· No muscular injuries in any of my Training Sessions, to include leadership training (i.e. Assault Course Training)
Fitness Coach (1st Team), Southampton FC	
Date: June 1997- Sept 2000
Key Responsibilities:
· To implement a new Football Culture, Leadership Training (Military Camp – Marchwood, Southampton)
· To Organise a football specific close season & Pre-season training program, to include a Football Tour abroad
· To Organise a 9-month (Season) Periodised football specific training program to include Pre-Activation, Prevention of Injury, Olympic Weights program & football Specific Training Drills.
Key Achievements:
· Managed to stay and finish mid table in the Premiere League with one of the lowest budgets
· No muscular injuries in any of my Training Sessions, to include leadership training (i.e., Assault Course Training.



Military Career – Sept 1983-Oct 2001

I Served in the British Army for 18 years and at my 6 years point I transferred to the Royal Army Physical Training Corps (RAPTC). I retired from the military as a Warrant Officer Class 2(QMSI). During my time in the RAPTC I was fortunate enough to be selected to serve as an Instructor at The Royal Military Academy, Sandhurst and Royal Army Physical Training School, Aldershot. I also held many prestige’s and varied posts to include serving with the Gibraltar Regiment, Gibraltar and as Chief Instructor of St Georges Key, Belize. I represented and Captained my Corps, The British Army/Combined Services Youth & Senior Football Teams, as well as being the Head Coach for the Army/Combined Services Youth Team for many years. I coached the Belize National Football Team (1995, 3 months), Second in command for the British Athletics Drug testing team 1996/97 (Joslyn Hoyte-Smith in charge), and assisted with coaching and training of the British Bobsleigh Team (1998-Olympic Bronze)
Charity/Volunteering Work Experience

1996-97 – British Athletics Drug testing team – Assistant Team Manager.
2013-Present. ASA Foundation & PFSA (Master Coaches working on ASA Foundation International Football for good Projects)
2000-Present. Active4Blood Charity. Trustee and Director of Operations (To include delivery of all Sporting Education Courses and Qualifications)

Professional Qualifications

	Teaching
	Coaching
	Officiating
	Other

	Level 4, Education
Teaching & QA Certificate
	UEFA A License
	Athletics
	Masters (Professional Workplace)
2020 – Present

	Preliminary
Swimming Teacher
	Boxing Assist Club Coach
	Basketball
	Sports Therapist (IIHT)Diploma

	
	British Athletic Federation-Assist Club
Coach
	Boxing
	Personal Fitness Trainer Diploma

	
	BCU Kayak Instructor
	Judo
	NLP-Practitioner

	
	Mountain Leader
	Squash
	Spectrum Emotional Training
Practitioner

	
	Judo Coach
	Tug of War
	Sports Massage Therapist

	
	Home Office-Close Combat/Police Riot
Control Trainer
	
	English FA Fitness Trainers Award

	
	English Basketball Association – Coach
2
	
	Practitioner of Timeline Therapy
& Hypnosis

	
	PFSA-Qualified Scout & Talent ID
	

	
	Volleyball Coach
	



     Pre-Military Qualifications


	Dates
	Qualifications
	Grade

	1981
	Painter and Decorator
	Pass

	1982
	Sand blaster and spray painter
	Pass







Career Chronologically


	Dates
	Employer
	Position

	2021-Present
	Active4Sport International
	CEO

	2020-Present
	Active4Blood Charity
	Trustee

	2020-2023
	Stars of Egypt
	Technical Director

	
2020-2021
	Bear Strength
	Equity Owner & General Managing
Director of Procurement Operations

	
	Wiltshire Regional Talent Centre
	Equity Owner &
Sr. Director of Football Operations

	2019-2020
	CF La Nucia
	Director of Football Operations

	2018-2019
	Inner Mongolia Education Board
	Technical Director

	2017-2018
	Barnet football Club
	Assistant Manager

	2015-2017
	NZFootball
	Assistant Manager

	2014-2015
	Bahrain Football Federation
	Assistant Manager

	2012-2014
	Sheffield Wednesday FC
	Director of Performance

	2011-2012
	Muang Thong Utd FC
	Assistant Manager

	2005-2011
	Cardiff City FC
	Head of Sports Science/Assistant Coach

	2005-2001
	Keystone School
	Director of Outdoor education

	2001-2004
	Wolverhampton Wanders FC
(Full-time & Part-Time)
	Head of Sports Science

	2000- 2001
	Barnet FC
	Football Development Officer

	1983-2001
	British Army (RAPTC)
	WO2 (QMSI)

	1997-2000
	Southampton FC (Part-Time)
	Fitness Coach

	1995-1997
	Barnet FC (Part Time)
	Fitness Coach/Assistant Coach

	1995- (3 months)
	Belize National Team (Part-Time)
	Assistant Coach

	1993-195
	Peterborough Utd FC (Part-Time)
	Fitness Coach

	1991-93
	Stockport County FC (Part-Time)
	Fitness Coach



References:

On request





Element 3 - Training Needs Analysis/Personal Development Plan


Outcome 1: Understand Own Role and Responsibilities in Relation to Coaching
Training Needs Analysis
	Task
	Current Skills/Knowledge
	Development Needs
	How Identified

	1. Analyse coaching role requirements
	Strong understanding of technical/soft skills
	Broaden tactical planning and varied methods
	Self-reflection, peer feedback

	2. Impact of values/behaviour
	Aware of importance of integrity and emotional awareness
	Improve emotional intelligence and conflict management
	Challenging coaching scenarios

	3. Ground rules and boundaries
	Understands importance of consistency and structure
	Needs real-world experience applying rules effectively
	Session observation

	4. Ethical/professional standards
	Understands safeguarding and equality
	Stay current with new regulations and best practice
	Review of policy and feedback

	5. Building relationships
	Uses communication and empathy effectively
	Improve feedback confidence and difficult conversations
	Feedback from mentor



	Objective
	Action
	Resources
	Timescale
	Success Criteria

	Improve tactical coaching
	Attend CPD, shadow coaches
	Courses, mentor
	3 months
	Confident session planning with tactics


	Build emotional intelligence
	Role-play, EQ course
	Online course
	1 month
	Handle pressure and conflict better


	Enforce ground rules
	Co-create code of conduct
	Templates, meetings
	Start of season
	Players follow and respect expectations


	Update ethics knowledge
	Safeguarding/FA courses
	Online modules
	Ongoing
	Up-to-date compliance



	Give better feedback
	Record sessions, mentor review
	Feedback forms
	2 months
	Confident in giving honest, constructive feedback



Personal Development Plan

Outcome 2: Understand the Use of Coaching in a Specific Context
Training Needs Analysis
	Task
	Current Skills/Knowledge
	Development Needs
	How Identified

	6. Benefits of coaching
	Knows developmental benefits in football
	Explore impact in wider contexts (e.g. youth, elite)
	Observing different environments


	7. Coaching’s impact on development
	Aware of structured sessions and feedback
	Improve personalisation of coaching
	Player feedback



	8. Legal/organisational duties
	Aware of safeguarding and data protection
	Update GDPR/safeguarding knowledge and apply
	Review of policies



	9. Sources of support
	Knows who to approach for different issues
	Build network and referral confidence
	Peer discussions



	10. Safe environments
	Understands physical and emotional safety
	Apply knowledge in mixed groups/settings
	Session review logs





Personal Development Plan
	Objective
	Action
	Resources
	Timescale
	Success Criteria

	Explore coaching across contexts
	Coach different groups, CPD
	Club access, courses
	6 months
	Confident in adapting to varied needs



	Personalise development plans
	Use player profiles, adjust sessions
	Templates, feedback time
	2 months
	Sessions tailored to individual goals




	Stay compliant legally
	Update safeguarding and GDPR
	Online CPD
	1 month
	Confident and compliant practice




	Build support network
	Attend networking events
	Contacts list, mentor time
	Ongoing
	Confidently refer cases beyond expertise



	Apply safe practice inclusively
	Observe experienced coaches
	Club access, inclusion CPD
	Term time
	Players feel safe, supported and included





Outcome 3: Understand How to Identify Client Goals and Outcomes
Training Needs Analysis
	Task
	Current Skills/Knowledge
	Development Needs
	How Identified

	11. Identifying goals
	Uses SMART, assessments and collaboration
	Learn digital goal-tracking methods
	Reflection, tech gaps



	12. Coaching agreement
	Understands structure and purpose
	Improve consistency and documentation
	Admin process review



	13. Records of progress
	Understands purpose of tracking
	Create regular system for updates
	Practice audit



	14. Client autonomy
	Encourages player responsibility
	Develop strategies for self-reflection and ownership
	Feedback from players







Personal Development Plan
	Objective
	Action
	Resources
	Timescale
	Success Criteria

	Use technology in goal setting
	Learn tracking tools, apply in sessions
	Apps, spreadsheets
	3 months
	SMART goals tracked and updated regularly


	Formalise coaching agreements
	Use templates in     1 to 1s
	Admin time, player buy-in
	1 term
	All players working with a signed agreement


	Track session progress
	Use logs for reviews
	Printed forms
	2 months
	Logs maintained, feedback provided


	Boost player autonomy
	Add self-reflection to plans
	Templates, time allowance
	Season-long
	Players take initiative in progress and lifestyle













Component 2

Critical Evaluation of Impact on Practice and Performance: A Research-Informed Perspective on Outdoor Learning and Curriculum Integration
Introduction
The contemporary educational landscape has been shaped by a convergence of pedagogical innovation, curriculum reform, and a renewed emphasis on practitioner reflection. This confluence has fundamentally transformed the design and implementation of youth development programmes, particularly those delivered by third sector organisations. This paper critically evaluates the impact of engaging with research on both professional practice and programme performance, using the STAR (Sustainability, Team, Aim, Respect) outdoor education initiative, developed by Active4Blood charity, as part of the Education4blood project. By exploring the integration of Kolb’s (1984) Experiential Learning Theory and the Curriculum for Wales (Donaldson, 2015), the evaluation offers a research informed perspective on curriculum alignment, inclusive pedagogy, leadership development and community engagement.
This evaluation focuses on multiple levels of impact: individual practitioner development, strategic organisational reform, curriculum coherence and the socio-educational outcomes for disadvantaged youth. In doing so, it engages with relevant academic theory, policy analysis and reflective practitioner models to construct a holistic and critical narrative. The paper argues that meaningful engagement with research not only enhances the quality of pedagogical delivery but also supports systemic transformation in third sector education.
Foundations and Reflective Practice
At the heart of the STAR outdoor education pedagogical model lies Kolb’s (1984) Experiential Learning Theory (ELT), which conceptualises learning as a continuous, cyclical process involving four distinct yet interconnected stages: concrete experience, reflective observation, abstract conceptualisation and active experimentation. These stages allow learners to engage with experiences holistically, moving from action to reflection, then to theorisation and application. Within the context of STAR, this model is not simply a theoretical reference but an operational framework that actively shapes how learning is designed, facilitated and evaluated in outdoor and informal environments. Concrete experiences within the STAR initiative often take the form of immersive, physically and emotionally engaging activities such as team building challenges, nature-based problem-solving tasks and community led environmental projects. These experiences are designed not only to build skills such as cooperation and communication but also to disrupt learners’ habitual modes of thinking, encouraging curiosity and emotional engagement, key catalysts for meaningful learning (Beard & Wilson, 2018). Following these experiences, learners are supported in engaging in reflective observation, both individually and collectively. Reflection is structured through guided discussions, peer-to-peer dialogue and written tasks such as learning journals or essays. For example, after participating in a group-based navigation challenge, students might write about the interpersonal dynamics of their team, the decisions made under pressure and their emotional responses. These reflections are supported by trained facilitators who use questioning techniques rooted in reflective pedagogy (Moon, 2004) to help participants uncover deeper meanings. The next stage, abstract conceptualisation, allows learners to begin forming generalisations or theoretical understandings based on their experiences. In STAR, this stage is supported through structured workshops or tutorials in which learners are introduced to relevant psychological, sociological or environmental theories. They are encouraged to make connections between what they experienced outdoors and broader concepts such as leadership styles, group dynamics or sustainability ethics. This theoretical framing deepens learning and enhances its transferability to other settings, including formal education and employment. Finally, active experimentation involves the practical application of new knowledge and strategies. Learners are encouraged to apply their insights in subsequent activities or within their everyday environments, whether in school, at home or in their community engagements. This cyclical return to action reflects the constructivist belief that learners create knowledge through doing and redoing, refining their understanding with each iteration (Vygotsky, 1978). The incorporation of Kolb’s theory into STAR’s structure has contributed to a significant pedagogical shift away from didactic, instructor-led models towards more democratic, learner-driven approaches. Participants are no longer passive recipients of content but active co-constructors of their learning journeys. This emphasis on autonomy and self-regulation closely aligns with the notion of metacognition, as introduced by Flavell (1979), which refers to learners’ awareness and control over their cognitive processes. Through reflective writing, goal-setting and self-assessment, STAR learners build metacognitive awareness that improves their ability to plan, monitor and evaluate their learning. Moreover, STAR’s emphasis on reflection echoes Schön’s (1983) concept of the reflective practitioner, which holds that effective professionals continuously engage in cycles of reflection-in-action and reflection-on-action. Facilitators within the STAR programme model this behaviour by evaluating their own practice, soliciting feedback from learners and adapting delivery in real-time based on group dynamics and environmental conditions. This process ensures that outdoor education is not static but evolves in response to the needs and contexts of its participants. An often overlooked but crucial component of this reflective practice is its contribution to emotional resilience. Outdoor learning can be physically and emotionally demanding, particularly for participants who face socio-economic barriers, mental health challenges or low academic confidence. By providing structured opportunities to process emotions, reinterpret setbacks and celebrate personal growth, STAR helps learners build emotional literacy and resilience, key competencies in the Curriculum for Wales' (2020) Health and Wellbeing Area of Learning and Experience. Additionally, the outdoor context itself enhances reflective practice. Natural settings often create a sense of psychological safety and reduce the hierarchical structures present in traditional classrooms (Louv, 2005). This allows for more open dialogue, authentic expression and peer-led learning. Learners are encouraged to notice the interconnectedness of ecological systems and human communities, prompting broader reflection on their role in the world, a core objective of education for sustainable development (UNESCO, 2017). STAR’s embedding of Kolb’s Experiential Learning Theory provides a robust, research-informed structure for curriculum design and delivery. It nurtures reflective, autonomous and resilient learners while supporting practitioners in developing adaptive, evidence-based pedagogical strategies. This foundation situates STAR not merely as an enrichment activity but as a rigorous educational model capable of contributing meaningfully to both personal transformation and broader curriculum reform.
Curriculum Integration: The Curriculum for Wales
A pivotal aspect the STAR outdoor education development has been its alignment with the Curriculum for Wales (Donaldson, 2015), a progressive national framework that seeks to prepare learners for life in a fast-changing world. The curriculum is built around four core purposes: to develop learners who are ambitious and capable, enterprising and creative, ethical and informed, and healthy and confident. This vision has resonated strongly with the STAR initiative, whose values and delivery methods were subsequently restructured to reflect these aims. Environmental stewardship projects, community outreach and peer-led initiatives now explicitly address cross curricular learning objectives. For example, conservation-based activities contribute to science and geography learning outcomes, while team-building challenges integrate personal and social education and health and wellbeing competencies. This level of curricular integration not only strengthens the educational coherence of STAR but also increases its acceptability and legitimacy within formal educational institutions. Importantly, the STAR programme now contributes meaningfully to the Health and Wellbeing Area of Learning and Experience, a key focus of the Curriculum for Wales (Welsh Government, 2020). Schools partnering with Active4blood charity and ultimately, implementing the STAR programme, are able to demonstrate engagement with emotional resilience, physical activity and citizenship through outdoor experiential methods. Estyn’s (2022) increasing scrutiny of schools’ wellbeing provision further incentivises these partnerships, enabling third sector programmes to complement statutory education in meaningful ways. By mapping STAR’s outcomes directly onto curriculum indicators, Active4Blood has also been able to standardise its impact reporting and strengthen relationships with local authorities and educational consortia. This alignment illustrates the value of research-informed curriculum design in achieving strategic coherence and educational relevance.
Identity and Leadership Transformation
Engagement with educational theory, critical pedagogy and contemporary policy frameworks has brought about a marked transformation in the professional identity of STAR facilitators. Traditionally viewed as front line service providers within the third sector, these youth workers are now increasingly recognised as reflective practitioners, strategic leaders, and influential voices in the policy landscape. This shift aligns with broader efforts to elevate the status of community-based educators and embed their roles within systems of social change and educational reform. Leithwood and Jantzi’s (2005) model of transformational leadership offers a compelling framework for analysing this evolution. Their emphasis on the importance of fostering innovation, cultivating a shared vision and enacting a strong moral purpose mirrors the ethos that has emerged within STAR’s organisational culture. STAR facilitators are not only implementing programmes but are also critically shaping the direction and scope of their work, often co-creating curricula with communities and actively engaging with issues of equity, inclusion and youth voice. The development of leadership capacity has been facilitated through sustained and intentional continuing professional development (CPD). These programmes integrate theory with practice and encourage deep reflection, enabling staff to acquire and refine competencies that reach well beyond the operational aspects of facilitation. Leadership capabilities now include strategic planning and delivery, stakeholder engagement, governance participation, data-driven impact evaluation, curriculum design and advocacy. This progression is congruent with Banks’ (2004) assertion that effective community practitioners must grapple with the ethical, political and organisational complexities inherent in their roles. Just to add to this, research literacy and engagement have emerged as pivotal elements in this transformation. Facilitators involved in action research and collaborative inquiry report increased levels of professional confidence, deeper self-awareness and an enhanced sense of purpose. Being equipped to interpret and produce evidence has strengthened their credibility not only with funders and partners but also within their own teams, contributing to a more empowered and cohesive workforce. These developments have tangible outcomes for both practice and sectoral advancement. As practitioners adopt more strategic and policy-literate identities, they are better positioned to influence systemic change and advocate for the needs of marginalised youth. Their evolving professional identities contribute to the broader project of professionalising youth and community work, shifting the narrative from delivery to leadership. This transformation underscores the potential of CPD, research engagement and reflective leadership to reposition practitioners as agents of change in a complex and dynamic social landscape.
Alignment with Policy and Funding Landscapes
From an organisational standpoint, STAR’s research-informed redesign has significantly strengthened its strategic alignment with contemporary policy frameworks and funding priorities. In particular, STAR’s evolving programme structure and pedagogical focus closely mirror the principles and objectives outlined in the Curriculum for Wales (2020) and the Wellbeing of Future Generations (Wales) Act 2015. Both of these policy drivers place a premium on inclusivity, sustainability, digital competence, employability skills, emotional and mental well-being, core pillars that are now explicitly embedded within the STAR outdoor educational offer. This alignment is more than a compliance measure; it represents a deliberate and values-driven repositioning of the STAR programme within the broader Welsh educational and social policy landscape. By foregrounding holistic development and learner agency, STAR not only reflects the goals of national policy but also contributes meaningfully to their realisation. Programmes are co-constructed with young people and communities, integrating social justice themes and intergenerational learning - approaches that echo policy emphasis on equity, voice and long-term wellbeing. From a funding perspective, this strategic orientation has enhanced STAR’s visibility and appeal across both public and third-sector funding ecosystems. The adoption of shared policy language, outcomes-based planning and rigorous evaluation frameworks has improved the quality and relevance of STAR’s funding bids. This has translated into increased success in securing multi-year grants, service-level agreements and private sector sponsorships. In line with Harris (2010), this coherence between organisational practice and the strategic policy environment provides a sustainable platform for third sector initiatives navigating increasingly competitive funding contexts. The STAR’s commitment to alignment is operational as well as ideological. Programme design now integrates measurable outcomes that reflect national indicators. For example, improvements in learner wellbeing, progression into employment or education and engagement in civic life. These are not only policy-aligned metrics but also provide robust data for demonstrating impact to funders and stakeholders. Internal monitoring systems have been updated to capture both qualitative and quantitative evidence, supporting continuous improvement and accountability. STAR’s positioning has also enabled greater involvement in policy dialogue and educational networks. By demonstrating a nuanced understanding of national priorities and embedding them authentically into practice, STAR has been invited to contribute to local authority consultations, regional educational consortia and cross-sector working groups. This influence allows STAR to act not just as a service provider but as a thought leader and innovation partner in the ongoing reform of Welsh education. This also means, the alignment with key policy and funding landscapes has catalysed a deeper organisational transformation within STAR. It has elevated the organisation from a reactive programme deliverer to a proactive system partner, an actor that is responsive to evolving policy contexts while simultaneously shaping them through innovative, community-rooted practice.
Innovations in Programme Design and Delivery
Research-informed practice has driven significant innovations in the STAR outdoor education programme design. Among the most impactful changes has been the development of teacher training modules on outdoor facilitation, reflective pedagogy and inclusive education. These modules have addressed inconsistencies in delivery across partner schools and built capacity for experiential learning within formal settings. Spatial limitations, often a barrier to outdoor learning, have been tackled through partnerships with local parks, conservation charities and community centres. These collaborations ensure that learners can access high quality outdoor environments regardless of their school’s location or resources. This adaptive approach is supported by Ecclestone and Hayes (2009), who argue for educational practices that accommodate contextual diversity and learner individuality. Assessment practices have also evolved. Traditional performance metrics have been replaced by formative assessments such as reflective journals, project portfolios and peer feedback. These tools support a broader definition of success that includes emotional resilience, leadership and civic responsibility. These core competencies are often overlooked in mainstream education.
Evidence Based Evaluation and Continuous Improvement
Integral to the STAR outdoor education development has been the establishment of robust evaluation mechanisms. Longitudinal surveys, case studies and participant interviews provide rich data on outcomes such as confidence, engagement, problem-solving and employability. This evidence informs ongoing programme refinement and strengthens accountability to funders and stakeholders. For instance, feedback from alumni revealed a demand for progression pathways beyond the programme. In response, STAR developed volunteering opportunities, internship placements and links to vocational training. These pathways enhance the long-term impact of the programme and contribute to broader economic and social objectives. Cottrell (2018) emphasises the importance of reflection and evidence in effective learning design. STAR’s commitment to data driven development exemplifies this ethos, positioning it as a learning organisation that evolves in response to research, feedback and environmental change.
Community Engagement and Place-Based Learning
A final area of critical impact is the STAR outdoor education strategic approach to community engagement. Recognising that education is not confined to the classroom, the programme actively collaborates with local businesses, health providers and environmental groups to situate learning within real-world contexts. This approach aligns with Gruenewald’s (2003) theory of place-based education, which advocates for learning that is rooted in local culture, ecology and community. Students engage in projects that address local needs, such as sustainability drives, public health campaigns and community gardens, while simultaneously developing academic and personal competencies. These initiatives foster civic responsibility, deepen learners’ sense of belonging and create tangible pathways to further education or employment. Wenger’s (1998) concept of communities of practice is evident in this approach. STAR builds networks of learners, educators and community members who share knowledge, co-create solutions and support each other’s growth. This model not only enhances educational outcomes but also contributes to social cohesion and civic regeneration.
Conclusion
This critical evaluation has demonstrated that sustained engagement with educational research can transform both the practice and performance of youth development programmes. Through the STAR initiative, Active4Blood has exemplified how third sector organisations can integrate experiential learning theory, national curriculum reform and reflective practice to deliver inclusive, impactful and sustainable education. At the practitioner level, research has enhanced professional identity, reflective capacity and leadership. Organisationally, STAR has achieved strategic coherence, policy alignment and curricular relevance. Its robust evaluation framework and community partnerships ensure continuous improvement and long-term civic impact. However, challenges remain. These include maintaining funding, expanding access and further developing assessment tools that capture non-academic outcomes. Addressing these issues will require continued innovation, policy engagement and collaboration across sectors. Nonetheless, the STAR programme stands as a compelling model for how third sector initiatives can complement formal education, particularly in reaching and empowering young people who are most at risk of exclusion. In the evolving context of Welsh education, it demonstrates that research-informed outdoor learning is not a peripheral luxury, but a central pillar of holistic, future-ready pedagogy.
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