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	     Elise Cox
	Student ID number:
	1805509

	Programme:
	Physical Education and Outdoor Adventure Education 

	Module:
	Curriculum Adventure

	Module code:
	BMOE6002 
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Dr Nalda Wainwright
	Internal Verifier:
	

	Assignment Title:
	Problem Based learning assignment

	Word count (or equivalent):
	2500

	Submission deadline:
	
	Return date of provisional marks & written feedback:
	

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  






	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	30
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	20
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	20
	

	4. Practical Application Skills

	
	

	





	
	

	
	20
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	10
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	



When designing the playground for the TSD secondary school it is important to discuss how outdoor learning and adventurous activities contribute to the development of physical literacy. Physical literacy can be described as having the confidence and motivation to engage in physical activity and movement. Being physically literate means having good self-esteem, knowledge and understanding to take responsibility to engage in physical activity throughout life regardless of physical and psychological constraints. Being physically competent can contribute to a better quality of life and it has been argued that it should have the same educational value as numeracy and literacy (Jurbala, 2015; Whitehead, 2013; Edwards, 2016; Dudley, 2015). To be able to interact effectively and efficiently with the surrounding environments, individuals should be capable of a wide range of movements and capacities such as, co-ordination, balance, flexibility, strength and endurance. These capacities allow us to carry out movements such as jumping, running, catching, throwing and climbing (Whitehead, 2001).

There has been a decline in children meeting the recommended levels of physical activity and this may be because of the advancement in technology. Children in developed countries spend more time on technologies such as computers and games consoles rather than playing outside. Mass urbanisation means that children are being brought up in areas that do not have large areas of green spaces, or they may have to travel to access green spaces. Parents have more safety concerns with letting their children play outside and parents are concerned with road traffic and crime. With mass media, frequent news headlines scare parents into keeping their children inside. However, keeping children inside can also come with risks, the internet could provide potential harms such as cyber-bullying or online predators, as well as reduced physical activity from excess screen time and poor indoor air quality  (Gill, 2007; McCurdy, 2010; Tremblay, 2015).  

Biophilia is a term used to describe our affiliation with nature, just as it is important to have food and exercise to have a healthy, happy life it is also important to be connected with nature. Rather than affiliation with nature being a human trait that we have acquired, our relationship with nature is innate. As humans we have evolved around and with nature, however, in the modern word urbanisation and technology is disconnecting us from nature (Beatley, 2009; Grinde, 2009).

Outdoor learning in a natural setting can contribute to an individual’s physical literacy and overall health and well-being by allowing learners to engage physically and emotionally with one’s self and other people (Houser, 2019). Outdoor learning can be any form of education that takes place outdoors, this could range from using an outdoor classroom, to bush craft or gardening. Learning outdoors can provide benefits to physical and mental health, as research shows that being exposed to nature can lower stress and improve cardiovascular health (McCurdy, 2010; Pretty, 2005; Carpenter, 2016). 

All areas which have been designed will expose students to certain levels of perceived risk; however, serious risks will be eliminated. For example, equipment would be checked regularly for damage and faults, and risk assessments will be written up for each area, although the Health and Safety Executive (HSE) state that health and safety is not about copious amounts of paperwork (HSE, 2012). It is important to balance the risk and the benefits that come with perceived risk. Exposing children to elements of perceived risk presents challenges and allows them to learn from their own experiences, while minor accidents and falls allows children to see what their own abilities are and how far they can extend their abilities. This then leads to learning how to manage risk and movement skills (Brown, 2009; Gill, 2016; Davis-Berman, 2002).


Area 1
This area (Appendix 1) will be used as an exercise area. It will include different zones that will contribute to the development of a child’s physical literacy and the health and well-being area of learning in the new curriculum for wales. The first zone is a low ropes course (Appendix 2). A low ropes course is a progression from the playground equipment that may be seen in primary schools. Elements of the low ropes course will vary in difficulty and can be completed individually or in a team. Elements could include, balance beams, swinging tyres and rope webs.  All the elements of the course would link together making a circuit, however, children can access each section individually according to their ability.  The course would be close to the ground so would not require the use of harnesses. The flooring for this area would be made of safety rubber floor tiles for soft landings in the event of a trip or fall and it could be used for informal play time in breaks. 

This area can also be used for physical education classes as part of an obstacle course or for team building exercises. For example, a spiderweb made of rope could be used for a trust game where the team have to manoeuvre through the web individually without touching the rope, this would require team work, trust and communication.  Team-building exercises have been proven to help develop communication skills, trust and honesty (Stewart, 2016). This fits into the health and well-being area of learning, as team-building can help form healthy relationships and the trust that is gained from team-building activities may mean a child will feel more confident seeking support for themselves and for others.

 Surrounding the low ropes course will be some green gym equipment (Appendix 3), which will mostly just require arm and leg movements; this would ensure inclusivity, as it will be accessible for a wheelchair user and will be simple to use. It is important for this area to be inclusive and that this equipment can be used by all abilities and is not put in a different area, so that children can interact with their peers and not feel left out (Coates, 2008; Hwb.gov.wales, 2008).

A bouldering wall (Appendix 4) would sit along one side of the area. Bouldering walls provide students with the opportunity to use a wide range of movements found in climbing, such as stretching and balancing which can help with a child’s physical literacy. The wall may be found in primary school playgrounds and so may be familiar to the students. A bouldering wall can be altered to make it easier or harder depending on individual ability. Outdoor learning cards (Appendix 5) provide games and activities for the bouldering wall that can guide teachers to conduct lessons around trust, taking responsibility and managing risk effectively. They can also give teachers inspiration and guidance for lesson planning. 


As well as the low ropes course, bouldering walls can be used as part of the adventurous activity part of the current and new physical education curriculum (Hwb.gov.wales, 2008; 2020a). Adventurous activities can help with developing an individual’s physical literacy by providing activities that present challenge and risk. Adventurous activities can include, rock climbing, orienteering, kayaking, hiking or camping and these can be activities which are non-competitive and can focus on personal development and team building (Sheard, 2006).

This area provides a variety of environments and terrains where children can develop their leadership skills, foundation movement skills, team-building skills and self-confidence in an environment that is different from competitive sports such as netball or football. This could encourage those children who would normally dislike competitive sports games to engage in physical activity and develop their physical literacy (Bailey, 1999; Lloyd, 2016).

Area 2
The next area (Appendix 6) will be a nature area. The first element to this will be an outdoor classroom and this will be a round house (appendix 7) with low level walls so that nature is still visible. This space will provide all six areas of learning with an opportunity to take the classroom outside. A willow dome (Appendix 8) will also be planted by the students and will be an ongoing project that the students will have to maintain and care for. As this will be a living willow dome, the overgrowth can be used for the expressive arts area of learning where students can create willow sculptures. The willow dome can also contribute to the health and well-being area of learning as this could be used as a safe place to communicate their emotional and mental well-being. Being able to communicate problems with teachers allows for trust to form between the student and the teacher, building healthy relationships which can potentially lead to better school performance (Corrigan, 2008; Hwb.gov.wales, 2020a). 

Outdoor classrooms can provide students with an alternative area to learn, thus providing opportunities for experiential learning and forming a positive relationship with nature which can stimulate creativity and have psychological benefits (Jose, 2017; Kiewra, 2016; Kaplan, 1995).  In this area there will be a fire pit (Appendix 9), this will teach the students about fire safety and they can learn basic cooking and bushcraft skills. It could also be used for the science and technology area of learning for science experiments and learning about the different flora and fauna and also provide a space to reflect on activities that have taken place that day.

A small allotment (Appendix 10) and compost bin will also surround this area, this will also contribute to the science and technology and health and well-being areas of learning through experiential learning . It can provide students with self-care skills by providing knowledge of how to grow fruit and vegetables and teaching them about nutrition. Gardening can contribute to physical literacy as it requires using movements that students may not use frequently (Warren, 2020; Hermann, 2006). There are two trees in this area which can be used for a slackline (Appendix 11). Slackline training can help contribute to physical literacy by developing students’ posture, strength and balance (Granacher, 2010; Schärli; 2013). This activity can contribute to the adventurous activities section of the physical education curriculum and could be an extracurricular activity. As the slackline would need adult supervision the slackline can be assembled when needed, therefore eliminating any possible accidents. Tarps and hammocks could also be set up in this area by the students allowing them to develop their problem-solving and team-building skills.

Area 3
In this area (Appendix 12) will be an outdoor stage (Appendix 13). The stage will be made from natural sustainable materials as this replicates nature, materials such as wood could be used to make the stage as it is inexpensive and easy to repair (Wardle, 1997). The stage will have a ramp so it can be easily accessed by a wheelchair user therefore allowing this area to be inclusive. This stage will allow students to perform, which will contribute to the health and well-being area of learning as performing arts involve physical movements, self-expression and communication skills. Activities that are held in an outdoor setting can have positive effects on mental health and well-being  (Homan, 2017; Pretty, 2007). 

This area will mainly contribute to the expressive arts area of learning as it is an area where they can practice and perform drama and music which can help learners gain an understanding and an appreciation of the different cultures and societies of the world. It will also allow students to appreciate the creative work of others whilst also developing their own creative talents, time management and confidence (Hwb.gov.wales, 2020b; Homan, 2017). 

The outdoor stage can also be used for other areas of learning such as history where students can re-enact historical events, or for languages, literacy and communication where students can recite poetry and present presentations to their peers. This allows the opportunity for public speaking and this could be a potential risk benefit of placing students in a position where they might express feelings of anxiety or fear of public speaking and the stage could be used to build confidence in communication It can also be used to develop the Welsh language as this can be incorporated into performing arts, and also be used for the Eisteddfod celebrations. Not only does this strengthen the use of Welsh language, but it provides the students with a sense of belonging to the Welsh culture (Grunstien, 2007; Baker, 2003). Being able to speak Welsh can increase opportunities of finding a career in Wales and contribute to the Well-being of Future Generations (Wales) Act 2015 by promoting and protecting the Welsh language (Futuregenerations.wales, 2020). Another use for the outdoor stage is that it could be used to generate income for the school which could potentially be used to pay for the maintenance and upkeep of the three designed areas. Outside organisations can use the space for performances in out of school hours and not only does this raise funds for the school, but can also support the wider community. 

These three areas have been designed with biophilia in mind and the use of natural materials will allow the areas to blend in with the natural environment. This contributes to students forming an innate relationship with nature, which can be beneficial to health and well-being (Zelenski, 2014). Providing students with positive experiences in natural environments, along with developing a deep sense of place, can potentially lead to a more sustainable future, with students learning to care and love the environment they are in they then may feel more inclined to want to protect it (Hill, 2014).  Providing students with outdoor spaces in school could potentially help them with coping physically and emotionally throughout the Covid-19 pandemic, especially if they do not have the same opportunities in a home environment. Covid-19 has highlighted the importance of being amongst nature and keeping physically active, not only does this support a healthy immune system but can help with overall health and mental well-being during this difficult time (Rousseau, 2020; GOV.UK, 2020; Freeman, 2020). 
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Appendix 8: Willow Dome 
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Appendix 9: Fire Pit and Cooking Area
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Appendix 11: Slackline
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Appendix 13: Outdoor Stage 
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