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	Lay summary of the project (intended purpose, design, and outcomes, suitable for a non-academic audience)  (200 words max)  
The purpose of this project is to explore the impact that having a child experiencing emotional based school avoidance is having on them. This project will use a cross-sectional design to gain an insight on to whether there is an increased level of stress on parents whose children do not experience these challenges. The project will also explore coping strategies that could help to reduce parental stress by examining whether parents engage in activities such as mindfulness or engaging in professional services to cope with the perceived stress. To gain an insight into parental stress level the Parental Stress and Coping Inventory (PSCI) (Koplewicz, & Fishel, 2002) (appendix 1) will be used. It is a comprehensive scale that assesses current feelings of general stress and anxiety levels by way of a questionnaire. In addition to this will be used to gain an insight on their child’s attendance. Following this, participants will be asked to complete a questionnaire to assess the type of support they have received.
This study will provide valuable insight on the impact of parental mental health while coping with their children’s challenges. By analysing coping strategies and mental health impacts, it is possible that there may be a correlation between the two. Findings could contribute towards a better understanding on the challenges faced by parents and inform interventions to support them effectively. 
 

	Background literature review  Why is the project necessary, what psychological theory is the research question based upon and what empirical evidence has informed this proposal. (500 words max)  
The educational environment plays a crucial role in the cognitive, social, and psychological development of young people. Evidence consistently links school absenteeism with a range of adverse outcomes, including academic deficiencies, poor performance in reading and math, grade repetition, and even school dropout (Balfanz et al., 2007; Filippello et al., 2019; Gottfried, 2014). Students with frequent school absences are also at risk of developing internalizing and externalizing behavioral issues, such as anxiety, depression, substance abuse, and pre-criminal behavior (Dembo et al., 2016; Finning et al., 2019).
In recent years, the term "emotionally based school avoidance" (EBSA) has emerged to describe students who struggle to attend school due to unmet emotional needs. This term highlights the importance of addressing these emotional needs rather than merely categorizing students as "school refusers" (WestSussexEPS, 2018). This conceptual shift informs the design and implementation of interventions aimed at supporting adolescents who have difficulty attending school. The preference for "school avoidance" over the older term "school refusal" reflects an evolved understanding that distinguishes between absences due to emotional distress and those due to truancy (Thambirajah et al., 2008).
Parents of children experiencing mental health issues often assume a pivotal role in managing their symptoms and ensuring adherence to treatment. This significant responsibility can lead to heightened stress, anxiety, and a deep sense of responsibility for their child’s overall well-being (Nock & Ferriter, 2005). Consequently, parents may experience substantial emotional strain, anxiety, and feelings of helplessness. Stress impacts individuals by altering their perception of and reaction to external demands, with common psychological effects including anxiety, impatience, and difficulty concentrating (Cohen et al., 2007). Additionally, extensive research links psychological stress to physical health issues. Higher stress levels are associated with elevated blood pressure (Short et al., 2020), an increased risk of chronic conditions such as cardiovascular and metabolic diseases (Finch et al., 2001), a weakened immune system (Segerstrom & Miller, 2004), and impaired neurological functioning (Qin et al., 2009). Stapley et al. (2015) found that many parents in their study felt distressed and "helpless" regarding their child’s problems, perceiving these issues as beyond their control. This sense of helplessness not only affects the parents' mental well-being but also exacerbates their stress levels. Notably, a substantial portion of parents expressed a desire for additional support from Child and Adolescent Mental Health Services (CAMHS) to better cope with their child’s challenges. This evidence underscores the need for targeted interventions and support systems for both children experiencing EBSA and their parents. Addressing parental stress and providing comprehensive support can be crucial in managing the broader implications of emotionally based school avoidance. Therefore, the rationale for this study is to understand how social connections can assist parents in dealing with stressors in relation to their child’s EBSA. By using a mixed analyses method of qualitative and quantitative it is hoped to gain a deeper insight into the experiences of parents. 
 

	Proposed methodology: Please describe your study design under the following headings: 
(1,000 words max)
· Study design and justification
· Target population and participant recruitment strategy
· Data collection method and justification
· Primary and secondary outcome measures/main research questions if qual 
· Planned analyses  
· Study Design and Justification
This study will employ a cross-sectional design, which is advantageous for capturing data at a specific point in time and allowing the analysis of multiple factors within a population simultaneously. This approach provides a comprehensive understanding of the topic without necessitating long-term data collection, enabling researchers to evaluate prevalence, associations, and behavioral patterns. The cross-sectional design is particularly useful for examining relationships between variables in a single study, as it can reveal potential trends and correlations.
Target Population and Participant Recruitment Strategy
The target population for this study comprises parents or caregivers of children experiencing emotionally based school avoidance (EBSA). Participants will be recruited through a Facebook group called "Not Fine in School," to which the researcher already belongs. The researcher will obtain permission from the group's administrator to post a recruitment announcement. Additionally, the recruitment post will be shared on the researcher’s personal Facebook page, encouraging further sharing to reach a wider audience.
· Inclusion Criteria: Parents of children who are currently enrolled in school and exhibiting reluctance or refusal to attend school due to emotional reasons.
· Exclusion Criteria: Parents of children who miss school due to physical health issues or non-emotional reasons, and parents of home-schooled children.
A control group will be included, comprising parents of children who do not exhibit school avoidance behaviors. This group will be recruited through similar online platforms and social networks, ensuring they meet the exclusion criteria related to physical health and non-emotional reasons for school absence.
Data Collection Method and Justification
This study will employ a mixed-methods approach, combining quantitative and qualitative data collection. Quantitative data will be gathered using the Parental Stress and Coping Inventory (PSCI), a reliable and well-researched 5-point Likert scale. The PSCI includes statements such as "As a parent, I feel overwhelmed" and "Social supports for my family have helped reframe situations in a positive manner," which assess stress, anxiety, and social concerns.
To complement the quantitative data, qualitative data will be collected through open-ended questions designed to gain a richer, more in-depth understanding of parents' experiences. The questions will include:
· "What has helped you most?"
· "What has helped you least?"
The responses to these open-ended questions will be analysed thematically using Braun and Clarke's (2006) thematic analysis approach. This method ensures a systematic and standardized approach, facilitating statistical analysis and producing generally applicable results.
Primary and Secondary Outcome Measures
· Primary Outcome: To evaluate the levels of parental stress and coping strategies using the Parental Stress and Coping Inventory (PSCI).
· Secondary Outcome: To gain a deeper understanding of parents' experiences and perspectives through qualitative analysis of responses to open-ended questions.
These assessments will provide insights into the stress and coping mechanisms of parents and their experiences, aligning with the study's objectives.
Planned Analyses
The researcher will conduct several analyses using Statistical Package for the Social Sciences (SPSS) to examine the relationships between parents' coping strategies, stress levels, and their children's challenges with school attendance. These analyses will involve:
· Quantitative Analysis:
· Descriptive Statistics: Summarize the PSCI scores, including means, standard deviations, and distributions for both the study group and the control group.
· Unrelated T-Test: Compare the stress and coping levels between parents of children with EBSA and the control group using an independent (unrelated) t-test to determine significant differences.
· Qualitative Analysis:
· Thematic Analysis: Conduct thematic analysis on the responses to open-ended questions using Braun and Clarke's (2006) methodology. This involves familiarizing with the data, generating initial codes, searching for themes, reviewing themes, defining and naming themes, and producing a report.
· Content Analysis: Perform content analysis to categorize and quantify the responses to open-ended questions, allowing for the identification of common themes and patterns.
· Chi-Square Tests: Use chi-square tests to analyse the categorical data from the content analysis, comparing the frequency of themes between parents of children with EBSA and the control group.
The combination of quantitative and qualitative data will provide a comprehensive understanding of the impact of EBSA on parents, allowing the researcher to draw meaningful conclusions from the study.

	Main Ethical considerations (500 words max) 
In accordance with the BPS code of ethics, the researcher will make sure informed consent is obtained by all participants. Participants will be aware before the study starts as to the nature of the questions, and a brief idea on the topic. They will be warned that they may find the topic of EBSA and if there are any other parts of the topic, they consider distressing either before or during the session then they maintain the right to withdraw consent at any time. Participants who withdraw will provided with the appropriate resources such as helplines. Participants will also be reassured that all data held will be strictly confidential and anonymous and follow GDPR guidelines. They will also be reassured that any data held will be either encrypted or password protected to ensure confidentiality is maintained at all times. Participants will access the interviews via EMS, therefore they will be anonymous, maintain their confidentiality 

	What are the expected outputs from this project?  How could the results of this study help your target population? What if anything will you produce from this study?  What is the potential real world impact of this study and how could you evidence this?  (200 words max)
 
As it is an applied research project, the expected outputs for this project are to be able to understand the impact the stress of EBSA has on parents and being able to identify the gaps in support given to parents/children. This approach involves practical engagement with real-life situations to understand and address the challenges parents face in supporting their children’s well-being. It also aims to highlight coping strategies used by parents to deal with EBSA. It is hoped that the research findings will help to enhance and improve support offered to parents when their child is experiencing EBSA, as well as gain a deeper understanding on the struggles parents face. By exploring parents’ experiences the researcher is will be able to identify areas where support is needed with the potential to develop interventions to assist parents in coping and that can support both parents and children navigating the emotional barriers of EBSA.

	Timescales for project completion (not included in the word count if a table/chart but MUST be completed)
 
(Please produce a Gantt chart or table indicating the proposed timescales for the project)
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Please provide as appendices to this document any proposed scales, draft participant information, analysis protocols etc.  For your first submission of this proposal (prior to confirmation of your supervisor and approval of the broad idea) the submission of additional information may help us make a clearer judgement about the potential scientific merit and methodological soundness of your proposed project.


Appendices
Appendix 1 
Parental Stress and Coping Inventory (PSCI)
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Table 4. Parental Stress and Coping Inventory.

Question

Response Prompt

1.Asa parent | feel overwhelmed.

2. There is marital harmony in our family.

3. have social supports for my family.

4.The identification of local and regional resources has helped me
access services to help raise my child.

5. Asa parent | feel numbness.

6. Our family receives social support.

7. feel depression because | have a child.

8. We respect each other in our family.

9. Asa parent | feel burdened.

10.1 realize/acknowledge that there are informational supports for me
asa resource.

111 feel supported by my spouse, partner, or significant other.

12 As a parent | feel angry.

13. We care about each other in our family.

14. The identification of local resources helped me plan for my child's
future.

15. Social supports for my family have helped eliminate stress.

16. As a parent | feel disappointment.

17. Social supports for my family have helped reframe situations in a
positive manner.

18.Asa parent | feel devastated.

Never| Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always

Never| Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always

Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always

Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always
Never | Rarely | Sometimes | Frequently | Almost Always

Never | Rarely | Sometimes | Frequently | Almost Always

Note. Scoring: Using the scoring key (Never = 1, Rarely = 2, Sometimes = 3, Frequently = 4, and Almost Always = 5), please sum the
corresponding numbers with each item for the particular subscale: Parental Distress—lItems 1,5, 7,9, 12,16, and 18; Social Support—
Items 3,4, 6,10,14, 15, and 17; Family-Based Support—Items2, 8, 1, and 13.





