Consider the 3 pedagogic principles outlined below. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.

1. Good teaching and learning means employing a blend of approaches including direct teaching.

2. Good teaching and learning sets tasks and select resources that build on previous knowledge and experience and engage interest.

3. Good teaching and learning ranges within and across Areas of Learning and Experience.

	Targets:
	What I have done within this assignment:

	Continue to develop a critical approach throughout, offering the opposing view whenever possible.
	I continued to criticise the arguments I presented throughout my assignment by giving shared viewpoints. 

	Try and read more relevant books and articles when researching, not just websites.
	I used different sources to gain different ranges of literature.



Since 2014, the Welsh education system actively strived to achieve improvement by leveraging Programme for International Student assessment (PISA) and other nation performance data, students in Wales scored 492 points in 2015 (OECD, 2020). Graham Donaldson (2015) undertook school visitation initiative, visiting around 60 schools with the endorsement of the government and teachers which provided valuable guidance on necessary changes within the curriculum. The findings suggest that a significant transformation in the organisation of the curriculum, with numerous individuals advocating a departure from subject-based curriculum to an area’s of learning approach or learning around skills and themes. The Welsh Government has incorporated elements of Graham Donaldson (2015) findings from his report Successful Futures to shape the curriculum for Wales 2022. The curriculum for Wales now aims to enable each school to create a tailored curriculum that supports their learners in achieving the curriculum's four purposes (Welsh Government, 2017). The curriculum must be structured into Areas of Learning and Experiences (AoLE) that offer rich contexts for fostering the four purposes (Donaldson, 2015). It is a vital component of the curriculum for the schools and practitioners to understand the four purposes and how the school's curriculum will assist the learners in fulfilling this (Welsh Government, 2020). The four purposes serve as a foundation and aspiration to assist learners to develop into ambitious capable learners, enterprising creative contributors, ethical informed citizens and healthy confident individuals (Equal Education Partners, 2023). It is important for the schools to take a comprehensive view of their vision and the four purposes to aid the process of the development of the curriculum design across the whole school. As schools develop their vision to encourage their learners in achieving the purposes, it is essential to place the child at the centre of their education (Welsh Government, 2020). The Welsh Governments focal point within foundation learning is to place children's wellbeing and development at the core of their learning (Welsh Government, 2015). Piaget (1936) has a strong emphasis on the active role of student centre learning. Piaget believes creating a high stimulus environment to encourage learning through play allows children to explore their interests and construct knowledge (Howley-Rouse, Amanda, 2021). This approach assists educators in comprehending the requirements and interests of each child which can elevate their teaching methods. The elements of effective teaching include a range of diverse approaches. Pedagogy is an approach used by teachers to demonstrate how they teach, by integrating practical and theoretical skills and knowledge that exhibit key factors that facilitate effective learning (Structural Learning, 2021). The word ‘pedagogy’ demonstrates a deeper interest beyond teaching, encompasses the entirety of the learning process influenced by teaching (Barnes, 2018). Schools are required to examine the twelve pedagogical approaches they will need to utilise in order to reinforce the four purposes. Practitioners must possess a deep understanding of the principles by exploring and reflecting on various teaching strategies to provide guidance for the students (Welsh Government, 2023). 

Having a diverse range of teaching and learning experiences is crucial when considering the curriculum objectives. When examining the twelve pedagogical principles, it is important to consider the significance of the third pedagogy ‘Good teaching and learning means employing a blend of approaches including direct teaching’ (Donaldson, 2015). Providing clear and concise instructions can greatly enhance and accelerate learning, direct teaching is an approach used to effectively demonstrate this concept. Siegfried Engelmann (2019) and Dr. Wesley have proven that direct teaching can significantly improve academic performance and behaviours when applied correctly. The fundamental nature of direct teaching is showcased by having clear purposes and measurable outcomes, using consistent feedback with a variety of resources to support children's learning both indoors and outdoors (Donaldson, 2015). When employing direct teaching into practice it is crucial to incorporate guided and independent practice that involves engagement of the teacher integrating scaffolding learning, this enhances student's skills and reinforces their understanding (Main, 2021).  However, research suggests that direct teaching has many limitations and is primarily effective for teaching basic academic skills which constraints students to develop their creativity and critical competencies (Piccininni and Almarode, 2019). This specific teaching method also discourages collaboration leading students to become disengaged which can impact their social development negatively (Thomas, 2024). When exploring the third pedagogical principle, it becomes evident that integrating a variety of methods is essential. Developing integrated approaches to support blended learning by providing a blend of one-to-one and a diverse array of learning experiences enhances an individual's learning. Ensuring practitioners cultivate a more comprehensive approach to learning enables students to build connections across learning in accordance with the principles of the curriculum (Welsh Government, 2020). Blended learning is a valuable pedagogical approach that can significantly enhance student's outcomes. This teaching method seamlessly incorporates technology and face to face teaching methods that results in a captivating learning experience (Pizzi, 2014). It is crucial to consider that blended learning has many major drawbacks. Accessing resources may pose challenges as this approach requires students to utilise technology beyond the school day, this may be difficult to accomplish in certain home settings. 
With much research studies indicate that the more experience the child has with the context, the more enriched their learning becomes (Giamellaro, 2017). Learning through context can guide learners to perceive the importance of disciplinary knowledge and skills, which enhances their engagement and understanding. Contextual information focuses on facilitating learning in meaningful contexts that can enrich student's experiences and internally motivate them. This enables learning experiences to relate directly to life outside the classroom, making the experiences significant and memorable (Osika, et al., 2022). Students are therefore able to form a comprehensive conclusion when taught in the classroom. This approach is particularly beneficial for foundation learning as it fosters active engagement and exploration both indoor and outdoor settings (Estyn, 2017). Contextual learning aligns with the constructivism theory of teaching and learning. They both share the same belief, that learning occurs when teachers convey information effectively in a way that students are able to build meaning from their own experiences (Agarwal, 2020). Jean Piaget (1973) constructivist theory suggests that humans generate knowledge by combining their experiences and ideas through interactive process (Brau, 2020). Contextual teaching promotes learners to construct new knowledge and combine it with previous acquired information to allow the learners to interpret the information in their own way. However, it is crucial to identify the challenges of this approach. Educators have a limited amount of time to cover all content which may lead to challenges in finding relevant context for future topics. It is crucial for educators to have good time management when carrying out this teaching method. 
During my time in school, the school organised a school trip to Abergwili Museum. The teacher believed through the analysis of primary sources such as museum artifacts, the students could gain insights into historical events. The class focused on the World War and the changes it brought to individuals daily routines. The trip was scheduled at the beginning of the unit to allow the students to acquire a deeper understanding and gain experiential learning. Whilst the class attended the museum, they examined various artifacts whilst the class teacher provided information about the items. This provides the students with valuable resources that can be used to support their learning, as they are able to make connections between what they have learnt in the classroom to real life situations, allowing the students to become more engaged within their work (Andre, et al., 2016). Throughout the museum tour, the class teacher demonstrated direct teaching by guiding them through the museum to discuss key concepts. After the museum visit, the teacher exemplifies direct teaching within the classroom by delivering structured lessons that expanded the topics that were covered during the tour to deeper the students understanding. Throughout this topic, the teacher performed a combination of blended approaches. 
The first transition into schools, children arrive with unique goals and backgrounds, bringing their own aspirations and experiences. However, it is crucial to comprehend that all students will approach learning in their own specific way. Within Donaldsons (2015) Successful Futures report holds great emphasis on progression. He proposes that it is vital for educators to select activities that build upon children's previous knowledge and experiences, whilst providing freedom that captivates opportunities that aligns with the child's needs. The fifth pedagogical principle corresponds to this and states ‘Good teaching and learning sets tasks and select resources that build on previous knowledge and experience and engage interest’. It is important to understand that not all children have had the same experiences. It is essential for teachers to comprehend what prior knowledge learners have on a new area of learning as well as being consistently aware of the wider range of their students interests and strengths. Prior knowledge and experiences can be crucial for children's progression, teachers should consider this when planning and delivering lessons to ensure all learners abilities are advancing and remain motivated (NACE, n.d). Teachers may expect students to possess a particular set of skills and knowledge when transitioning into their class. Yet, educators must refrain from making assumptions about children's prior knowledge as this may deter their learning experiences (Stanfield, n.d). Assessment for learning enhances learners to build upon previous knowledge. Educators can utilise the results from assessing the learners to provide guidance for lesson plans that links to the learner's prior knowledge with upcoming knowledge and understanding (Yale University, 2024). However, assessment for learning can be time consuming. An Estyn (2017) document expresses that teachers should show flexibility in the choice of context towards the learning and the response to learners arising interests. Research indicates that experiential learning grants individuals the opportunity to gain an insight into their own skills, interests and values. This gives students the ability to acquire additional knowledge and experiences or begin their journey. Experiential learning is the process of hands-on learning, by captivating learners to apply their knowledge within the classroom to real-world situations (Kent State University, 2022). Experiential learning shows a huge emphasis on outdoor learning due to the most effective method to grasp outdoor learning is through experience and hands on participation (Yildiz, 2021). Foundation Leaning promotes the importance of outdoor learning and states that practitioners should provide natural environments that encourages students' exploration and interests, practitioners also learn through experiences about what they encounter and discover (English Outdoor Council, 2018). Subsequently, it is crucial to take into account that certain schools may have limited access to experiential learning opportunities, they may lack resources in which schools are prevented from participating (Frehindi, 2023). 
When I was observing at my placement school, during my time there the class teacher prepared a lesson centred around the topic of local beaches. The teacher virtually guided the children around a specific beach to discover what the beach entailed. They firstly selected several pictures of a particular beach nearby and explored its surrounding with the class. This allowed the children to identify the features present on the beach, providing the learners to grasp what would be encountered aiding them to build foundational knowledge before adventuring into further lessons. A method the class teacher could have used to enhance the lesson may have potentially been to organise a school trip to the specific local beach, granting the students with first hand experiences as well as allowing them the opportunity to build upon their previous knowledge or recognise if they have visited a beach in the past. On the other hand, budget constraints or time limitations may hinder this from occurring, it is important to consider alternative methods that can be used to enhance children's previous knowledge. The teacher could give permission to the learners to construct their own beach and engage within conversations about their perceptions of a beach environment, this enables the children to draw back from their previous experiences along with creating group work among the children. After teaching a series of lessons, the teacher then revisited the initial lesson for reinforcement and the opportunity for thorough learning. Overlearning is recognised as the process of rehearsing a skill evident within the cognitive process, by practicing skills consistently can solidify the required skills (Turner, 2017). The class teacher prompted the students with phrases such as “do you remember when” and “when we looked at” guiding the children to reflect and recall what they had learnt throughout the lessons. Though, studies showcase the positive impact overlearning has to better recall, there are limitations that should be highlighted. When considering the factors of retention interval and efficiency it is clear to see through research long retention intervals have discovered many disadvantages. Driskell et al. (1992) meta-analysis study revealed that all studies used, had a retention interval that was no longer than 28 days. This implies that as the time between each study sessions increases, the benefits of overlearning diminish as knowledge is not consistently recalled (Taylor, 2004). 
The new curriculum for Wales fosters integration and cohesion across the Areas of Learning and Experiences, it is important for educators to abstain from viewing them as timetabled subject areas. The eighth pedagogical principle expresses ‘Good teaching and learning ranges within and across Areas of Learning and Experience’. Associations within and between the AoLE’s strengthens and enhances learning within each learning area by focusing on the pedagogical approaches that permit connections fostered by mutual queries, skills or concepts (Donaldson, 2015). The AoLE are made up into six sections that contain a progression narrative that supports schools to understand the progress of every individual at each progression stage (EAS, 2024). The curriculum for Wales demonstrates that the six AoLE should synergize and collaborate to create a cross-curricular approach that supports the curriculum. This enables learners to build their own connections throughout their learning and merge various, experiences, knowledge and skills (Education Wales, 2020). Cross-curricular teaching and learning focuses on making links between several educational subjects in response to creating an authentic experience to ensure new learning takes place within each AoLE (Barnes, 2018). Transitioning the focus from memorisation of facts, cross curricular learning encourages learners to make personal connections and draw their own conclusions from the material (Lynch, 2019). We explore the world using a holistic approach that integrates various subjects, Foundation learning promotes cross curricular learning which encourages educators to utilise a range of thematic approaches. Cross-curricular learning offers an in-depth approach towards a topic theme more than a single subject (Barnes, 2018). Foundation learning also implies that children should not only learn independently but also engage in collaborative play and activities to enhance their development of peer interaction (Kerry, 2015). Cross-curricular lessons promotes a cooperative learning environment that fosters the growth and progress of foundational learners (Lynch, 2019). However, according to research findings ‘pure subject teaching is necessary to provide the vocabulary, knowledge and skills that can be put to work in solving problems.’ Further studies indicate that if the educators teaching is indirect and poorly organised can create difficulties for the learners to remain focused and eventually loose engagement overtime (Lynch, 2019).
For instance, whilst attending my placement school the class teacher produced a variety of teaching and learning approaches across the areas of learning and experiences. Given that I was in a combined class of years 2 and 3, that focuses on foundation learning the class teacher placed a strong emphasis on outdoor education. The teacher facilitated an outdoor learning experience to allow the children to grasp the fluctuations in weather conditions, this guarantees the children fully immerse themselves in the experience. During the class, they discussed various weather conditions that contributed the teacher delving into the scientific aspects of the topic. Key vocabulary was provided throughout the lesson to ensure the learners comprehend the appropriate terminology for different weather conditions. When they returned into the classroom, the class began to sing a weather-themed song, which reinforced the vocabulary learned. The class expanded their knowledge and explored various weather conditions and temperatures in different countries which resulted to group discussions about the reasons behind the potential variations. This demonstrates a variety of approaches that the teacher utilised within this specific topic of learning. Incorporating cross-curricular approaches strengthens students' sense of accomplishment when completion of a learning task whilst also improving learners' ability to create multiple responses to problem stimuli (Discover, 2017).
Throughout this module, I have gained a deeper understanding of the importance of integrating pedagogical principles into education. It has become evident the importance of forming personal perspectives on the pedagogical principles to ensure I have taken into consideration each principle that enables me to effectively blend them into future lessons. To conclude, I am going to embrace three new strategies into my teaching approaches, to foster independent learning and demonstrate the tangible growth of my teaching methods. Firstly, I will be adopting a strong cross-curricular approach into my teaching and set teaks I have formed. As a teacher, fostering cross-curricular approaches is crucial as it enhances students learning experiences that creates a more meaningful learning environment for learners. Secondly, I will aim to focus on utilising the correct teaching methods that correlate with the pedagogical principles when planning my lessons and resources, to guarantee that my lessons connect to the curriculum appropriately. By doing so, it makes certain that the quality of education improves as to become an effective teacher it is crucial to have a secure grasp of the chosen pedagogies (Moore, 2020). Finally, I will be incorporating experiential learning approaches more frequently, enhancing learners to actively engage with the tasks and apply their knowledge to real world contexts. By actively participating in experiential learning allows learners to develop a deeper understanding of the topic (McAuley, 2021). I will be evaluating my implementation of these strategies by reflecting on my performance at end of my placement. It is essential to self-assess and continuously strive for enhancement to guarantee I am consistently progressing as an educator. 
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