The Foundation phase allows children aged from 3-7 experiences and opportunities to see the world around them as this allows children to understand how things work by taking part in practical activities within their development stage. The foundation phase made a change within their and policy development implemented for the ‘get the best for Wales’ NAsW,(2001) therefore the new  view point of the foundation phase included the developmental of the foundation phase framework for children’s learning in Wales DCELLS,(2008). From this there are 7 areas of learning which are delivered through practical activities and active learning experiences both indoors and outdoors. Following this, for each Area of Learning the statutory education programme establishes what children should be taught in schools and the Foundation Phase Outcomes set out the expected standards of children’s learning performance. From this the foundation phase puts strategies into practice supporting children’s learning therefore the stocktake Welsh Government (2014) focusses on the implementation of the Foundation Phase across Wales which will focus on future policies. Kingston and Price (2012) states that the foundation phase encourages children learning as well as their families, communities, and transitions. However, the implementation of the Foundation phase strategies is evidenced as the underpinning pedagogy and practice within the foundation phase are known to have a positive impact on practitioners which then leads to improvements in the quality of provision for children and their families. 
There are 23 recommendations that the stocktake has complied to support the Welsh improvement further GOV(2021). These recommendations will have an impact on the Welsh foundation phase at all aspects including teachers, Head teachers, class teachers, inspectors, practitioners, and training institutions. In order to fund the roll out of the foundation phase these are the three sections recommendation 1, supporting a ten-year strategic plan this will support the Welsh improvement process a longer term strategic plan as this could be monitored by the ten year plan for work force development as The welsh government legislation has made opportunities for workforce development and training in respect of play, this will show a view point why the importance of play in children’s lives and the beneficial aspects in terms of growth in children cognitive, physical, social and emotional development, ESTYN(2014) states that the local authorities need to undertake a development plan on play workforce in their areas from this it will be easy enough to be able to adapt to change as the policies develop, The action plan that has been put into practice by the welsh government to work with school workforce unions in order for employers to identify appropriate qualification requirements for the new curriculum for learning support staff within the classroom with the range of qualifications available for learning there are apprenticeship in supporting teaching. The work also aims to develop a range of opportunities to enable those learning staff who wish to develop their careers from this high-quality early education and childcare makes a significant difference to children’s learning outcomes especially children from disadvantaged backgrounds. However, the quality of this provision is a crucial factor. This work force development plan is central in improving the quality of early years care as the effective pre-school and primary education study states that the importance of the quality of adult-child interactions, staff knowledge and understanding of the curriculum and understanding how young children learn, and how to support at home learning for the children as this will encourage children tend to make better progress particularly when staff have developed their knowledge and gained higher qualifications to support this. Following this the 10-year workforce plan aims to set out a long-term strategic vision for the early years, childcare and play workforce in Wales. This developmental approach is in response to an action in building a brighter future: early years and childcare plan ESTYN(2013) Therefore ‘recommendation 14’ states that the care council for wales is commissioned to build on the existing workforce strategy and the ambitions of building a brighter future as this will support the early years and the childcare plan to develop the workforce strategy further. This has benefited the foundation phase as this supports the implementation of the new curriculum  as the government has put this strategy in place in developing awareness of what teachers already know on developing their current knowledge therefore this will encourage children to become more advanced in the basic skills of English and maths. Department for Education and Skills (2013)
Following this, practitioners should be aware about focused issues in relation to the foundation phase play based pedagogy on to how children learn and develop because they would understand what to put in to practice for the new curriculum Therefore, developing a strategic planning group, the key foundation phase experts should be a voice for all foundation phase changes, planning and evaluations Mussett, (2010).  The evaluation of the foundation phase states the outlay of the early years education can have an impact on reducing inequality however, this will be a possibility if succeeded by high quality learning programmes Cunha and Heckman (2007). Following this, phase is improving children’s social and emotional wellbeing and their attitudes to learning Mitchell, L. and Cubey, P. (2003)  . 
Recommendations targeting training and support: the training and support of head teachers and practitioners within the foundation phase reflects the understanding that by enhancing the quality of teaching, rather than focusing on structural changes will show and increase in the children’s achievements (Hopkins 2013 ). However, supporting the training of the staff and practitioners to enable the correct learning curriculum for the children this will be beneficial to the roll out of the new curriculum for Wales, an example of this is the pioneer schools Siraj-Blatchford, I. (2004)   ‘Successful futures’ recommended that an independent evaluation of the approach to developing the new curriculum for Wales should be performed, this has been put into practice and Welsh government (2018) states that it is initially focusing on the change of structure. An evaluation will provide feedback on how the pioneer school model is working during the new curriculum process and development phase. Arad(2017)  shows that the Pioneer schools provides considerable professional learning opportunities with the schools being fully involved in the process of the new curriculum design and realisation and that professional learning pioneers have carried out a range of activities as part of the implementation of the ‘Pioneer schools model’. From this they were central to the development of the new professional teaching standards and that the professional learning pioneers are responsible for the professional learning of practitioners and for testing out the developing curriculum content. As the Pioneer schools have been already selected to roll out the new curriculum even though it has not been rolled out in all schools yet therefore, it is beneficial to have this strategy put in to place as it will see how the new curriculum is going to work within schools and to see if there are any changes that are needed to be put in to place before the national roll out of the new curriculum. 
In addition to this, the support and training accustomed to its main focus on what the guidelines should include to support the foundation phase in its current policy. National literacy and numeracy framework (LNF) States how the foundation phase can support the social and economic growth overall. Following this leadership skill of understanding how children learn and develop is another factor on what needs to be strengthened for the implementation of the foundation phase as teachers and practitioners need to understand the effects of disadvantage and the importance of the home learning environments and when it comes to supporting transitions (Kingston and Price, 2012).
 OECD,(2019) promotes how education is no longer teaching students something unique but is encouraging them to learn to develop reliable tools to find their on way in the world. For example, developing their imagination and knowledge as this will be beneficial for the education sector as planes of change are emerging and schools are beginning to collaborate with each other by forming partnerships with other schools this will have a positive impact on the new curriculum as this strategy is personalised to ensure that each student unique talents are developed so that all students can realise their full potential.
As “successful futures” is a part of the new curriculum it can supports transitions in children’s learning experiences. This is beneficial to the implementation of the foundation phase as Successful Futures(2015) states that the propose of the arrangement should compliment the  ‘Areas of Learning and Experience’. Each area of learning and experience should create a strong impact to further developing the four areas of the curriculum for example, the ‘Area of learning’ is being currently used in the foundation phase but the focus of this is to promote the importance of education to support learning children. As part of the curriculum, children need to have their imaginations stimulated to encourage learning so from this the review must be clear when in practice as the curriculum is looking to provide this to all teaching and learning approaches. It is important that the experiences offered to children and young people is regularly reviewed in relation to the curriculum purposes (Donaldson, 2015).  By putting the cross-curriculum responsibilities in to practice in each area of learning the new structure gives a variety of teaching approaches. The intention of this is to release the creativity and energy of teachers to provide a rich learning environment for children and young people. 
The changes to the curriculum are often linked with schemes to encourage approaches to teaching and learning. But standard teaching methods also known as ‘direct teaching’ can b viewed as constructivism as it does not target a range of strategies for appropriate teaching approaches. From this the review could imply the need for a range of teaching and learning experiences that reflect the curriculum purposes OECD(2020).  However, the curriculum pedagogy foucuses on promoting wider skills within learning, problem solving and critical thinking. This will have a positive impact on the curriculum as it encourages children to have access to opportunities that provide powerful learning experiences.
In addition to this to fully engage in learning for children their surroundings need to be filled with rich, stimulating environment and resources where they can explore and experiment with ideas and resources. In context of the reviews curriculum proposal of good teaching will reinforce the application of wider skills and be able to identify activities and strategies that can promote problem solving, critical and creative thinking to ensure that these processes can be monitored and assessed to ensure positive learning outcomes (Tabberer, 2013). From this the curriculum purposes and progression steps will reinforce the need to make learning meaningful and authentic learning therefore the welsh government has encouraged outside agencies to work with school as this will encourage the new curriculum to provide new opportunities and experiences for children to be exposed to beneficial new knowledge so they can form their own viewpoints of the world around them for example different cultures and backgrounds of individuals.
Overall there are strategies put in place to develop the implementation of the foundation phase reports such as successful futures and 10 year strategic plan have put recommendations in place to do so and to learn from past experiences in order to develop a successful curriculum for school for example as previously stated they have used pioneer schools to test this and the outcomes of this have been positive as the intention of the report is to provide better teaching standard in schools in Wales as this will raise standards to improve the outcomes for all learners as this new curriculum aims to maintain improvement on teaching and learning by ensuring all practitioners have access to effective professional learning – enabling them to continuously develop and enhance leadership and pedagogy in current practice, and preparing for the future by supporting them to realise the new curriculum. Forshaw,D. (2008)
Section 2
The foundation phase foucuses on the curriculum for the developmental needs of children for their holistic development as children can develop their skills by extending their knowledge. The Foundation phase child development assessment profile purpose is to assess children within six weeks of their entry to the foundation phase to provide a ‘baseline’ assessment GSR(2015). The assessment included six developmental areas the child should use. For example, there  are two documents this includes the foundation phase child development assessment profile record form practitioners to document their observations which define the behaviours to be observed and assessed. However, the new curriculum is moving away from this and is focusing more towards assessing the unique child’s journey. Following this, the descriptions of behaviour are in six developmental areas which describe the journey between ‘child development’ and ‘learning outcomes. The profile for every individual child will be made at around the age of three some children may not enter the Foundation phase until they reach compulsory school age. It is advised that practitioners utilise the assessment story provided within each developmental area as children will enter the foundation phase at different stages of development (Hutchin, 2007). During assessment of the individual child practitioners should expand on their knowledge also to provide the best possible outcome for the child as each child should be assessed might be differential from being familiar to practitioners as they might be attending the to the foundation phase or to being unknown as to maybe the child has been moved from another setting or from another area therefore, assessment of a developmental area should begin with the earlier statement and continue until a point at which the upper limits of development have been met. 
The assessment plays an important part in supporting parents, carers, and practitioners to recognise children’s progress and to understand their wants and needs for full support of the individual child. The te whariki curriculum has a similar approach in the needs to work with partnerships with children and parents a the early years foundation stage (EYFS) curriculum in Wales differs greatly in structure and content to the te whariki curriculum in New Zealand Child forum(2020). The te whariki approach is based on the aspirations for children to become confident learners and communicators and secure in their sense of belonging. There are a variety of assessment from good early years programmes for example, Scandinavia, reggio emilia and New Zealand’s curriculum as discussed ‘Te Whariki. This approach is ot an overly formal curriculum and avoids extensive formal teaching before the age of six. It promotes an experiential, play based approach to learning for children aged 3-7 years old. It highlights the focus of the child and the significance of children’s wellbeing and promotes a balance of child lead and practitioner-initiated activities with stimulating indoor and outdoor environments from this, children engage in active exploration and it is important that the environment and resources involved can promote stimulate learning in children It is important as children can understand and stimulate learning experiences through this that they can carry in to their future lives (Ministry of education, 2017). It is important that practitioners have activities planned so that they can have an understanding on what support the children need for then to succeed in their interests because of this, practitioner can shape teaching and learning methods for each child to reflect on their own knowledge.  Following this, Parents are entitled to be apart and to be kept up to date with their childs progress therefore practitioners can have a better understanding and can address any learning and development need in partnership form. Te whariki promotes a curriculum which values children’s language. Even though children might seem as if they are “playing” te whariki seeks to ensure that they encourage and enable children how to learn by developing their foundation skills TKI(2020). Te Whariki is the curriculum that is used to ensure children are prepared for school and ongoing learning throughout their lives as stated however, this curriculum also encourages teachers to ensure that they are focused on ensuring that children develop lifelong skills that promote future learning. Rather than taking a structured ‘one-size-fits-all’ approach to learning, teachers are encouraged to view the child as an individual and to consider influences on each child’s life and learning; this approach ensures that learning promotes further education. A theorist that can support this Is Piagets stage theory of development as this has had an influence on thinking and curriculum construction. This theory of constructivism impacts learning as teachers must make a curriculum plan which enhances their student logical and conceptual growth. Piaget's theory of constructivism argues that people produce knowledge and form meaning based upon their experiences following this, the theory covers learning theories, teaching methods, and education reform (Teachnology 2020).
For a rich learning experience in supporting children learning and development it is important that practitioners gain understanding of the unique child through observational assessment and supporting this by genuine partnerships with parents. This will recognise that all areas of learning are interconnected so that children will develop new skills. Children can develop their knowledge by opportunities that are willing for them to independently apply, practice and unite their new learning through a resourced environment inside and out Department for education (2017). From this, the EYFS verifies that young children learn best through planned play-based experiences that can encourage and develop their strengths, interests and capabilities. This will acknowledge that children are active learners, and they seek opportunities to explore and understand the world. There are four guiding principles that can support practice in an early year setting, these include, every child is a unique child, children learn to be confident within themselves and have a sense of independency through positive relationship, children develop in empowering environments in which their individual needs are addressed and supported by a strong partnership between practitioners and carers and children develop and learn in different ways and at different pace (Carr, 2001). In addition to these practitioners need to consider the individual needs and stage of development of each child in their setting and must plan a challenging and enjoyable for each child in all areas of learning and development. From this practitioner working with young children are expected to focus on key areas to enable children to grow in confidence however, If a child’s progress is in any cause for concern practitioners must discuss this with the childs parents or carers and come to an agreement on how to support the individual child’s needs. If there is any cause for concern the framework covers the education and care of all children in early years provision this means including children with additional needs (Scholar Commons, 2020).
In order to support a unique child observation are made to identify a particular child to support their individual needs. In this observation the child is observed within the learning environment alongside other children, this will encourage the child the opportunity to explore and demonstrate what they know and understand within a comfortable environment alongside their peers. Documenting children’s learning is a similar way of providing a narrative about what the individual child has achieved. When providing documentary evidence of children’s learning through observations these are usually kept as a portfolio on which practitioners, children and parents can be a part of. This process allows practitioners to understand what children know and can do and via analysis and interpretation of the documentation they are able to adapt their provision and pedagogical processes to best meet the children’s needs. Following this teaching approaches in an early year’s setting are a great way to encourage children to develop their highest potential (Tulbure 2011). For example, the mosaic approach and the reggio Emilia approach are two key approaches that can facilitate children’s learning, these approaches support early years professionals to share a better understanding about children’s thinking and interactions and to respond to children’s needs effectively. The mosaic approach is a multi-method approach to connecting children’s own views and understanding of their own lives. This approach uses a variety of ways of listening to children to construct tis understanding of the world around them and their own lives. Children can do this by using cameras to take photographs of things that are special to them in their environment and from this in discussion with the staff children use their photographs and aspects to record their views of the setting, practitioners making sure children are listened through observation.

In addition to this learning stories is a great way of recording and presenting observations of children. Carr (2001) states that a way of recording children’s learning that acknowledges the context of that learning she addressed these as learning stories. The purpose of recording children’s learning in learning stories is to enhance their learning to focus on what they can do as a starting point for providing their ongoing development. Following this the beneficial aspect of treating every child as an unique child is that it will encourage children in developing their personalities and abilities to understand others for example their ethnicity culture, religion, family background, disabilities or gender. This guidance supports practitioners and parents to understand and help the child’s development pathway, by treating every child as an unique individual it is designing an environment that has an positive impact in influencing all area of children’s development for example the physical, social, cognitive and emotional skills (Palaiologou, 2012)
Like the mosaic approach, the reggio emilia approach supports children to use their own way of communication for example, expressive, cognitive and gestural, this allows children to reflect on their own thoughts and ides, culture and behaviours. Nutbrown and Abbott (2009) state this approach allows children to be creative by using different modes to communicate and express themselves. This means that children will value their interest and this will encourage child responsibility, empowerment, discovery and exploration. Following this in a Reggio Emillia inspired environment the use of image, text and audio are used during interactions among children’s peers and practitioners. In addition to this In a Reggio Emilia classroom child can express themselves through movement and dance as this approach is an important part of everyday routines and interactions (Thornton and Brunton, 2005).These aspects are strongly linked with multimodality because they use different modes where children can freely express themselves to communicate their thoughts and ideas however, such practices are important as it supports children to develop all areas of learning and understanding and not just focusing on the logical and linguistic. For example, children can express themselves through the arts as this will allow them to use all their senses to seek a greater understanding though observation and learning through what they experience (Thornton and Brunton, 2007).

How does the outdoor environment stimulate children’s learning and promote their wellbeing?
Being in the outdoors have endless number of benefits to our health but what impact does the outdoor have on children especially? Kiley,C.(2016) defines that the benefits of working and playing outside are endless but for children it is their favourite place to be. However, the outdoors can be a under used area especially in wet or cold weather as practitioners and parents view the outdoors in weather changes as wet and cold weather in relation to a risk for the children but in these conditions, children have the urge to explore and understand their surroundings whatever the weather. When children learn they put themselves in situations from what is routine and familiar as this will face them with exciting challenges that they can learn from in a child initiated and child led activities in outdoor environments. When children when children are given a degree of freedom to play and learn, they often make mistakes however, from these children learn from these mistakes and outdoor environments are safe places and learning and playing out of doors is safer than taking part in many other sports etc Gill(2019). EYFS identifies the importance for children’s health and well being as to why this is part of the statutory requirements as it ensures that outdoor activities are planned on a daily basis doing this will improve play and learning opportunities as children should be a key objective for practitioners this means that exposing children to a degree of managed risk the aim is to do this with out putting children in situations where there is danger therefore a risk assessment will be formed in order to support this. In addition, children can gain from the outdoors as it provided engaging enjoyable learning experiences and opportunities for healthy growth and development the likely result? A happier childhood and more resilient, confident people. Kahn and Kellert(2002)
As addressed the outdoors supports children’s learning and understanding of the world but the outdoors is beneficial in supporting children health and wellbeing. The outdoors supports children by significantly helping improve children’s health and fitness, which has a positive impact on children’s wellbeing. Children being in the outdoors are naturally provided with more space to move around and this gives them the opportunity to become more active. Being outdoors can improve children’s general health as it gives them access to get fresh air and healthy exposure to the sun which their bodies require to get vitamin D that they need it also supports children by improving their strength and helps to strengthen their growing bones Dillon et al (2005) . While children are in the outdoors there are variety of activities that can help support young children develop their growth for example natural sensory experiences children can learn the world around them by playing in the grass and being amongst nature as this will allow the child to process different textures and sensations in the natural environment even walking up and down hills and over uneven surfaces can help build strength children exposed to various landscapes will help encourage optimal strength. Practitioners can provide children with resources for example chalk as this will instigate child lead play and will help encourage the child to activate their gross motor skills as the child can draw hopscotch on the concrete as this will also allow the child use larger movements which can support the growth and strength of the larger part of their muscles. Following this, Children playing In the playground is also a great way to engage in multiple gross motor skills as children have the access to climbing or hanging on playground equipment helps to strengthen many muscles at once even when children play on the swings it provides children with sensory stimulation and challenges the vestibular system in regards to balance Fawns(2020).
The outdoors has a significant impact on children’s mental health Ofsted (2008) shows that playing outdoors is thought to help relieve stress and anxiety from children by reducing levels of the hormone cortisol in the brain. found that even just five minutes of exercise in an outdoor environment can improve confidence within themselves, mental health, and wellbeing in children. Schools are aware of this and therefore provide children with outdoor activities as well as inside the classroom as schools provide children with facilities to promote this. The CYPMHC(2020)annual report  explores how play has changed during the coronavirus pandemic, with research showing a decrease in peer-play and play in playgrounds in England. Due to the lack of opportunities for outdoor play during the pandemic, the report emphasises that education settings in the UK should give plenty of space and time for children to play to ensure they are happy and healthy.
In addition to this being in the outdoors has a significant impact on children who are diagnosed with ADHD. Exposure to nature has a calming effect on children and can help reduce hyperactivity especially in those who suffer with ADHD Wolraich, M.L., McGuin, L., & Doffing, M. (2007) shows that children with ADHD tend to have milder symptoms when regularly spent time in the outdoors. The advantages of exposure to the outdoors reduces children’s ADHD symptoms unlike medications and behavioural therapies regular play in the outdoors can be accepted as a type of treatment for this.
Another skill children develop in the outdoors is that it encourages them to develop their social skills, whether that be communicating amongst other children or learning and understanding respectful social situations for example waiting their turn on the slide or swings or even patience when waiting in line. Opportunities that engage in playful activities with others cognitive skills will also develop through practice overtime as it involves abilities such as paying attention, memory and thinking. These skills develop sensory information to new memories which children can learn from. Most cognitive skills are learned through real life situations for example learning and thinking skills can be improved through enriching cognitive experiences. Wells, N. (2000)
In conclusion to this the outdoors is an important factor for children to learn and develop physically and mentally as it allows them to have access to the world around them and to expand and to encounter their senses. Muñoz (2009) states that children will be smarter, be smarter, better able to get along with others, healthier and happier, when they have regular opportunities experiencing the outdoors.
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