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[bookmark: _Toc185256113]Description
In this module, I attended many sessions and undertook many different tasks that helped me to improve my academic writing, paraphrasing, and summarising skills. At first, I worked on academic writing where I created a structured essay on any topic. It asked me to critically consider source materials, incorporate them into my writing, and remain in a formal academic mode of writing (Teng, 2021). I constructed strong thesis statements for all essays and placed it all together. On the other hand, I did sharpen my paraphrasing skills in another session. The instructor gave me ideas about how to avoid plagiarism while I was reading a passage note down the key idea and rewrite it in my own words with the same meaning (Ruslan et al., 2020). I practised this skill by doing a group activity where groups had to paraphrase excerpts from academic texts. The third major activity was summarising skills. The instructor gave me a long article to summarise into 150 words that encapsulated the main argument and the key points. I found it difficult at first to discern what was essential and what was not (Lin and Morrison, 2021). There were just details that added no additional value to the story while at the same time having to omit.
[bookmark: _Toc185256114]Feelings
I felt overwhelmed with the breadth of what I needed to develop when I started this module. It was simply because I had no idea what I did not know. Paraphrasing, summarising and academic writing were all seemed daunting but I was not confident enough to fulfil the high standards the assignments demanded (Yulandari et al., 2023). I remember being frustrated and anxious while on the task of writing the initial essay. During the paraphrasing session, I was a little bit confused to the point that I was determined to do this. The first time I attempted to paraphrase, I was intimidated by the fact that I might accidentally transform myself into the one who explored the workforce (Tran and Nguyen, 2022). When participating in group activity, I felt a bit uncomfortable as I was afraid of being judged for the attempts that I shared. When the summarising activity was evoked, it again evoked a different set of emotions. I was excited to try something new but then became frustrated because I could not figure out the core arguments of the article. I wanted to make sure that I did not miss important points, or oversimplify the content (Coullie, 2020). When I used the given template and reviewed this summary with peers, I felt much more at ease in abstracting and speaking about the main ideas. 
[bookmark: _Toc185256115]Evaluation
One of the most beneficial things was having the iterative drafting process with academic writing. Feedback on essays I wrote allowed me to work through a thesis and arguments before writing (Desta et al., 2021). A major challenge was to adhere to the formal tone that academic work demands, since I tended to use conversational language. Paraphrasing was particularly effective with the group activities. Helping through collaborative learning, I was able to realize alternate ways to paraphrase, but the instructor’s feedback helped me understand what amount of rewording was considered an effective paraphrase (Relia et al., 2021). However, I found it hard to paraphrase without losing the original meaning. I just walked into the room and did not know what I was going to say. Speaking to summarising, perhaps the most rewarding part was learning to summarise the most important points. I found the template given by the instructor particularly helpful because it gave me a structured path to what to do (Shamida et al., 2021). I was generally rushed, this behaviour resulted in mistakes or leaving things out of my summaries. 
[bookmark: _Toc185256116]Analysis
The structured feedback process was important in academic writing. In the beginning, I had trouble building my arguments together and keeping my tone formal. But all that feedback helped me write in a more systematic way (Adeani et al., 2020). Most of all, the work I put into figuring out how thesis development and argument-building work helped me better understand the process. Paraphrasing was a whole other set of challenges, whose main challenges were how to avoid accidental plagiarism, while still keeping meaning. Whenever trying to paraphrase, the first thing I typically do is hopelessly imitate sentence structure rather than truly attempting to internalize ideas and rearticulate them. I also found a group activity that helped me see some new alternative approaches and strategies, where we paraphrased some excerpts collectively. I underestimated the skill of summarising. Writing in this way compelled me to think critically about the essential context in any text while condensing the article's key ideas. I was including too much that was unnecessary to even indicate the primary and secondary information because I could not make that distinction clear (Markkanen et al., 2020). The instructor provided a summary template and that was a turning point for me as it helped me to organize my thoughts better. 
[bookmark: _Toc185256117]Conclusion
From this module, I have learnt that it’s ok if the skills I was taught in this module are not yet complete because this is a slow skill that takes effort and time. The biggest lesson I took away was how important it is to break down complex tasks into simple steps. Outlining writing helped with the flow and coherence of my essays in academic writing. Paraphrasing taught me the importance of deeply understanding a text before trying to rephrase and evaluate the importance of key points and peripheral details.
In the task of paraphrasing, I found myself normally doing that without carefully diving into the text. If I would take a bit more time dissecting the actual meaning and structure of the original, I would have come up with better paraphrases. During the summarising task, I may have asked for more peer feedback or reviewed my summaries with others who wrote well, and compared my summaries to well-written summaries to understand the effective summary requirements. I have learned how to apply these skills through practical methods in this module but I still see room for improvement.
[bookmark: _Toc185256118]Action Plan
I will learn to improve my skills in structured outlines and templates for organizing my essays. I will also set aside some time to work on revising and editing to make sure that my arguments all fit together and my tone is still formal. This will help me to strengthen my critical analysis by viewing others’ academic papers. I will start paraphrasing from readings of academic texts by summarizing them in my own words. Doing this will allow me to get in the habit of interpreting and internalizing ideas, and then rephrasing. 
I will also make use of online tools such as plagiarism checkers to see that my paraphrased content is at the right distance from the original text. I will be using strategies of engaging in peer discussions on the way of paraphrasing so that I can learn from other people’s perspectives. To practise summarising I will summarize articles and academic papers each week in practice, putting strict word limits. I will also compare my summaries with professionally written abstracts or summaries to see the gaps. I would also continue the use of templates and frameworks handed over in the module, which had proved useful to have my thinking guided.
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