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Supporting your discussion with theory, research and practice , critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical). 
Targets from ECAD5007 
	‘Proof read your work carefully to ensure minor spelling or vocabulary errors are corrected before submission’. 
	To ensure spelling errors are corrected I will prioritise re-reading my assignment before submission. I will also use the ‘read aloud’ function to listen to my work and identify vocabulary that has been used in the wrong context. 

	‘Continue to develop your critical voice, drawing on literature that has been independently sourced’. 
	To ensure I am developing my critical voice I will continue to critically evaluate literature and the contesting viewpoints of others. I have also decided to limit the use of websites I refer to and prioritise books, government documents and journals when reading and sourcing information. 



Progression has been one of the most fundamental factor’s of past and present education in Wales (Welsh Government, 2021). The Curriculum for Wales emphasises a child-centred approach to progression and an acknowledgment of each child being an individual learner (Welsh Government, 2024). The Curriculum also considers progression to be an on-going process, leading each child to achieve the four purposes, whilst developing a broad set of skills and the attainment of holistic development (Welsh Government 2024). When referring to The Curriculum for Wales, It can be argued that Professor Graham Donaldson has displayed great emphasis on the consideration of an individuals past experiences, and how these may affect progress within the classroom (Donaldson, 2016). 
The purpose of this academic assignment is to provide an in-depth discussion and critical analysis regarding how progress can be effected via a barrier of learning, during a transition period. Potential support strategies will also be identified and the benefits explored.  The pseudonym Rhys will refer to the imagined learner that has been formulated as the target child of the case study. 
Rhys is a ten year old boy, in his first term of year five. Rhys has been identified to have an adverse childhood experience (ACE), of domestic violence in the home, between his mother and step father. Rhys’ biological father abandoned him when he was seven. It can be suggested that living with domestic violence has caused Rhys to display aggressive behaviour towards peers and practitioners within school. As a result of Rhys’ behaviour, his social and emotional development has been negatively effected due to other children not wanting to converse with him. Due to his aggression, he also rarely completes his work. It has been recognised that Rhys has difficulty transitioning from school to home at the end of the day. He often gets extremely upset and informs practitioners that he is scared to go home. A statement provided by the The National Society for the Prevention of Child Cruelty (NSPCC) communicates that if a child is living with domestic violence, it will bare a long term effect on their emotional wellbeing and ‘prey on a child’s mind’ (NSPCC, 2024). 
To determine the barrier effecting Rhys’ progression, it is important to distinguish the fact he has witnessed domestic violence to the act of him being aggressive. Although Rhys has been identified to have an ACE, it is his violent behaviour directly correlating to his lack of progression and emotional development (UNICEF, 2024). A viewpoint to consider is that although the specific barrier to Rhys’ learning is his aggressive behaviour, Margolin emphasises the importance to acknowledge that increased levels of behavioural issues occur when a child has witnessed domestic violence (Margolin, 1998). Although Rhys’ confrontational behaviour is the original barrier to his learning, it has also resulted in a multifaceted barrier, negatively effecting his progression. It has been identified that Rhys has limited social interaction with his peers, which has caused him to have  negative self-perception. Research undertaken by Daniel Goleman displays how self emotion and self regulation are both significant factors of a child becoming emotionally intelligent (Goleman, 2020). In agreement, Salovey and Mayer created a model of emotional intelligence based on four fundamental abilities, one being a child’s ability to understand and regulate their own thoughts and feelings (Salovey and Mayer, 1995). Salovey and Mayer also acknowledge that when a child lacks emotional intelligence, it can result in aggressive behaviour and social withdrawal. When critically evaluating the literature provided it can be suggested that Rhys does not have the ability to express his emotions due to minimal amounts of social interaction, which has resulted in him becoming frustrated and adopting an under-regulation of anger. It can also be implied that Rhys may have the feeling of being incapable of success which has caused further withdrawal when completing his school work. It is knowledgable to consider that Rhys’ biological father also abandoned him when he was seven. Research provided by John Bowlby suggests that child abandonment can have profound effects on a child’s self esteem. Bowlby recognises that when a child is abandoned it can lead to feelings of worthlessness, which results in a cycle where the child may withdraw from peers, further impacting their social development (NSPCC, 2021). 
An additional barrier generated through Rhys’ behaviour which holds a direct association with his lack of social interaction is the disruption of the learning environment. As Rhys portrays aggression and is reluctant to listen to instructions, the classroom is often chaotic and potential learning opportunities are missed. Lev Vygotsky’s sociocultural theory emphasises the importance of creating a classroom environment rich with opportunity for potential social interaction, which is paramount for a child to progress (Holzman, 1995). However, literature provided by Richard Herrnstein and Charles Murray displays a juxtaposing view. They imply that an individuals intelligence and cognitive ability are the most significant factors of educational success, with less importance placed on the learning environment (Herrnstein and Murray, 1996). In agreement with Herrnstein and Murray, Hirsch displays the belief that what students learn holds greater importance than how they learn it, further supporting the view that a well designed curriculum can lead to academic progression, regardless of the learning environment (Hirsch, 2024). When critically evaluating the opinions of Vygotsky compared to those of Herrnstein, Murray and Hirsch, it can be argued that disruption of the class room environment can not be excused for lack of progression or limited social interactions between Rhys and his peers. It can also be suggested that it is his aggressive behaviour causing him to become socially isolated, resulting in him becoming even more disruptive and reluctant to complete his work. To ensure Rhys is making progress, the practitioner should prioritise providing support and a nurturing environment, whilst encouraging Rhys and recognising his strengths alongside his weaknesses (The Guardian, 2021).  
As stated in the introduction, Rhys lives with domestic violence in the home and has witnessed his Step Father physically and emotionally abuse his Mother. When considering the reason why Rhys is portraying aggressive behaviour and experiencing low self esteem, it is important to consider the work of Albert Bandura and his study around the concept of observational learning, with the use of a bobo doll. Bandura’s research displayed that children who had observed an adult behaving violently towards the doll had been more likely to imitate the aggressive behaviour when given the opportunity to interact with the same doll (Bandura, Ross and Ross, 1961). It can be implied that Bandura’s study suggests that children have a tendency to mimic behaviours displayed by adults and peers, implying that all behaviour is learnt as appose to it being part of a child’s personality.  A contesting piece of literature to propose is the work of Bruner and his constructivist theory of learning. In juxtapose to Bandura, Bruner is of the belief that learning is a cognitive process where a change in behaviour solely depends on how a child understands and interpreters information, rather than through imitation (Olson, 2007). It can be suggested that the work of both Bandura and Bruner can be applied to Rhys, his identified barrier of learning and his delay in social and emotional development. It can be considered that Rhys is modelling the behaviours of his Step Father when exhibiting his aggressive behaviour.  When analysing how this can have a negative effect on Rhys’ emotional and social development, Horner acknowledges that the act of a child witnessing domestic violence often occurs in the home, which is the environment associated with protection and safety (Horner, 2005). When relating literature provided by Horner to Rhys, it can be implied that he views school as a safe space, which could be the reason he displays reluctance to go home. Although Rhys imitates his Step Fathers behaviour, he considers school to be a place of comfort where he can express his emotion freely. Holt (2008) expands on the work of Bandura and implies that children who witness domestic violence often view the behaviour to be normal, which can lead to the internalisation of aggression as a chosen way to express emotion or resolve potential conflicts, further resulting in lack of emotional development (Holt, 2008). Considering the viewpoints of both Holt and Horner, there is a possibility that due to Rhys’ delay in emotional and social development he is unable to express or understand his own emotions, resulting in him becoming frustrated and acting in an aggressive manor towards peers and practitioners. It can also be suggested that Rhys does not feel secure within his home environment or his relationship with his caregivers. As Rhys has been determined to have an adverse childhood experience, Bronfenbrenner displays the importance of the ecological systems surrounding a child. As Rhys’ mum and step father have immediate contact with him, they are considered part of his microsystem. Bronfenbrenner states how the interactions a child has with people in this environment have a direct impact on their development (Bronfenbrenner, 1994). Linking Bronfenbrenner’s ecological systems to John Bowlby’s attachment theory, it is evident that Rhys has exhibited an avoidant attachment style towards his mother and step father, where he has accepted that his emotional needs are likely to be unmet (Levy, K.N, et al, 2011). 
When critically evaluating the varied opinions discussed, it can be suggested that Rhys has created a cycle where he does not feel secure within himself or the relationships he has formed with others. It is evident that Rhys is unable to understand his own emotions which has resulted in him imitating his Step Fathers aggressive behaviours as a way to communicate how he may be feeling. However, through Rhys displaying violent behaviour it has had a further negative impact on his social and emotional development, as the other children within his class are unwilling to socialise with him, creating further mixed emotions within Rhys that he can not understand, or express. The reason for Rhys’ reluctance to transition from school to home at the end of the day could also be related to his avoidant attachment style and barrier of low self-esteem. 
Every child will experience a variety of transitions throughout their time in education. The Welsh Government emphasise the importance of smooth transitions for each learner, whether it be during significant changes, such as from Primary to Secondary education, or throughout the school day (Welsh Government, 2024). The Welsh government also re-emphasise how the learner should remain at the centre of the transition process. It has been identified that Rhys is hesitant when being dismissed at the end of the day. He often gets emotional and informs practitioners he is scared to go home. Bridges’ transition model acknowledges that during each physical transition a child encounters, there is also a psychological transition that they experience when confronted by change (Bridges, 2004). Bridges’ model suggests that there are three psychological phases that children go through, before the change becomes the new normal. The first phase involves the child letting go of old routines, which can often leave children feeling lost or resistant. The second phase leaves children feeling confused and uncertain of their new routine, as they try to navigate the transition and become open to new opportunities. The final phase allows children to embrace the changes and develop new skills (William Bridges Associates,  n.d). When considering Bridges’ transition model it can be argued that Rhys is currently within phase one known as the ending zone. Rhys is displaying that he holds a fear of the unknown. His father had abandoned him only five years ago, which he may still be processing. He is now living with his mother and step father who are in an abusive relationship. It can be suggested that Rhys does not know what he will witness once he leaves the school gates at the end of the day. Another trait common within the ending phase is loss and grief, this relating back to the loss of his father. Rhys becoming reluctant when going home is known as a horizontal transition, which consists of a change in environment (Johansson, 2007). Rhys’ barrier of a delay in emotional development will have a profound effect on him leaving school to go home. Revisiting the work of Bowlby it has been identified that Rhys has formed an avoidant attachment with his care givers, and views school to be his place of comfort and support. In response to the acknowledgment that Rhys is within the end zone of Bridges transitional model, it is essential that practitioners offer appropriate strategies to ensure Rhys’ progression, enabling him to achieve overall holistic development. 
Transitions are now recognised as a  central component to a child’s experience, and the drastic effect they can have on the wellbeing of a learner (Vogler, Crivello and Woodhead, 2008). The Welsh Government state how it is essential for a child to feel supported and prepared during both horizontal and vertical transitions, with emphasis placed on the importance of introducing strategies to ensure the child is progressing and there are minimal negative effects on their wellbeing (Welsh Government, 2021). When identifying the appropriate support strategies to utilise at home time, to prevent Rhys from becoming upset, Bandura states the importance of routine. Routines allow children to smoothly transition from the structured environment of school, to home. It can be thought that Rhys has no structure within his home life, due to the abuse between his mother and step father and the abandonment he has experienced through his father leaving. A strategy that may be beneficial for Rhys is the practitioner formulating an end of day routine, where he is made aware that home time is approaching. The end of day routine may consist of a goodbye ritual between Rhys and the teacher, where feelings are discussed and reassurance is offered. In agreement with Bowlby, Piaget’s theory of cognitive development argues that children require structured and predictable environments to ensure development, he also suggests how a consistent end of day routine holds great benefits when children transition from one place to another (Mischel, 1971). Although the research discussed argues that an end of day routine will be beneficial for Rhys, his barrier and transition, possible limitations should also be considered. Firstly, it can be argued that the teacher solely focusing on Rhys at the end of the day is an unrealistic expectation, that can not be maintained. There are twenty nine other children within the class that require a consistent end of day routine. If the practitioner was to only focus on Rhys,  other children may be left feeling rejected and uncared for. To avoid this scenario from happening, the teacher could designate the role to a Learning Support Assistant (LSA), to ensure Rhys is receiving the nurture he requires. To ensure Rhys is both socially and emotionally developing, it can be argued that him having a designated person to trust will enable him to become aware of his feelings and feel secure enough to share them. Now a strategy has been suggested to aid Rhys during the transition of school to home, another should be implemented to ensure progress, and support his emotional wellbeing.  Emotional Literacy Support Assistant (ELSA) sessions would also be beneficial as they aim to improve the emotional wellbeing and development of children with low self-esteem and managing strong feelings (ELSA support, 2024). ELSA sessions are designed to support the emotional needs of learners, using resources within the school (ELSA network, 2021). McEwan suggests that ELSA sessions provide a safe space where a child can express their feelings and emotions without judgement. Often, activities utilised in the sessions promote problem-solving and coping strategies to aid in a child’s emotional wellbeing and social development (McEwan, 2019). ESTYN  have also placed emphasis on the benefits that ELSA has on a child’s self-esteem and behaviour, which are two of the barriers currently effecting Rhys’ progression. A limitation regarding the ELSA programme is lack of school funding. To train an individual in ELSA costs between £650-£800 (Leeds for Learning, 2022), however Wales is currently undergoing significant cuts to funding, meaning ELSA training is not always possible (BBC news, 2024). The second limitation of ELSA sessions is limited free time within the school day.  Research suggests that LSA’s report feeling overworked and underpaid, with 85% expressing how funding cuts were having a negative effect on their school and the resources within them (National education union, 2024). Although the benefits of ELSA are evident with regards to Rhys’ social and emotional development, they may be inaccessible to him.
Another key aspect to consider when discussing ways forward for Rhys, is collaboration with stakeholders. The Welsh Government emphasis the importance of collaboration with outside agencies to ensure each child receives a supportive environment, rich with learning opportunities (Welsh Government, 2021). When looking at the case study surrounding Rhys, it could be suggested that communication between the practitioner and his mother are paramount, to ensure consistency between home and school.  This may also include the designated safeguarding officer completing checks of the home. Another stakeholder to consider is the use of a school councillor, to ensure Rhys has an appointed time of day to address his concerns and share his feelings.  Involving stakeholders allows for a comprehensive approach to education (Welsh Government, 2019). 
This academic assignment has identified how barriers of learning can have an effect on a child during a transition period. Through research and critical analysis of literature the writer has gained an insight into the theoretical reasons why Rhys may be displaying such behaviours, and how this effects his progression and emotional development. Although the benefits of strategies have been discussed, it has also been essential to consider the limitations when recognising ways forward for Rhys, the practitioner and stakeholders. If communication is maintained then the strategies identified will aid in Rhys’ progression. When reflecting on insight gained to the writer and linking to the QTS standards, this assignment has reinforced the importance of collaboration and the fulfilment of wider professional responsibilities. The knowledge gained via the assignment will be utilised in future pedagogy to ensure the progression of each individual learner. 
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