How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.













Harry Kemp 2207121
Introduction 
For the purpose of this report, I will be focusing on one aspect of my placement school’s development plan (SDP), specifically with a focus on the actions taken by the school, the impact on students learning and development, and what evidence will be recorded to support this impact. The aspect I have chosen to focus on is:
‘Develop pupils’ literacy, numeracy and digital skills across the curriculum’.
All statistics have been taken from the SDP. The school is a mixed-gender English medium Primary School in South Wales. There are currently 273 pupils on roll in the 3-16 age range (41 nursery, 92 foundation phase, 140 Key Stage 2). Students eligible for free school meals are above the national average, with the school area being identified as in social deprivation. People within this area have poorer health than the Welsh average, and there is a higher percentage of benefit claimants, unemployment, people with no formal qualifications and people without access to transport. The school identifies as a Raising the Attainment of Disadvantaged Youngsters (RADY) school. The amount of ALN pupils in the school is close to the Welsh average.

Literature Review
As defined by the Welsh Government (2014), a school development plan is the strategic action that a school takes to improve the outcomes of learners. In pursuit of the development of an SDP, a school must remain reflective in their approach, and the focus must be relevant to the context of the area the school operates within. This will ensure the targets identified make an impact on the learners within the school. The plan sets out how the school will allocate its resources effectively and includes information on how to progress professional development of its staff.
The Welsh Government (2023a) sets a series of guidelines on what makes an effective SDP. SDPs should be based on information and evidence surrounding the school context to inform their self-evaluation processes; the focus should always be on the learner. This self-evaluation process should be structured in a way that identifies the schools’ strengths and areas for development and uses the SMART approach to set targets. There is a requirement for a wider audience to be involved in the evaluation process; this goes beyond the school alone and should involve multiple stakeholders such as parents, governors and of course, learners themselves. SDPs should focus on improving learner outcomes, remain accountable for their actions and be transparent to ensure the community is aware of how a school is performing. Lines of enquiry should be identified based on evidence to enable the self-improvement process to be tailored specifically to the school. Information and evidence are held in abundance by schools; this information and evidence should be analysed effectively to inform the strategic planning process.
Literacy should not be taught only in isolation: opportunities for literacy development should be embedded into multiple areas of the curriculum to enable learners to fully understand what it is they are trying to learn about (Wray, 2006). Naturally, literacy is embedded into many classroom tasks without the learner realizing it; this could come in the form of a writing task in a science lesson, for example. Although it is essential that learners are taught the fundamental parts of language at an early age, for impact to be fully realised, learners need to have competent literacy skills to process the learning that is being provided (Wray et. al., 2002). In turn, developing confident literacy skills in learners will enhance their learning by enabling them to not only process information, but develop a critical attitude towards what they are learning about, form their own views and opinions, and ultimately become confident in their ability to progress their own learning.
Likewise, numeracy development across the curriculum is key to fully understanding taught concepts. A student having underdeveloped numeracy skills can prevent a pupil from understanding complex concepts in science lessons (Quinnell, Thompson, and LeBard, 2013). Students need to be made aware that use of numeracy skills is essential to understanding many different aspects of subjects beyond mathematics, and numeracy must be seen as an integral part of different areas of learning and experience (AOLE’s) rather than being isolated (Bennison, 2015). Opportunities for students to develop their numeracy skills can be implemented with various tasks; use of charts and graphs in science is a good example of this. Providing opportunities for learners to practice numeracy within other AOLE’s gives them the opportunity to understand where numeracy comes into practice beyond the classroom, further reinforcing the need for numeracy to be embedded wherever possible. While pupils would benefit from literacy and numeracy being taught across the curriculum, a problem arises when considering the competence of teachers within different AOLE’s to teach these skills. For example, a teacher employed in English may struggle to implement numeracy in their lesson due to their own lack of expertise.
In a digital world, it is easy to assume that children are digitally competent with different forms of IT, though every effort should be made to embed these skills into all areas of the curriculum. The Welsh Government have set frameworks for literacy, numeracy, and digital skills (Welsh Government, 2023b); embedding these key skills throughout the curriculum is essential to the progression of learners. The world is being transformed by technology; sectors that have previously been held by people have been made obsolete by computers, and being able to use these systems competently is crucial for young people to succeed beyond their classroom environment (Savage and Barnett, 2015). Opportunities for the development of digital skills can be rooted within AOLE’s by replacing or supporting traditional methods with the use of IT. Literacy, numeracy and digital skills can be applied using a variety of pedagogical approaches across the curriculum; for a practitioner to be successful in this, the way in which a subject is taught must be carefully considered to cover these skills.

Developing an action point 
The Welsh Government (2014) set out a cyclical model for effective school development planning, beginning with the self-evaluation of the school’s current performance. The school sets out a three-year cycle in which key priorities are identified; these priorities are reviewed each year using a red-amber-green (RAG) rating system to assess if targets should be carried forward or whether they’ve been successful in progressing learners. In response to the school’s previous inspection report (Estyn, 2016), the self-evaluation process was recommended as requiring improvement, with the school being required to utilise all its evidence. In the previous year, ‘improving mathematical outcomes’ was a key priority. This priority was rated as green as proven through book scrutiny and tracking information, and a new priority was identified to build on this progress. Although pupils had previously had opportunities to use literacy and numeracy skills across the curriculum, senior leaders surmised that further opportunities for writing at length could be developed in lessons outside of literacy sessions alone. While digital skills have been previously taught, planning needed to be more detailed in order to cover all skills progressively. Justification for developing numeracy had not been given in this section of the SDP, though this target is in line with the national priorities (Welsh Government, 2014). As the school covers an area of social deprivation where attainment in literacy, numeracy and digital competency is lower than the national average, providing more opportunities for learners to develop these skills throughout the curriculum is paramount to raising the attainment of those identified as disadvantaged. 
Following the self-evaluation process, a series of improvement actions was devised to address the priority. To identify each improvement action, previous data on pupil attainment was analysed and areas of weakness were identified. These processes included reviewing attainment results from literacy and numeracy sessions, school banding data (which had been identified as in need of improvement) and comparing results against national averages. Many learners were assessed as requiring further opportunities to practice literacy, numeracy and digital skills, thus the priority was devised. Following a series of staff discussions, questionnaires and lesson observations, each individual improvement action was proposed, critiqued and revised.
The first action ensures that the literacy and numeracy framework (LNF) and digital competency framework (DCF) are tracked in AOLE wide planning rather than at the AOLE specific level. This is likely to improve opportunities for cross-curricular skills development, though specific action on what each member of staff should be doing to implement this has not been identified. Planning for extended writing activities across the curriculum has been identified, and this has already been implemented through a series of topic lessons where learners have written fact-files using full sentences and paragraphs as opposed to bullet points, demonstrating progress in this target. Plans to develop real-life experiences for pupils to apply their numeracy skills have been enacted, though no specific guidance has been provided with regards on how to implement this. The creation of ‘IT areas’ has been identified as a need for each phase of the school, with resources allocated to enable learners to develop their own digital skills independently. Staff have been instructed to create a bank of activities to teach, use and apply each of the skills; this should develop a shared understanding of the DCF. Alongside this, a role of pupil digital leaders has been created to support other learners with their IT development. 
To monitor progress in each of the improvement actions, each action has been allocated a member of staff for implementation. Each action has been given a time scale to be completed by, and if necessary, a budget to be adhered to. Progress will be monitored using a number of strategies; book scrutiny to measure quantitative outcomes, and learning walks to focus on a specific area and provide detailed feedback. Impact will also be measured through staff and pupil voice, providing a balance of qualitative and quantitative data to inform future priorities. Professional learning sessions are scheduled to take place to enable a discussion on each priority, enabling practitioners to amend their methods to deliver the greatest impact. Each improvement action has been allocated a success criteria, though these criteria reflect what is mentioned within the action itself and fail to break down each action into achievable steps.

Reflection and evaluation 
Mapping out how the LNF and DCF will be implemented across the curriculum using a collaborative approach will ensure that multiple stakeholders are involved in the process, and lead to this priority area of the schools’ curriculum to be successfully reformed and improved upon (Mendoza, Cheng and Yan, 2022). The school has included coverage of these frameworks more extensively throughout their block planning and tacking grid planning, causing staff to refer to the stands and elements of the frameworks more frequently when planning. This has caused the skills within the frameworks to be more focused on when teaching these skills across the curriculum. The frameworks should be continually embedded in every aspect of planning to ensure they remain the focus of teaching and learning.
The school uses a project-based lesson to deliver AOLE’s outside of literacy and numeracy in isolation, and opportunities for extended writing have been consistently implemented within these sessions. For example, a project covering the sciences has included a written analysis of results, leading to increased literacy capability (Wray et. al., 2002). These opportunities for extended writing are integrated within the planning of project sessions, increasing the frequency of purposeful writing activities as opposed to writing in isolation about a subject learners may be less interested in; engagement with the lesson has increased as a result, leading to further increased literacy development. While opportunities for writing have been addressed in project lessons, minimal evidence of literacy development has been shown within numeracy specific sessions. Though extended writing opportunities may be difficult to implement within the AOLE, applying basic writing principles of literacy to problem-based numeracy may help to improve the amount of literacy development covered in this area.
Though staff have been instructed to develop real life experiences for pupils to develop their numeracy skills, evidence of this has been currently demonstrated minimally. Pupils regularly use money within the classroom, though it remains an abstract concept. From experience, implementing a shop role play area within the classroom may help pupils to transition cement the abstract concept in context. Fractions lessons have been taught using fruit to demonstrate, though real-life contexts are limited to numeracy lessons in isolation. 
The school has instructed the development of IT areas for learners, though these areas are outside of the regular learning environment, leading to lower integration into lessons IT use being isolated. In theory, having an IT specific area may allow learners to develop their digital skills independently (Savage and Barnett, 2015), though in practice, the action point appears to limit cross-curricular skills development. Adding IT areas within the classroom may help to integrate digital skills across several AOLE’s. The role of digital leaders has been allocated to specific learners who were identified as competent with IT, and though this may be effective when other learners are made aware of the digital support available to them, the role seems under utilised in its current state. Digital leaders are mostly responsible for ensuring IT equipment is charged after use, and other students are not made sufficiently aware of who the digital leaders are or what their purpose is. Having digital leaders lead their own digital support sessions may enable the level of awareness of the role the school requires.

Conclusion
This report has reviewed the processes that the school acts upon to develop its SDP and has focused on what action the school is taking to develop literacy, numeracy and digital skills across the curriculum. For a school to be successful in its development, employing a reflective approach is paramount. Recognising and building upon a school’s strengths is equal in importance to identifying and improving areas for development. Involving stakeholders in the self-evaluation process is crucial to ensuring the school is meeting the requirements of the area it serves, and consistently reviewing progress will ensure that priorities are relevant, focused and resources are allocated appropriately for maximum impact. I feel the school is making good progress towards this priority, and will apply some of the actions that have been identified to my own practice. Embedding the LNF and DCF within planning will ensure these skills are covered, and including opportunities for learners to apply their digital skills within the classroom will aid their digital development. Planning literacy, numeracy and digital skills across the curriculum should ensure that learners have more opportunities to improve these skills, while making planning more efficient as a side effect, allowing more time for professional learning and the development of new approaches.
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