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Portfolio – Part 2 

1. Rationale 
During the course of the writer’s final Professional Teaching Practice, there have been many opportunities to develop the Welsh language ability within the children in their year 1 / 2 class (Dosbarth 2). The level of Welsh used within Dosbarth 2 is significantly higher to that of other schools the writer has experienced previously. There is a clear focus of the importance of the Welsh language across the whole school, along with increasing its daily use through the ‘Siarter Iaith’ programme. 
During their experience in school, the writer has had the opportunity to teach several Welsh lessons. Through the theme ‘Ar lan y môr’, the children have developed their use and understanding of ‘seaside vocabulary’. Additionally, this theme allowed for a smooth introduction to common past tense and present tense sentences that they could use in future structured and play activities. 
As the vocabulary and sentence patterns would be new to the children, the activities prepared are differentiated according to their ability groups, making the activities look different as well as being accessible to the children’s current use and understanding of the language. 
The introduction will consist of a PowerPoint containing the relevant Welsh vocabulary relating to the topic. It contained the picture of seaside objects along with the Welsh word. During the introduction the writer will introduce the sentence pattern ‘Ble mae’r…? Dyma’r…’ and model the correct pronunciation. 
The task set for the lower ability group includes a ‘loop game’ with the pictures and Welsh words, along with the question ‘Ble mae’r…? at the bottom of each card [Appendix 1]. The aim of this activity is to encourage and provide the children with the opportunity to develop their use and understanding of the sentence pattern and relevant vocabulary for the topic and later use in play activities. 
The task set for the higher ability group includes a grid with co-ordinates with images of the seaside objects in different positions [Appendix 2]. The children will be encouraged to use the sentence pattern to locate the different items on the grid, and if able to, provide the specific co-ordinates for the item. The children will work in pairs for this activity. 
The activities are differentiated by input and level of skill required, based on prior knowledge of the topic and each individuals’ ability. Approaches and techniques towards introducing the new sentence pattern will include repetition of the vocabulary through a ‘drilling’ approach which will support the children in memorising the vocabulary and sentence pattern. The newly learnt vocabulary will then be placed into the continuous provision ‘Role Play’ area, which is set up as a beach hut, where the children will be encouraged to use it during their play activities (Welsh Assembly Government, 2012). 

2. Video 
Please find the video link below: 
https://youtu.be/E9dqmNBKmGQ 

3. Evaluation 
Throughout the writer’s Professional Teaching Experience (PTE) within this school, they have been given many opportunities to develop the children’s use and understanding of the Welsh language through daily Welsh language exercises, lessons, structured and play activities and incidental Welsh. Alongside this, the writer has developed their personal ability within the Welsh language, which they will be able to use in their future career. 
The topic for this half term has been ‘Ar lan y môr’. Therefore, Welsh lessons consisted of the introduction of a range of vocabulary relating to the seaside, as well as sentence patterns that allow for the children to use their newly learned vocabulary in other areas within the classroom. After developing this new vocabulary, the children have started to incorporate this vocabulary into other activities and work relating to the topic. 
During the introduction of the activity, the writer introduced the seaside vocabulary using a slideshow. The writer used an approach that allowed the children to hear each word being said by a voice on the slideshow. The children then repeated the different vocabulary after it was said. The children then practised pronouncing the different vocabulary again with the writer. This technique of ‘drilling’ allows for repetition of new vocabulary and sentence patterns, in turn increase the understanding, retention and use of this newly learnt vocabulary. The Welsh Assembly Government, (2012 p. 56) suggest this approach is ‘integral up to at least intermediate level’ within teaching Welsh as a second language. Whilst the pattern repetion form of drilling can be useful in introducing new vocabulary and sentence patterns to learners, it can often be seen as a ‘rote’ type of learning as the learners are only being introduced to it during one lesson (Welsh Assembly Government, 2012). 
As a result, during the preparation of the lesson plan and teaching of the activities, the writer ensured that all children were able to understand and use the sentence pattern and vocabulary during the introduction, before moving onto the focussed tasks. The writer also created any resources used within the lesson and activities with intent to develop the children’s skills within this new vocabulary, through the different areas of continuous provision within the class. This has proved to be successful, as the children have started to use the Welsh seaside vocabulary within a range of pieces of writing relating to the topic. 
Within the class there were three ability groups. For this lesson, the writer planned three differentiated activities, as this was deemed a more appropriate way to meet the learners needs and achieve the learning objective. The three activities consisted of the same sentence pattern and vocabulary but through differentiation, challenged the high ability learners and supported the lower ability learners. 
During activity one, the children took part in a ‘loop game’ activity. This allowed them to begin to develop and build upon their skills and use of the sentence pattern ‘Ble mae’r…? During the activity, the writer also took part to model the use of the language pattern and vocabulary for the activity. This supported the children in their awareness of how to pronounce the specific vocabulary, whilst also developing their understanding of its meaning and purpose in conversations relating to the seaside. Through developing their understanding of this sentence pattern, as well as the subject-specific vocabulary, the children were able to ask each other for different classroom items, within the remainder of the school day; for example, ‘Ble mae’r rwber?  During the activity, the children were also able to read Welsh vocabulary and correctly identify what the question was asking, finding the correct answer also. 
Activity two provided the children with the opportunity to continue to develop this sentence pattern through a ‘snap game’ [Appendix 3]. The children were encouraged to ask each other the question, using the seaside vocabulary, answering with ‘Dyma’r…’. The writer observed the children throughout the activity to ensure they were using the vocabulary correctly and support them when needed. Along with the lower ability group, these children were also able to transfer their knowledge and skill of this specific vocabulary and sentence pattern, to other areas of learning and structured and play activities. Introducing a generic sentence pattern within a lesson, through using a certain topic, enabled the children to become aware of using Welsh throughout their learning and school day. It is suggested by Estyn (2018), daily use of Welsh vocabulary and sentence patterns can increase the accuracy and consistency of its use and development through the school, especially within the Foundation Phase. 
Activity three, alongside the other activities, also provided the children with the same opportunities to develop their understanding of the specific language. However, for this higher ability group’s activity, the children were using the sentence pattern to locate the different seaside objects on a grid of co-ordinates. In similarity to activities one and two, these children also asked each other to locate the items using the sentence pattern but were also encouraged to try and give the exact location of the item using the grid co-ordinates. Some of the children were able to provide this answer in English. It can be seen here that unfortunately the writer did not provide the children with the opportunity to develop their understanding of how to provide this information in Welsh using the sentence ‘Mae … yn sqwâr …’. The writer could have supported the children’s range of sentence patterns further through providing them with support in extending their answer. 
During the remainder of the lesson, the writer made sure that the children were using the sentence pattern and vocabulary correctly, whilst also providing support when needed. Children were also corrected on any wrong pronunciation throughout the course of the lesson. This was given in an encouraging way. 
Throughout this lesson and their time in this school, the writer has had the opportunity to develop their Welsh language skills daily. Through using incidental Welsh every day, having conversations with the children about how the feel every morning and asking for different classroom items in Welsh, have all aided in developing the writer’s Welsh language ability and confidence in using it. Additionally, this school promote the need for bilingual learners and many of the staff are able to speak Welsh on a range of levels, from basic vocabulary and sentences to fluency. This includes the writer’s class mentor who has supported and encouraged their Welsh language throughout the placement. Estyn, (2012) suggest support and training from professionals and other members of staff within a school can support staff and trainee teachers in ‘improving their professional skills in Welsh language provision’. 
If this lesson was to be undertaken again, there are a few things that the writer would change. Firstly, although it is evident and supported by both Estyn and the Welsh Government documents that the ‘drilling’ approach to teaching Welsh as a second language is successful and useful in introducing new vocabulary, it is also apparent that it may not be as effective as other approaches that are suggested within education. These approaches include providing children with opportunities to develop all areas of Welsh language development including oracy, reading and writing. Therefore, in future lessons it would be important for the writer to ensure the children are provided with this opportunity of developing their Welsh writing of different vocabulary and sentence patterns that are generic and can be related to the topic (Welsh Assembly Government, 2012).
Overall, the writer believes that the lesson planned and taught for this portfolio is of a good standard as it provided the children with the opportunity to develop their skills in understanding and using the sentence pattern and vocabulary relating to the topic ‘Ar lan y môr’. Additionally, through this lesson, the children have gained the experience of using this newly learned vocabulary and can therefore transfer this new knowledge to other area of their learning, taking a more cross-curricular approach, whilst also progressing within their Welsh language skills. 
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Appendix 4 – lesson plan 
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