Jody Thomas	2003969	Primary Education with QTS

	Target 1- 
	Ensure correct and consistent referencing.



	Target 2- 
	Read widely, more relevant and peer reviewed books and journal articles as well as websites when researching.  

	Target 3- 
	Develop your critical thinking skills by giving justification to a point being made, use literature to support and avoid being overly descriptive.


Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
Within this assignment I will be focusing on how Emotional Literacy Support Assistant (ELSA) intervention supports a looked after child. I will be reflecting critically on ELSA’s potential to support the pupil’s emotional wellbeing progression and possible limitations. The pupil will be referred to as ‘pupil A’ throughout this assignment. 

Campbell and Stanley (1966) define an intervention as an extra activity or strategy employed to aid a pupil’s progression (Cited in NASWUT, 2018). This definition shows similarity with a journal written in 2005 ‘Is Educational Intervention Research on the Decline?” who stated that an intervention is when a qualified person such as a teacher believes that a pupil is not progressing and requires additional support from an intervention. In addition to this, a research report ‘Evaluation of Every Child is a Reader (2010)’ argued that interventions should only be considered when an attainment gap is identified from summative assessment. An attainment gap is one of the focuses in the Curriculum for Wales Framework (2020) implementation plan.

I will be focusing the intervention with a 11-year-old male pupil who is in a year 6 class. The pupil is a looked after child meaning he is receiving accommodation away from his parents under the Local Authority with foster parents. The pupil has been in the school for 6 months recent to his adoption. Pupil A has been identified for requiring additional emotional support due to the trauma that he has experienced being separated from Mum at birth. The pupil has experienced many different home moves, but this move is now known to be permanent. The pupil is very withdrawn from the class and is struggling to form strong relationships. 

Moreover, I have chosen Emotional Literacy Support Assistant (ELSA) to support the pupil’s progression. The term ‘emotional literacy’ was first developed by Claude Steiner (1997) who defined an emotionally literate individual as someone who can handle their emotions well which will improve their quality of life. In addition, Bocchino (1999) stated that emotional literacy is being able to develop skills and strategies to 
deal with their emotions which are required to develop strong friendships and to be able to deal with the demand’s life strains on us for example, meeting deadlines and work pressures. In agreement, Sharp (2001) defined emotional literacy as the ability to recognise, understand, and be able to express emotions in a way to help you succeed. The Curriculum for Wales (2020) has designed one of the 4 purposes for pupils to become ‘healthy confident individuals’ as well as one of the pedological principles being to support social and emotional development and positive relationships.


To continue, ELSA intervention was developed in Southampton by an Educational Psychologist Sheila Burton with the aim to support the emotional needs of pupils in schools. The programme trains teaching assistants to build and deliver an intervention that is individual to the pupil’s needs. Educational psychologists provide on-going supervision for ELSAs to maintain a high-quality intervention which entails reflective practice, support challenge, and personal support (ELSA Network, 2017). 

In 2016, a report by Estyn ‘Raising the attainment, achievement and aspiration of children who are looked after’ stated that 45% of looked after children are not engaged in education. The report discovered that the schools that are most effective with supporting looked after children are offering strong pastoral support if the pupil is facing difficulty, they are tracking progression, and teachers can recognise the need of additional support. For pupil A the ELSA would be able to be provide the pastoral support to ensure the wellbeing of the pupil. ELSA as an intervention covers skills such as: emotions, friendships, and self-esteem (ELSA Network,2017).

Pupil A is showing aspects of progression step 2 for all areas of learning on the Curriculum for Wales (2022). The Curriculum for Wales Progression code (2022) defines progression as developing and improving skills over time. The teacher has noticed that pupil A is not happy in school and not being enthusiastic about his learning which is causing delays within his progression. 

To begin, Pupil A will receive 1 hour of ELSA a week, this being recommended by The ELSA Network (2017). The intervention will take place for a term as the Elsa Network (2017) shows concerns of pupils becoming too dependent upon the ELSA. The new strategies that Pupil A will develop from ELSA sessions are aimed to be practiced throughout his home and school life. The setting of the ELSA will be a quiet space that allows for privacy. The room will be consistent to ensure the feel for safety as well as having posters and pictures that allow a nurturing feeling. These recommendations are all made by The ELSA Network (2017). The aim for the intervention is for pupil A to become secure in developing trustworthy relationships, regulating emotions, and to build self-esteem. Pupil A’s foster parents have been informed about the intervention and are supportive of the process. Skills developed within ELSA sessions will be encouraged by the class teacher to be practised in class. The intervention is on Wave 3 of the ‘Waves of Intervention’ as it is personalised to the pupil’s individual needs (Quality First Teaching, 2020).




Pupil A is also showing signs that he cannot regulate his emotions as he will often begin to cry but cannot identify a reason why he is feeling a specific way.  One of the training modules that ELSA staff will receive include ‘managing emotions’ (ELSA Network, 2017). William James’ (1948) theory of emotion stated that emotions are basic feelings such as, happy, sad, and angry. He stated that emotions are only caused by bodily sensations for example, smiling makes you happy. Arguably, The Cannon- Bard Theory of Emotion (1927) suggested that emotions are caused by the thalamus sending a message to the brain when responding to a stimulus. The aim of the ELSA is for pupil A to be able to deal with these basic feelings stated by William James (1948). 

Within the Curriculum for Wales (2022) the Health and Well-being area of learning and experience, what matter statement 2 is ‘How we process and respond to our experiences affects our mental health and emotional wellbeing.’ Progression step 1 states that a pupil can communicate how they are feeling. Pupil A has not been able to show that he can do this. The Welsh Government produced guidance for looked after children in schools ‘Making a Difference’ (2017) they state that arrangements should be made when gaps are noticed. 

In addition to this, ELSA sessions will focus on activities to develop pupil A’s ability to manage emotions. The activities will include, ‘brain bingo’ the aim is for him to learn about different parts of the brain and what happens during different emotions. The pupil will also learn about an amygdala hijack being when strong emotions take over the brain making it difficult to think. The pupil will become familiar with the symptoms that he may experience for example, fast breathing, tense muscles, and goosebumps. Collaboratively they will come up with ways how they can help calm themselves down such as, naming the emotions, counting, and breathing exercises (Elsa Support, 2023). Dr. Katherine Saint (2021), a professor of applied behavioural analysis, states that teaching children what goes on inside of our body can develop their coping mechanisms as well as other benefits such as, feeling empowered.  The class teacher will then become responsible for ensuring pupil A is using these within the class and trialling other strategies. For example, a ‘worry jar’ where he can write his feelings down. 

To support this Erikson’s (1950) eight-stage model of psychosocial development states that through each stage an individual will experience a physiological crisis resulting in a positive or negative outcome to their personality. The first stage being ‘trust vs mistrust’ which develops hope for a child and occurs from birth up to 18 months. To be successful the care provider must be consistent and reliable for them to develop a trustworthy relationship. Pupil A was unable to seek success at stage 1 due to being separated from mum and having multiple care providers. According to theory, failure to complete this stage will result in anxiety, mistrust, and insecurities which we can confirm we are seeing in pupil A. In agreement, Bowlby, and Ainsworth (1979) in their research of attachment urge the importance of quality, early experience, and the negative affect it can have on relationships. However, Donaldson (2015) argues that learning is on a continuum and is not recognised by ages. The Curriculum for Wales (2022) uses progression steps rather than age categories also shows a conflict of beliefs with Bowlby and Ainsworth (1979) research.

To continue, we agree that pupil A is showing personality traits from Erikson’s (1950) model failure in step 1. Bowlby (1979) added that the stages can be resolved later in life. These feelings such as anxiety are what ELSA is providing strategies for pupil A to recognise and help deal with them.

It is possible that the ELSA can trial some coping mechanisms with Pupil A such as, a fidget toy when he is feeling overwhelmed. Also, the class teacher implementing an area in the classroom where he can sit to calm and gather his thoughts. Other ELSAs have had their pupil create a plan on what they are going to do when feeling emotional for example, asking to sit in a quieter area (Elsa Network, 2017). Lantieri (2008) stated that a calming corner is a way of preventing challenges before they develop and adds that children can use the corner to regulate themselves. However, they must be taught by a teacher how to regulate themselves first. These skills will have been explored by pupil A’s ELSA.

Moreover, it is possible that developing pupil A’s emotional wellbeing will support his learning and progression.   In a recent article ‘Emotions and learning: what role do emotions play in how and why students learn? (2020)’ states that emotions play an important role in learning as they influence cognitive skills including attention, memory, critical thinking, and problem solving. The article explores those positive emotions such as enthusiasm, and interest aid progression.  In agreement, Park and Goodman (2004) in the book ‘The Emotional Literacy Handbook’ state that emotional literacy is compatible with the curriculum as emotions are essential to thinking and learning.  

On the other hand, there are possible limitations with ELSA as an intervention developing children’s emotional skills. Such as, children who feel like they are under pressure may experience anxiety. Pupil A may find some sessions stressful talking about previous experiences which can lead to further anxiety (Very well family, 2020).  Also, An ELSA researcher Lucy Ball (ELSA Network, 2017) is conducting ongoing doctoral research into ELSA supporting academic progress when supporting children’s emotion skills. However, this research has not yet been completed showing concerns with the potential that ELSA halts cognitive progression.

While Pupil A is developing his ability to deal with his emotions in his ELSA sessions but also in class and at home. Further skills will be developed to support pupil A in forming relationships. ELSA have based their intervention off many theories including Maslow’s Hierarchy of Needs (1998). Maslow’s Hierarchy of Needs (1998) is a pyramid with the most fundamental needs at the bottom. The bottom four layers of the pyramid are what Maslow defined ‘deficiency needs’ which consisted of self-esteem, friendship, love, security, and a sense of connection. The top of the pyramid is ‘self- actualization’ in which they can strive to be the best they can be. This being what the Curriculum for Wales (Welsh Government, 2020) focuses the four purposes around that all children can be all-rounded citizens. The curriculum has showed recognition to the development and progression holistically of a child. Arguably, Lieberman (2013) shows disagreements with Maslow (1998) and that physiological needs are not the foundation of individual needs, but relationships are. He suggested that when a baby is born, they rely on their parents to provide their psychological needs.  Furthermore, pupil A physiological needs are met in line with ‘The Children Act 1989 guidance and regulations 2021’ policy. 

To continue, Pupil A is showing lack of ‘deficiency needs’ on Maslow’s hierarchy. It has been identified that the pupil is showing lack of security in school as he hasn’t felt comfortable to speak to his class teacher about his feelings and does not have any strong relationships. This stems from the trauma that child A experienced at a young age when being separated from his Mum. Additionally, not being in a secure home throughout his life. John Bowlby (1958) in his ‘attachment theory’ argues the importance of a child’s relationship with their mother and that the caregiver provides safety and security. Bowlby (1958) adds that children are born to form attachments with others to help them survive.  James Robertson (1952) worked alongside Bowlby (1958) and discovered that children experience extreme levels of stress when they are separated from their mothers. Dollard and Miller (1950) showed disagreements with Bowlby’s work in his behavioural theory and stated that the child only becomes attached to a mother when feeding and that the bond with the mother in underestimated in his theory. However, pupil A shows similarity with Bowlby (1958) studies that he is now suffering from emotional difficulties. 

Furthermore, providing pupil A with ELSA as an intervention will develop his feeling of security by forming a positive and trustworthy relationship with a teacher in the school. The ‘Our Lives Our Care’ Report by Coram Voice and the University of Bristol, stated that there is a significant relationship with looked after children and trust due to them having three or more social workers and not having one consistent adult in their life. Creating a trustworthy relationship between the ELSA and pupil A will occur at the beginning of the intervention so the pupil is able to accomplish the aims. The ELSA will carry out activities to help pupil A to form trustworthy relationships such as, recognising healthy and unhealthy relationship traits (Elsa support, 2023). 

After all, there are beliefs by Les Vygotsky (1978) who developed social constructivism, that one of the main concepts in relation to cognitive development was social situations and interactions with others supported a child’s development. Vygotsky (1979) explored the definition of a ‘More Knowledgeable Other’ being someone with a higher ability level of the pupil, this not always having to be a teacher. In agreement, an Estyn report in 2018 ‘Improving teaching” recognised the importance of peer learning. Donaldson (2015) shows similar belfies as one of the pedological principles is to encourage collaboration to employ good teaching and learning. 

Although there are beliefs from Vygotsky (1978) and Donaldson (2015) that pupils learn from working in collaboration. Piaget (2003) showed disagreements and his theory underpins that children develop cognitively by active self-discovery and does not rely on social situations. This point could be considered within pupil A’s development as it may be difficult for him to develop relationships quicker than others due to his trauma. Pupil A’s ELSA will encourage him to bring a peer to the session to help develop a relationship as this is known to aid his progression within the curriculum. This is supported by the Curriculum for Wales (2022) guidance in that it supports collaboration in learning to enable learners to build connections and incorporate each other’s experiences and knowledge. 

The Curriculum for Wales (2022) supports relationships in Health and Well-being area of learning and experience. What matter statement 5 is ‘healthy relationships are fundamental to our well-being.’ Pupil A is currently showing challenges accessing progressions step 1 due to the barriers of his past trauma. In the classroom the ELSA will recommend that the teacher can practice specific strategies to encourage Pupil A to apply the skills learnt to develop relationships. These may include, communicating with the pupil who he would like to sit by in class and encouraging plenty of opportunities for peer discussion. Pupil A’s foster parents will also be encouraged at this stage to offer him with many extra-curricular after school clubs for the opportunity to develop more relationships. 

The teacher must also develop a strong relationship with the pupil in aid for him to progress through the curriculum. Stuart C. Tiedeman (1942) published a study of ‘Pupil-Teacher Relationship’ and explored the impact on pupils’ progression. The study argues that if pupils and teachers work collaboratively it will aid pupil progression and creates motivation. The Great Teaching Toolkit (2020) shows agreements and argues that great teaching promotes positive relationships with all students and being sensitive to individuals needs in the class. Additionally, the skills that pupil A is learning, and ELSA sessions will help the class teacher know more about him.  Stuart C. Tiedeman (1942) in his study insisted that a teacher must know their pupils well as it allows them to develop their teaching to suit the needs of the child. The Curriculum for Wales (2022) shows agreement with this as they stated when schools are designing their curriculum practitioners should develop good relationships with all pupils. 

The class teacher is an important individual on pupil A’s development throughout ELSA. The ELSA Network (2017) state that teachers must understand the purpose of ELSA for progression to be made. The ELSA Network (2017) show concerns that teachers are asking ELSA’s if the pupil can miss the session due to behaviour issues. The recommendation from the network is to seek support from the SENCo or head teacher to help the teacher to understand the aims of ELSA. 

Within Government guidelines (Welsh Government, 2017) a school who has looked-after pupils must have a ‘designated person’. The individual will have a good background on the care system and will be responsible of communication between social services, foster parents, and teachers within the school. But most importantly work with the child themselves. This including regular discussions with the child with empathy, promoting high aspirations, and monitoring learning outcomes. The ‘designated person’ will be involved and kept informed with pupil A’s ELSA progress. This is another relationship that pupil A will develop in school.

There are potential issues that may occur with Pupil A being encouraged to develop relationships for example, trust being exploited further by having disagreements with whom he may be developing relationships with. It may be possible that the children in a year 6 class have begun or are beginning puberty meaning they are experiencing emotions that are new to them. This is likely to cause disagreements with one and another which is considered normal within children at this age. 

As previously explored the Elsa Network (2017) shows concerns that pupils will become too reliant on ELSA staff. Moreover, Pupil A will be encouraged to join extracurricular after school clubs with permission from foster parents to develop further relationships. 

While Pupil A is developing relationships and becoming more confident in managing emotions discovering new strategies that are individual to him. He will be slowly developing his self-esteem by discovering who he is. Cairns and Stanway (2003) believe that children who are looked after are likely to have low self -esteem as they may not know who they are due to not knowing their family. They add that when children suffer from low self-esteem teachers will often not provide feedback meaning they are not progressing. Donaldson (2015) agrees and focuses one of the twelve pedagogical principles on using assessment to accelerate learning. 

Moreover, ELSA sessions can focus activates to improve Pupil A’s self-esteem to accelerate his progression. Once Pupil A has developed relationships with other pupils, he is able to bring them with him to his ELSA sessions. The ELSA can encourage activates such as, listing each other’s strengths. This is encouraged by Cairns and Stanway (2003) that state that promoting self-esteem should include different tools of reflection from peers. In addition, Cairns and Stanway (2003) add that a child who is suffering from taking feedback should be learnt in a range of different social situations. In agreement, is the well- known sociocultural theorist Vygotsky (1978) whose theory highlights that a child learns from social situations.

Additionally, the teacher is also responsible for improving pupil A’s self-esteem. Previously, in my professional teaching experience I have observed affirmations become a part of daily practice to replace bad thoughts with good thoughts to overall improve a child’s self-esteem. Affirmations were created by a French psychologist Emile Coue in the early 20th century who stated that results where always better when he praised something (The First Gates, 2014). Scientific evidence has proven that neutral pathways increase when people use self- affirmations (Cascio et al., 2016). Steele’s (1998) Affirmation Theory believes affirmations will create a positive self-review for individuals. The daily affirmations can make connections to the four purposes of the Curriculum for Wales (2022) to help them become achievable. 

It is important to note that teaching assistants who are trained ELSAs are not a counsellor, therapist, or a mental health professional. Qualifying as a counsellor can take up to 4 years and is recognised as a bachelor’s degree (The Open University, 2022). Considering that ELSA training lasts for 6 days and is not a degree can be concerning that the practice may be different for all ELSAs. Another implication that may occur within ELSA intervention is confidentiality, this being a difficult topic as they are not counsellors, so they do not need to follow strict guidelines however are obliged to follow safeguarding of the child. The Elsa Network (2017) argue that a solution for this would be to ask a pupil if they are able to share the information with an individual as it important for an ELSA to not lose the pupil’s trust. 

To conclude, once the term has finished the ELSA will monitor pupil A’s progress alongside his teacher and determine where the pupil is at. It is likely that the ELSA sessions will come to an end however, the strategies that he was developed will still be encouraged by the class teacher and foster parents at home.  The ELSA will continue to check upon pupil A. In the Literature View ‘Child and Young People’s Views on Being in Care’ (2015) stated that the children said a trusted adult was someone who was there for them when they needed them. It is essential that ELSA still checks in and ensures he is aware that she is always there for him when he needs to talk. The designated person who has assigned in the school will still be responsible for monitoring pupil A’s attendance and regular check-ins. 

Moreover, The Elsa Network (2017) state that the sessions can last longer if necessary and can be resumed after a period with different programme aims.  Another essential point is that pupil A will be going up to secondary school next year and this gap will require support. This could possibly be more challenging for pupil A as he has had a difficult time developing relationships new people. It is important at this point that we are still supporting Pupil A to progress and help make the transition as smooth as possible. ELSA interventions are also provided in secondary schools. This may be something that pupil A can receive at the beginning of secondary school. 

Next, it is essential for ELSAs to attend supervision sessions provided by an educational psychologist to enhance ELSA skills. They will be reminded of their safety responsibilities of the pupil and referring to the training modules. It is the educational psychologist’s responsibility to ensure the wellbeing of the ELSA and the quality of their practice is at a good level. As well as ensuring the school is allowing ELSA staff enough time to fulfil their ELSA role and attend supervision meetings. If an ELSA misses several supervision sessions, they will be de-registered, and the school should no longer allow them to carry out ELSA sessions (ELSA Network, 2017). 

Finally, the school will now have had much experience with ELSA and can see the benefits and implications of the intervention. Following teachers being aware and understanding ELSA can help them make recommendations for pupils in their class and incorporate some of the strategies they have previously learnt. This will prevent an attainment gap due to a child requiring emotional support and can access the intervention. A recent research report undertaken by Rachel Price (Elsa Network, 2017) stating that for schools to include parent’s engagement parents have said its useful for the ELSA to speak with them one-on-one rather than receiving letters home and wanted regular feedback on progress. 
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