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Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Ensure you avoid descriptive writing, aim to be critical and analytical.

	Instead of just summarising, I have aimed to explain why the information matters and its limitations.

	
Consider using multiple sources to support similar points more robustly.

	I have used multiple studies and viewpoints to support the same points, so my argument feels more solid. When I found different opinions, I compared them to give a clearer, more rounded picture.











Using your knowledge of teaching 7–11-year-olds, write a proposal for a school community project.

Introduction
This project is about creating a Community Garden and Outdoor Learning Space that bridges the gap between classroom learning and real‑world applications for Key Stage 2 learners. It aims to establish an inclusive space where students, teachers, families, and local volunteers can collaborate to acquire the skills necessary to grow fruits, vegetables, flowers and other plants. By transforming traditional classroom learning into practical gardening activities, it allows pupils to develop curiosity, responsibility, and respect for ecosystems while deepening their understanding of biology and ecological systems (Elliott, 2013). This initiative links to the Science and Technology Area of Learning and Experience (AoLE) of the new Welsh curriculum. 

Beyond science, the project emphasises healthy living. It extends beyond gardening, offering nutrition workshops and cookery sessions that utilise ingredients harvested from the garden. These sessions promote the preparation of balanced meals, while regular outdoor activity supports physical fitness and mental well‑being (Rickinson et al., 2004; Waite et al., 2016). Research shows that school gardens increase children’s fruit and vegetable consumption and willingness to try new, healthy foods, fostering lifelong positive eating habits. This links to the Health and Wellbeing AoLE of the curriculum. 

Linking schools with the wider community enhances pupils’ academic, social, and emotional development (Epstein, 2011). The garden serves as both an interactive educational environment living classroom and community hub where knowledge about gardening techniques, nutrition, and sustainability is shared across generations. This collaborative model aligns with the Well‑being of Future Generations (Wales) Act 2015, which prioritises sustainable development and community resilience. Through this project, pupils gain practical skills, healthier lifestyles, and stronger community bonds, laying the foundation for: ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens, and healthy, confident individuals (Welsh Government, 2022).

Literature Review
The proposal to establish a community garden and outdoor learning space is intended for a school located on the east side of Swansea, which will be referred to as “School A” in accordance with BERA ethical guidelines (BERA, 2024). This focus has been selected based on evidence from a range of literature that underscores the overall benefits of outdoor learning, as well as in response to the specific needs of School A and its community. Investing in a community garden, which serves as an outdoor learning space, is increasingly recognised as an effective means to address the holistic development of children, promote wellbeing, and strengthen the links between the school and the community, particularly in areas facing socio-economic challenges, such as School A (Pennington, 2025). 

Outdoor learning is now widely recognised as an essential component of quality education. Waite (2011) underscores that outdoor learning provides unique opportunities for experiential, hands-on education that cannot be replicated within the classroom walls. Similarly, Maynard and Waters (2007) highlight that outdoor environments enable children to develop critical skills such as problem-solving, creativity and resilience through engagement with real-world contexts. It can also improve academic achievement, social development, and environmental awareness (Rickinson et al., 2004). By introducing a community garden, School A could create an engaging and authentic learning space that connects students with the world around them. However, Dewey (1938) argued that while hands-on, experiential learning is crucial, the classroom remains an essential setting for focused intellectual engagement, where students can benefit from a structured environment that minimises distractions and maximises access to learning resources.

Learning in outdoor environments can promote mental health and wellbeing. The Children’s Commissioner for Wales (2020) highlighted the importance of outdoor spaces, especially following the COVID-19 pandemic, which heightened issues like social anxiety and isolation. Research suggests that time spent in nature can reduce stress, improve mood, and enhance emotional regulation, particularly in children (Gill, 2014). Creating an outdoor learning space and community garden at School A would provide pupils with a safe environment to relax, reflect, and interact with peers, fostering emotional development and resilience. However, some children may feel nervous or anxious about being outside, which could potentially hinder their emotional development. Children with higher levels of anxiety may struggle to engage in unfamiliar environments, which can impact their emotional and social growth (Rutter, 1985).

The socio-economic profile of the area of School A further justifies the need for this project. Data from Swansea Council (2025) indicates that parts of the community experience higher levels of deprivation compared to the national average, with many families encountering barriers to accessing green spaces and fresh, healthy food. Research conducted by Natural Resources Wales (2020) shows that children from disadvantaged backgrounds are significantly less likely to engage with nature, despite evidence suggesting that they have the most to gain from such experiences. Establishing a community garden at School A would help to address these inequalities by providing equitable access to outdoor learning opportunities and encouraging healthier lifestyle choices among pupils and their families. It also supports the principles of the Well-being of Future Generations (Wales) Act 2015, which places a legal duty on public bodies to work towards a healthier, more equal, and resilient Wales.

This initiative would also align with the goals of the Curriculum for Wales (Welsh Government, 2020), which emphasises the development of healthy, confident individuals who are ethically informed and grounded in their communities. The new curriculum also places an emphasis on “authentic contexts for learning” and encourages learners to become “ethical, informed citizens” and “healthy, confident individuals.” Outdoor learning and sustainability education are embedded within the Four Purposes and Areas of Learning and Experience, particularly Science and Technology, Health and Wellbeing, and Humanities. By integrating the community garden into the curriculum, School A would be meeting national priorities and ensuring that pupils are prepared for the challenges of the future.

Moreover, the garden would offer numerous cross-curricular links. As Bilton (2010) notes, outdoor spaces allow for creative and flexible curriculum design, accommodating literacy, numeracy, science, geography, art, and personal development. For instance, learners could measure plant growth in numeracy, keep journals about their gardening experiences in literacy, study ecosystems in science, or explore concepts of fairness and sustainability in humanities and PSE. Such authentic, project-based learning has been shown to enhance engagement and motivation, particularly among learners who may not thrive in traditional, desk-based lessons (Barrable, 2019).

The proposal is also supported by evidence suggesting that outdoor learning fosters greater environmental awareness and responsibility. Sobel (2004) argues that children must develop an emotional connection to the natural world if they are to become environmentally responsible citizens. Engaging with a school garden from school age nurtures this connection and cultivates pro-environmental attitudes and behaviours, which are needed because of the growing environmental challenges such as climate change and biodiversity loss (Natural Resources Wales, 2019).

Project Aims
The primary aim of the outdoor learning space and community garden at School A is to enhance the educational experience for learners by establishing an integrated, hands-on learning environment. The garden will serve as an outdoor classroom, offering learners the opportunity to engage with the natural world and apply their knowledge in real-life, authentic contexts. The space is designed to support academic growth, promote physical and mental well-being, and strengthen intergenerational links within the community.

One key aim of the project is to embed the outdoor space into the school’s curriculum. By using the garden as a learning resource, students can engage in activities that support subjects such as science, mathematics, and geography. Activities such as planting, observing growth, and maintaining plants align with the Science and Technology AoLE in the curriculum, offering practical applications of theoretical concepts. Additionally, the garden provides learners with the skills to cultivate fruit and vegetables, promoting an understanding of healthy living, particularly in the context of School A's area, which faces socio-economic challenges. Teaching students how to grow their own healthy food will equip them to lead healthier lives. Outdoor learning fosters increased student engagement by providing a meaningful context for academic content, thereby facilitating a deeper understanding of subjects (Beames et al., 2012). To support the integration of outdoor learning into the curriculum, additional staff training will be necessary to ensure that teachers are fully equipped to facilitate garden-based lessons. The budget will account for professional development costs, along with any resources required to enhance curriculum delivery.

The project also aims to support learners’ physical and mental well-being. Gardening and outdoor activities promote physical exercise, which is vital for overall health. Outdoor learning environments offer opportunities for students to engage in physical activity, contributing to improved physical fitness (Barton & Pretty, 2010). Additionally, these environments foster mental well-being by providing students with a peaceful, stress-relieving space. Waite (2011) emphasises the positive impact of outdoor learning on mental health, including enhanced focus and reduced anxiety. The garden will offer learners a dedicated area to relax and connect with nature, which can be particularly beneficial for those who may struggle with the pressures of a traditional classroom setting. Staffing requirements for this aspect of the project include the two ELSAs (Emotional Literacy Support Assistant) to support students who may benefit from the garden as a therapeutic space. The budget will include funds for materials needed to create an inviting and calming environment, such as seating areas, sensory plants, and outdoor artwork.

Another important aim of the project is to strengthen the relationship between the school and the local community. The garden will serve as a shared space for students, parents, residents, and businesses. It will facilitate intergenerational connections, particularly as there is a church located near the school, providing opportunities for older members of the community to share their knowledge and skills (such as gardening and other life lessons) with the learners. Community involvement in schools can foster a sense of ownership and pride (Shillington, 2015). The garden will encourage volunteer participation in activities such as planting and maintenance, and the school will organise community events, including gardening workshops and open days. In addition, the school could also hold after-school cooking classes for families, building on initiatives already in place, and utilising the produce grown in the garden. This engagement will support the development of social cohesion and create a stronger, more connected relationship between School A and its community. The Family and Community Engagement Advisor will be required to organise events and recruit volunteers. The budget will allocate funding for community outreach and volunteer management.

The garden will also promote sustainability and environmental awareness among learners across the school. It will offer hands-on learning opportunities related to eco-friendly practices, such as composting, water conservation, and organic gardening. Murray et al. (2017) emphasise the role of outdoor education in fostering environmental stewardship. Through direct involvement, learners can gain an understanding of sustainable practices, which they can apply both in the garden and in their daily lives. This aim aligns with the school’s commitment to preparing students to be responsible global citizens, as outlined in the Four Purposes of the Curriculum for Wales, specifically supporting the development of "ethical, informed citizens who show their commitment to the sustainability of the planet" (Welsh Government, 2022). To effectively promote sustainability, additional staff will be required to lead eco-education initiatives and facilitate student-led environmental projects. The budget will include funding for environmental materials, such as composting bins, rainwater collection systems, and sustainable gardening resources.

This comprehensive approach, involving staff training, community engagement, and a well-allocated budget, will ensure the success of the outdoor learning space and community garden at School A, contributing to a positive, sustainable impact on both the students and the wider community.


Measuring Impact
The impact of the outdoor learning space and community garden at School A will be evaluated using a structured mixed-methods approach, based on examples of school-based evaluations and recognised evaluation strategies. A combination of quantitative and qualitative methods will be used to gain a comprehensive understanding of the project's effect on pupil outcomes, staff practice and community engagement.

Quantitative data will be collected through initial and follow-up surveys to evaluate learners' environmental knowledge, attitudes towards outdoor learning, and overall well-being, as these are key areas the outdoor space is intended to improve. This approach reflects the methodology used in the Learning through Landscapes evaluations (Learning through Landscapes, 2011), allowing for systematic data collection without placing undue pressure on teaching staff. The use of surveys aligns with prior research practice, where a teacher survey was successfully employed to gather informative data on educational initiatives, such as assessment for learning strategies. Curriculum attainment, particularly in science and geography, will also be monitored through short assessments and knowledge organisers, following the successful model implemented in the Natural Connections Demonstration Project (Waite et al., 2016). Learner engagement will be assessed using observational checklists adapted from the Leuven Scale for Well-being and Involvement (Laevers, 2005), which provide objective insights into pupils’ emotional and behavioural involvement in outdoor learning sessions.

A range of qualitative methods will be used to explore the impact of the outdoor learning space and community garden at School A. Data will be gathered through focus groups with pupils, semi-structured interviews with staff, learners, and parents, and analysis of pupil work. Capturing pupil voice is essential in outdoor learning projects (Flutter and Rudduck, 2004), and focus groups will enable learners to discuss their experiences, what they have learned, and how they feel about their involvement in the garden within a peer-supported setting. Semi-structured group interviews with pupils have previously been implemented in related academic research, proving effective in eliciting reflective and meaningful responses from learners. Teacher interviews will examine how the outdoor space has been integrated into curriculum planning and its perceived influence on pedagogy. Reflective feedback from staff and parents, as highlighted in evaluations of the Edible Playground initiative (Trees for Cities, 2015), provides valuable insights into how outdoor environments affect teaching practice, learner motivation, and community involvement. Thematic analysis will be applied to all qualitative data to identify recurring patterns and key themes, building on previously applied analytical approaches in earlier research assignments and supporting a comprehensive understanding of the project’s overall effectiveness.

Community involvement will be assessed by monitoring attendance at garden events, tracking the number of regular volunteers, and collecting feedback forms from parents, local residents, and school governors. This method aligns with the recommendations from the Growing Schools programme (DfES, 2006), which highlighted the significance of community partnerships in sustaining outdoor education initiatives. Additionally, establishing a "garden ambassadors" group consisting of parents, community volunteers, and school governors will support the ongoing collection of informal feedback.

Evaluation
The community garden and outdoor learning project at School A presents a range of strengths, weaknesses, opportunities, and threats that must be critically evaluated to assess its viability and long-term impact. A summary of the SWOT analysis is included in Appendix A.

A key strength of this project is the school’s existing emphasis on well-being and outdoor learning. The involvement of two Emotional Literacy Support Assistants (ELSAs) and a Family and Community Engagement Advisor provides a strong foundation for both pastoral care and community collaboration. Staff expertise and whole-school commitment is vital for the successful implementation of outdoor learning initiatives (Rickinson et al., 2004). Additionally, learners’ enthusiasm for practical, hands-on activities reflects findings from the Natural Connections Demonstration Project, which reported increased pupil engagement in real-world, outdoor contexts (Waite et al., 2016).

Despite its strengths, the project does face internal challenges. A significant issue is limited staff capacity due to existing workload demands. Outdoor initiatives like this one may be difficult to sustain without strategic time allocation and leadership support (Gilbertson et al., 2006). Additionally, some teachers may lack confidence in embedding the garden into their curriculum delivery. Although the Curriculum for Wales encourages hands-on, experiential learning (Welsh Government, 2020), practical implementation requires professional development and collaborative planning - areas that may need strengthening within School A.

Beyond the school environment, the project presents valuable opportunities to enhance community engagement and contribute to the Four Purposes of the Curriculum for Wales. It is particularly well-placed to support the development of healthy, confident individuals and ethically informed citizens. Collaborating with parents and local organisations in the creation and upkeep of the garden could foster a shared sense of responsibility and encourage intergenerational learning (Mannion, Glover & Leonard, 2013). Such involvement may also help to address social isolation, which is often a barrier in communities facing socioeconomic disadvantage.

Nevertheless, external threats must be acknowledged. Limited funding remains a common barrier to sustaining school-based outdoor projects, and without long-term planning, the garden’s future may be uncertain. Additionally, socioeconomic factors may restrict family involvement, particularly where time or financial pressures exist. Ensuring inclusive participation will require thoughtful planning to engage all members of the school community. Environmental factors, such as adverse weather or vandalism, pose risks to the project's success. To maintain momentum, proactive strategies like covered areas, school stewardship teams, and partnerships with local environmental groups should be incorporated into the plan.

Conclusion
This assignment has highlighted the significant role of school-community partnerships in enriching educational experiences and promoting holistic development. The development of a community garden and outdoor learning space at School A exemplifies how collaborative projects can foster pupil well-being, environmental awareness, and stronger links between schools and families. When schools actively engage with their communities, they create inclusive, authentic learning opportunities that align with the Curriculum for Wales’ Four Purposes and support pupils in becoming ethical, informed citizens (Welsh Government, 2020).

Evaluation of the project using a SWOT framework revealed the potential for sustainability, curriculum enrichment, and enhanced parental involvement, while also acknowledging the need to address staffing capacity and long-term engagement. As Estyn (2018) highlights, schools that successfully embed community engagement often do so by ensuring all staff share responsibility for partnership work, reinforcing the importance of whole-school commitment.

This learning is closely aligned with the Professional Standards for Teaching and Leadership in Wales, particularly the standard that calls for teachers to “work in partnership with parents/carers and the wider community to support learner well-being and progress” (Welsh Government, 2017). Going forward, the emphasis will be on embedding community-focused learning into practice, with a strong commitment to collaborative, inclusive education.
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