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	Module Learning Outcomes  (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· Review how previous instances of misconduct/malpractice can influence future professional policing 
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics 
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities


	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score. 

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles: 


Essay one – Maintaining Professional Standards
Critically examine policing policies and procedures (e.g. PACE, Code of Ethics, NDM, use of BWV) aimed at reducing misconduct and malpractice by police officers. How might these increase public confidence in police?
Support your answer with relevant evidence drawn from academic sources.
NB – to critically examine is to give a balanced answer that points out weaknesses as well as favourable aspects of the topic in question. 
Word limit: 1000 words.

Withing policing, it is crucial that officers are always maintaining a professional standard in any situation, as it is key for reassuring the public’s confidence in policing. The police have a few practices they use to maintain these standards.

One of these practices are a set of codes under PACE. PACE has nine codes under the main heading, with multiple subheadings under those nine initial codes (The Home Office). These nine subheadings are as followed:
1. Stop and search 
2. Arrest
3. Detention 
4. Investigation 
5. Identification 
6. Interviewing detainees

PACE was created in hope to tackle a few issues ranging from excessive use of force to many miscarriages of justice during a police investigation. (Law Teacher). PACE allowed for the public to clearly seen in writing, what powers backed by legislation the police must enforce the law onto the public.

Working alongside PACE there is the National decision-making model (NDM). This module is used throughout policing in using a template for officers to justify their actions, in the diagram below there are a few sections to this module: 
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Firstly, code of ethics. Code of ethics are the core principles of policing to ensure it is ethically correct. 

Secondly, gather information and intelligence, is there intelligence on the individual? can you justify a stop?

Thirdly, assess threat and risk and develop a working strategy, reading individual’s body language, what are they saying to you? how are they responding to you? Is there an option to not use force? such as tactical communications. 

Frothily, consider powers and policy. What powers does the officer have at their disposal? Is there a need to get hands on with an individual. 

Filthily, Identify options and contingencies.
Finally, take action and review what happened. 

If officers continue to use this module correctly and effectively there should not be any issues, however, some officers can excusive using the NDM for actions that are not acceptable, hence why body worn video (BWV) has become a vital tool for everyday policing. 

Officers wearing body worn video have become a mandatory part of the role. In almost every incident body worn video is activated to record the incident, however, it can also be used a deterrent, and to prevent any complaints from occurring. It is also believed that body can hinder. There have been studies conducted where it has shown that officers who are wearing body worn video are 15% more likely to get assaulted (IFSEC insider). 

Body worn video has massively reduced complaints against police, due to false allegations made against, however, it has also caught out he bad eggs in policing. It has been reported that there were more than 150 reports of body worn video misuse across England and Wales (BBC News, Noel Titheradge). The article proceeded to talk about how some officers are switching off their body-worn cameras during use of force situations, allowing for them to use a grater force, and being unable to justify why. Alongside with sharing body worn camera footage either in person, or via social media platforms such as WhatsApp. 

Body worn cameras are essential for everyday use by law enforcement, to unsure the safety of themselves and others. It’s disappointing that there are officers who are still abusing their power, however, the fact that these officers are being caught out should allow the public to know that their behaviour will not be tolerated. Thanks to Body worn – video.

Overall, it is more then untestable why the public struggle to have full confidence within their local police forces. In March 2023 there were a total of 266 reported complaints against police whereby only 37 had no further action (Home Office). Meaning that a large majority of complaints with have some sort of repercussion for the offending officer ranging the least severe a written warning, to a dismissal from the force. 

The use of the legislation under PACE and the use of the code of ethics template is a vital part of policing, and it does continue to have a positive impact on the public, However, it is something that isn’t clear to the public eye, unless they have been educated on the matter. Alongside the code of ethics. Some could argue that It’s common sense, but again how could people agree or dis-agree if they are unaware of the process. 

Finally the national decision model (NDM) as seen in the diagram above, is an amazing format to follow, and does help decision making in any incident spontaneous or not (Police Handbook), again if it’s not taught, it would not be known by the public.

Out of all the different options out there to attempt to reassure and re-build the public confidence withing the police. Body worn video is the only physical item out of the numbers of ways I have listed above. The use of the body worn video has seen complains against police virtually vanish (University of Cambridge). This small tool has the ability to once again reassure the public that the police are here to help, and here is proof that the reason for officers to deem their actions as justifiable would be in this footage.

Body-worn video is one of the best ways to reassure the public and regain confidence within the police. If there were more CCTV availability. to the police and the general public, there is chance that even more complaints against the police could be squashed and deemed as not true.
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Essay two – Public Protection
What characteristics (socio-economic, psychological etc.) can make a person vulnerable to exploitation to criminal gangs? 
Your answer must be based on academic research.
Word limit: 1000 words.

Withing criminal gangs or organised criminal groups (OCG) there are a number of individuals involved who have been exploited due to their vulnerability. Across the UK there are thousands of vulnerable more so children being exploited by criminal gangs (Action for children).

There are a few factors to why children and young people are easily exploited by criminal gangs. The factors range from peer pressure, or wanting to fit in with their friends, they are promised money, and rewards, or want to gain status and feel powerful (NSPCC), however, often this is not the case, and they are unable to see this until it is too late.

Alongside the efforts from criminal gangs to exploit vulnerable people, there are a few other factors such as psychological factors, social and environmental influences. These are deeply rooted within individuals joining criminal gangs.

One primary psychological factor is the need for belonging. As humans are naturally social with others and seek connection and acceptance. For those vulnerable individuals who constantly feel isolated or marginalized often due to socioeconomic	status, race, or lack family support. Criminal gangs often, and sadly provide a sense of community and support. 

Gangs can, and do fill the role of a surrogate family, offering a sense of emotional support, and a sense of identity which may be lacking in their lives. This need for that certain connection has the possibility of driving these individuals to criminal gangs despite potential knowing the risks, and still deciding to inherit these risks (Hagedorn)

Another significant factor that can influence gang involvement is low self-esteem. Those who sadly suffer with low self-worth and in their daily lives are feeling powerless or inadequate. Leading to them joining a gang offering them a path to gain respect and validation. A study by Thornberry (2003) discovered that young people who portray themselves as having little value are highly likely to seek out groups to increase their social status, even if it includes groups of the criminal background. Especially the groups with power and respect enticing those individuals with struggling with self-identity.

Further exacerbating vulnerability is previous trauma and adverse childhood experiences (ACEs). Those unfortunate individuals who have suffered severe trauma either through physical, emotional, or sexual abuse. Because of these traumatic events, these individuals often carry emotions and feelings of anger, isolation, and betrayal. Study by Felitti et al (1988), As a result of ACEs often lead to a range of psychological problems, ranging from depression and anxiety. This often persuades and pushes individuals suffering towards gangs as a coping mechanism or to seek a from of protection. In these instances, gangs appear as a viable alternative for individuals suffering with ACEs to escape their pain or alternatively find a form of support. 

During gang recruitment peer influence plays a vital role in in recruitment. Peer pressure, specifically among those individuals who are vulnerable and are suffering significantly effects their decision making. Extensive research shows that vulnerable young people are highly likely to engage with these criminal gangs, alongside with risky behaviours. Especially when their friends are already involved with such activities (Dishion and Owen 2002) vulnerable individuals may feel obliged to join criminal gangs in order to maintain social ties or avoid being isolated from their friend group.

Financial instability can contribute to the positive look on gang life. Gang life can appear as a quick and easy fix to the financial struggles and improve their way of life. More often than not gangs will promise these individuals financial gang by conducting illegal activities on behalf of the gang. Making these activities extremely attractive to these individuals who are facing limited opportunities in their life (Vigil 2002)

Furthermore, individuals who are suffering with mental health issues. For the individuals who suffer with their mental health are often a victim to gang involvement. Individuals suffering with conditions such as depression, anxiety and other disorders tend to have a impaired judgement, and increasing the likely hood of these individuals seeking out gangs, and criminal gangs as a coping mechanism (Miller, 2006)

In conclusion, the decision or these vulnerable individuals to join a criminal gang  is often influenced by a number of factors. It is a combination of psychological factors, being from the sense of belonging, low self-esteem, countless exposure to trauma, heavy peer pressure, financial desperation and mental health challenges. Understanding these elements is key to building and developing a effective and efficient intervention strategies aimed at reduce gang involvement among those vulnerable individuals.

Understanding and addressing the root causes of the psychological vulnerabilities, allowing the correct agencies to create a supportive environment in hope to discourage and educate the process of joining a gang, and to identify the signs. Effective prevention programs must be down to earth and multifaced. This will have an aim to target not just the individuals but the boarder social structures to gang culture. This can include community-based initiatives. Working with foster, social inclusion, mental health support, and economic opportunities. By the correct agencies providing young people with positive role models, mentorship programs, and constructive outlets for their energies and emotions. Communities can help show these vulnerable individuals look away from gang involvement. 

Furthermore, another option can be educational programs which will raise awareness about the potential consequences of gang membership, which can give these individuals the power and opportunity to the individuals to make an informed decision. Alongside working with local schools, who can play a crucial role in this effort by implementing curriculum that promotes emotional intelligence, resilience and conflict resolution skills. Family programs is equally important, as family is a vital support system that can promote positive behaviour. 

Ultimately, environments where these vulnerable individuals feel valued, supported and connected is essential in reducing gang recruitment. By all these agencies addressing psychological and social factors that contribute to vulnerability. Society has the ability to work towards destroying the vicious cycle of gang involvement. Creating a healthier community for future generations. This down to earth approach and looking to educate at these core roots bring the opportunity to stop further gang involvement, which overall will build a safer community and allow for this vulnerable individual to make a safe, and cohesion decisions. 
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Essay three – Vulnerability & Risk
Is early intervention an effective means of preventing young people from offending? What increases or detracts from its effectiveness?
Your answer must be based on academic research.
Word limit: 1000 words.

The reality of young offenders is an extremely multifaced and complex issue that effects a number of families, communities, and individuals and society. For much research, practitioners, and policy makers the prevention of youth has been a long on-going priority. The idea of early intervention refers to supporting and identifying these young people who are at risk of offending or engaging in criminal behaviour. This essay will look to explore and learn about the effectiveness of early intervention in prevent these troubled youth, examining many factors that will either enhanced or detract from its success. This will consider various theoretical frameworks, real world applications, and evidence from studies of any early intervention programs.

What is Early intervention? The idea of early intervention is to provide targeted support to the young people who are displaying clear early sings of behavioural problems, or area at risk of engaging with criminal activities. There are various way that early intervention can be introduced including, psychological support, community outreach family therapy, and school-based programs. The goal of all and any of these programs is to address underlaying causes of offending behaviour. These behaviours consisted of, lack of positive role models, poor mental health, exposure to violence, substance abuse, before they manifest in criminal actions (McNeil et al., 2012)

There are several theoretical frameworks which supports the idea of early intervention to prevent youths committing crimes and re offending:


1. Social learning theory: This theory suggests that more often that not, young offenders often learn their behaviour through interactions with others. These young offenders and constantly exposed to criminal environments or criminal role models. These environments will portray these criminal behaviours are normal, they are much more likely to adopt similar behaviours (Akers, 1998)

2. Social-based Interventions: The first place most behaviours issues began tending to be their local school. During their time tin school these behaviours issues become much more apparent. If programs that focusing on promoting positive, Conflict resolution, and social skills. These programs have been shown to reduce offending. For exampling, the Positive Behaviour Interventions and Supports (PBIS) program. This program has demonstrated success in improving social behaviour and reducing suspensions, which are often linked to further involvement with the criminal system (Bradshaw et el., 2010).

3. Mentoring program: Studies indicate that many programs like Big Brothers Big Sisters has proven to have a higher success rate in reducing youth delinquency. The idea of monitoring provides these young people with a positive role model, who can offer these young offenders practical advice, emotional support, and guidance in their time of need. With enough use of a monitoring program can help steer the troubled young offender from committing further offences (Tierney et al., 2000)


4. Multisystemic therapy (MST): MST is evidence-based intervention that can address the many systems affecting these young people. Through the use of outsources such as the community, peers, family and school. Studies have shown that that MST is a powerful tool for reducing criminal behaviour and improving the overall function un the ability of these youth’s in trouble (Henggeler et al., 1998). By working with all aspects of a young person’s Environment. MST aims to create a long-lasting chance that will aim to reduce the likelihood of reoffending.



Further to the several theories to work alongside the troubled youths, there are also several factors that can enhanced the impact of early intervention. The several factors include timing, comprehensiveness, individualisation, and sustainability of the intervention.


1. Timing and early Identification: Early intervention brings out the most positive results when it is implemented into the youths lives as soon as the signs of delinquency emerge.  This method does require a professional in school timely identifying these factors in at-risk youths. The earlier intervention the better the chances that the at-risk youths, will not fall into the hand of criminal activities and criminal behaviours (Wasserman et al., 2003) 

2. Comprehensive Approach: Effective programs can take an effective approached to not only early intervention for the troubled youth, but also for their families. This strategy will not only provide support for the troubled youth, but also for their families, schools, and piers to allow for these other sources to support that troubled youth. Comprehensive programs can massively reduce the risk of re-offending by addressing the root causes of criminal behaviour (Dishion et al., 1999)

3. Individualization: Each programme should always be unique to each youth. No person is the same, and everyone have their own quirks and troubles. These programmes will take the background of the youths and specific challenges into account. This approach doe tends to be more efficient than the one-size-fits-all approach (Biederman et al., 1999)

4. Sustainability and long-term support: for early intervention to be successful, an along term solution will be needed to be implanted, as on some occasions after the initial support has been completed, there will be no long-term plan put in place, meaning that the young offender will turn back to the life of crime. Programs the will continue to offer the youth and their families, peers, and schools support in dealing and supporting them with their behaviour and choices (Farrington, 2003)

In conclusion early intervention offers an opportunity and a more down to earth and promising approach when dealing with young offenders. This promising approach allows for agencies to address the root causes of criminal behaviour in young offenders before they escalate into more serious offences. There is a large amount of research which supports   the use of early intervention programmes, especially those that in-particular that are individualised, comprehensive and sustained over time. However, the success of the programmes are dependant on a number of factors such as adequate resources, timely identification, and overcoming challenges like stigma and resistance. Policymakers and partitioners must contained to improve early intervention programmes, ensure they are more suitable for young offenders. Early intervention has an amazing potential to significantly reduce the amount of venerable and at risk youths becoming those offenders, when these factors are identified it can promote a positive outcome for those young people, their families, and local communities.
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Essay four – Valuing Difference & Inclusion
How effectively has policing adapted to accommodate diversity within the UK?
Consider the police force itself and/or the way police engage with diverse communities.
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

Over the last centuries, the UK has become increasingly more of a multicultural society. Policing being the most crucial public services, has been faced with overwhelming growth in scrutiny with how effectively it has adapted to accommodate diversity. In repose to more multicultural society policing across the UK including South Wales Police have implemented many strategies to better engage with diverse communities. This essay will explore how policing has adapted to effectively accommodate diversity in the UK, with a focus on South Wales Police. This discussion will examine the training and recruitment incentives, challenges in community engagement, and the broader impact on trust between minorities, ethics and law enforcement.

Historically, UK police forces, including those in South Wales, were predominantly white, with little representation from Black, Asian, and Minority Ethic (BAME) communities. The Macpherson Report (1990) into the murder of Stephen Lawernce significantly changed discourse surrounding race and policing, highlighting institutional racism embedded within police culture. The report created highlighted the issue. It called for reform. Including the adoption of anti-racist practices a focus on improving relationships between the police and ethnic minority communities. Since the report in 1990 the British government and police have made changes and address the concerns raised through the recruitment strategies. Along side culture training, and community outreach (Macpherson, 1990; Bryan, 2020).

However, decades of research has indicated that progress has been slow. Patricianly overcoming deep rooted mistrust within the comminates, with history of negative encounters with police. The home office (2019) Continues to report disparities in police interaction with minority groups. Specifically stop and search practices, which sadly affect Black and Asian individuals more often. These findings make it clear that there is a significant challenge in policing diversity, even as police forces such as South Wales Police have introduced reforms aimed at increasing inclusive and culture sensitivity (Home Office, 2019: Reiner, 2010).

South Wales Police as a force have taken several steps to improve diversity within its ranks and strengthen community relations. One main key area of focus has been recruitment. The force has made concreted efforts to encourage its newest applicants from ethnic minorities. A response to both the underrepresentation of BAME individuals in policing and the broader recognition that a diverse workflow is crucial to improving police effectiveness (South Wales Police, 2020). The “Policing Diversity” campaign has aimed to raise awareness in ethnic minority communities about career opportunities within the police. Statistics show from 2019 that 14% of new applicants came from BAME backgrounds, a significant improvement (South Wales Police, 2020)

More so, South Wales Police has invested in a large range of training programs of training programs designed to improve culture awareness and reduce instances if racial bias among officers. The force recognises that a culture competency is vital for building trust, and training focuses on unconscious bias, understanding different culture context, and improving communication with diverse communities (South Wales Police 2021). Research supports the idea that such training, when properly implemented, can lead to improved relations between police and minority groups, particularly when officers are given the tools to navigate culture sensitivity (Tuffin et al., 2006)

South Wales Police has also increased its efforts to engage with local communities through many incentives. Regular meetings with leaders from Muslim, Somali, and Polish comminates. The meetings were able to provide a platform for community concerns to be voiced and addressed, strengthen police transparency and accountability. Community engagement initiatives like these align with the boarder trend in the UK policing to move away from top-down approach and instead focus on participatory strategies that emphases listening to the needs of diverse populations (Cockbain & Tufin, 2008)

Despite a number of positive steps, South Wales Police, alongside many other police forces, have faced significant challenges in fully accommodating diversity. One of the key challenges remains overcoming the historical mistrust between communities and the police. For example, African and Caribbean communities withing South Wales, as in other parts of the UK, often perceive that the police as biased, specifically regarding the stop and search powers. Reported by the Home Officer (2019) highlighted that black people were 9.4 times more likely to be stopped and searched by white officers. A problem that continues to fuel accusations of racial profiling and police discrimination. The mistrust caused from decades of racial profiling is further compounded by concerns that ethic minorities may be more likely to experience over policing pr to have their concerns ignored (Shiner et al., 2018)

While South Wales Police has attempted to address their issued by implementing to stop and search procedures, including greater transparency and accountability. Research suggests that systemic changes are still required to change the entrenched perceptions of bias. Studies by Brunson (2007) and Shiner et al, (2018) argue that while reforming police practice is crucial, deeper structural and cultural changes within policing are needed to address the root cause of racial bias.

Another issue is that under representation of ethnic minorities in senior role within policing. In South Wales, as across the UK there is a disparity in leadership positions. Ethnic minorities make up a small proportion of senior officers within police forces. Which has implemented for decision making and policy development (Bryan, 2020). A diverse senior leadership team is crucial for ensuring that the experiences and concerns of all communities area reflected by police strategies researched by Pitts (2020) suggest that diversity at leadership levels is essential for embedding inclusive practices across the force and ensuring that the priorities of ethnic minority communities is not sidelined.

While the challenge remains, the steps taken by South Wales Police to embrace diversity have contributed to some positive outcomes. Increasing diversity within the force have been linked to greater community cooperation and trust. Research show that when police forces reflect the demographic makeup of their communities, they are more likely to be seen as legitimate and trustworthy (Fielding 1995: Skogan, 2006). In South Wales the focus on diversity and community engagement has helped foster improve relations with several ethnic minority groups, in urban areas such as Cardiff, Swansea, and Newport.

In conclusion, South Wales Police has made considerable efforts to accommodate diversity through recruitment, culture awareness training, and community engagement initiatives. These measures have contributed to improving relationships between the police and ethnic minority communities. Fostering greater trust and cooperation. However, significant challenges remain, particularly in overcoming historical mistrust, addressing the disproportionate use of stop and search powers, and increasing ethnic minorities representation in senior roles. Continued efforts are necessary ensuring that policing in South Wales and the wider UK becomes more inclusive and responsive to the need of all communities.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.
 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	    Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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