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Evidence 1 
 
Figures 1 and 2 below show a scan of 2 separate "stretch and challenge" work sheets available to
learners. The sheets have been designed as an extension to task to those pupils seeking extra challenges
(for example, More Able and Talented, or MAT pupils). This allows learners to take learning into their
own hands, to motivate themselves to continue learning and to self and group evaluate their work for
improvement targets during future work. 
 

 
 
 
Evidence 2 
 
Figures 3 and 4 below show two slides from a Year 7 formative assessment lesson on devising a piece of
theatre, using inspiration from Charlie and The Chocolate Factory. The first slide shows the pupils the
mark sheet that is used to assess their creative process and their final performance, giving them access
to the success criteria in advance of their assessment. The slide also contains a starter question "How
can I be an ambitious capable learner within this assessment?", allowing pupils to consider their path to
success within the lesson, directly linking the task to one of Donaldson's Four Purposes (Donaldson,
2015). 



 
The second slide allows pupils to self-assess and peer assess their performances, again giving them a
very precise success criteria to understand what the teacher is looking for during the creative process
and final performance.  
 

 

 
 
 
Evidence 3 
 
Figures 5 and 6 shows a form created to document a learner's development within the subject from
term to term. The form allows for the teacher to identify a learner's areas for improvement, whilst also
identifying their strengths. One form is used per term, and is addressed during parents evenings to
address subject progression.  
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Example 4 
 
Figure 7 shows the cross-curricular links between the Expressive Arts learning area (Drama, Art and
Music) using the Drama year 7 scheme of work. The intent is for the whole learning area to have a
common focus: Rohl Dahl's novel, Charlie and The Chocolate Factory with the learners completing a
formative assessment in each of the subjects towards the end of the term. 
 



 
 
 
 
Evidence 5 
 
NB: 
As a Pioneer School aiding the Welsh Government in developing the new 2022 curriculum, the school
has restructured KS2 and KS3 subjects into 6 learning areas modelled from those identified in Successful
Futures (Donaldson, 2015). 
 
These learning areas are: 
iCalculate – Mathematics, Information Technology and Computing 
iCreate – Art, Music and Drama 
iThink – History, Georgraphy, Religious Education, Business and Social Studes 
iDiscover – Science, Design Techology 
iCommunicate – English, Welsh, Spanish 
iThrive – Physical Education and Healthy Living 
 
Figure 8 shows the theme of gaming running through the iCreate learning area (Drama, Art and Music).
The PowerPoint slides are taken from a KS3 lesson, in which pupils will devise theatre around the six
different learning areas of the school. 
 

 
Figure 9 shows the same gaming lesson's starter, in which learners solve a Maths riddle, demonstrating
not only subject links, but also links with the Literacty Numeracy Framework (LNF).  
 

 
Figures 10 and 11 (below) are taken from learner's Art sketchbooks where they have produced a
detailed mind map of gaming and designed their characters. They then continue in Music to create their
game's theme music. 
 



 
Figure 11 
 

 
 
 
 
Evidence 6 
 
Figure 12 shows how English (iCommunicate) and Drama (iCreate) have worked together to design a
scheme of work based around the same topic. Below is a KS3 Drama scheme of work designed around
Romeo and Juliet, which learners have explored in the previous term in English. 
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Evidence 7 
 
Figure 13 shows the script in progress for KS3 iExplore Drama students are currently developing in their
Theatre in Education. 
 
NB: 
 
This school allows KS3 pupils the opportunity to select one optional module (an iExplore module) that
runs for half of the academic year. This allows pupils to gain an understanding of what to expect when
selecting their options for GCSE and allows them to gain more experience within a subject, in a far more
authentic context than the GCSE syllabus may be for that particular subject. In this situation, pupils that
have selected iExplore Drama will form their own drama theatre company, and devise their own short
piece of theatre with a moral (in this instance, safety online) that they will tour to primary schools in a
workshop style setting, allowing them to gain an understanding of Theatre in Education, setting them up
for the GCSE Drama syllabus as well exampling a professional drama experience for those hoping to
build a career in performing arts. 
 
 
 
 











 
 
 
 
 
Evidence 8 
 
Figure 14 shows a Careers Wales poster displayed outside the iCreate learning area's building. That
provides pupils with authentic links to the real world, suggesting potential career paths that they could
explore based on their subject choices. 



 
 

 
 
 
 
 
Evidence 9 
 
Figures 15 and 16 shows photos taken from Shakespeare's Schools Festival 2019 in which pupils
participate in a UK wide festival, performing Shakespeare alongside other local schools. 
 
 



 
Figure 16 shows that learners are able to participate both onstage and behind the scenes, with arts,
lighting and sound design roles within a professional theatre. Learners below are working alongside
trained theatre technicians in order to design and arrange their lighting and sound cues for the
performance, gaining an authentic learning experience. 
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Introduction 

 Education is an ever changing and developing field. The current 2022 Welsh curriculum reform

encourages teachers to continually adapt their approach so that "each...young person in Wales

should be able to benefit from curriculum and assessment arrangements that will best meet

their present needs" (Successful Futures, 2015).  

 

           The new holistic approach to education in Wales provides teachers with new and

informed advice on how to improve their methods. Donaldson proposes that educators should

strive to satisfy twelve principles (Successful Futures, 2015 p.63-71) in order to achieve good

pedagogy, including providing pupils with authentic contexts, assessments for learning and

cross curriculum responsibilities for learning. (Successful Futures, 2015 p.67-68). These three

principles have been at the very forefront of my lesson planning whilst on my first teaching

placement, and will form the focus of this assignment. 

          To give context, PTE1 takes place in a Pioneer school in an urban setting in Swansea. The

school and sixth form accommodates 1,700 pupils and regularly achieves "excellent" in Estyn

reports (2018, 2011, 2005).  

          Due to the school's Pioneer status, Donaldson's Four Purposes are already at the core of

their current curriculum, designed to encourage pupils to be ambitious and capable,

enterprising and creative, ethically informed and healthy and confident individuals (Successful

Futures, 2015, p.29-30). 

          To what extent these pedagogical principles and purposes have impacted my teaching,

and how well I have implemented these values thus far will now be explored. 

 

Assessment for Learning 



"Good teaching and learning means employing assessment for learning principles" (Successful

Futures, 2015 p.67). 

 

          The use of Assessment for Learning (AFL) is widely encouraged across education (William

& Black, 1998, 2002. Gershon, 2013), with academics arguing it is most successful when it is

embedded in both teaching and learning (Gershon, 2013).  There appear to be clear benefits to

assessment in teaching; summative assessments allow for benchmarking and whilst formative

assessments can be used as a diagnostic tool (Chapman & King, 2012). With this in mind, it

seems only sensible to include AFL as often as possible in teaching. 

          Differentiation in assessments provide a tailored approach for learners, allowing all to be

challenged at their own pace (Westman, 2017). Evidence 1 (Figures 1 and 2) shows extension

tasks for those more able and talented (MAT) learners. The self and group evaluation elements

allow for self-assessment alongside teacher and peer assessments. This gives pupils more

responsibility for their own work, whilst refining their ability to identify success. 

          Thus far, there has been limited enthusiasm from learners to receive a "stretch and

challenge" task. There could be several reasons for this. The most likely reason seems to be that

learners are currently required to be self-motivated in order to accept the further work. There

could be the element that receiving a literal piece of paper with an extended task that

demotivates them, i.e - working hard means extra work. These seemed appropriate during the

initial stages of getting to know pupils, however at this point in the placement when I now

know my learners, those MAT pupils may be more engaged if the differentiated task is verbally

given during initial feedback of their work. Differentiated assessment allowed me to gauge

learner's abilities whilst providing the "personalised learning" the Welsh Government strongly

advise (Successful Futures, 2015 p.26). 

          Hattie explains that giving a learner access to a success criteria improves results; teacher

and peer modelling benefits learners by providing them the information needed to succeed



(Hattie, 2013, Clarke, 2008). Wiliam seems to agree, noting that without initially supporting and

adapting to the learner's needs, the assessment becomes pointless (Wiliam, 2011).  

          Evidence 2 (figures 3 and 4) show the success criteria that year 7 pupils were continually

shown in the lead up to their formative assessment before Christmas. Alongside regular

Modelling and demos, giving both a visual and written success criteria, seemed to improve

pupil's work in each rehearsal process.  

          Within drama, KS3 pupils only have contact with Drama on a once a fortnightly basis. This

is worth noting, as cognitive memory is less effective the less you encounter information,

therefore retrieval practice of the success criteria is imperative in every lesson (Brown,

Roediger, McDaniel, 2014). 

          With both of these aspects of lessons in mind, continual revisiting of success criteria is

sensible to continue with. One development to lesson planning could to use another method of

AFL: questioning. This could be done possibly during starter tasks, to probe into the learner's

long-term memory to see what they remember before being confronted immediately with the

success criteria. 

          As mentioned, another aspect of AFL that I have developed throughout lesson planning is

questioning. The use of effective questioning allows teachers to "close the gap between what

[learners] currently know and the learning goals" (Young Wales, 2010, p.16).   

          From personal experience, it is hard to deny the benefit of questioning. Allowing pupils to

discuss any ideas with the person to their left and right, and "Think, pair, share" techniques

ensure that all learners are engaged in a discussion about the task. Through this approach I

have found that engagement is a lot higher when seeking discussion. There is a lot to consider

when using questioning within the classroom, such as differentiated questioning (Westman,

2017).  

          Evidence 3 (figures 5 and 6) show a form I devised in order to benchmark learner's

abilities when using AFL within the classroom. This form can be filled in through observing their



performance as well as through questioning. 

          When using "think, pair, share" style methods of AFL, Rosenshine suggests ensuring

discussion feedback is timed; "all students need to start together, on a signal" (Principles of

Instruction, 2010 p.15) to ensure that uncertain or slower pupils gain the same benefit to the

discussion as the faster pupils, who are more likely to be confident giving feedback. This is

something I need to consider taking forward when asking pupils to share ideas, so as to allow as

many learners as possible to have the confidence to give their feedback. 

          Another benefit of the forms is that I can identify whether pupil's areas for improvement

are at an individual target level or a class target level. As these forms should be updated during

every lesson with the pupils, results should be immediate and allow me to identify whether the

reason why students are underachieving are due to issues with my initial instruction, or at an

individual level. They also allow for very tailored and personalised learner experience, ensuring

parents evenings and reports can be highly accurate. A downside to this is of course, that they

are very time consuming to complete and can take time away from an actual effective lesson

delivery within the classroom. With such limited contact with KS3 learners, to what extent

these forms can really be used must be evaluated as PTE1 continues. 

          Whilst there are clear benefits to the use of AFL in the classroom, there are those who

criticise it's effectiveness; Kluger & DiNisi (1996) suggest that "feedback intervention effects on

performance are quite variable", whilst others note that assessment results can't always

accurately represent true potential (Ilgen, Fisher & Taylor, 1979. Balcazar, Hopkins & Suarez

1985. Latham & Locke, 1991). 

          Whilst criticisms are valid, as a teacher with such limited contact with learners, in classes

of thirty pupils or higher, it is almost impossible to devise another method of evaluating learner

abilities without increasing lesson quantity. What little can be done, is being done as thoroughly

as possibly. 



 

Cross-Curriculum Responsibilities 

"Good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including

literacy, numeracy and digital competence, and provides opportunities to practise them"

(Successful Futures, 2015 p.68). 

 

          Previously, cross curricular learning was "marginalised" (Successful Futures, 2015 p.35).

The curriculum reform has now changed approaches, and has implemented new frameworks to

ensure the importance of cross-curricular responsibilities is embedded in all learning, and the

Creation of the Digital Competency and Literacy and Numeracy Frameworks (Successful Futures

2015, p.39-42) are at the forefront of the reform (MacKay, 2017, Welsh Government). 

          As the placement school has Pioneer status, there is also major focus on cross-curricular

responsibilities. These extend from learning areas, to subject areas, inclusive of the LNF.  

          The learning area is incredibly collaborative, working very closely in devising schemes of

work (Evidence 4, Figure 7). The uniformed theme allows learners to follow a common thread

across the learning area, providing a common theme goal across all subjects, giving learning the

ability to be far more authentic (Successful Futures, 2019 p.67) and with a clear progression

path to success. 

          Cross-curricular learning has been suggested to strengthen the coherence and the

relevance of the curriculum (Ofsted, 2002. Brundrett & Duncan, 2010). This theory supports my

planning, as learners are following . A very clear, thought out curriculum that incorporates

principles and content across subjects, allowing learners to delve deeper into topics than they

perhaps would without cross-curricular links.  

          It is perhaps worth noting that this evidence suggested by Brundrett & Duncan (2010) was

collected using Primary learners as their subjects. The different factors and environment that

one would encounter in a secondary school (including learners having different teachers deliver



the different subjects, which primary learners would not experience) may mean that results

vary between the two school stages. 

          Whilst there are potential difficulties, evidence also suggests that cross-curricular learning

can improve left to right brain communication, leading to enhanced problem solving skills in

learners (Byrne, 2017). Learners can also benefit from the sense of achievement upon

completing tasks derivative from subject areas they may deem themselves weaker at,

improving their confidence (Byrne, 2017), therefore learners may find themselves improving

within a topic such as Maths even though they may have limited success in their previous

academic attainment in the topic. 

          One particular area of drama that pupils seem to struggle with is challenging language of

Shakespeare. With this in mind, I have devised a Year 9 scheme of work in collaboration with

the English department (Evidence 6, Figure 12) accessing learner's prior knowledge of the text

Romeo and Juliet. The intention of this is to improve their confidence using Shakespearean

language, whilst satisfying cross-curricular links between English and Drama, as well as

improving LNF (specifically literacy) links.  

          Evidence 5 (Figures 8 - 11) demonstrate further collaboration between the Expressive Arts

learning area, as Music, Drama and Art all focus on the KS3 topic of gaming. In order to

incorporate subjects outside of the learning area, the gaming drama scheme of work

encourages learners to explore other learning areas (Figures 8 and 9) where they devise theatre

using aspects of that subject, and solve riddles within that learning area before being able to

progress. This encourages learners to not necessarily think about subjects or learning areas as

completely separate entities, and benefit from the link between the areas (Successful Futures,

2019). 

          Whilst the LNF is important to consider in all planning, it is also worthwhile considering

the difficulties that can arise. Cross-curricular language can be confusing for learners, especially

those at the lower end of the attainability scale. For example, the definition of the word "wave"



can greatly differ across subjects. Therefore whilst it is imperative we encourage pupils to use

challenging vocabulary, it is also important that we take the time to acknowledge these

inconsistencies and address them within our classrooms (EEF, 2020). There is also the risk that

pupils who dislike Shakespeare, will bring their emotional preferences (Guditus, 2013) into the

drama classroom regarding this new scheme of work. Providing pupils with the success criteria

and using APK techniques, hopefully learner confidence will improve within this subject,

providing that they do not allow their moral to be defeated before they begin. 

          In order to further develop my planning, I could look at the possibility with liaising with

other departments in order to create schemes of work. Some subjects naturally lend

themselves to a complementary relationship with drama, such as elements of History (eg –

Welsh Royalty, the history of ancient Welsh folk tales). These could form the focus of learners

devising their own folk story with a clear moral or message or similar themes. 

 

Authentic Context for Learning 

"Good teaching and learning creates authentic contexts for learning" (Successful Futures 2015,

p.67). 

 

          With the new 2022 curriculum in mind, the PTE1 school has devised a curriculum with

authentic experiences readily available for learners.   

          Evidence 7 (Figure 13) shows the work in progress script for the current theatre in

education iExplore module that year 9 are devising. This module provides an authentic

experience for learners, allowing them to devise their own theatre, set, script and tour it to

primary school whilst delivering a workshop on their chosen topic of online safety. This module

has allowed pupils to gain insight into how a theatre company would devise theatre and

operate, whilst portraying a relevant message and interacting with their audience on a

professional level. 



          This particular module has provided for incredibly authentic contexts to be considered

during planning. Learners have been able to experience "the creative process, individually and

collaboratively, within authentic contexts" as well as experiencing "participation in community

events that celebrate and promote the Expressive Arts" (Expressive Arts, 2019 p.62). 

          In order to provide further authentic links with the real world and the subject drama,

there is a Career's Wales poster outlining career options for those that enjoy and achieve well

in the subject (Evidence 8, Figure 14). This demonstrates to pupils a potential career path,

authenticating the reason for learning the subject and suggesting realistic and authentic goals

for them to aspire to. 

          Evidence 9 (Figures 15 and 16) depict our school taking part in Shakespeare's Schools

Festival; a touring theatre festival that pupils can attend in order to perform and work

backstage in an authentic way to perform on a professional theatre, work alongside a

professional team of people and achieve an authentic outcome to their hard work.  

          Savery & Duffy (1996) suggest that complex tasks to be investigated by students over a

sustained period of time. In performing drama, pupils satisfy this requirement; learners

problem-solve and invest a lot of time learning and devising performances and backstage roles

in order to produce a successful and authentic outcome. 

          However, academics state that "it is not enough to simply provide suitable examples from

real-world situations" (Herrington, Oliver & Stoney, 2000), suggesting that other elements that

must also be satisfied. These include opportunities to collaborate, an environment that reflects

the way in which the knowledge will be utilised, and plentiful resources to allow for sustained

examination from different perspectives (Young & McNeese, 1993). 

          It could be argued that these too are naturally achieved in drama, due to the nature of the

subject involving so much collaboration and group work, "mirror[ing] the world of work in the

creative and cultural industries" (Expressive Arts, 2019 p.17).  



          Authentic context provides for conflicts of opinions, with academics debating it's necessity

and validity. Sandberg and Wielinga (1992) suggest that authentic contexts can create

unnecessary stress to learners by simulating "exceptionally high expectations, and ultimately be

counterproductive" (p. 136), whilst Cunningham (1984) states that too much of an authentic

experience can be distracting from the learning. 

          One could argue that the very environment of performing is created from stress and high

expectations, therefore complimenting the authenticity of the experience for the learner. This

would be exceptionally true if they are to explore careers in performing arts. 

          Whilst it is clear authentic contexts have played a large role in my pedagogy of drama, In

order to increase the learner's contact with real life experiences of drama and performance.

This could be achieved through organising for performers and guest speakers with careers in

The Arts to speak and lead workshops with the students. Another method would be to take

learners to see live theatre from professional companies. These benefit the learners by allowing

them to "consider what they know about the Expressive Arts and how they can apply their

skills" (Expressive Arts 2019, p.8). 
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