This essay aims to critically explore a country in the majority world and highlight and explore the barriers that children and young people in that country may face in accessing consistent, good quality education. The essay will look at the role of governments and international organisations and the critical role that they have in addressing and actively seeking routes to overcome any barriers. The essay will endeavour to refer to national, regional and international policies, frameworks and other relevant documentation. Throughout the essay there will be an aim to highlight the fundamental importance of a sustainable global education community. 

“Human Capital is the knowledge, skills, and expertise that individuals acquire through education and training, used to produce things, services or ideas. The greater quantity and quality of skilled workers in rich countries suggest that human capital is a central vessel for social and economic development. The quantity and quality of competent workers has a direct effect on the economic improvement of a society”, as discussed by Neirotti (2015).
This statement identifies why it is critical for a heavy burden to be placed on ensuring that all children and young people have access to an education that is fit for purpose. By ensuring a robust education system is in place for all children and young people, it will ultimately support, nurture and build on a county’s economic development, which in turn allows the country to prosper and close the gap between these countries and more affluent countries. It also addresses the fundamental need for a 21st century approach to education for all children and young people in all countries all over the world, a true current global approach. 
During the second World Summit on Sustainable Development (WSSD), which took place in  Johannesburg in 2002, they recognised and placed fundamental importance on education and the critical role that education can play in realising and reaching the ‘vision of sustainability that links economic well-being with respect for cultural diversity, the Earth and its resources’ UNESCO (2007). Also addressed in this was the differentiation goals that have to be adopted when referencing sustainable development in varied economic countries. Sustainable development is an ever-evolving concept that will ultimately improve quality of life for all but critically for the future generations. Placing economic growth, social development and environmental protection at the core of its ethos. . 

The Center for Global Development, as highlighted by Plant & Shetty (2020) take a realistic approach and outlook to ascertain how low-income countries can manage their finances to realistically achieve the 2030 sustainable development goals (SDGs) United Nations (2015).
It explains and expands in Bignold & Gayton (2009) on the need for students in education to have an awareness and possess the ability to compare and reflect on international perspectives. Equally as important it dissects the profound effect that the political system of a country will impact on the educational system, they introduce the value of a comparative education and how this can enhance the experience and outcomes for educators, students and future generations. If governments and policy makers pay significant attention to comparing international educational perspectives and systems, this can only assist them in creating far more effective systems for their own countries that may enhance efficiency in moving their schooling system forward in line with the fast paced 21st century demands, ensuring their students ar equipped and ready for the future.


Lesotho will be the country under focus in this essay. Lesotho is a small mountainous country in Southern Africa. Maseru is the capital city. During the 19th century, Basutoland, the name given to the country,  played an astringent role in the colonial history of Southern Africa. Missionaries began arriving in 1833, followed by Dutch farmers who were given land for settlement, granted by the king, Moshoehoe. Despite a treaty being agreed and in place in 1843 a series of wars followed between the Dutch settlers and the Basotho tribe. The king in close association with the British formed an alliance and in 1959 it became a British Colony and was known as the Territory of Bastouland. Lesotho then became the name of the country when it became an independent country that governs itself, gaining independence from Great Britain in 1966. The end of apartheid in the 1990’s and gaining independence, in 1993 after 23 years of authoritarian rule, which included seven years of military rule, constitutional government was restored. This period caused an extreme change in the labour trends for the Basotho people, where previously men had migrated to South Africa to work in the gold mines and women as domestic or farm aides. The new government opted and favoured the South African workers. In 2000, The African Growth and Opportunity Act (AGOA) was signed into law by the US Congress, with the broad objective of boosting exports from Sub-Saharan Africa to the US by eliminating tariff barriers on a large number of their exports, in order to assist African countries in attempting to recoup some economic gains, as highlighted in Condon (2010).

Lesotho is encircled by the far larger neighbouring country of South Africa and is separated from South Africa by its mountain ranges. South Africa’s main water supply comes from Lesotho and in return it receives its electricity from its neighbour. The population of Lesotho is approximately 2.1 million and is roughly eight times smaller than the United Kingdom. Lesotho’s population is relatively young with approximately three out of five people being under the age of 25. Despite this the average life expectancy in Lesotho is below the average for Africa and is one of the lowest in the world, such information given by The World bank (2021).  However, the birth rate is above the world average but is limited by infant mortality rates that is well above the world average, this is mainly down to aids.
Lesotho has endured decades of turbulent politics, periodically economic crisis and grinding poverty. Mainly a culturally conservative country, modernisation programmes began being implemented in the 1990’s. These programmes brought new wealth to the country but at a significant cost to the country’s environment. These environmental difficulties have been impacted through both natural and human occurrences as explained in Mwangi (2010).
Lesotho is largely covered in grass, however over grazing, overutilisation and soil erosion has depleted and altered the grasslands and reedbeds. Most of the rural population is subsistence agriculture and was a major contributor but gross domestic product and drought in the 1990’s and early 21st century has significantly reduced the contribution.
Most of the food must be imported as droughts destroyed harvests. Agricultural development has been unable to develop since the decline began in the 1960’s. The World Bank funds the agriculture.

Considering the hardship that the country has been and continues to be under is one of the major barriers facing Lesotho children and young people in accessing a good quality education.  
To develop and implement policies which ensure acquisition of functional literacy among all Basotho and development of a productive, quality human resource base through education and training. MOET (2018)
The mission statement of the Ministry of Education in Lesotho expresses the ultimate aim that they are striving for, which is to have a society of literate citizens. 
Historically, initiation school used to play a big role in the life of young adults in Lesotho. By attending the initiation school marked a coming of age for both males and females. It was expected route that everyone had to go through. At these schools’ students would learn how to become contributing members of society. 
As stated in Raselimo & Mahao (2015), The end of British colonial rule in 1966 provided an impetus for curriculum reform in Lesotho. Since then, a number of curriculum and assessment reforms have been attempted, albeit with a little success. 
Following 43 years of independence, the government of Lesotho created a curriculum and assessment policy in 2009. This was definitely a new way of thinking for  their education policy makers. It moved away from final examinations, which ultimately only considered cognitive skills and placed greater importance on a process orientated curriculum.

The education system in Lesotho is very different now in its approach, with formal primary education starting when a child is six years old and lasts for seven years. Following these seven years pupils will sit examinations which will determine if they then access the secondary school. 
The system of education in Lesotho has 8 levels starting from level 0 to level 7. Pre-primary or kinder garden (level 0), elementary or primary school (level 1), Secondary education includes junior (level 2) and senior high school (level 3), post-secondary (vocational and technical schools, IBM) (level 4) tertiary or Higher education, (Level 5, 6 and 7) as outlined by BOS (2016).
Very few schools are formally run by the government, the majority of schools are run by private individuals, local communities or non-governmental organisations informally, which could be said to be inevitably resulting in a dis-jointed approach to policies and guidelines that are in place and could be detrimental to the endeavours of the Ministry of Education and other important international organisation that are striving to ensure a better future for the children and young people of Lesotho. It is critical therefore, in the private schools in Lesotho that an awareness to key international policies are made and insurances that these fundamental rights of the child are carried out Goals and aims outlined in the United Nations  UNICEF (1989) ,in article 28 it states, “Parties recognize the right of the child to education, and with a view to achieving this right progressively and on the basis of equal opportunity.” With article 29 outlining that a child’s education should be directed based on four key strands that are outlined. Key strands that are echoed in the ESDGC (0000), such as cultural identity, equality, respect for the natural environment. As the UNCRC is a legally binding international policy that sets out 54 articles that encompass the whole spectrum of children’s human rights; development and survival rights, participation and protection it is critical that it considers the scope and capability of  all countries in being able to achieve all the outcomes in each article. Such indifferences were highlighted in Edwards (2015), where criticism was placed on the UNCRC and the outlook on childhood and families. It was said to favour a Western first world outlook which places the fundamental importance on parents ensuring education for their children over work. They argued that such a perspective didn’t consider difficulties that poorer families have when having to make a decision between choosing education over their need for survival. Such considerations as discussed in Dungey (2020), Survival’ is a remarkably prevalent theme in the discourse of education in Lesotho. The word appears 11 times in Lesotho’s 2008 Curriculum and Assessment Policy. Within this research it addresses how survival is now a key focus in basic education in Lesotho since a revolutionary curriculum came into force. Merely having such a focus on survival in any curriculum only exasperates how the policy makers and stakeholders perceive the Lesotho children’s precarious existence. It could be questioned, does placing the same objectives and aims on a country with such graves concerns for their children and young people as an affluent country be reasonable. 

To this end, the curriculum incorporates compulsory topics such as life skills (in the new learning area ‘Personal, Spiritual and Social’) and business education (within the learning area ‘Creativity and Entrepreneurship’). Life skills was introduced to Lesotho’s schools more than a decade ago, addressing the three dimensions of survival: the preservation of life, morality and gainful livelihoods were understood to be inherently linked. The introduction of education for creativity and entrepreneurship is intended to bring a focus on practical subjects that are relevant within the immediate environment .Lesotho, then, is a country in which young people are exposed to threats to both economic and physical wellbeing. These threats have informed the shape of schooling and are reflected in people’s attitudes to the role of education. 
[bookmark: _Hlk98106383]Dungey (2020) addresses the main barriers to learning here. It is more apparent now across the world following the Covid- 19 pandemic and the return to schooling how fundamental wellbeing is for learning, as discussed by Freud (2020).  The uncertainty that entails for the country with, money, food, health and life itself is not only felt in the present but also astringently for the future. Fears for the uncertainties of the near and distant future has an adverse effect on the ability to actively seize and plan for. Such concepts are discussed by Guyer (2007). This not only highlights the fears that for children and young people but also for the adults. Making planning and implementing educational outcomes difficult at time to comprehend the importance of it.

Donaldson (1978) expresses the necessity of considering the structure of things and skilfully manipulating systems within a structure in order to summarise patterns. Donaldson notes by implementing such skills will enable maximum competency in handling the world. This way of thinking must take president for countries such as Lesotho. 
In line with modernist and neoliberal concerns with managing uncertainty, schooling is part of a quest to fix the future but also uses the future to inspire. Dungey (2020) emphasies that engagement in schooling across the country is more often the influence of an idea of a plausible successful future. Having such aspirations promises a range of economic safety, better health,  job possibilities, children and young people begin to see this as formulating the future. Western schooling has hugely influenced African societies, instilling an ‘unshakable individual belief in personal success through education’, as implied by Martin et al (2016). 

Unsurprisingly, many children and young people voice the sense that the schooling and educational system having failed them, notes Stambach (2017), in which he refers to the promise of education in settings and circumstances of economic negative growth as ‘cruel optimism’. Lesotho is a country where children and young people have been and are open to and are aware of the threats to their economic and physical wellbeing. It could be suggested that these combinations have ultimately and continue to inform and shape the schooling, which ultimately is resonated in the attitude towards the role of education.
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