As a trainer you bring many skills in to the teaching environment. However, when you begin that experience you are unaware of the complexity of a teaching environment. At the start of his teaching career, he was unaware of the entirety of expectations of his role. 
As part of his new role, he was expected to learn and deliver skills to experienced officers, as well as be the subject matter expert of his field. During his introduction to teaching, he made many critical mistakes on delivering. This could have been down to confidence, lack of knowledge or the way he was taught by current training staff.
He began to question as to whether he had made the correct choice of career. In this instance you must ask yourself ‘two central questions determining the pedagogy of teacher education: (1) What are the essential qualities of a good teacher, and (2) How can we help people to become good teachers?” Korthagen,2004 (sciencedirect.com)
 There is no correct way to answer either of these questions, as any one person cannot be taught to a strict way of teaching, because it is how a person adapts their approaches to meet the needs of the learners. At that time, he was led to believe by the training staff that the way he was being taught was the only way. The reason for this is that “tutors believe their courses are of quality” (Boshier,2006 p129). By restricting the trainer to their view of how to deliver training it effected his approaches and further development to not only progress his own training, but that of the students 
This contradicts question 2 because they were not allowing the teacher(s) to find their own way to develop their skills, in essence they wanted to further develop a department in their own image.
Part of Maslows (1943) hierarchy is psychological needs, was this being considered by those ‘teaching’ the future generation of trainers? Because of this the second question ‘How can we help people to become good trainers?’ is the most relevant.
The answer to that question is you must allow them to gain experience anyway possible and not have themselves be so heavily influenced by others’ perceptions. This includes understanding not just their own emotions, but those of the students as well. 
As explained previously part of their new role was to be the subject matter expert in their field of training. The responsibility of those qualities had to be enhanced by the trainer and he had to discover what this meant to the role and why, as well as develop all his other critical skills.
(www.shotspotter.com) explains that a “SME (subject matter expert) is a ‘person who has demonstrated extensive knowledge, skills and experience in a specific subject or discipline’ and because there is a requirement for him to review material he also has to have an in depth knowledge to relate actions to legislation. This part of his role was the most worrying due to his lack of knowledge in these areas and how he was going to be able to retain and train the knowledge to others. However, if you want to ‘progress your development needs the starting point for managing your professional development is to identify your professional needs’ (Appleyard 2014,P109 education)
What is meant by this is that the trainer had to identify the areas in which he would:
1: Have to improve on
2: Develop further
3: Identify what other skills are going to benefit him
He knew that the SME part of the role was going to be his most challenging and the one that he was going to have to work hardest at, because there was an expectation from others seeking his advice and guidance in his skill set area. So, this is the section of where he began his improvement. 
The areas he needed to ensure he understood fully were the following, section 3 criminal law act, common law, section 117 PACE (police and criminal evidence act) and articles 2,3&8 of the human rights act. 
He knew that all these responsibilities were going to have to be managed well, otherwise he would become overwhelmed. 
Over time he began to research relevant documents and case studies, that related to use of force. This did not give him the qualification as an SME but provided a sound basis should any officer/staff ask his opinion he was able to relate to his research. 
By doing this it helped his development because ‘pragmatic qualitative research is to link theory and practice’ (Savi-Baden&Howell Major,2013, p60). So, by researching relatable material to his job title he was able to link use of force to relevant legislation and give an explanation as to why that would be. This would also assist him in the learning environment for new officers, as they will have many questions as use of force is very subjective. 
This part to his learning was going to be continuous and follows 2 of 5 identified learning practice by Saljo 1978 which are:
1: Increasing ones knowledge
2: Learning as understanding
The second one is the most important to the trainer in this instance because he is ‘understanding or gaining insight from the learning material’ saljo,1978 (D,Willis,1993,p389) and there for addressing his identified needs of having to improve on. 
He knew that the area that had to be developed further was his approach to delivering and preparing learning content. Most learning material is set by a manual that is specific to policing, which is referred to as a ‘safety manual’ this is developed by the college of policing. This is where he can select techniques and approaches to implement them into our training. This is better described in a journal ‘reflection on the dominant learning theories’ written by (Negowah et al, 2009) who quote Rhodes & Bellamy,1999 as saying ‘the role of instructors changes to facilitators, who help the learners to get their own understanding of the content’ 
What is meant by this is that the trainer must establish a way of demonstration and communication techniques they need to perform to get their learning points to the students.
One of the observations in a previous assessment of the trainers was to ‘utilize the learning objectives with the learners at the start of the session’. For example, a handcuffing session should be explained at the start and what they will be learning and why. This is now another area of where to improve as a trainer.
Learning objectives are essential for every learner because ‘They help to articulate what students should be able to do because of the instruction and consequently aid in designing more effective instruction planning, activities, and assessments’ Gronlund, 2000 (www.sciencedirect.com)
The skill that they were about to perform covered areas such as Cognitive, Affective and Psychomotor skills Blooms Taxonomy,1956. He could have started the session by explaining what the techniques was and what the learners were expected to display at the end of the session. It also coincides with the SME aspect of his role, as he can link this use of force, to the relevant sections and explain why.
The question the trainer must ask here is how does he know they understand? And what would he have done differently next time?
To answer the first question is a simple one in that he would continually assess the students progression through-out as ‘assessment plays an active role in the teaching/learning process Crooks, 1988 (D,Willis,1993, P384) meaning that this has to be done through the entire session, and every student needed to be at the same level as their counterpart, prior to moving on to more complex handcuffing techniques.
If there was an issue, he could revert to specific learning techniques such as the EDIP (Allen,1919) to recover any areas that students were struggling with. The other way he could have done this was to get the students to talk him through the handcuffing process. This way the students must explain all the steps they must take, by doing this their learning is cemented because students learn through self-discovery which follows the humanism aspect of learning. Other ways this could be done is via handouts at the end of the session. However, this way of learning is not guaranteed to work for such a practical skill as this, it is more of a visual aid that demonstrates handcuffing positions not the techniques. However, the trainer could have used this way developing further knowledge of the students in readiness for the course moving into more complex techniques. For example, understanding the position the handcuffs will relate to what technique should be performed.
In another assessment it was noted that the trainer should ‘regularly ask students how they are feeling and check-in on them throughout the class to see how they are responding to the activity and if they feel more confident in dealing with incidents’ 
As a trainer you want to establish a relationship with your learners that support their way of learning, this also means an understanding of their emotions in specific situations. Kyle and Rogen, 2004 designed a VIABLE acronym to promote reasonable behaviour in the teaching environment.
The student must feel Valued, Included, Accepted, Belonging, Listened to, Encouraged. From this he can now see that his approach to training only met some of these critical values, and he should listen to what the leaners concerns were, because by not doing this their development in those areas are hindered because they feel their opinion is not valued or appreciated.
The other reason for asking this, especially in the area he trains, is to fully understand conflict, you must understand people’s emotions and thought process in the moment, most will form a plan, stick to it so rigidly they cannot think of an alternative way of working. This is described by Mike Tyson in a famous quote ‘everyone has a plan ‘till they get punched in the mouth’. 
What this means is that you must allow students to make mistakes and learn from them, but ask them in that situation how they felt and why and if they could do anything different what would it be and why? This is the area that the trainers SME improvements can assist him. The reason that it assists is he can explain things such as action vs reaction, cooper colour code (buddyguard.fandom.com ) and how this relates back to why we act as we do in those confrontational moments. This falls into the belonging and listening aspect. To answer these questions to the best of his ability is not solely down to the trainer to provide all the answers, because everyone is different, and everyone has a different approach to:
1: How to approach confrontation
2: How to handle that confrontation if their plan does not work.
By not doing this previously, the trainer was not allowing the students to fully explore Korthagen,1985 ALACT Model of reflection (Wegner et al 2014) 
1: Action 2: Looking back on the action 3: Awareness of the essential aspects 4: Creating alternative methods of action 5: Trail
It also resembles polices own National decision-making model:
1: Gather information and intelligence 2: Assess threat and develop a working strategy 3: Consider powers and policy 4: Options and contingencies 5: Action and review.
The NDM forms every essential part of policing, and one the trainer insists all the students must know. So, by not allowing the students to fully explore this, he was failing the students in parts of his area of teaching and what if any improvement they could make in their decision making.
In conclusion, there are many points for the trainer to reflect and work on. Gramsci, 1971 mentions ‘some of the things we think are a result of the influences of ideology and society’ (Gregson et al,2015, p63) So when the trainer reflects on their introduction to the training environment, he was caught up in how other people though their approach to delivering learning should be adopted, and nothing else mattered. He knows that it is his responsibility to step outside of that and establish his own path of learning and teaching.
Dewey,1916 asks the question ‘why should we reflect critically on our daily practice? What can it achieve?’ (Gregson et al,2015,p63)  The answer to this is a positive one not just for the learner, but the trainer as well. You are never going to reach everyone’s expectations in this area of teaching. But what it does mean is that we have ways of teaching that are convenient in the short term that can be adapted to improve the learners long term knowledge. 
He also sees the importance of assessment of his own skills and abilities to develop as a trainer. Rowntree,1977 states there several reasons why we assess students (D,Willis,1993). This statement can be argued as to why we assess trainers. If trainers do not evolve their learning, how are they expected to ‘keep up with the joneses’ because the environment in which the trainer works in evolves on a regular basis. It is critically important that the trainer continues his research to improve his knowledge and understanding of the basics of his job.
This all leads to the very last point. What skills are going to benefit him? This can only be recognised through reflection, assessment, and evaluation as these are the true forms of how to develop in a learning environment. Without these he is not able to ‘adept at learning’ or ‘transform in response to changing requirements’ (Smith, M.K 2001,2011) And there for, by not fulfilling this commitment, he is effectively letting down those that truly matter, the learners.
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