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During the 'bug hotel' lesson the AFL that I used was the peer marking.  The children were familiar 
with this method and would use this method during daily lessons.  The children have been using this 
method throughout Key Stage 2 and are confident in it.  The Welsh Government (2010) explain that 
using peer assessment can encourage dialogue between students and encourage progress of 
learning.  This can support both the student who is giving the feedback and the student who's work is 
being marked as this will give the children the opportunity to see other levels of work and open the 
children's mind to new ways of working.  The children were also aware for the need of this feedback 
which was to improve on their current piece ready for the final draft.  The children were also given 
clear success criteria in which they could base their feedback on.  I felt this would support the children 
in making appropriate feedback and can support further learning.  I felt this method of feedback was 
wells suited to this activity and one I could use again.  I also feel that the level of planning on this could 
be more detailed as when referring back to the planning it would be difficult to re-teach this lesson.  

Good teaching and learning means employing 
assessment for learning principles
09 December 2019 09:47
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During this maths session, the AFL strategy used was a think, pair, share activity at the start of the lesson.  I chose this 
method for two reasons.  The first was that the children were familiar with it and the second was that I wanted to see if 
the children managed to spot the patterns on the board by discussing with a partner and observing the discussions had.  
This was an opportunity for me to see how the children worked together to solve and spot problems.  This session took 
place after a break, so I made sure the questions were on the board for the children to see when they first come back in.  
The children were asked what links the found and one child in particular had trouble articulating what he meant.  I ask 
him to come up and write the answers on the whiteboard.  This was not in the lesson plan, but something that I felt 
supported this child.  Using questioning in the classroom can support learning of many children as this can encourage 
children to discuss possible solutions to problems, including new methods to try, building on previous knowledge.  The 
Welsh Government (2010) explain that when asking questions, they need to be meaningful and lead to learning.  The 
questions at the start of this session were linked to the learning outcome for the lesson and supported children's 
learning.  

Good teaching and learning means employing 
assessment for learning principles
10 December 2019 22:16
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This session was a maths lesson.  The children were all working on differentiated 
worksheets and worked at different speeds.  With me being accessible to offer formative 
assessment to the children can support their learning.  Ensuring the children are coping at 
the level and are able to succeed can ensure the children can have the confidence to tackle 
more difficult problems, therefore increasing their learning.  Black and William (2005) report 
a increase in learning when formative assessment is active as learning can adapted to suit 
children.  In this case, one child selected a worksheet that was too easy.  I quickly noticed 
this and was able to change it for the next higher level.  As well as letting the children chose 
what level of work they completed it was also important for them to be challenged.  Making 
sure that I am available to approach in class is one thing that is important to me as I want 
the children to be able to feel comfortable to ask questions when needed.  Although it is also 
important to ensure the children become independent learners and do not ask for help 
straight away.  

Good teaching and learning means employing 
assessment for learning principles
10 December 2019 22:17
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The focus for this session was mainly design and technology although 
there were many aspects of other subjects.   This lesson lent itself well to a 
cross-curricular activity as to focus on one alone would be very difficult.  
Estyn (no date) report that ensuring lessons are cross-curricular can 
support the children's development of key skills by incorporating different 
area into one lesson.  Children are able to use skills from other areas when 
lessons are cross curricular, embedding the learning deeper.  I did find it 
quite difficult to plan cross curricular lesson on a regular basis in Key Stage 
2 and from what I saw it was not something that the class done as daily 
routine.  

Good teaching and learning regularly reinforces 
cross-curriculum responsibilities, including 
literacy, numeracy and digital competence, and 
provides opportunities to practice them
09 December 2019 09:48
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The main focus for this lesson was PSE, although there were aspects from the 
oracy strand and areas of the ESDGC obvious throughout.  This Jigsaw lesson 
that was delivered proved to be a successful cross-curricular lesson.  The areas 
that we linked for this we found from the discussions that the children would have 
during this session.  Children would develop their skills through combining the 
highlighted areas during one session and this something that Donaldson (2015) 
strived for in the new curriculum.  

Good teaching and learning regularly reinforces 
cross-curriculum responsibilities, including 
literacy, numeracy and digital competence, and 
provides opportunities to practice them
10 December 2019 22:22
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Although this lesson was a maths lesson, there were still small links to cross curricular 
responsibilities.  When planning a lesson, it is important I to try to make links to other 
areas to support this pedagogical principle as Estyn (no date) states how this cross 
curricular approach can support the development of children's key skills.  This lesson 
was introduced to the whole class, although due to it taking part in a carousel session, 
only one of the groups would complete it a day.  Although the importance of this cross 
curricular learning has been highlighted, there appeared to be a limited use of blended 
learning in the class I was placed in,  most of the lessons were taught individually.  

Good teaching and learning regularly reinforces cross-
curriculum responsibilities, including literacy, numeracy 
and digital competence, and provides opportunities to 
practice them
01 January 2020 18:27
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This was a Welsh session where the pupils were asked to extend their current knowledge of the 
usual daily routines, building that into phrases and sentences .  Children were able to recap 
previous knowledge ready to build that into new sentences and phrases.  The teacher was able 
to provide me with examples of the work the pupils had previously produced and the expected 
sentence patterns for the year group, from there I could work on planning a session to develop 
their language and writing skills further.  Having had all the information from the teacher, I still felt 
that I was unable to deliver this lesson to a high standard.  I believe this was as I was new to the 
phrases and had limited previous knowledge myself.  Wenk (2017) explains that engaging 
previous knowledge influence the thinking and creates a more richly informed answer.  
Developing learning in this step by step process can enable children to reach high goals and give 
themselves the belief that they are able to succeed. 

Good teaching and learning sets tasks and selects 
resources that build on previous knowledge and 
experience and engage interest
09 December 2019 09:50
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This example is a section of my end of placement review where my mentor mentioned 
how I was able to build on previous knowledge that the pupils had.  The lesson that this 
was referring to was a Language, Literacy and Communication lesson where the 
children had to create an advert for a bug hotel.  This was a thematic lesson and the 
area I want to focus on here is the 'hook' that was used to engaged the children.  The 
children were able to recall seeing advertisements - prior knowledge and were then 
shown  an exciting advert to enthuse them.  The idea of using a 'hook' was something 
that I felt strongly about from understanding how children are more willing to take part in 
an activity if it is something they enjoy and in turn supporting their willingness to learn.   
As well as creating this engagement, the children are able to use this hook to know 
what a good advert looked like and could then focus on creating their own.  

Good teaching and learning sets tasks and selects 
resources that build on previous knowledge and 
experience and engage interest
10 December 2019 22:22
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This is a section of the planning sheet where the pupils were introduced to the idea of creating an advert for a mini beast hotel.  This session was 
planned to lead on from previous homework that had been set before my arrival in the class and was delivered to the whole class.  The children had 
to create a bug hotel.  This could have been a physical hotel or a plan of one.  I wanted to plan this lesson as I felt the pupils could easily relate to a 
real experience, which could support the learning.  The children had already planned their hotel and I felt leading on from this previous knowledge 
could develop the pupil's persuasive language in a fun and exciting way.  I felt that planning a lesson in this way would engage pupil's interest as 
following on from the homework that was set, the children had a high level of interest.  

Good teaching and learning sets tasks and selects 
resources that build on previous knowledge and 
experience and engage interest
10 December 2019 22:22
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During this assignment I will be critically reflecting on my progress in the planning 
process during the first Professional Teaching Experience.  For this Professional 
Teaching Experience, I was placed in one of the two year 5 classes which had 31 students 
in a seaside school in South Wales.  The class were a mix of abilities and pupils were not 
set into ability groups.  The teacher would change the groups according to how the 
children progressed.  

Throughout this piece of work, I will be highlighting three from the twelve pedological 
principles from Donaldson’s Successful Futures (2015) and exploring how these have 
been incorporated in my planning and delivering of lessons.  From this I will be able to 
identify areas of development to support my future progress.  

Pedagogical principle: Good teaching and learning means employing assessment for 
learning principles.

Assessment for learning is described by the Welsh Government (2010a: 3) as ‘the process 
of finding out where learners are within a learning continuum, where they need to go and 
how best to get there’.  Using this approach, teachers can personalise learning for each 
child and support their individual learning journey.  This approach has become imbedded 
in schools (Welsh Government, 2010a) and Hattie (2012) reported on the positive impact 
assessment for learning has on learners with Black and Wiliam (2005) reporting the 
greatest increase in raising the standards of lower attaining pupils.  In an interview carried 
out by Marshall (2002), Wiliam describes assessment for learning as being a minute to 
minute process where children are informed regularly of how they can improve their 
work and how to achieve the next steps for learning.  It is described as knowing where 
each child is in their learning, taking into account the level the child was before and after 
the activity (Welsh Government, 2019a).  Using this method can ensure the learner is 
kept on track, and also has guidance when needed. The child can be steered back to the 
learning if required when any distractions or difficulties may arise.  

When I began preparing for my Professional Teaching Experience, using assessment for 
learning was a high priority of mine, as we had been given information on the importance 
of it during lectures in university.  Although, I found when it came to the planning aspect 
of the experience, writing it into my planning in detail was something that I did not 
consider or do particularly well.  During the lessons I would ensure that I would assess as 
many children as I could, along with mini plenaries throughout the sessions, as shown in 
the third example in the assessment for learning section of this portfolio.  During this 
lesson the children were able to choose the level of work that they felt would challenge 
them best.  Constant assessing was necessary for this lesson as I needed to check the work 
challenged the pupil’s abilities.  From this I could also assess what the level of self-
efficacy the children had.  Most pupils chose a suitable level, although one child chose 
one too easy.  By assessing, I could encourage that child to choose the next level of work.  
Hattie (2012) explains that having this self-efficacy can support children’s development 
by having the mindset to grow and further learning.  This area links to another of 
Donaldson’s (2015) pedagogical principles which is ‘good teaching and learning 
challenges all learners by encouraging them to recognise the importance of sustained 
effort in meeting expectations that are high but achievable for them.  As much as I hoped 
to give feedback as often as required, I found this is not always possible.  The concept of 
aiding children when needed is supported by Wiliam’s (Marshall, 2002) report, which 
states that assessment needs to be a minute by minute process.  The Education 
Endowment Foundation (EEF) (2018) also signify the importance immediate feedback 
has on the impact of childrens’ learning.  I feel that supporting children in the moment 
can ensure that they correct their work or method in the moment rather than after the 
session.  This is so the children can continue in the correct manner, embedding the right 
learning rather than the wrong.  This is something I feel passionate about, although due to 

Critical Reflection
09 December 2019 10:25
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learning rather than the wrong.  This is something I feel passionate about, although due to 
the class numbers and the level of intervention needed from one person for this to be 
effective, I found it was not always possible.  Coe et al., (2014) note the importance of the 
quality of feedback given to pupils with this being detailed and direct to support the 
children’s learning.  The more time I spent in class the more I could adapt and know 
which pupils needed more feedback to progress.  This is good to support those children; 
however, it is also important for me not to overlook the pupils who seem to be on track as 
this may not be true.  One pupil in the class needed regular feedback, and if she was 
struggling, would become upset, where as another child would be having trouble, but 
continue with the work and not ask for help.  Building relationships with the pupils is 
essential in understanding each individual need of the pupils in the class.  

When planning questions for the start of the lesson, I ensured that the questions to be 
asked were meaningful and purposeful.  The Welsh Government (2010) state that 
questions should stimulate and support learning.  Questions should be linked to the topic 
for the session and build on previous knowledge while encouraging the pupils to discuss 
(Florez and Sammons, 2013).  I would also ensure that they were linked to the proposed 
outcomes for that session as shown in the second example of the ‘assessment for 
learning’ section of this portfolio.  Using this type of question in this activity was a way 
for me to gage the levels of understanding of the children.  I felt that as I was new in the 
class, I needed help to grasp how the children worked and at what levels, and I used 
questioning to do this.  Following the maths scheme of work that the school used and by 
speaking to the teacher, I was able to plan a lesson and ensured the questions at the start 
supported the ethos that the Welsh Government (2010) advocate regarding the importance 
and quality of questions.  The questions I asked supported the outcomes for the lesson, 
although the questioning section of the introduction was over quicker than I had hoped.  
Having limited information on the ability levels and prior knowledge the pupils had was 
something I found difficult.  Even though I had looked through the children’s books and 
spoke to the teacher about what I should expect from the children, I understand that this 
information will only develop the more I got to know the children.  Towards the end of 
the block I felt my confidence in this area grow.  

Having read the importance of questioning from many sources and how this can support 
and develop learning, in future I plan to list possible questions in my planning.  This can 
be used both before the lesson and during reflection to help plan future sessions.  I also 
need to ask more detailed questions of what the children are capable of before my 
teaching begins, as I feel during this Professional Teaching Experience, I felt I wanted to 
start teaching rather than undertake the preparation period.  Hopefully, with more 
confidence during the next block, I can gain a greater understanding and be more 
prepared for delivering more assessment for learning in my lessons.  

Pedagogical principle: Good teaching and learning regularly reinforces cross-curriculum 
responsibilities, including literacy, numeracy and digital competence, and provides 
opportunities to practice them.

Barnes, (2015) describes our perceptions and interpretations of the world around us as 
being cross-curricular.  The knowledge that we have from many different experiences 
entwine to create our interpretation of what is presented before us.  The benefits of 
delivery cross-curricular lessons have been widely acknowledged and will be expected to 
be common practice when the 2022 curriculum is in motion (Welsh Government, 2019).  
The Welsh Government (2019) state that where necessary all lessons should embed 
literacy, numeracy and digital competence.  Although there is heavy emphasis on the 
need for digital competence, there is also a requirement not to simply replace current 
methods with technology.  The EEF (2019) note that technology should complement the 
teaching and be used to enhance the learning being provided by teachers, although having 
the skills needed to successfully succeed in the current world (McKnight et al., 2016).  
Prior to the newer concept of cross-curricular teaching, Estyn (no date) reported the 
benefits cross-curricular teaching had on embedding learning for the pupils.  Johnson 
(2013) agrees that cross-curricular teaching deepens learning by building networks of 
information from other sources.  
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information from other sources.  

Coming from a background of working in the Foundation Phase, teaching cross-curricular 
lessons was an area that I was used to although when it came to Key Stage 2, I was not as 
comfortable.  During the Observation period of my Professional Teaching Experience 
there were a handful of lessons which incorporated other areas of cross-curricular 
responsibilities and they style of teaching was different from what I was used to.  From 
what I could see, the children enjoyed these lessons and were able to complete the tasks 
by working collaboratively with peers.  The first example in my ‘cross-curricular’ section 
of this portfolio shows how I planned a lesson, where the main focus was Design and 
Technology while incorporating other areas of the curriculum.  This lesson was followed 
from a session where the children had to use technology (iPad) to research the nutritional 
values of the foods to be used.  Using different approaches are what Kerry (2015) and 
Barnes (2015) describe as a successful way of gaining deeper subject knowledge and 
providing engaging learning opportunities for pupils.  Building on the previous 
knowledge of pupils also relates to Donaldson’s (2015) ‘good teaching and learning sets 
tasks and selects resources that build on previous knowledge and experience and engage 
interest’ pedagogical principle.  When I planned to incorporate other areas of learning, 
such as using the iPads, this proved problematic on some occasions due to the sheer lack 
of technology.  In the school I was placed in, the technology was timetabled through the 
Key Stage and sometimes was not always reliable.  The charge was not always held on 
the devices which provided a barrier to cross-curricular learning.  Finding out the 
timetable for devices was something I had to do before I could plan to incorporate the use 
of digital competence into any lesson.  Preparing planning in advance is what Laurie 
(2015) describes as a factor for successful teaching.  

The second example in the ‘cross-curricular’ section of this portfolio shows another 
lesson where there were clear links to cross-curricular responsibilities.  This lesson was 
delivering a programme which was new to the school.  The school had recently purchased 
this framework and I was asked to introduce this to the pupils.  After studying the 
resources, I was able to find the links to other areas of the curriculum.  This activity was 
based on discussions with the class as a whole, so I was able to spot the links to the 
development of oracy.  Most of the children were fully engaged with this lesson and as it 
was relating to real life situations, I felt the children would greatly benefit from this type 
of lesson.  Aboudan (2011) explains how linking lessons to everyday situation can 
support children’s engagement.  The children were very enthusiastic during this lesson 
and needed reminding not to talk over each other.  I had confidence in managing the 
behaviour of the class and quickly saw that the children needed to learn to listen to each 
other’s views.  This was a focus that was highlighted in the cross-curriculum section in 
the planning and soon became clear that this was an area that the class needed to improve 
on.   

In order to further develop in the use of this in future lessons, I hope to continue 
developing my confidence in identifying links between cross-curricular subjects.  As my 
time in this class progressed, I could feel myself becoming more confident in creating 
cross-curricular lessons.  However, as a student I found it difficult to change the way the 
lessons were taught.  

Pedagogical principle: Good teaching and learning sets tasks and selects resources that 
build on previous knowledge and experience and engage interest.

The importance of building on previous knowledge is highlighted in Rosenshine’s (2012) 
article, where it is explained that background knowledge needs to be accessible to pupil’s 
in order to transfer their knowledge between subject areas and develop existing 
knowledge.  This can be as a result of practitioners ensuring that learning is taught in 
manageable amounts.  Wenk (2017) extends this by adding that learners make links 
between the previous and new knowledge, the new information is then consolidated in the 
learner’s brain.  This information can then be called upon when needed to deal with new 
problems or develop their thinking skills further.  Having the ability to link knowledge 
can support pupil’s in developing skills to thrive in the everchanging society.  Lee and 
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can support pupil’s in developing skills to thrive in the everchanging society.  Lee and 
Hannafin (2016) explain that the skills to be flexible and the ability to work 
collaboratively is needed in an environment that is continuing to change.  Wenk (2017) 
also states the importance of being aware that not all pupils have the same level of 
previous knowledge and it is up to practitioners to engage all students in learning 
regardless of their capabilities.  

Ensuring lessons are engaging and involve all learners was an area that I felt I would 
struggle with before the teaching began.  I did not have experience or feel comfortable 
teaching a year 5 class and had little knowledge on how to make the structured lessons 
engaging.  Hattie (2012) notes the importance of setting work which targets all learners, 
and this also link to Donaldson’s (2015) pedagogical principle ‘good teaching and 
learning means employing assessment for learning principles’ where there needs to bee 
good understanding of what levels the children are working at to set work accordingly.  

Now knowing how important it is to gain an understanding of what previous knowledge 
the pupil’s had, I feel during the first Professional Teaching Experience, I should have 
asked the teacher for more of a breakdown on the current knowledge the pupils in the 
class had.  I feel the first example shown in the ‘building on previous knowledge’ section 
of the portfolio was not able to extend the learning of the pupils whose abilities fell in 
between each of the three levels of work provided.  I gave each of the children one 
example to follow which I thought was at the correct ability for that pupil, where now I 
feel I should have given all three examples. From this the pupils would have been able to 
extend their learning independently if they had had the opportunity to push to reach the 
next level of work.  Wenk (2017) states that building on previous knowledge consolidates 
learning and creates links between new and old information, which I felt I could have 
supported better had I had more experience in the class.  Again, referring back to the 
assessment for learning section and being aware of how difficult it is to assess a whole 
class as the children are working, while ensuring each pupil is working at the correct level 
was difficult.  A week later, I delivered a follow-on session from this lesson and felt more 
confident in the planning and delivering.  I learned from the first experience and had 
examples of different levels on the board for children to use.  I was much happier at the 
end of that lesson compared to the first and felt the children had succeeded in furthering 
their learning as a result of my reflections.  

In the second example of work shown in the ‘building on previous knowledge’ my 
mentor explains how I used the children’s previous knowledge to create an activity where 
the children could make a bug hotel advert.  Husbands and Pearce (2012) evaluate the 
importance of gaging pupil’s previous knowledge in order to set relevant work.  Using the 
children’s work they had previously completed (creating a bug hotel), I planned the 
learning activity based on real-life experiences.  Making links to the real world is what 
Barnes (2015) describes as successful teaching as the real world is all around us and 
successful learning incorporates areas of this.  This links with Donaldson’s previously 
mentioned pedagogical principle ‘good teaching and learning regularly reinforces cross-
curriculum responsibilities, including literacy, numeracy and digital competence, and 
provides opportunities to practice them’.  Using a previous task as a base I was able to 
create an interesting, engaging lesson, extending pupil’s understanding of persuasive 
language.  This was a successful lesson, which only happened as a result of me gaining 
knowledge on previous activities and learning the children’s interest.  

After completing my first block of Professional Teaching Experience I feel more 
confident to find out the children’s previous knowledge.  I understand that I will not be 
able to retrieve this information straight away, although I will have the confidence to ask 
the questions needed.  The comments that I received from my mentor during my 
placement and in my journal gave me the confidence to feel that I am able to create these 
learning experiences for the pupil’s.  I need to ensure that the activities planned for the 
pupils are interesting and engaging.  I will do this by listening to the pupil’s voice and 
what areas they would like to learn about.  The class I am moving to will start the new 
topic my asking the children for input on what they would like to learn about during the 
new term.  
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new term.  

Having reflected on my progress during the planning process of the first Professional 
Teaching Experience, I am now able to follow the identified steps outlined above to 
improve my practice.  I have found links between each pedagogical principle and seeing 
how these complement each other.  At the time, I felt as though things were moving 
quickly and I was barely keeping on top of the workload which included all the required 
areas, however on reflection there were many areas that were successful.    I have enjoyed 
this reflection process and taking time to evaluate my progress so far has inspired me in 
my journey to becoming a teacher.  
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