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Introduction
Reflecting on a military career spanning 29 years, I have come to deeply appreciate the profound value of structured reflection in fostering professional growth and continuous development. Throughout my service, I have been immersed in high-pressure environments where rapid decision-making, adaptability, and leadership are paramount. Transitioning from the immediacy of operational action to the deliberate and analytical process of academic reflection required me to move beyond instinctive responses and practical experience to engage critically with my learning in a systematic and theory-informed manner (Schön, 1983).
The military’s ingrained use of iterative processes, particularly the Deming Cycle (Plan-Do-Check-Act) (Deming, 1986), provided a reassuring foundation for this transition. This cyclical approach to continuous improvement is deeply embedded in military operations - from mission planning and execution to after-action reviews and lessons learned. It aligns closely with Kolb’s Experiential Learning Cycle (1984) and Gibbs’ Reflective Cycle (1988), which I have adopted as key frameworks to critically examine and make sense of my experiences (Kolb, 1984; Gibbs, 1988).
Kolb’s model, with its four stages - Concrete Experience, Reflective Observation, Abstract Conceptualisation, and Active Experimentation - mirrors the military’s dynamic and structured approach to learning from complex and often unpredictable operational contexts. It offers a systematic method to dissect multifaceted experiences, enabling me to derive actionable insights and adapt my practice accordingly. Gibbs’ model complements this by encouraging a deeper exploration of feelings, evaluation of actions, and formulation of conclusions, akin to the military’s after-action reviews where both operational outcomes and personal responses are scrutinised to enhance future performance (Boud, Keogh & Walker, 1985).
In this reflective essay, I will explore my learning journey through two interconnected Learning Areas: Leadership and Management in High-Stakes Military Environments, and Professional Engineering Practice and Operational Planning. Each area will be examined through its respective Learning Outcomes, applying and critically interrogating theoretical models within the context of military and multinational (NATO) operations (Hannah et al., 2019). This dual focus reflects the multifaceted nature of my role, which demands both effective leadership and technical expertise in complex, high-tempo environments.
Through this reflective process, I aim to demonstrate how experiential learning, underpinned by academic theory, has shaped my leadership style, enhanced my professional competence, and prepared me to meet the evolving challenges of military service. I will also highlight the transformative impact of reflective practice on my personal and professional development, validating my prior learning and informing my future aspirations. This journey has not only reinforced my commitment to lifelong learning but has also deepened my understanding of the interplay between theory and practice, particularly in the demanding and diverse contexts in which I operate (Jarvis, 2006).
Ultimately, this essay seeks to illustrate that reflective practice is not merely an academic exercise but a vital tool for continuous improvement, resilience, and effective leadership in the military. By critically engaging with established and contemporary reflective models, I have developed a nuanced approach that accommodates the emotional complexity, hierarchical structures, and cultural diversity inherent in military operations (Stahl et al., 2017). This approach equips me to lead with greater insight, empathy, and adaptability, ensuring that I can contribute meaningfully to the success of the RAF and allied forces in an increasingly complex global security environment.
1. Description: What Happened? (Personal Experience of the Module)
Embarking on this RAL process was both a challenge and a revelation for me. With so many years of military service, including many deployments, I was confident in my practical expertise but uncertain about translating this into an academic framework. The military values action and results, often measured by mission success and leadership under pressure. In contrast, academia demands reflective analysis and critical evaluation, a shift that initially felt unfamiliar and somewhat daunting (Finlay, 2008).
At the outset, I questioned whether my military experiences would be valued in an academic context. Would the depth of leadership, risk management, operational planning, and professional engineering practice I had demonstrated be recognised? Could I articulate these experiences in a way that met rigorous academic standards? These doubts were compounded by a perception of the RAL process as bureaucratic, potentially undervaluing the complexity and nuance of familiar military practice. I wondered if the practical, often tacit knowledge I had accumulated would translate effectively into the structured, theory-driven language of academia (Moon, 2004).
However, as I engaged more deeply with Kolb’s Experiential Learning Cycle and Gibbs’ Reflective Cycle, my perspective began to shift. The structured nature of these models resonated with the military’s iterative approach to learning, familiar to me through the Deming Cycle. Kolb’s stages helped me break down experiences into manageable parts, such as leading a multinational team during a high-pressure operational planning exercise, addressing safety compliance during a station audit, or navigating the rigorous process of achieving Incorporated Engineer (IEng) recognition. Gibbs’ emphasis on feelings and evaluation encouraged me to explore the emotional dimensions of leadership, mentoring, and professional development - areas I had previously overlooked or undervalued (Gibbs, 1988).
One significant challenge I faced during the RAL process was shifting from a results-oriented military mindset to valuing the reflective learning journey required by academic standards. Initially, I found it difficult to move beyond simply documenting successful outcomes, such as those achieved in my role as a Safety, Health, Environment, and Fire (SHEF) Representative, to critically analysing and articulating the learning underpinning those outcomes. Engaging with reflective models like Kolb’s Experiential Learning Cycle and Gibbs’ Reflective Cycle helped me to structure this reflection and deepen my academic understanding. This process required me to scrutinise my experiences more thoroughly, identify gaps in my initial reflections, and develop a more nuanced appreciation of continuous improvement and leadership beyond operational success. Through this, I enhanced my ability to translate practical military experience into academic evidence, which was essential for meeting the RAL module’s requirements (Boud, Keogh & Walker, 1985).
Similarly, my journey through the RAL process for IEng recognition was transformative in terms of academic reflection and professional validation. The process required me to critically appraise and systematically document my technical knowledge, leadership capabilities, and ethical responsibilities within complex military environments. Engaging with reflective frameworks such as Kolb’s Experiential Learning Cycle (1984) and Gibbs’ Reflective Cycle (1988) enabled me to structure my reflections and present my experiential learning in a coherent academic format (Kolb, 1984; Gibbs, 1988). This academic exercise challenged me to move beyond tacit knowledge and operational experience, fostering a deeper understanding of professional standards and lifelong learning as essential components of engineering practice (Engineering Council, 2020). The RAL process also highlighted the importance of mentoring junior engineers, not only as a leadership responsibility but as a means of embedding continuous development within the unit. Through this reflective and evidential journey, I enhanced my professional credibility and developed skills in articulating complex learning, which are critical for ongoing career progression.
Articulating my learning in academic language was another hurdle. Military communication is concise, action-focused, and abbreviation-heavy, whereas academic writing requires detailed analysis and theoretical integration (Hyland, 2004). This transition aligns with Hyland’s discussion on the demands of academic discourse, which necessitates constructing well-developed arguments and embedding theory, contrasting with the direct and succinct style typical of military communication. Demonstrating how my leadership aligned with Goleman’s (2000) emotional intelligence and Yukl’s (2013) leadership theories was intellectually demanding but rewarding, validating my experiences within an academic framework. Furthermore, Moon (2004) highlights how reflective writing fosters critical thinking and deeper learning, skills I developed through this process, which complement my practical military expertise. This reflective practice also resonates with Boud, Keogh, and Walker’s (1985) concept of reflection as a transformative process that moves beyond mere description to critical analysis, enabling me to engage more profoundly with my professional development. This process pushed me to develop new skills in critical thinking and scholarly writing, which I now see as essential complements to my military expertise.
My experience managing projects and facilities further enriched my reflective practice. Leading squadron logistics, infrastructure upgrades, and safety compliance required balancing operational urgency with regulatory frameworks such as the Association for Project Management (APM) and military safety standards. Reflecting on these experiences through Kolb’s and Deming’s cycles helped me identify areas for improvement in risk management and stakeholder engagement, reinforcing the importance of adaptive leadership in complex environments. I learned that effective project management in the military context demands flexibility, clear communication, and a deep understanding of both technical and human factors.
2. Feelings: What Were You Thinking and Feeling?
As I progressed through the RAL process, my initial perception of it as a bureaucratic requirement gradually transformed into an invaluable opportunity for personal and professional growth. Early on, I found myself challenged to question long-held assumptions about my experiences and to critically examine situations I had previously accepted at face value. For example, I revisited operational decisions and leadership moments with a more analytical eye, considering not only what was done but why and how it could be improved. This reflective scrutiny revealed nuances in my practice that had gone unnoticed, such as the impact of cultural dynamics on team cohesion during multinational exercises or the subtle ways emotional intelligence influenced conflict resolution (Goleman, 2000).
Engaging with academic frameworks like Kolb’s Experiential Learning Cycle and Gibbs’ Reflective Cycle provided structured methods to dissect these experiences systematically. This helped me to articulate complex learning in a language that bridges military practice and academic theory, enhancing my confidence in presenting my professional journey within an academic context. For instance, I was able to link practical leadership challenges to Goleman’s emotional intelligence theory, demonstrating how self-awareness and relationship management contributed to mission success (Yukl, 2013).
This shift in mindset has been empowering. It has enabled me to move beyond simply recounting events to critically analysing and synthesising learning, thereby bridging the gap between theory and practice. As a result, I am better equipped to apply reflective insights to improve operational effectiveness and to mentor others in adopting similar reflective approaches. Ultimately, the RAL process has not only validated my prior learning but also enriched my capacity to contribute meaningfully to both military operations and ongoing professional development.
3. Evaluation: What Was Good and Bad About the Experience?
Challenges
The RAL process presented several significant challenges that tested my resilience, adaptability, and capacity for critical reflection. One of the foremost challenges was shifting from a results-driven military mindset to embracing a reflective and analytical approach demanded by academic standards. In the military, success is often measured by tangible outcomes - mission objectives achieved, risks mitigated, and teams led effectively under pressure. However, the RAL process required me to focus on the learning journey itself: the decisions made, the reasoning behind them, and the lessons extracted. This shift was initially uncomfortable, as it compelled me to scrutinise not only my strengths but also my weaknesses and areas for improvement.
Articulating my learning in academic language was another hurdle. Military communication tends to be concise and action-oriented, designed for clarity and speed. Academic writing, by contrast, demands detailed analysis, critical engagement with theory, and reflective depth. Bridging this gap required developing new skills and adopting a more nuanced tone. For example, demonstrating how my leadership during a high-pressure operational planning exercise aligned with Goleman’s (2000) emotional intelligence and Yukl’s (2013) leadership theories was intellectually demanding but ultimately rewarding, as it validated my professional experiences within an academic framework.
Time management was a further challenge. Balancing the demands of the RAL process with my responsibilities as a Senior Non-Commissioned Officer (SNCO) required careful planning and discipline. The iterative nature of reflection, involving multiple cycles of analysis and revision, was time-intensive and required sustained focus. To manage this, I applied the GROW (Goal, Reality, Options, Will/Way forward) model (Whitmore, 2009), a coaching framework I had previously used with junior personnel, to structure my approach. Setting clear, actionable goals and breaking the process into manageable steps helped me maintain momentum and reduce overwhelm.
Engaging with a broad range of theoretical frameworks also posed challenges. While familiar with Kolb’s and Gibbs’ models, I explored additional perspectives such as Jarvis’s (2006) comprehensive theory of human learning, Schön’s (1983) reflective practitioner concept, and Erikson’s insights into personality types. Synthesising these diverse theories and integrating them into coherent reflections required significant effort but enriched my understanding of experiential learning and leadership.
Another challenge was critically interrogating the theoretical models themselves. I found it necessary to question whether Kolb’s cyclical model adequately accommodates the emotional complexity and hierarchical constraints of military leadership. Similarly, I contrasted Gibbs’ more linear model with more contemporary adaptive models of reflection (Rolfe et al., 2010; Finlay, 2008), considering how these might complement or contradict each other in the context of my practice. This critical engagement deepened my reflective capacity but required additional research and intellectual effort.
Overcoming Challenges
To overcome these challenges, I relied on self-discipline, adaptability, and the structured guidance provided by reflective models. Kolb’s Experiential Learning Cycle and Gibbs’ Reflective Cycle offered clear frameworks for dissecting experiences and deriving meaningful insights. Kolb’s stages enabled systematic evaluation of my actions and learning. Gibbs’ model encouraged deeper exploration of emotional and interpersonal dimensions, fostering greater self-awareness.
The GROW model was instrumental in managing my time effectively. By setting SMART(ER) (Specific, Measurable, Achievable, Relevant, Time-bound, (Evaluate and Review)) objectives and breaking the RAL process into achievable goals, I maintained focus and balanced academic work with professional duties. Regular feedback from peers and mentors helped refine my academic writing and critical analysis, bridging the gap between military and academic communication styles.
Categorising and prioritising experiences based on relevance and impact ensured my reflections were focused and aligned with learning outcomes. This targeted approach facilitated meaningful integration of theory and practice, enhancing the quality of my portfolio.
I also sought to engage with some more recent scholarly literature, particularly post-2015 research, to ensure my reflections were informed by current debates on reflective practice and leadership. This included exploring critiques of over-structured reflective models and their limitations in cross-cultural military leadership, which enriched my understanding and added academic rigour to my work. For example, I found the ‘Surrounded by Idiots’ book by Thomas Erikson particularly informative in applying a DISC (Dominance, Influence, Steadfast, Compliant) assessment in better learning how to tailor my communication style to effectively connect with work colleagues and resolve conflict management.


Successes and Moments of Clarity
Despite the challenges, the RAL process was marked by significant successes and moments of clarity. One of the most rewarding realisations was recognising the academic value of my military experiences. The structured reflective models provided tools to articulate the depth and complexity of my learning, meeting rigorous academic standards while preserving practical relevance.
A key moment of clarity came when I understood the interconnectedness of my experiences. Initially viewed as isolated events, my professional journey revealed itself as a continuous cycle of learning and development through reflection and application. For example, lessons learned from mentoring junior personnel informed my approach to time management during the RAL process, illustrating the iterative nature of experiential learning.
Integrating diverse theoretical frameworks enriched my reflections and broadened my perspectives. Erikson’s insights into personality types enhanced my understanding of team dynamics, while Goleman’s emotional intelligence deepened my grasp of interpersonal leadership. Hofstede’s cultural dimensions informed my approach to fostering inclusivity within diverse teams.
Facilitating a cultural awareness workshop was a particularly impactful experience, highlighting the importance of addressing unconscious bias and promoting open dialogue. This informed my ongoing commitment to Equality, Diversity, and Inclusion (ED&I) initiatives, fostering a more inclusive and collaborative environment.
Contributions to Overall Learning
The challenges and successes encountered during the RAL process have profoundly contributed to my overall learning. They pushed me to question assumptions, develop critical reflection skills, and enhance academic writing and time management. These competencies have not only supported my RAL journey but also equipped me with tools applicable to my professional practice.
Moments of clarity reinforced the value of reflective practice as a catalyst for personal and professional growth. Reflection became a forward-looking process, using past experiences to inform future decisions and actions. This has deepened my self-awareness, highlighted areas for development, and strengthened my commitment to lifelong learning.
4. Analysis: What Sense Can You Make of the Situation? (Learning Process and Development of Understanding)
Evolving Understanding of Experiential Learning
At the outset of my RAL journey, I recognised that my understanding of experiential learning was largely practical and action-based, shaped by years of operational leadership and hands-on experience. However, as I progressed through the RAL process and engaged more deeply with Kolb’s Experiential Learning Cycle (1984), I began to appreciate the theoretical underpinnings that frame experiential learning as a dynamic, cyclical process. This shift enabled me to move beyond simply ‘doing’ to critically analysing and reflecting on my experiences, thereby transforming tacit knowledge into explicit learning. It also highlighted the importance of integrating reflection systematically into my professional practice to foster continuous development and adaptability in complex military environments.
This framework encouraged me to move beyond simply recounting experiences to critically analysing them, identifying lessons, and applying new strategies. For example, reflecting on my leadership during a multinational operational planning exercise, I recognised how adapting my communication style and leadership approach improved team cohesion and mission outcomes. Similarly, in engineering practice, Kolb’s cycle helped me systematically evaluate my journey to Incorporated Engineer (IEng) recognition, from compiling evidence to mentoring others, reinforcing continuous professional development.
However, I also became aware of the limitations of Kolb’s model in fully capturing the emotional and hierarchical complexities of military environments. Military leadership often involves navigating power dynamics, cultural diversity, and rapid decision-making under stress - factors that require more nuanced reflection. This led me to explore complementary models, such as Rolfe et al.’s (2010) adaptive reflection and Finlay’s (2008) emphasis on emotional engagement, which better accommodate the fluid and relational nature of military practice. These models acknowledge that reflection is not always linear or cyclical but can be recursive and context-dependent, which aligns more closely with the unpredictable nature of military operations.

Evolving Understanding of Reflection
Reflection in the military traditionally takes the form of after-action reviews, lessons learned and debriefs, focusing on operational outcomes and immediate lessons. While effective for tactical improvement, these methods often lack depth in exploring emotional responses and personal development. Gibbs’ Reflective Cycle (1988) introduced me to a more comprehensive approach, encouraging exploration of feelings, evaluation, analysis, conclusion, and action planning.
Engaging with Gibbs’ Reflective Cycle during the RAL process significantly enhanced my approach to mentoring junior personnel, both officers and other ranks. The structured stages of the model encouraged me to critically examine not only the strategies I employed but also my emotional responses during mentoring interactions. This academic reflection helped me recognise the impact of managing my own stress and emotional regulation on the effectiveness of my leadership. For example, skills such as active listening, which I developed during a TRiM (Trauma Risk Management) course (March on Stress, 2026), proved invaluable in creating a supportive environment where mentees felt heard and understood, particularly in high-pressure or traumatic situations. Through this process, I identified specific areas for personal growth, such as developing greater emotional resilience and empathy, which I have since integrated into my mentoring practice. The RAL journey thus deepened my reflective capacity and strengthened my ability to support others under pressure.
Engaging with Gibbs’ Reflective Cycle as part of the RAL module challenged me to confront uncomfortable truths about my past practice, including instances where I could have been more proactive in addressing team conflicts or cultural misunderstandings. This structured reflection fostered humility and reinforced my commitment to continuous improvement, aligning closely with the military’s core values of self-awareness and accountability. The RAL process thus served as a catalyst for deeper personal insight and professional development.
Moreover, I recognised that reflection is not a ‘one-size-fits-all’ process, a realisation that directly informed my approach to meeting the requirements of the RAL module. Different situations and individuals require different reflective approaches. While Kolb’s and Gibbs’ models provided valuable structure for academic reflection, I found that in fast-paced operational contexts, more flexible and rapid reflection techniques were necessary to capture learning effectively. This understanding helped me tailor my reflective submissions to balance academic rigour with practical relevance, ensuring that my portfolio demonstrated both depth of analysis and applicability to real-world military leadership. Consequently, this insight encouraged me to adapt my reflective practice not only to suit the demands of the operational environment but also to fulfil the RAL module’s expectations for critical, context-sensitive reflection.
Strategies for Identifying Themes for Learning Areas
Faced with a vast array of experiences accumulated over my military career, I needed a systematic approach to identify and prioritise themes for my RAL portfolio. I developed a three-step strategy: categorisation, prioritisation, and alignment with learning outcomes.
1. Categorisation
I began by grouping my experiences into broad themes reflecting my professional practice and the RAL Learning Areas. For Learning Area 1, I identified Command, Leadership, and Management (CLM); Safety, Health, Environment, and Fire (SHEF); Coaching and Mentoring (C&M); and Equality, Diversity, and Inclusion (ED&I). For Learning Area 2, I focused on my Communications/Engineering experience (IEng), Project and Facilities Management (P&FM), and Multinational Logistic Operational Planning (MLOP).
This categorisation was informed by reviewing my CV, job descriptions, Serviceperson’s Joint Appraisal Reports (SJARs), and my personal thoughts/reflections. For instance, my experience of leading a multinational team during a high-pressure operational planning exercise was categorised under CLM, while my role in addressing non-compliance issues during a station safety audit was categorised under SHEF.
2. Prioritisation
Next, I prioritised experiences based on their relevance, impact, and alignment with RAL learning outcomes. I asked myself whether each experience demonstrated clear learning, offered opportunities for critical reflection, and highlighted transferable skills.
High-pressure leadership scenarios, such as managing a multinational team during a live operational requirement, were prioritised for CLM due to their complexity and strong learning potential. Similarly, in ED&I, I prioritised facilitating a cultural awareness workshop because of its significant impact on team cohesion and inclusivity. These experiences provided compelling evidence of my ability to lead effectively under challenging conditions and demonstrated my commitment to fostering an inclusive environment while addressing sensitive issues constructively.
3. Alignment with Learning Outcomes
Finally, I mapped these experiences to specific learning outcomes, ensuring theoretical frameworks supported my reflections. For example:
· For CLM, I aligned experiences with Kolb’s Experiential Learning Cycle and Goleman’s (2000) emotional intelligence, focusing on adapting leadership styles to multinational teams.
· For SHEF, I applied the Deming Cycle and HSG65 (HSE, 2023) to analyse risk management and continuous improvement.
· For C&M, I used Whitmore’s GROW model (2009) and Gibbs’ Reflective Cycle to evaluate mentoring impact.
· For ED&I, I drew on Hofstede’s Cultural Dimensions Theory (2010) and the RAF’s Diversity and Inclusion Strategy (Ministry of Defence, 2021) to reflect on inclusivity efforts.
· For IEng, I referenced UK-SPEC (Engineering Council, 2020) and Kolb’s cycle to validate professional engineering competence.
· For P&FM, I integrated the APM’s Body of Knowledge (2019) and Deming’s cycle to reflect on project management adaptations.
· For MLOP, I applied NATO doctrines (AJP-4(B), 2019) and Kolb’s model to analyse multinational logistics challenges.
This alignment process not only ensured that my portfolio met the academic requirements of the RAL process but also provided a clear structure for my reflections, making it easier to articulate my learning in a coherent and meaningful way.
Ultimately, the RAL process has been more than an academic exercise; it has been a transformative experience that has reshaped how I view my professional journey. It has provided me with the confidence to articulate the value of my military experiences in an academic context and the tools to translate those experiences into meaningful contributions to my workplace. Moving forward, I am committed to continuing this reflective practice, using it to adapt to new challenges, foster team development, and contribute to the military’s success, and not just my own. The insights and skills I have gained through this process will undoubtedly serve as a foundation for my ongoing professional growth and development.
5. Conclusion: What Else Could You Have Done? (Reflection on Learning and Professional Growth)
Reflecting on my RAL journey, I recognise that while I successfully navigated the challenges of articulating and evidencing my experiential learning, there remain areas where I could have enhanced my approach. For instance, earlier engagement with academic writing conventions and reflective models might have eased the initial transition from military to academic discourse. Developing a more structured plan for evidence gathering at the outset could have reduced time pressures later in the process.
Additionally, I could have sought more peer collaboration or academic mentorship to gain diverse perspectives and feedback, enriching my reflections and broadening my critical analysis. Embracing a wider range of reflective models earlier might have deepened my understanding of the complexities inherent in military leadership and learning.
These reflections underscore the importance of continuous reflective practice, not only as a module requirement but as an ongoing professional habit. The RAL process has fundamentally influenced my perspective on learning and development, highlighting that reflection is a dynamic, iterative process essential for adapting to evolving challenges and fostering lifelong growth.
6. Action Plan: If It Arose Again, What Would You Do? (Application of Knowledge and Future Development)
The knowledge and skills gained through the RAL process have equipped me to apply reflective practice more effectively within my professional context. I plan to integrate regular reflection sessions into my leadership and mentoring roles, using models like Kolb’s and Gibbs’ to evaluate practice and inform decision-making. This will support evidence-based improvements and help identify future learning needs.
I also intend to continue developing my academic writing and critical thinking skills, seeking opportunities for further study and professional accreditation. The RAL experience has increased my confidence in pursuing advanced qualifications and has reinforced my commitment to lifelong learning.
In terms of career aspirations, I aim to leverage my enhanced reflective capacity and leadership insights to take on greater responsibilities within the RAF, particularly in multinational operational planning on Ops and engineering leadership. I will advocate for embedding reflective practice and ED&I principles more deeply within my unit to foster a culture of continuous improvement and inclusivity.
My clear action plan includes:
· Continuing structured reflective practice to support professional growth.
· Applying experiential learning principles to adapt leadership approaches in complex environments.
· Pursuing further educational opportunities and professional development.
· Promoting mentoring and inclusive leadership within my RAF organisation.
Conclusion
The RAL process has been a profoundly transformative journey, reshaping not only how I view my extensive professional experiences but also how I appreciate their academic value. Reflecting on nearly three decades of military service, I have been able to validate my expertise and achievements while simultaneously developing a more structured, analytical, and critical approach to learning. The application of Kolb’s Experiential Learning Cycle and Gibbs’ Reflective Cycle has provided me with robust frameworks to systematically dissect my experiences, explore their deeper significance, and translate them into actionable insights that enhance my professional practice.
This journey has reinforced for me the vital role of reflective practice as a dynamic bridge connecting past experiences with future challenges. Reflection, I have come to understand, is not merely a retrospective exercise but a forward-looking tool that fosters continuous personal growth, informs sound decision-making, and enhances leadership effectiveness in complex and evolving environments. It has enabled me to move beyond simply recounting what happened to critically analyse why and how events unfolded, and how I can adapt and improve my approach in future situations.
Engaging critically with a range of theoretical frameworks has deepened my understanding across multiple domains, including leadership, safety management, coaching and mentoring, inclusivity, engineering professionalism, and operational planning. Importantly, I have recognised the limitations inherent in traditional reflective models, such as Kolb’s cyclical approach, particularly in accommodating the emotional complexity and hierarchical constraints characteristic of military leadership. This awareness has led me to embrace more adaptive, context-sensitive approaches that better reflect the realities of multinational military operations and diverse team dynamics.
The insights gained through this reflective process have tangibly improved my ability to lead diverse teams effectively, mentor junior personnel with greater empathy and structure, and contribute meaningfully to organisational development. I am now more confident in fostering a culture of continuous learning and inclusivity - qualities that are essential for the military’s evolving operational foreign landscape - where adaptability, cultural competence, and ethical leadership are paramount.
Looking ahead, I intend to continue serving in the military until at least the age of 55, with the possibility of extending to 60, leveraging the skills, knowledge, and reflective capacity I have developed to inspire others, strengthen organisational resilience, and prepare for the complex challenges of future conflicts. The RAL process has equipped me not only with academic credentials but also with the confidence and critical insight necessary to make a lasting impact within the RAF and allied forces.
Ultimately, this journey has been far more than an academic accreditation exercise; it has been a catalyst for profound personal and professional growth. It has enabled me to lead with greater insight, emotional intelligence, and effectiveness, ensuring that I can contribute to the success and sustainability of military operations in an increasingly complex global environment. The reflective skills and theoretical understanding I have gained will continue to inform my leadership practice, mentoring, and commitment to fostering inclusive, high-performing teams.
In summary, the RAL process has empowered me to transform my extensive military experience into validated academic learning, bridging the gap between practice and theory. It has reinforced my dedication to lifelong learning and continuous improvement, positioning me to meet future challenges with resilience, adaptability, and a deepened sense of purpose. I am confident that the knowledge and skills I have acquired will enable me to leave a meaningful legacy within the military, inspiring others and contributing to the ongoing evolution of military leadership and professionalism.
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