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	The target:
	How did I complete the target?

	Target 1
	Occasional referencing errors and missing or incomplete references within the Reference List can be easily improved by systematically following the Harvard Referencing Guide.
	The Harvard Referencing Guide was used to reference correctly. 

	Target 2
	Aim to consistently support personal standpoints through reference to your reading.
	A wide range of literature has been used within this assignment. The literature has been compared and contrasted against my findings.




Introduction
This research project aims to examine the effectiveness of using Mini Plenaries to increase the involvement and engagement of pupils in a year 5 and 6 classroom. The research will take place in two different primary schools and will include children aged between 9 and 11 years old. My initial interest and idea for this study derived from my own personal experience whilst teaching a year 2 classroom. At the start of my teaching experience, it was difficult to gain complete concentration from the children whilst teaching. Through research, I found the strategy of ‘Mini Plenaries’ and wished to further my understanding and knowledge by using this in my research project. The whole class participated in the research and a small sample were selected to partake in a semi-structure interview, this remained the same in both schools. These participants were questioned and asked to provide their opinions on the effectiveness of mini plenaries after the lesson. The participants responses, alongside my findings, were used to critique and carefully consider the effectiveness of mini plenaries in order to reach a conclusion. 

Research Context
As stated previously, my teaching and research took place in a year 6 classroom with children ages 10-11. My research partner and I arranged many meetings to discuss our research question prior to any research being carried out. We discussed the lessons in which we would teach and spent time carefully selecting the appropriate mini plenary activities to suit the children’s individual needs and learning styles, considering the children in our class. I believed that completing this research with my year 6 classroom would be useful and necessary, in hope that it would provide an opportunity to increase the engagement of children and to continue to use this strategy in the future. The pupils’ engagement was carefully marked against the Leuven Scale of Involvement, this took place before, during and after the mini plenaries. 

Literature Review 

In order to gain a deeper understanding of mini plenaries in practice it was important to explore and critique the relevant literature. A wide range of literature will be used which will allow the researchers to compare the findings and results from this project with literature. By thoroughly researching, it was found that there is limited literature in relation to Mini-Plenaries, therefore, this literature review involves literature on mini-plenaries, assessment for learning and pupils’ involvement and engagement in learning.

As previously stated, my initial interest in the use of mini plenaries began through researching strategies that would support and increase children’s involvement in learning. This then led to our research questions ‘How effective are mini plenaries in retaining the engagement of year 5 and 6 pupils’. I have gained a deeper and insight to mini plenaries by reading books, journal articles and many government documents. Mini plenaries are recognised as an effective pedagogical strategy in which supports and reminds children of their learning which normally takes place during the lesson (Joyce-Gibbson, 2016). Mini plenaries have been described as an ‘improvised form of scaffolding’ which is delivered to the whole class (Joyce-Gibbons, 2017, p.55). This strategy allows the teacher to scaffold the learning by modelling the articulation and reflection which is needed to progress towards the solution of the problem (Quintana et al, 2004). Joyce-Gibbson (2016) state that mini plenaries contribute to the pupils’ learning as a form of scaffolding. During the process the teacher focuses on the pupils’ responses in order to assess their knowledge and understanding, but also to plan for their future learning (O’Connor & Michaels, 1993). Similarly, Beadle (2013) states that mini plenaries can be used to clarify key points from the lesson and act as a form of assessment for learning which provides feedback on learning, however, Beadle (2013) states that mini plenaries should be used effectively and not as a tick in the box exercise. Webb (2013) states that involving pupils to reflect on their own practice and to engage in whole-class discussions can increase their overall academic performance. 

Mini plenaries can be used as a strategy of formative assessment (AFL) which are effectively used to assess and review the pupils learning during a lesson and provides an opportunity for self-reflection (REFERENCE). Harlen & James (1997) defines Formative Assessment as the process of provided feedback about the pupils’ understanding in order to determine the way forward for learning. The information learnt from the lesson is fed back to the class during the mini plenary sessions, pupils use this to improve their performance of the system in some way (Wiliam & Leahy, 2007, p. 31).

Research about engagement in the classroom describes both psychological and behavioural characteristics (Finn & Rock 1997; Brewster & Fager 2000; Marks 2000). A pupil may show characteristics of being engaged by showing curiosity, motivation, interest and enjoyment which leads to wanting to thrive in their learning (Jablon and Wilkinson, 2006). Children’s engagement and involvement plays a crucial part to their success as learners, however, according to research strategies for promoting pupil engagement are not emphasized enough, or even present in the majority of schools (Marks 2000; McDermott, Mordell, & Stolzfus, 2001). Although, this point is contradicted by OFSTED (2003), which states that teachers are becoming more flexible and creative by using effective engagement strategies such as mini plenaries in their lessons, to review progress, clarify misunderstandings and increase pupils’ confidence. Jablon (2000), recognises the need to use engagement strategies in practice as these strategies could increase pupil achievement massively. Research suggests that children with a low level of engagement and involvement are actually at risk of using disruptive behaviour, absenteeism and eventually dropping out of school, therefor, there is an increasing need to use engagement strategies within practice to prevent this (Roderick & Engle, 2001). It has been said by educationists that engaging disengaged pupils can be one of the biggest challenges that face teachers as statistics shows that between 25% and 66% of pupils are considered to be disengaged (Cothran & Ennis, 2000; Willms, 2003). It has been argued by many researchers that if we do not change our pedagogy, curriculum and strategies, we will fail our pupils and risk jeopardize our future (Willms, 2003; Robinson, 2009; Tapscott, 1998; Prensky, 2005; Gilbert, 2007). Mayer and Wittrock (1996) found the process of mini plenaries to be effective as pupils are able to apply what has been learnt and how they are able to use this learning to move forward. Moreover, the student performs the task because he or she perceives the task to be associated with a near-term end that he or she values. (2001, 64). 


Methodology
The methodology used in this research project is a lesson study research, which is a form of action research (Austin, 2017). A lesson study involves a group of teachers that meet regularly to implement and test a research lesson (Stingler and Hiebert, 1999). Research lessons are real life classroom lessons that are taught to the students but focus on a specific area of research, these lessons are carefully planned by teachers, observed by others and recorded for analysis and reflection (Lewis & Tsuchida, 1998). Dudley (2016) defines a Lesson Study as a form of classroom action research which mainly relies on the development of the teachers’ pedagogy. This is also supported by Cerbin and Kopp (2006), which state that this model is a professional development model, the aim of which is to improve teaching practice’. Careful planning must be completed prior to the lesson and opportunities to build on strategies to improve the pupils learning and teachers’ pedagogy (Lewis et al., 2004). The lesson study approach originated in Japan as Japanese teachers strongly believe ‘that the most effective place to improve their teaching is in the context of a classroom lesson’ (Stigler & Hiebert, 1999). Japanese teachers highly credit the use of lesson studies as it provides an improvement for teaching practice (Lewis, 2000).  

The researcher took the role of an observer whilst the other researcher taught the lesson. As the observer, it was important for the researcher to focus mainly on the three selected children by watching, listening and recording their attitudes towards learning (Jablon, 2010). The observation method allows the observer to observe children whilst they are learning and to understand their strengths, how the pupils are developing and what support is needed in order to take the learning forward (Welsh Government, 2011). However, it is important for the observer to remain aware of the affect that the observer may have on the pupils as they are likely to behave differently when knowing that they are being observed (Denscombe, 2007). This point is also argued by Bruce and Meggit (2006) stating that observation give a vague representation of children’s behaviours. However, Flick (2007) argues that the classroom is a natural environment where children feel safe and comfortable, which should provide honest and reliable results as the observer is not demanding the participants to do anything out of the ordinary.   

According to Tassoni et al.,(2007), in order to effectively observe, the observation should be linked to theoretical findings. In order to assess the children’s involvement, we decided to use ‘The Leuven Scale of Involvement’ (Appendix 3) to assess the children before, during and after the mini plenaries. According to the Pioneer Ferre Laevers, ‘Involvement is about concentration. Being totally focused on something, wanting to get that contact with the reality around you. And from within there is a motivation to do that, a fascination – you want to continue to have that sense of contact with reality and in your actions to take it in’ (Cited Arnerich, 2018, p.112). We must better understand individual needs and the best way to engage pupils in their learning (Taylor & Parsons, 2011). In order to support this statement, the observer made notes on the participant before, during and after in order to understand how to engage these children within the lesson. 

Participants partook in a semi-structured interviewed after engaging in the lesson study process. The classroom teacher selected three children to partake in the semi structured interviews at random. All participants completed a consent form prior to participating (Appendix 5A.2). It was decided that Convenience sampling would be used for this research. Convenience sampling is a type of non-probability sampling, a method that requires a group of people that are available and willing to participate in the research (Martella et al., 2013). It was decided that the use of Semi Structured Interviews would be appropriate for interviewing children as this method involves predetermined questions and allows the interviewer to be flexible and address new ideas and issues that emerge during the interview (Wilson, 2009). This method also allows a face-to-face discussion where the interviewer can whiteness the participants tone of voice and body language which would not have been possible with questionnaires (Bell, 2008). However, due to the interviews being semi-structured there is possibility of interviewer bias (Mitchell and Jolley, 2010), in order to prevent this, all interviews were recorded and listened to with an objective perspective.

A qualitative approach was chosen to gain an in-depth understanding of how the children’s involvement levels may differ before and after the mini plenary. It was believed that a qualitative method would be appropriate during this lesson study as it allows the researcher to use descriptive language and answer complex questions in this area of research (Cottrel and Mckenzie, 2011). If the researcher had taken a quantitative approach, the data collected would be in a numerical form (Aliaga & Gunderson, 2002), which would not have provided the researcher with a clear rationale behind the responses of the participants. 

Ethical Considerations 
Prior to completing any research, an Ethics Approval Form was completed and approved by University of Wales Trinity Saint David (UWTSD), Swansea. This completed form, fully informed the University of the research in which I intend to carry out with my research partner. One of the most important ethical rules governing research is that consent from the participants must be received by the researcher, before the participants can partake in the study (Appendix 5). The consent forms provide the participants with details about what is expected from the study and how this information will be used (Anderson and Arsenault, 1998). In order to gain consent from the participants, information and consent letters were sent to the parents of the participants, followed by a child friendly consent form in which the participants were asked to complete. The participants were fully aware that they had the right to withdraw from the study at any time. It was also explained that if they did wish to withdraw from the study, all data collected from the participant would not be considered within the research project and the findings would be destroyed (Cohen, Manion and Morison, 2011). 

Lesson Studies 
Lesson Study One 
My lesson was taught within a year 6 classroom with children aged between 10 and 11 years old. The lesson focused on grammar skills which was a language-based welsh lesson, the lesson was taught through the medium of Welsh. However, my research partner taught through the medium of English as English is the language of School B. It was decided that a similar lesson would be taught in both schools (language lesson), but the mini plenaries would remain the same in both lessons. Although, the lessons were taught through different languages, we were able to plan and structure our lessons in the same way and used the same mini plenary activities within the lesson. My research partner played the role of an observer as I taught this lesson. 

The lesson began by clearly stating the Lesson Objective and Success Criteria. The first activity required the pupils to engage and interact with each other in order to complete the task. A questioning activity; ‘Think, Pair, Share’ was used to question and assess the pupils on their currently knowledge and understanding around the topic. Firstly, the pupils were given time to think about what they already know, then the pupils were asked to discuss what they know with a partner making note on a piece of A4 paper (Appendix 6). After receiving time to discuss and make not as pairs, the pupils were asked to share their understanding of the topic with the class. The pupils’ engagement levels were assessed by my research partner at the beginning of the lesson. All pupils appeared to be listening through the lesson introduction although the researcher further assessed and analysed learning behaviours through the lesson by using the Leuven Scale of Involvement (Appendix 5). All children were encouraged to stay on-task, but the researcher mainly focused on the engagement of the selected three participants. After giving clear instructions the children went ahead to complete their written task. The researcher and I realised that some children were discussing the task with a partner or small group and some raised their hand to ask the teacher (myself) some questions regarding the task. Half-way through the lesson, I asked for the children’s attention in order to begin the mini plenary. During the mini plenary, many questioning techniques were used to assess the children’s understanding. This was an opportunity for the children to ask questions and for other to answer and share their understanding with the peers, this was an effective way for the children to take lead in their learning and to learn from their peers instead of the questions being answered by the teacher. The children also partook is a short activity which involved re visiting the ‘Think, Pair, Share’ task which started the lesson. The pupils were asked to work in their pairs, read over the notes made on the A4 paper and add to this using what they now know about the topic. They were also asked to use a different colour pen whilst adding their new notes in order to differentiate between what they knew before and what they now know. It was clear that all pupils were fully aware of the expectations of the lesson before starting the task, this was assessed by asking the children to show their understanding by showing ‘thumbs up or thumbs down’ which is an assessment for learning strategy. 

After the lesson and semi-structured interviews were complete, the observer (research partner) and I discussed and analysed the lesson. It was found that the children were involved and engaged in their lesson before the mini plenaries, all three children scored highly against the Leuven Scale of Involvement before the lesson but demonstrated very high scores after the mini plenary. The researcher found an increase in all children’s involvement levels after the use of mini plenaries. The children appeared to be on-task, involved and confident within their learning after the mini plenary was used. The researcher said that there was a considerable increase shown in the children’s attitude towards learning after partaking in the mini plenary. This also made a difference to the amount of work that had been completed during the lesson in comparison to other lessons.

After thoroughly reflecting on this lesson, we discussed and addressed the key parts of the lesson where there were room for improvement. We decided that the main way of improving the lesson would be by taking more time to carefully plan the lessons. It would also have been beneficial to use a pilot study for this lesson in order to address the main issues within the lesson prior to the study taking place. We also discussed the difficulty of assessing the three selected participants at the same time. We believed that the method of a lesson study worked very well and provided us with sufficient findings. The Leuven Scale of Involvement allowed the researcher to assess the pupils before, during and after the mini plenaries in a quick, clear and easy format. 

Lesson Study Two 
This lesson was taught by my research partner and observed by myself. This lesson took place in a year 6 classroom with children ages between 9 and 10 years old. As mentioned above, although this lesson was taught through the medium of English, the focus of the lesson remained the same and the same teaching techniques and strategies were used. I met with my research partner half an hour before the lesson began to briefly discuss the routine and information about the selected participants. These three participants were selected by the classroom teacher and consent was granted from the pupils and their parents before prior to the lesson. 

As previously stated, this lesson focused on English language, literacy and communication. The teacher began the lesson by clearly stating the lesson objectives and success criteria for the lesson. The teacher used many questioning techniques at the start of the lesson to assess what the pupils already knew in relation to the topic. The teacher asked the pupils to work as a pair, to think and write about what they knew in relation to the topic. This was an effective questioning technique as it provided an opportunity for pupils to learn from each other by sharing their knowledge. The pupils’ understanding of the topic were noted on a piece of A4 paper which were then fed back during a class discussion. 

From the Lesson plan it was clear that there were three parts to the lesson. The teacher took time to introduce each task and provided an opportunity for a mini-plenary half-way through tasks. This was effective as the children had the chance to begin their task, discuss and ask questions half-way through the task and then continue the task after gaining clarity from the mini plenary. The Leuven Scale of Involvement provided opportunities to assess the pupils before and after the mini plenary. It became apparent that some pupils showed a lack of concentration whilst completing the first task, therefor the teacher used the mini plenary to ensure that the pupils were on task. During the mini plenary the teacher questioned the children about what they knew and asked them to add these points to their A4 paper. The teacher also wrote examples on the whiteboard in which the pupils completed as a class. This was an effective way of learning as the pupils worked together and learnt from their peers. Research states that 95% of learning comes from what has been learnt by listening to other peers (Watson, 2015). The mini plenary allowed the pupils to ask specific questions related to the task and to gain clarity and confidence in their understanding of the lesson. It was found that the pupils’ level of involvement, as a class hugely increased after the class discussion from the mini plenary. 

The lesson could have been improved if the teacher and I piloted the lesson before the official lesson took place. As with all study, minor errors occurred which could have been detected by completing a pilot study lesson. 

Discussions and Findings 
This section of Discussion and Findings focuses on the reflection from the lessons taught by myself and my research partner. As previously stated, the observer marked the three selected children’s progress of involvement against the Leuven Scale of Involvement. The participants will be referred to as Pupil A, Pupil B and Pupil C. 

School A
At the beginning of the lesson it was found that Pupil A was concentrating and involved in their learning. The child’s involvement level was marked as high prior to the mini plenary (Appendix 3B.1). It was noted by the observer that this pupil appeared eager to learn from the very beginning of the lesson. During the semi-structured interviews, Pupil A spoke open and honest about their opinion on mini plenaries. Pupil A stated that they would prefer the lesson without the mini plenary as they feel that they would complete more work within the time frame if the lesson was not disrupted by the mini plenary. The pupil stated that sometimes there is a need to ask questions, but this could be done by simply asking during the lesson without the use of mini plenaries. However, this pupil is in a top ability group and always appears confident and eager to complete their work. Although this pupil felt confident with their work, the literature suggests that it is effective to use the mini plenary to clarify misunderstandings, check that the pupil is on-track and to praise the child for their completed work (OFSTED, 2003). After the mini plenary the pupil scored Extremely High against the Leuven Scale.

Differently, it was found that Pupil B showed a Moderate level of involvement before the mini plenaries, but this level of involvement increased to ‘High’ after the mini plenary had been introduced (Appendix 3B.1). Pupil B was in the middle ability group and sometimes experiences’ difficulty with concentration. Pupil B showed positive feedback on the use of mini plenaries during the semi-structured interviews. It was explained by Pupil B that stopping during the lesson provided an opportunity to ask questions, discuss as a class and to clarify that they were ‘on track’ whilst completing their work. The response by Pupil B supports the literature which states that mini plenaries supports and reminds children of their learning (Joyce-Gibbson,2016). Pupil B also mentioned that they felt much more confident after the mini plenary as they were able to share their questions with the class and relate to others. This response is very different to the response of Pupil B. 

Pupil C also showed a low/ moderate level of involvement before the mini plenary which then changed to high after the mini plenary. Roderick and Engle (2001), emphasises that there is an increased need to engage children that show a low level of engagement as these children are at risk. This pupil was looking at the front during the presentation but according to the observer this pupil sometimes appeared to be staring into space and looking at others. During the semi-structured interviews, Pupil C stated, ‘I like it when the teacher uses mini-plenaries because it helps me with my work'. Pupil C went on to discuss they think that this approach should be used in every lesson in order to keep children on track and focused on their learning. This point supports the literature as Joyce-Gibbson (2016) states that mini plenaries contribute to the pupils’ learning as a form of scaffolding. This pupil also stated that they felt that their level of confidence increased after the mini plenary as they felt supported and reassured whilst reflecting on their completed work. Pupil C also mentioned that they felt that the use of mini plenaries reduced time for chatting to friends and falling off track. 

School B
In school B, Pupil A was marked highly against the Leuven Scale. Pupil A demonstrated a good level of involvement within the lesson which involved paying attention and listening during the introduction. It was clear that Pupil A was interested in this particular topic as research suggests that pupils show a high level of involvement when they are interested and curious (Jablon and Wilkinson, 2006). During the completion of the first take, this pupil showed that they were slightly distracted by others, although, after the mini plenary the level of involvement raised to extremely high. Pupil A discussed in the semi-structured interviews that use of mini plenaries works well for the pupil as it keeps the pupil on track throughout the lesson. 

Pupil B also demonstrated high levels of involvement at the start of the lesson. At the beginning of the lesson this pupil was looking and listening to the teacher and ready to work. However, this slightly changed during the completion of task one as the pupil started many conversations with peers which was not relevant to the task. The mini plenary certainly helped to keep this pupil on task and their level of involvement increased to extremely high after the mini plenary. Pupil B showed a great level of concentration whilst finishing the task after the mini plenary.

Conclusion 
I feel that this research lesson was planned and carefully structured in order to provide an opportunity to gain the best results for the research study. Planning this lesson and mini plenary took time for myself and my research partner as a large amount of research needed to be undertaken prior to creating our lessons. From our research, it was decided that the Leuven Scale of Involvement would be used to assess the participants level of engagement. This proved to be an effective pedagogical approach as we included educational theorists to assess the pupils’ involvement. However, there were also many limitations that became apparent during the study. 

During the semi-structured interviews, some pupils had different views and opinions on mini plenaries, although it did not affect their final answer and all children showed interest and respect when listening to others. It was difficult to come to a definite conclusion as the pupils’ results were different. Firstly, the limitation of this study was the size of the sample.
In order to gain a better overall result, this study should have included a larger sample. Studies with a small sample can be quick to conduct and easy to manage (Hackshaw, 2008), however, very small samples undermine the internal and external validity of the study (Faber and Fonseca, 2014). Also, the results were based on the children’s level of involvement from one lesson and the children’s behaviour towards learning could be altered due to another person being present during the lesson. Literature states that if a child is hungry or tired whilst the observation is being carried out, then the results may not be an accurate representation of the child’s ability (Aubrey et al, 2000, p.45). Dudley (2015) suggests at least three lessons should be used for a lesson study Dudley (2015), this was also noted by Kermis and McTaggart (1982), which state that multiple lessons should be used in order to use this method ‘Lesson Study’ effectively. It could also be argued that there was a need for another observer in order to compare their observation notes to reach a conclusion. Grigg (2015) emphasises that the skills of the observer are very important in lesson observations, Ho & Kane (2013) recognise the need for at least two observers during a lesson study to gain reliable results and to provide a complete picture. We did not pilot study this research and lesson study which is a limitation to the study. A Pilot study is used to check for any issues that could arise, allowing the researcher to remove any issues prior to data collection (Denscombe, 2014). I feel that if a Pilot Study was carried out, we would have been able to identify issues and make changes prior to the official lessons taking place. 

Overall, from our observations we found that there was an increase in the pupil’s levels of engagement and involvement after using the mini plenaries. The mini plenaries allowed opportunities to re-visit previous learning, hold class discussions and to ask or answer questions. It was apparent that the children felt more confident and on track with their work after holding the mini plenary. After careful consideration we do believe that mini plenaries can certainly increase children’s engagement levels as mini plenaries proved to be effective throughout this study. In the future, I will be sure to provide opportunities to use mini plenaries whilst teaching during my second Professional Teaching Experience. 
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