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Part 1: Personal Development Plan- Word Count: 469
	Objective
	Action Plan
	Resources
	Target Date
	Success Criteria

	Obtain Bachelors Degree
	I will complete all of my assessments to the best of my ability to ensure I obtain the highest mark possible, handing all of my assignments in on time and asking for help when needed.
	UWTSD, Library.
	2027
	Once I receive my final grade for my degree in 2027, I will hopefully have obtained a 2:2 or above to move onto a PGCE course.

	HLTA
	If I undertake full-time consistent employment in a school setting, I would like to undertake HLTA training to ensure I am fully qualified to run classes where needed to further my confidence in teaching and improve my employability.
	Employer.
	2028 (long term goal while studying)
	I will receive certification to prove I have completed relevant training, and I am suitable for the role, and I will feel confident running classes and in my ability to take lead.

	Referencing
	Referencing is an essential skill for University assignments, I must ensure that I am confident in this skill. I will regularly check my referencing against the Harvard referencing handbook and seek help from the Universities library if needed. There are also many online resources I am able to utilise to support me.
	UWTSD Library, External support, personal research.
	24/10/2025
	I will feel confident in my ability to reference and correctly cite my sources. I will know how to access support if needed and receive positive feedback on my referencing in my assignments. 

	Time Management
	I will work on planning my days better while working full time, managing my work, study, and my free time to support my mental health. I will utilise my diary, calendar and review how long elements of work take me so I can time them better around my daily life. 
	Personal practice, online videos, books, trail and error.
	24/10/2025
	I will feel less stressed about the time I have to dedicate to the different aspects of my life. I will be able to manage work, study/assignments and seeing my friends as well as general life maintenance. I will use this assignment to layout my time management plans. I will be able to stick to the plans I have set out in my diary to ensure I am staying on track with my assignments.

	Organisation
	I will improve my organisation skills to go hand-in-hand with my time management skills, this will ensure all of my work is easily accessible, I am able to manage a multitude of workloads, while maintaining a social life, regular chores, as well as full time work and University study.
	Online videos, books, trail and error methods.
	24/10/2025
	I will feel comfortable in my ability to manage life, work and University as well as being confident in my ability to plan and be prepared for the week ahead. I will follow plans made in my diary. 










Part 2: Briefing Paper- Word Count:923What is reflection/reflective practice?
The Health and Care Professions Council (HCPC) describes reflection/reflective practice by stating - “Reflection is a process which helps you gain insight into your professional practise by thinking analytically about any element of it”  (Health and Care Professions Council (HCPC), 2021) This description highlights the use of reflection in relation to professionalism/professional practice. The HCPC is an organisation widely utilised by healthcare professionals; however this description can also be transferred to the care based role of those working in early years. Reflective practice can be described under an umbrella term of metacognition, as the act of reflecting is ”how can a person both think and think about this thinking at the same moment?”.  (John Dunlosky, Janet Metcalfe 2008)
Analysis of models
At first glance, Gibbs’ Model of reflection is inarguably more complex than Driscoll’s model, however, both models require a significant amount of deep thought with Driscoll’s model being optimised for a quicker reflection due to its fewer key points and catchy titles and Gibbs model being preferable for an official, written reflection. Gibbs Model has compartmentalised sections for feelings, evaluation, analysis and conclusion, this allows for each of these subsections to have dedicated consideration, ensuring the user is reflecting on a variety of different points. Gibbs’ dedicated section to feelings is somewhat unique for his model, his cyclical model highlights the importance of the role feelings play in how we act in a variety of instances. This could be how we feel during an incident or how we feel after, but Gibbs model suggests the importance of reviewing feelings in a holistic way with no set guidance.  Driscoll’s model omits feelings as a direct catalyst to reflect upon. His “So What” subsection covers Gibbs areas of feelings, evaluation, analysis, and conclusion; this forces the user to have to cover all Gibbs areas independently for a holistic reflection but also encourages deeper thought and individualism as it does not have any restrictive titles that must be followed. 

Conclusion
Both models have significant benefits for a variety of opportunities. Both models utilise concepts of reflection in a broken-down way, Driscoll’s method having a simpler, and arguably catchier concept and Gibbs having a more directed approach with significantly more direct guidance. Both models cover what happened and the facts of a situation, they also both cover what comes next with “now what” and “action plan”. The main differences stem from the “so what” subsection of Driscoll’s method, and the “feelings, evaluation, and analysis”, the differences are stark based off of the title(s) alone. Gibbs models directs the user to review different components whereas Driscoll’s method supports more free thought. This can be argued it makes Driscoll’s model more efficient for fast-paces situations and Gibbs model more effective for official statements.  Both models have many benefits for the user and can be utilised in a variety of ways; however their strengths tend to oppose one another.
Theories of Reflection
Gibbs model of reflection, commonly known of Gibbs Cycle of Reflection first published in his book “Learning by doing” in 1988, this cyclical ideology was developed from Kolb’s Method of reflection (1984), (York St John University, N.D, pg1). His design follows the structure of description, describing the factual explanation of what happened. Feelings, what feelings and reactions are involved, this section does not need analysis. Evaluation, what went well, what didn’t go well. Analysis, why did something go good/bad. Conclusion, what could’ve been done differently and what has been learned. Personal action plan, what can be done next time this situation occurs. (Harmon A, 2024) 
Driscoll’s model of reflection is widely known as the simplest method of reflection with only 3 key catalysts, What? So what? Now what? The “What?” Element homes in on what happened, the facts. “So What?” Looks at analysing the matter, why did things happen, how did they effect emotions, and the outcomes of the situation. “Now What?” Reviews the next steps, what can and will be changed for next time. (The University of Edinburgh, 2024). Driscoll’s method may be initially reviewed as being small or not covering enough bases; the open-ended questions allow the user to adopt any subsections they feel are relevant to the reflection.

Why is reflection important when working in early years?
Reflection is key when working in early years, the fast-paced environment constantly generates new situations and opportunities to reflect on experience, outcomes and what to do next.  The Welsh Government (2023) has produced their own reflection toolkit, the toolkit provides reflective questions for a variety of topics relating to Early Childhood Play, Learning and Care (ECPLC), The document also provides many templates for reflective work. This document highlights the growing importance of reflective work and its encouragement from the Welsh Government. In “A Quality Framework for Early Childhood Play, Learning and Care in Wales” Published by the Welsh Government (N.D), reflection is mentioned throughout and its importance is alluded to significantly, there is also a subsection on reflective questions for supporting babies and young children’s learning and development, which again highlights the importance of constant reflection in practice, even when not linked to any specific methodology. The constant and ever-changing world of early years provided opportunities to experience new experiences, almost daily, which allows for constant reflection and the employment of metacognition on a small ad quick scale. There are a variety of different methods of reflection to use when reflecting either formally or informally which can help provide an effective understanding of the situation that occurred and how to manage it in future. 
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Part 3: Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children - including professional values, communication, multiagency work, observations, planning and the UNCRC. – Word Count: 1492.
“Professional practice specifically refers to the actions and behaviours of individuals within their work context, often referred to as “Standards of Practice.” (GIS Certification Institute N.D) The standards of practice as outlined by the Welsh Government (Welsh Government, 2011) can be summarised as the standards to which educators must demonstrate, it supports them in reflection on their professional practice. It is important to maintain a professional standard to not only uphold legislation but to support the concept of being a role-model to the children and young people being educated and supported.
There is a variety of core values that should be held by professional practitioners, there are many values that are agreed upon between most practitioners and those working in education; and many others that are important but not as agreed upon between all professionals. (The National College for Teaching and Leadership 2013)  explains these core values as being and creating a safe space for the children, being open and respectful of children from all backgrounds, having knowledge of children’s development to support reaching milestones, promoting a love for education to children, the ability and desire to adapt education to fit the needs of children, and a desire to fulfil professional expectations. 
Communication is a vital part of working as a practitioner and maintaining professionalism throughout engagement in early years and working with vulnerable people or wider society. Communication is not only important with the children but also with other professionals in the setting; strong communication can provide vital changes for children’s lives such as, ensuring all staff members are aware of a child’s needs, backgrounds and situations can provide a safer environment for children. Effective communication can be completed through a variety of different ways, verbal communication: meetings, conversations, and emails, or nonverbal communication: eye contact, facial expressions, or hand gestures. This effective communication supports a smooth running of an establishment. Communication is an especially important catalyst in multi-agency working. Lack of communication between industries/agencies has been noted as a very common issue that is regularly brought up especially in cases where a child has been abused or passed away from abuse. (Michael Gasper 2010) highlights the hope for communication improvements in previous years, again alluding to the lack of basic collaboration being implemented in his book “Multi-agency working in the early years: challenges and opportunities.”
The paramount importance of safeguarding knowledge and general in-depth knowledge of professional practice is demonstrated by the (National College for Teaching and Leaderships, 2015) document for teachers standards where they spotlight an educators requirement for a detailed knowledge of not only steps of development and ability to adapt to the fast paced role, but also the required safeguarding knowledge. 
Multi-agency working covers all the professionals who work with children, whether it be doctors, teachers, social workers, therapists, or LSA’s. These professionals gather their own information about a child and may have safeguarding concerns, however without multi-agency working the signs that have been noticed will not be cross examined and may go unreported. The importance of communication in multi-agency work has been highlighted in importance due to the Victoria Climbié case 2003 leading to the Lamin report 2003. (Lord Lamin, 2003). The Lamin report spotlights the urgency to change the contemporary way of working to benefit children and young people in the UK, the failures to support Climbié, especially in her final moments lead to easily avoided catastrophic events and her eventual passing. This report made major changes to the way multi-agency work functions and further pushed the concept of safeguarding being everyone’s business and the vitality of pushing to do what is best for children and young people who cannot help themselves.
The foundation of multi-agency work is communication, without efficient and effective communication between professional’s multi-agency work is ineffective. It is paramount that professionals pass confidential and vital information about children to help support safeguarding and the rights of the child. 
There are a variety of professionals often involved with children ranging from educators, medical professionals, behavioural specialists, and so many more that can gain a rich understanding of a child’s specific needs in different elements. Without multi-agency work children may not be able to receive the highest level of care and adjustments made to make life more accommodating for them to develop their skills and confidence. Confidence is a very significant aspect of multi-agency working, when all professionals collaborate the child’s needs are discussed and places such as home and school/anywhere else they spend a significant amount of time, can be adjusted, this can be adjustments for physical needs, impairments, behavioural accommodations or support on how a child needs to be spoken to or if there are any different terminology that needs to be used (using the term “grown-ups” instead of “parents”). 
Observation is a pivotal part of working within early years education, it provides professionals with the opportunity to determine a child’s level of development and put in place adequate changes and amendments for learning to ensure tasks are not too challenging or not challenging enough and therefore not developing a child’s skills. A professional’s ability to plan and adapt is important as children are constantly developing and changing especially with continuous provision and regular stimuli to promote a variety of gross/fine motor skills and well as cognitive development in social skills, problem solving and cause and effect. The ability to complete formative or summative assessments is an important skill to help plan provision, task focuses and have a general understanding of where the individual child is and how the class, as a whole, is developing. These observations/assessments can be used to discover any class-wide areas for improvement and make relevant changes to planning to support the needs of a group of children.
The key principles/articles in the United Nations Convention of the Rights of the Child (UNCRC ) underpin the values and method embedded in the current framework for the early years foundation phase. 
“At the centre of the statutory curriculum framework lies the holistic development of children and their skills, building on their previous learning experiences and knowledge.” (Welsh Government, 2015) 
This quote perfectly encapsulates the concept of incorporating the articles from the UNCRC, this is specifically notable for article 29 “goals of education”, Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment.” (UNICEF, 1992) this article and the framework are closely linked due to their desire to develop children’s skills and abilities. In the UNCRC this is a more talent-based approach, putting forward the idea of ensuring children can develop on their own talents, whereas the framework focuses on the consistent development of learning.  (Cathy Nutbrown 2011) also supports this concept in her book “Key concepts in early childhood education and care” where she reviews “the unique child, positive relationships, enabling environments, and learning and development”
The UNCRC not only influences educational framework in an academic sense, but arguably in a safeguarding aspect, the UNCRC highlights the children’s rights to be safe from harm, their individual rights and their rights to an opinion. This underpins safeguarding training, ensuring staff members are aware of the articles as well as the children. Article 23 discusses the importance of treating children with disabilities with dignity and promoting independence where possible. This is specifically notable in schools, especially with the recent increase of children classed as having special educational needs (SEN) “The number of pupils with special educational needs (SEN) increased to 1.7 million pupils in schools in 2024, representing 18.4% of all pupils. The proportion of pupils with SEN had been decreasing since 2010 (21.1%), however it has increased for the last 8 years.” (Department for Education, 2024) 
Article 12 and article 13 also have significant relation to the current education system, these articles cover children’s freedom of opinion and self-expression. When in relation to the UNCRC this often relates to more serious circumstances of a child’s living situation, carers and opinions on their current situation; however, this can translate well into a classroom environment. When children are aware of these rights and they are given opportunities to exercise those rights in a less-serious setting (choosing research questions, or  choosing what colour paper to use) they become accustomed to having their views listened to and respected, this can help promote confidence and situational awareness that when they express a view it should be listened to. 
Overall, there is a multitude of factors that contribute to the academic development of children and a variety of methods that can be used to support them. Multi-agency working, the utilisation of the UNCRC articles, observations and safeguarding all work together to create a foundation for work in early years, this foundation is made to be built upon in individualised ways, but always upholding the rights of the child and learning in a child-centred way.
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