	ECAD6007
	 Rhif Myfyriwr / Student Number: 2100441

	
	



Ychwanegwch eich targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	

	Targed/Target 2
	

	Targed/Target 3
	



A Critical Evaluation and the word count of next teaching and learning steps focusing on a case study of an individual learner or a group of learners based on an observed critical incident. 

Introduction 
A critical incident is an occurrence within the classroom that enables the teacher to reflect, interpret and form opinions critically on the events of a lesson so that they can improve judgement and practice (Tripp, 2011, p. 125). Critical incidences can provide the opportunity for positive and negative reflections about everyday practice within the teaching profession (Bassot, 2016). Therefore, being able to critically reflect can allow the teacher to identify reoccurring patterns during the lessons and there can be an attempt to balance their practice by identifying both positive and negative aspects of the lesson (Bassot, 2016). Observing critical incidences further helps reflective practice as reflection allows the teacher to “sharpen” their views on what had happened so that in the future they will be able to respond accurately to the learner’s experience and needs within the classroom (Boud, et al., 1985, p. 19). Through analysis of a critical incident based on observation within a classroom setting this essay will explore the importance that critical reflection plays in practice. The essay will also include a review and analysis of the literature that is based on two theories and played a part in the critical incidence which will then be followed by a reflection on the next steps that can be taken in teaching practice. 

The Role of Critical Reflection 
The role of critical reflection is vital in professional practice as it allows the professional to become self-aware about positive and negative aspects of their lessons which can develop their teaching skills (Bassot, 2016). Critical reflection in the teaching profession allows the time to identify what had happened in the classroom and then to further analyse why action had been taken during the incident (Tripp, 2011). Through critical reflection, the teacher can then enhance their practice by making the lesson more engaging if an aspect was unsuccessful so the learning experience can be enhanced (Zwozdiak-Myers, 2012, p. 33). This can then be taken a step further as being able to identify unsuccessful aspects of a lesson can in turn identify small gaps in their skill set which then allows the teacher to improve their practice (Eales-Reynolds, et al., 2013). This suggests that continuous reflection is beneficial as teaching professional always has room to improve and learn new skills. 

There have been various studies into the importance of using critical reflection in teaching, one of the outcomes of these studies is the Cycle of Experiential Learning. The cycle argued that for a learner to fully engage in learning there needs to be an opportunity for both the learner and the teacher to participate in the four steps of the cycle: these are feeling, reflection, thinking and action (Kolb & Kolb, 2013, p. 20). Furthermore, like Kolb, Gibbs furthered the idea of a reflective cycle but argued that learners needed to take the time to reflect critically rather than just taking the teaching experience “for granted” (2013, p. 19). However, while the role of critical reflection is important in the classroom, it has been argued that there has to be research to support the changes that have been made so that there is validity behind the implementation of the changes (Schon, 1992). 

The role of critical reflection is highly significant in a learner’s development in the classroom, and it has become a key theme in the new curriculum for Wales. The new curriculum for Wales categorised reflection as a crucial part of the development of a learner’s “integral skills” in the classroom (Government, 2020, p. 65). The curriculum further outlined the idea that for a learner to refine a piece of their work self-evaluation and reflection need to be undertaken so that critical reflection skills can be developed successfully (Government, 2020). The professional standards for teaching place the role of critical reflection within the standards and emphasise the importance to both the learner and teacher of reflection as it is mentioned in the pedagogy, collaboration and professional learning section of the standards. (Government, 2018). By placing the role of reflection within the standards to gain the qualified teaching status, it is ensured by the government that critical reflection becomes embedded into good practice. The professional standard for “continuing professional learning” described critical reflection as “developmental” in “prompting further professional growth” which indicates that professional growth is linear and can be improved through critical reflection (Government, 2018, p. 50).

Observation - School and class context 
The school that the observation that the critical incident was observed in was an English-medium mixed ability school (Estyn, 2015, p. 1). The Estyn inspection that took place in 2015 shows that the school had approximately twenty-three per cent of pupils that were eligible for free school meals and forty-four per cent were on the school’s additional learning needs register (Estyn, 2015, p. 1). At the time of inspection, these statistics were slightly above the national average indicating that the school was in a deprived area (Estyn, 2015, p. 1). The observations that took place in the school were in a variety of classes ranging from year seven to eleven with pupils age ranging from eleven to sixteen years old. 

The critical incident can be read in appendix three, but the observation took place in the sports hall for a health and wellbeing area of the learning experience (AOLE) for a year seven Physical Education (P.E.) lesson (Donaldson, 2015). The sports hall was lively, and the pupils were eager to learn at the start of the lesson. The class were an additional learning needs (ALN) class and there were teaching assistants (TA) in the lesson. The class was mixed with male and female pupils who were split up into groups to complete the task which encouraged teamwork and group participation. 

Critical Incident linked to Donaldson’s Four Purposes 
The critical incident is based on a learner who was being disruptive during the start of the lesson when the teacher was beginning the lesson. The pupil was talking over the teacher to their peers when the teacher was discussing what they would be doing that lesson and what skills they would be using. The pupil received warnings from the teacher, who had continuously been emphasising the importance of listening skills to the class before the pupil was taken to the side by the TA to have a conversation to see if there was something wrong. The pupil stated to the TA that they did not want to participate in the lesson and appeared distressed about having to take part. However, when the practical element of the lesson began the pupil was engaged and was participating in the task with their peers. The critical incident links with the “healthy, confident individuals” aspect of Donaldson’s four purposes for successful futures as the pupil was willing to participate in the sports aspect of the lesson (Donaldson, 2015, p. 30). The critical incident further links to this purpose as the pupil overcame and faced their internal challenge of not wanting to participate in the lesson after spending time reflecting on why they had been reluctant to take part and been upset at the beginning of the lesson (Donaldson, 2015). The critical incident also has further links to the “enterprising, creative contributors” section of the four purposes as the pupil was able to work successfully as part of a team and complete tasks within their team (Donaldson, 2015, p. 29). 

The lesson was important as it not only allowed the individual to work as a team and overcome their self-doubt within the lesson, but the incident also linked to the health and wellbeing AOLE in the new curriculum (Government, 2020). The curriculum for Wales emphasised in their “statement of what matters” that physical and emotional health and wellbeing comes from living a healthy lifestyle which includes participating in physical activity, whether that be through P.E. lessons or extra-curricular sports activities (Government, 2020, p. 74). The impacts of physical fitness and wellbeing have shown positive impacts on cognitive development for the learner as the endorphins that are released can positively affect a learner’s mood and confidence (Kumar, et al., 2015). The improvement the learner gains in self-confidence can be seen in the critical incident as the learner’s overall mood improved throughout the lesson as they participated in the lesson and they appeared happier than they had done at the start of the lesson, reinforcing the view that physical fitness can improve a learner’s mood (Kumar, et al., 2015).


Literature Review 
The first area of research that will be discussed is the health and wellbeing of learners, focusing on the literature surrounding physical education and more centrally Maslow’s hierarchy of needs. Maslow’s hierarchy of needs consists of five levels which include physiological, security, recognition, esteem and accomplishment needs (50minutes.com, 2015, p. 6). The first four levels of the hierarchy are categorised as “deficiency needs” and the highest need is referred to as “being needs” but all individuals can grow and move up the hierarchy of needs (McLeod, 2007, pp. 2-3).

There are various viewpoints on whether Maslow’s hierarchy of needs is an effective model for understanding a learner’s emotional and physical wellbeing. Various positive studies have enforced the idea that the hierarchy of needs enables practitioners to understand that human beings are motivated by the desire to satisfy their needs (Dixie, 2007; McLeod, 2007; 50minutes.com, 2015). The literature that supports the hierarchy of needs is research-based arguments, where the data is used as evidence to formulate an argument (Freitas & Leonard, 2011; Wenling, 2012; Nemati, 2013). One study found that Maslow’s hypothesis stating that when a learner is satisfied there is positive behaviour and motivation from the learner which shows that the hierarchy of needs is prevalent in the classroom (Acton & Malathum, 2000). One of these aspects is through P.E., which links to the hierarchy of needs as physical activity allows the learner to feel motivated and positively contribute to emotional wellbeing and a healthy lifestyle (Fox, 2010). Participation in physical activity allows the learners to move up the hierarchy towards self-esteem through working independently and in a team, this emphasises that self-esteem plays a crucial part in the learner’s experience as participation in physical activity helps the learners satisfy their needs within the hierarchy and boost their confidence (Whitehead, et al., 2018). The literature surrounding the needs of the learner discusses that being able to fulfil their needs through P.E. has a vast impact on a learner’s social life (Stidder & Blair, 2019). This is supported by Kirk and Oliver who build upon the work of Dewey to argue that education can become worthwhile when it leads to the growth of an individual which is what Kirk and Oliver argue happens when teachers work with students for higher engagement in the classroom (2015; Fox, 2010).

Overall, the literature supporting Maslow’s theoretical framework places the hierarchy into context and evaluate its use within its context. This allows the researchers to evaluate the practical application of the framework and form conclusions. Despite Maslow’s hierarchy of needs formulating a strong basis for theorists on the studies of individuals health and wellbeing, the model has been critiqued extensively. One of the main points of contention in the literature is about self-actualisation (Dixie, 2007; McLeod, 2007; Bouzenita & Boulanouar, 2016; Koltko-Rivera, 2006). The main criticism put forward in the literature is the assertion that to move up the hierarchy the individuals’ basic needs at the bottom of the pyramid must be fulfilled however the studies found that self-actualisation and social needs were vital to a learner whether their needs were satisfied or not (Cherry, 2014). This has been supported by Koltko-Rivera who explained that Maslow’s thoughts about the relationship of self-actualisation and the act of self-transcendence were still under development (Koltko-Rivera, 2006, p. 304). This questions the validity of the theory because if Maslow pointed out a weakness in his theory then it proves that developments could be made. There have been further studies that support the idea that Maslow needed to redefine self-actualisation, the revised model took this on board and redefined self-actualisation as a process, not an end goal, this highlighted that the hierarchy of needs did not work in practice (Nemati, 2013, p. 6). There have also been criticisms about the hierarchy of needs as Maslow had promoted a humanist approach to the study of individuals, but it has been argued that Maslow undervalued human experience as he only referred to the scientific aspects of his model of needs, not people’s life experience (Bouzenita & Boulanouar, 2016). Maslow dismissed the cultural and social experience as he rejected the influence of religion in his model (Salleh, 2018). As Maslow used scientific data to support his theory, it has caused conflicts as religions like Islam would not be able to fit their daily lives into the framework as they have their religious priorities that they need to fulfil (Salleh, 2018).
The literature based on Maslow’s hierarchy of needs is relevant as they place the theory into context and provide evidence that supports or negates his arguments. The literature is based on psychology journals and scientific research which presents data to back up hypotheses being made in conjunction with the hierarchy of needs. The literature regarding the criticisms of the theory highlights the fact that what each person needs to do to climb the hierarchy differs, for example, female nursing students have higher psychosocial needs than their male counterparts therefore they will have to fulfil different needs to climb the hierarchy (Freitas & Leonard, 2011, p. 12). This shows that Maslow had not considered how his theory would be applied in practice in different contexts and due to this it has been argued that the process of self-actualisation has caused a dilemma for individuals as it raises the question of how they could be themselves but then causing questions about how they are not themselves (Abulof, 2017, p. 509). The literature further fails to factor in the effects of culture and societies on an individual’s health and wellbeing, the theorist Bronfenbrenner put forward his ecological systems theory about the development of individuals based on their environments which shows that Maslow’s theory could be developed further to include social implications within it (Bronfenbrenner, 1979, p. 3). The application of the hierarchy of needs in online settings is an area of research that could be further developed, however, studies have highlighted that there is a lack of personalisation within an online learning setting as there will be unfulfilled needs within the students, this would be applicable if looking at physical fitness as pupils would not be able to participate online (Milheim, 2012). 

The next part of the literature review will discuss cognitive load theory and its effects on learners.  Cognitive load theory aims to investigate what makes learning effective and how that can be supported by the teacher so that the learner does not become overwhelmed with information (Plass, et al., 2010). The literature has widely debated the implications and effectiveness of cognitive load theory on the learner. 

Scholars have argued that cognitive load theory provides a guideline to present information to learners that support their learning capabilities (Kirschner, 2002, p. 1). The literature states that cognitive load theory is based on what scholars’ term “human architecture”, and it is assumed that a human’s working memory within the architecture has a limited capacity for retaining information (Bannert, 2002, p. 139). This is furthered in 2018 where it was asserted that information stored in the long-term memory forms “schemas” which caused the processing of the information provided which in turn requires mental effort which ultimately results in cognitive load on the working memory, affecting learning outcomes (Kirschner, et al., 2018, p. 217).  Various types of cognitive load that have been put forward in the literature but the three types that scholars argue are key in impacting the learner are intrinsic, germane and extraneous cognitive load (Paas, et al., 2010, p. 117). It has been argued that each of these plays a part in cognitive load theory however it has been put forward that collaborative working has the potential to become beneficial when the capacity of the working memory has been overloaded in the learner (Kirschner, et al., 2018, p. 222). However, while this study has argued the benefits of collaborative working, there has been a counterargument in an earlier study that stated collaborative working could help higher knowledge learners flourish but cause learners who need support and scaffolding to become anxious because of the extra cognitive load that is required (Kirschner, et al., 2011). 

Cognitive load theorists have made various assumptions about the working load memory and how cognitive load appears in the learner. Sweller asserted that the assumption of a learner evolving having a larger working memory would cause less strain on the working memory is wrong (2005, p. 22). This is a large assumption as it suggested that cognitive load could be decreased when there is less strain on the working memory but it has been argued that germane cognitive load contributes to the learning so there needs to be a focus on reducing the intrinsic and extraneous cognitive load (Ayres & Paas, 2012, p. 830). Germane cognitive load has been defined as the result of strenuous learning which allows schemas to be produced within the brain (Sweller, 2005, p. 27). It has been argued that if there is an encouragement of a “conscious cognitive processing” then this causes the learner to have less of a cognitive overload (Kirschner, 2002, p. 5). This has been contradicted as studies have shown that learners who experienced anxiety could still have disruption to their working memory regardless of if they were trying to process information (Fong, et al., 2012).  Constructivist scholars take these assumptions a step further and argued that learners should not just focus on how knowledge is being constructed based on what has been learned but how the knowledge is being constructed while working together with others (Plass, et al., 2010, p. 19). The idea of co-constructing knowledge derived from the socio-constructivist scholar Lev Vygotsky, who argued that cognitive development happened due to interactions within the “zone of proximal development” and learning from a “more knowledgeable other” which has been argued as an “important concept” for learners who aimed to achieve their potential (McLeod, 2014, p. 3).  Despite these debates on whether working collaboratively is effective, it is clear to notice that learners would feel like they need to keep up with the more knowledgeable other instead of aiming for their potential (Kirschner, et al., 2018). 

The literature on cognitive load theory is current and relevant as it draws upon previous research to continuously inform conclusions that are being made. The main areas of controversy within the literature are whether cognitive load theory is based on assumptions and whether or not collaborative learning is beneficial.  The most recent developments have moved the traditional viewpoint of cognitive load theory as it has been assumed that collaboration lessened the cognitive load, this is evident in the move to online learning (Kirschner, et al., 2018; Paas, et al., 2010). This viewpoint has faced some opposition as it can cause learners to become overwhelmed but the move to collaborative learning being able to decrease the cognitive load on a learner appears to be positive as collaboration can optimize the learning experience (Kirschner, et al., 2011). The consensus viewpoint of cognitive load theory is that the most important thing for a learner is a decrease in cognitive load so that their full potential can be achieved. 

Reflection/Evaluation and Next Steps 
The critical incident that was observed linked to the literature review as the pupils’ needs were not being met concerning the hierarchy of needs. The needs of the learner were not met as they were unable to reach a stage of self-fulfilment (McLeod, 2007). This caused the learner to not want to participate because they did not think they could reach their potential or want to make healthy lifestyle choices within the lesson due to the cognitive load that they were experiencing (Acton & Malathum, 2000). The learner in the critical incident was experiencing an aspect of cognitive load as they were reacting to the information that the teacher was giving them about the task they would be completing that lesson. This could have been the result of an extraneous cognitive load as the information provided to the learner was not accessible enough for them to produce schema’s they could later learn from (Paas, et al., 2010, p. 117). Both of these theories had the potential to have contributed to the learner not wanting to engage with the lesson, however after talking to the TA they felt like they were able to participate and this, in turn, could be because of the decrease in extraneous cognitive load and the increase in germane cognitive load after breaking down the content with the TA (Sweller, 2005). 

For an incident like this to be avoided in the future, the content at the beginning of the lesson could be taught in a more accessible way for an ALN class and have elements of differentiation in it.  That does not mean the lesson did not have elements of differentiation in it, but it was evident that learners felt overwhelmed so more accessible language needs to be used to reduce this. The lesson could also use real-life examples or pictures when information is being presented so the information can be held in the long-term memory in the form of a schema and aid understanding for the learner (Sweller, 2005, p. 21).  The role of critical reflection is beneficial in this scenario as it allows the teacher to reflect on what happened during the lesson so they can become more self-aware and ensure that they are differentiating enough so the learner’s needs are at the forefront of the lesson (Bassot, 2016). Using reflective cycles to complete the teachers’ reflection to inform practice would be beneficial to use the experience to inform practice and then implement changes or differentiation based on the reflections that have been made (Kolb & Kolb, 2013). 

On reflection of the critical incident and after researching the theories it is important to note that there are areas that need to be considered in professional practice in the future. To create an inclusive classroom and ensure resources are accessible it will be vital to ensure that resources are differentiated so there is a reduction in cognitive load. It is also important to create a classroom environment that establishes consistent stability for the learners (Dixie, 2007). This would allow the pupil to become motivated within the classroom and allow the pupil to move towards a higher position in the hierarchy of needs and feel respected in the classroom, creating an inclusive environment would also satisfy the learners’ physiological needs within the hierarchy of needs (McLeod, 2007). Also, through using critical reflection cycles the goal is to constantly critically reflect on lessons that have been taught rather than to assume that what is being provided to the learner is sufficient enough for them to achieve their potential (Gibbs, 2013). This ensures that what is being provided allows the learner to reach their potential and the use of reflection will allow the constant improvement of practice, as experience plays a crucial part in the learning process (Kolb, 1984, p. 20). 

Conclusion 
To conclude, this essay evaluated a critical incident and highlighted the importance that critical reflection has in teaching practice. Through the evaluation of emotional wellbeing through Maslow’s hierarchy of needs and cognitive load theory, it is clear to see that the incentive to learn and the needs of a learner are based upon achieving goals (Wenling, 2012). The expectations of professional teaching in Wales included “sustained highly-effective practice” descriptor which discussed that there should be differentiation to provide an “appropriate challenge” for the learners, throughout evaluation of the critical incident this is important for teachers in their practice to ensure that the needs of every learner are met to achieve potential (Government, 2018). The standards also include the importance of refining teaching practice as it is vital the learners receive a high-quality education in “effective and inclusive” environments, this is further achieved through critical reflection as it allows the identification of weaknesses within the classroom and these can be rectified accordingly (Government, 2018). The introduction of the new curriculum for Wales highlights that there must be a critical reflection from the teachers so that there can be a successful progression from learners (Government, 2020). Therefore, it is evident that the role of critical reflection is essential for a successful learning experience and education, this is needed by both the learner and the teacher so that pupils can achieve their potential. 
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Appendices

Appendix One
	Date and time, year group: 22nd September, 9:00 am, first lesson. Year ten class.


	Where and When: Context of the observation – subject/AOLE, general classroom context

Religious studies year ten GCSE class. The class were preparing to do a test first lesson. It was a mixed ability GCSE class who were chatty but not disruptive on their arrival. As the class went on and the test was coming to an end it was clear to notice that the pupils were losing their focus and not wanting to finish the test.  This in turn caused the class to become chatty and disengaged.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The incident happened when the class was going over the style of exam questions that would be covered in the test. The teacher recapped knowledge the class had already been given about the exam style question and they gave positive praise to the pupils who answered correctly. The teacher was also very encouraging when pupils expressed they were feeling nervous about the test. The teacher reminded them that they knew the information to complete the test and continued to encourage the class throughout.

	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

As the class was a mixed ability the nervousness about the test could have come from some of the lower ability pupils. However, the higher ability pupils found it difficult to concentrate during the test despite the positive praise due to the disruptions. Avenues of research could be researching learning theories and evaluating whether applying prior knowledge with pupils before a test is beneficial or whether it gives an information overload. It is also possible to research whether positive praise is beneficial to pupils or if it gives them unrealistic expectations of what to expect when they go into the world of work as they would not always get positive praise.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The class was quite chatty when they came in as it was first thing in the morning. There were not many distractions, the pupils were told when they came in that they had a test that day so they should sit down promptly. All directions from the teacher were clear and the pupils understood what they were being directed to do and listened. There was a clear direction to be silent within the test so that pupils would be able to concentrate. The focus of the class was good by the end of the test, the pupils began to lose concentration and cause distractions for other pupils within the classroom.





Appendix two
	Date and time, year group: 22nd September. 11:00 am third lesson. Year Seven class.


	Where and When: Context of the observation – subject/AOLE, general classroom context

The class was a year seven Welsh class. The general classroom context was calm, and the pupils appeared to be interested in the learning. It was a speaking and listening lesson based on asking the question ‘sut wyt ti?’ to peers. The lesson had to be adapted as there were technical difficulties with the projector. 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The projector had broken before the lesson so instead of having a visual lesson the teacher had to adapt the lesson to speaking and listening one. Due to this, there was a group in the corner, who had arrived late, were being disruptive and talkative. The teacher tried to implement hand gestures for ‘good’ and ‘bad’, but the learners were still not engaging as they were speaking to one another. This resulted in the teacher continuously telling the pupils to be quiet as they were talking over their peers who were participating in the speaking and listening task. 

	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

The pupils who were disrupting the lesson had arrived late because they had been arguing during their break. As they arrived late, it could be possible that their argument could have negatively impacted their moods and eagerness to learn. It would be possible that the pupils had been emotionally impacted due to their argument and would be interesting to research whether allowing pupils to have their emotional needs met would positively affect their learning. Another possible area of research would be the importance of emotional wellbeing. 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The lesson was after the break, so the class was quite loud and excitable. The classroom was also quite disrupted due to the technical difficulties at the beginning of the lesson, but further disruption was caused due to the pupils arriving late and talking to one another. The disruption continued as the pupils would then be shouting over one another so that they could be heard. The directions were clear as the pupils had booklets with explanations that were being used in the lesson and the teacher referred to the booklet throughout the lesson. This allowed the pupils to see what they were meant to be completing and what to do in the class.






Appendix three 
	Date and time, year group: 22nd September. 12:00 pm, fourth lesson. Year Seven. 


	Where and When: Context of the observation – subject/AOLE, general classroom context

The observation took place in the sports hall for a physical education class. The sports hall was full and extremely busy as it had a mix of boys and girls in the class. The general class context had pupils eager to participate and group work was encouraged throughout. It was an Additional Learning Needs (ALN) class.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

A pupil was talking over the teacher during the overview of the lesson. The teacher had told the pupil twice to stop talking over their instructions as they would not know what to do. After the pupil was asked to be quiet a third time a Learning Support Assistant (LSA) pulled them to the side to talk to them. The pupil told the LSA that they “didn’t want to do it” [the lesson] and that it was “rubbish” but when the practical aspect of the lesson started the pupil thoroughly enjoyed and actively participated in the group, they were in. 

	Areas of possible exploration: what do you think could be” under the hood” in these incidents? What avenues of research could you consider?

The pupil who did not want to listen to the theory side had ALN. Avenues of research that could be considered could be understanding how or why practical lessons like P.E. cause more engagement from pupils with ALN rather than theoretical aspects of the lessons. It would be interesting to see if there is research into why practical lessons improve concentration and improve emotional wellbeing in pupils with ALN.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The class took place before lunch. It was a busy environment as it was a P.E. lesson in the sports hall. This meant that there was a lot of pupils running around and a lot of noise within the sports hall. The class was split into four groups to encourage participation and teamwork within the class. The directions and instructions for the class were made explicit and clear as throughout the teacher reinforced the importance of listening skills and repeated the instructions numerous times to make sure the pupils were aware of what they were meant to be doing.
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