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Introduction 
The purpose of this essay is to illustrate an understanding of School Development Plans (SDP) and to highlight one aspect which is to be critically examined. This will ensure that as a teaching practitioner, one can fully understand how and why a school may decide to focus on specific targets in order to develop a school in lines with Curriculum for Wales and the evolving needs of the staff, pupils and stakeholders within said school. For the duration of this essay the practitioner has chosen to focus on the fourth strand of the SDP which focuses on the pedagogical standards within the school and how they will be developed for the benefit of teaching, learning and the curriculum. This decision has been made in relation to self-development within this topic area and the intrinsic connection that it has with teaching, especially as a student teacher. 

The school focused on will hereafter be known as School X to ensure anonymity in line with BERA guidelines (BERA, 2018). School X is a 11-19 mixed comprehensive voluntary aided school in the Diocese of Menevia in south Wales (Estyn, 2018). The school was last inspected by Estyn January 2018 and it was concluded as ‘Good’ in all inspected areas (Estyn 2018). This report willIn four years, it has seen a decrease in pupils from over 1300 to under 1200 (My Local School, 2022). 
 

Literature review 
In order to thoroughly evaluate School X's School Development Plan (SDP), it is crucial to have a solid understanding of school development, the purpose and function of an SDP in today's education landscape. The Welsh Government has introduced new guidelines for SDPs and their role in school progression. The primary objective of school improvement is to provide students with the best opportunities and learning experiences, regardless of their background (Welsh, 2021). School Development Plans were a permanent implementation in schools from September 2015 with the intention of raising standards which would effectively impact learner outcomes (Welsh Gov, 2014). This is potentially a response to Davies and Rudd (2001) who conducted research on the previously existing processes and put forth several critiques of the vague framework that was in place (Ball, 1997). It became apparent that additional regulatory guidelines were needed to facilitate more impactful progress that aligned with both the school's objectives and national priorities. Before it’s reformation, it has been referred to as the “cultural engineering” of the school and what it stands for (Ball, 1997: 330). 

The process of creating a SPD endeavors to take data of both a quantitative and qualitative nature which will then help to produce customised targets in relation to the educational institution. Data analysis is crucial in the planning of the SDP, with a combination of this data used in the self-evaluation to identify development priorities (Welsh Gov, 2014). Therefore, they are a vital tool for every school to utilise as they represent both the short-term and long-term planning which is put in place by an individual school. Resultanlty, it is a bespoke process which caters to a school’s individual needs with guidance from the Local Authority. 

Due to the versatility which is subsequent of the SDP, it is considered a dynamic document that can be consistently updated throughout the academic year to demonstrate progress and serve as a point of reference when needed (Welsh Government, 2014). The SDP should follow a clear cyclical format of evaluation, improvement, and accountability, with self-evaluation taking the lead (Welsh Government, 2022). The importance of self-evaluation in the educational context is emphasized by BERA, as it ensures that accountability and improvement are driven by the school itself (BERA, 2022). The Welsh Government asserts that the process of self-evaluation should be informed by evidence of student progress and identify key areas of strength and areas for improvement, which can inform the SDP (Welsh Government, 2022). Moreover, involving stakeholders is essential in the planning and implementation of the SDP. By adopting a collaborative approach, teachers, students, parents, carers, governors, and external organisations can take ownership and share accountability for school improvement, alongside school leadership (BERA, 2022). This system of accountability is also maintained by external bodies such as Estyn which is maintained through thorough inspections (Welsh Gov, 2021).

The focus of this assignment is based upon understanding how the school develops teaching, learning and the curriculum across the school. The practitioner has chosen to specifically focus on the first strategy under Strand D of the SDP. This is ‘Strengthening pedagogy in the classroom’. This point of action has arisen due to overall review of attainment and the opinions voiced by stakeholders who work within School X.

The use of pedagogy is far too large in scope to be adequately referenced in such a short literature review. Therefore, there will only be reference to a few pieces of literature. There will also be a specific focus on the literature which School X have decided to implement in this section of their SDP. The Great Teacher Toolkit (2020) incorporates the use of adaptability and contextualisation through their research-based evidence. It is not a one-size-fits-all model, nor does it claim to be. Therefore, its use in every school may not be of success however, its practical nature provides clear and actionable guidance which many may find useful. Hattie (2012) supports the notion of being practice based. His book presents a synthesis of educational research on effective teaching practices, with a focus on providing teachers with practical insights and strategies to enhance learner outcomes. This further supports the Great Teaching Toolkits methods.

Within the Great Teacher Toolkit (2020), there is refence to the use of scaffolding and how this can be undoubtedly beneficial to learners as they can develop to become self-actualised learners. This is based on Vygotsky’s framework which can be utilised in many classrooms. However, it is crucial to note that this can only achieve the highest results if one has a thorough understanding of how to correctly implement it (Sarikas, 2020).

 
Developing an action point  

Developing an action point in the SDP is by far one of the most significant areas of importance. This is due to the points characterising what needs to be worked towards for a school to progress and achieve. Typically, this occurs due to the cyclical approach of self-evaluation, data analysis, the involvement of stakeholders, strategic planning and finally measuring the impacts that it has. For the purpose of this essay, these five areas will be further dissected to allow thorough investigation of School X’s approach.

Firstly, the school participates in the reviewal of previous goals and strategies which have been outlined their SDP. They can then engage with their progress and how this can be worked on further to develop new targets and strategies. This self-evaluation also encompasses data analysis. In order to develop an action point for an SPD, School X carries out rigorous data analysis of both qualitative and quantitative data to create measurable goals (Schildkamp, 2019; Thessin, 2015). This relates to pupil voice and teacher feedback as well as key statistics such as attendance and attainment data. Therefore, the involvement of stakeholders at this early stage shows the school’s dedication to their improvement with the stakeholders at the core. This is of huge significance to ensure pupil wellbeing (Cleveland, 2017). This in turn can help to promote positive attitudes as staff know that their voices are utilised throughout this approach. The whole school approach is undoubtedly valuable to develop new points and plans (WHO, 2020).

From this reviewal, the school then identify the specific action points which are based on the goals and strategies that the school has identified. These strategies are vital for true progress to be achievable (Stevenson, 2019). In order to do this, there must be sufficient detail which will assist in the achievement of the goals which are to be outlined (WHO, 2020). From School X has implemented 5 strands which all have subsections which outline the strategies which they will carry out in order to meet their new targets achievable. Through this, the targets are made measurable, and a time frame is set to ensure that these strategies are realistic. A ‘lead staff’ member is also assigned at this stage to ensure that the strategies progression is initiated, monitored and executed. Due to this the SDP remains open for editing and can be regarded as a working document. Assigning clear roles and responsibilities ensures accountability and fosters a collaborative approach to implementation.

The resources available are then allocated, this includes finances, staffing, physical materials and any other necessary support. Ensuring there are the necessary funds for this action point to be successfully carried out is vital (Bryne & McKeown 2000). From this, the true action plan can be created as a compilation of the action points which have been illuminated. After this has been generated, the school can monitor and evaluate the progress regularly. This helps the school to identify how improvements are being made and met (WHO, 2020).
Adjustments can be made if needed, based on the feedback and evaluation results.

Finally, the reviewal and update. This takes place at least once every three years where the true impacts can be measured. Periodically reviewing the action points within the school development plan to ensure they remain relevant and aligned with the evolving needs of the school. Update the action points as necessary based on the feedback, evaluation outcomes, and any emerging priorities or challenges.

By following these steps, the school effectively develops action points within its development plan, ensuring a structured and strategic approach to implementing the identified strategies and achieving the desired goals.
 
 
Reflection and evaluation 

The provision at the focal point of this assignment is the provision of School X ability to ‘Strengthen pedagogy within the classroom’. In order to achieve this, the SDP set out the success criteria as an introduction to the Great Teaching Toolkit, bespoke units for the support of effective teaching and personal classroom research (Appendix 1). Although the document has been edited to show that this has been interacted with, one could argue that this provision does not offer enough for staff engagement. For example, merely reading scholarship does not necessarily equate to this then being implemented in one’s own practice. In order to fully understand the documentation that has been provided (in this case the Great Teaching Toolkit), monthly meetings could be implemented for staff to engage with the content, reviewing and reflecting on its possible implementation. Although this could potentially cause more stress due to an already excessive workload, the use of the chunking technique may help with the issues that may result in cognitive overload.

The implementation of the ‘meet, test and share’ cycle which is at the core of the University of Wales Trinity Saint David’s approach may also be of use within this context. This may be practiced by different departments trialling theoretical approaches which can then be assessed within the school/pupil response. It is crucial to note that it is not entirely as simplistic as this alludes. A strategy that works for one teacher or department may not be effective throughout the entirety of the school. However, by having these in-depth conversations and trialling methods outlined in literature could have a profound impact on the school’s action point to develop teaching, learning and the curriculum across the school.

The Great Teaching Toolkit is a comprehensive set of strategies and approaches that can be used by teachers to enhance their instructional practices and improve student learning outcomes. It provides a framework for effective teaching and encompasses various elements that contribute to high-quality pedagogy. Although this does not equate to the body of knowledge in which a practitioner needs in its entirety, it is a great starting point for both new and developed teachers to access. It establishes the needs for different approaches in the classroom and how they may be effective. Christianakis (2018) states the necessity for these methods to be accessible and realistic in their nature. This is something that many practitioners fear as they do not want to add to their already extensive work loads. Therefore, ensuring that the products introduced within School X are practical rather than just complicated pedagogical jargon helps to ensure practitioners can utilise documents such as the Great Teaching Toolkit, rather than refuse them. Furthermore, Rosenshine’s (2012) Principles of Instruction may also be vital moving forward.

One could also argue that the involvement of parents and carers could also assist in the implementation of previously mentioned pedagogy (Iver et. al., 2015). This could enable more conversations which connects pupil engagement in school to their homelife to further help this implementation within classrooms. 


Conclusion 
 
This assignment has allowed one to understand the planning processes that a school must go through in order to navigate improvement within the school with both a short-term and long-term prerogative in mind. This wealth of knowledge is vital for understanding and establishing why specific decisions are made within an educational environment and illuminates the individuality of each institution. From this endeavor, one can begin to understand the importance of these documents and appreciate the time and effort both the planning and implementation of this takes.

A SDP provides a structured approach to improving various aspects of the school. It helps align the efforts of the entire school community towards a common vision, enables efficient use of resources, and ensures accountability through monitoring and evaluation. Ultimately, the plan supports the school in its journey towards continuous improvement and better educational outcomes for students.

In the future, I will ensure to thoroughly engage with the SDP at all educational work facilities. Not only does the SDP ensure the progression and development of the school and it’s learners, but they also facilitate the goals at the heart of the institution and can therefore help to improve my own personal work as a practitioner.
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