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Assessment Portfolio
Assessment in PE is a fundamental component of teaching, development, and target setting within lessons. Past assessment practices in physical education typically focus on the measurement of physical performance and technical skill. These sorts of assessments often privilege students with higher levels of physical competence or prior sporting experience while marginalising those with lower skill levels or less access to physical activity opportunities outside school. Contemporary scholarship therefore argues for assessment practices that are more equitable, inclusive, and reflective of broader educational goals (Hay & Penney, 2017).
Developments that have been made in PE assessments have emphasised holistic learning outcomes that assess beyond just physical performance. The main concept influencing the change in PE curricula is Physical Literacy. It was developed by Margaret Whitehead and has been taken on and adapted by many others like Sports England, Australian sports commission and many more. The concept involves engagement in physical activity as a lifelong journey supported by motivation, confidence, competence, knowledge, and understanding. With this framework in mind, the assessments should evaluate not only student's physical skills but also their attitudes, engagement, and personal development within physical activity contexts (Whitehead, 2010). Studies exploring the physical literacy concept demonstrate that assessments focusing on holistic development are more effective in promoting long-term physical activity compared to those focused only on physical performance and ability (Buckler et al., 2023). Considering this point the assessment practices within PE should reflect this new understanding of learning by assessing not only movement competence but also factors such as motivation, engagement, and decision-making.
Despite the growing emphasis on physical literacy within PE, research suggests that many existing assessment approaches remain narrowly focused on physical performance. For example, Young et al. (2021) highlight that traditional PE assessments often prioritise observable motor skills while neglecting other important dimensions of learning, including students’ confidence, understanding, and social interaction. This limitation can lead to assessment practices that fail to recognise the diverse ways in which students learn and participate in physical activity. Consequently, researchers have called for the development of more comprehensive assessment frameworks that capture multiple aspects of physical literacy development within PE settings.
[bookmark: _Int_SdkN0qC9][bookmark: _Int_5KeAsh9r][bookmark: _Int_uaHe7ECc][bookmark: _Int_JPudUa5V]There have been recent studies that explore how teaching practices influence students physical literacy development. Wilkie et al. (2023) found that improved PE teaching practices such as differentiated instruction, supportive feedback, and student centered learning environments can significantly enhance engagement and motivation in physical activity. The study also suggests that these pedagogical approaches can foster physical literacy development even when teachers do not explicitly use the term within their teaching. This highlights the importance of inclusive assessment tools that recognise the student's participation, effort, and engagement as key indicators of learning in PE lessons.
[bookmark: _Int_JD8f0AqC][bookmark: _Int_UfplQPJv]The role the teachers take on in assessing physical literacy is definitely important. A systematic review examining physical education teacher's competencies found that many educators report challenges in assessing aspects of physical literacy beyond physical competence, particularly those related to motivation, confidence, and knowledge (Yin et al., 2024). The review emphasises the need for clearer assessment frameworks that allow teachers to evaluate these broader learning outcomes effectively within practical lesson environments. Developing structured assessments, such as rubrics that incorporate multiple learning dimensions, may then help teachers evaluate students progress more effectively while supporting inclusive teaching practices. Similarly, Larsson, H. and Nyberg, G. (2017) emphasises that inclusive pedagogies require assessment systems that recognise diverse forms of participation and learning. By prioritising effort, collaboration, and improvement, teachers can foster environments in which all students feel capable of achieving success.
Inclusive practice is another key factor influencing the design of assessment approaches in PE. Students enter PE lessons with all different levels of experience, ability, and confidence related to physical activity. Sepahvand, H. et al. (2025) states how the current assessment that relies solely on physical performance is therefore disadvantaged to students who have had fewer opportunities to develop sport-specific skills. Inclusive assessment approaches aim to address this issue by recognising and praising effort, improvement, teamwork, and participation as important indicators of learning. By acknowledging these aspects of learning, teachers can create better environments for all students and allow them to have opportunities to experience success in physical activity (Edwards, L.C. et al., 2017).
Peer assessment is also highlighted as important in the literature. Beatriz Ortega-Ruipérez and José Miguel Correa-Gorospe (2024) describe peer assessment as a tool that allows students to engage actively with learning criteria and develop a deeper understanding of what successful participation looks like within PE contexts. Research suggests that when students participate in assessing their peers, they develop greater awareness of learning objectives and become more reflective about their own performance (Durden-Myers, E.J. 2024). Peer assessment can also promote collaboration and communication among students, which are important to improving social learning skills.
[bookmark: _Int_7VP0m7Zm]In response to these developments within the literature, the assessment rubric developed in this portfolio was designed to reflect a more holistic and inclusive approach to evaluating learning in PE. The rubric assesses multiple aspects of student participation within a small sided invasion games lesson, including physical competence, tactical awareness, effort and engagement, collaboration, and respect. These criteria align the concepts of physical literacy and are inclusive, making sure that assessment recognises both physical and social aspects of learning during physical education lessons.
[bookmark: _Int_fBO9ZD3Y]The rubric created also supports formative assessment practices by providing clear descriptors that help students understand what expectations are required and also identify areas for improvement. Creating a tool that can be used for both teacher observation and peer assessment enables students to receive multiple forms of feedback during the lesson, which supports reflection and learning progression. The assessment tool overall aims to provide a practical and inclusive guide for evaluating learning in PE while supporting students in developing the skills, confidence, and motivation required for lifelong engagement in physical activity. 
The design of the rubric was for use within a small-sided invasion games lesson, such as basketball or netball. Small-sided games are commonly used in PE because they encourage active participation, decision-making, and collaboration among students (Harvey, S. and Jarrett, K., 2014). These learning contexts provide rich opportunities for observing both physical and social learning outcomes.

Rubric 
Activity: Small-sided invasion game (basketball or netball)
Learning focus: tactical awareness, movement competence, effort, and social responsibility.
	Criteria
	Level 1 
	Level 2 
	Level 3 
	Level 4 

	Movement Competence
	Beginning to demonstrate fundamental movement skills and developing control with guidance.
	Demonstrates basic movement skills and develops greater control and coordination during gameplay.
	Demonstrates effective control, coordination, and application of movement skills within game situations.
	Demonstrates highly efficient movement patterns and confidently adapts skills creatively to suit changing game situations.

	Tactical Awareness and Decision-Making
	Beginning to recognise simple tactical options and positioning during gameplay.
	Demonstrates growing awareness of positioning and decision-making within game situations.
	Consistently demonstrates appropriate tactical awareness and makes effective decisions during gameplay.
	Anticipates play and adapts tactics strategically to positively influence the game.

	Effort and Engagement
	Participates in activities and is beginning to demonstrate effort and engagement.
	Participates with increasing effort and develops sustained engagement in activities.
	Demonstrates consistent effort and active engagement throughout the lesson.
	Demonstrates exceptional effort and persistence while encouraging and motivating others.

	Collaboration and Communication
	Beginning to communicate with teammates and participate in cooperative activities.
	Communicates with teammates and contributes to teamwork with increasing confidence.
	Communicates effectively and supports teammates during gameplay.
	Demonstrates strong leadership through communication and actively supports team cooperation.

	Respect and Responsibility
	Beginning to demonstrate understanding of rules and respectful behaviour during activities.
	Demonstrates respectful behaviour towards peers and follows rules with growing consistency.
	Consistently demonstrates respect for peers, rules, and teacher expectations.
	Models' respectful behaviour and actively promote a positive and inclusive learning environment.




The features of the rubric shows that it incorporates several principles associated with effective assessment practices. It also fosters holistic assessment by evaluating physical, cognitive, and social dimensions of learning rather than focusing solely on performance outcomes. It also includes clear performance descriptors and each level includes descriptive language that clarifies expected behaviours and performance. While supporting current research it also aligns with the curriculum goals as it reflects learning outcomes commonly associated with physical literacy and responsibility based PE programmes. It is also designed in a formative way, therefore this rubric can be used for teacher assessment, peer feedback, and student self-reflection. It was also written with positive language to avoid upset or disappointment that could cause a drop in participation and motivation. It was written as a tool to encourage improvement rather than highlight weaknesses. 
Assessment outcome example 
An example of a completed assessment:
	Student
	Movement
	Tactical Awareness
	Effort
	Collaboration
	Respect

	Student A
	3
	2
	4
	3
	4


The rubric enabled the teacher to identify both strengths and areas for development. Student A demonstrated high effort and strong respect for others but required further development in tactical decision-making during gameplay. This type of feedback allows teachers to provide specific, constructive guidance that supports learning progression. It is also a clear and simple table to read that shows positives and helps identify eras of improvement for each individual. 
Implementation of the rubric 
The assessment rubric was implemented during a PE lesson involving small-sided invasion games with a year 5 mixed ability class. Students were organised into teams and participated in modified basketball activities designed to encourage practice with the ball and collaborative decision-making. During the activity, the teacher observed students and recorded evidence relating to the rubric criteria. Also, students were paired with a peer assessor who observed their participation and completed a simplified version of the rubric. This dual-assessment approach allowed for the collection of both teacher and peer feedback while maintaining student engagement within the activity.  
Self-reflection of using the rubric 
From my perspective on using the rubric, one of the main strengths was that it allowed me to assess the participants learning in a more holistic way rather than focusing only on physical skill or performance. This was particularly important in ensuring that all students could experience success within the lesson, regardless of their physical ability level. I also found that the rubric provided a clear structure for observing students during gameplay and helped me identify specific behaviours that could be used to give more personal feedback. 
However, critically reflecting on the use of the rubric, I also recognised several challenges in using it effectively during the lesson. One of the main difficulties was trying to observe and assess multiple criteria simultaneously within a team game activity. While the rubric provided clear categories for assessment, it was sometimes difficult for me to closely monitor individual students. I was only assessing the students in the class, but I imagine this challenge would be heightened during general teacher use as they would have to assess while also managing the class and supporting the activity. Moving forward, I would consider simplifying the assessment process by focusing on fewer criteria at a time or using shorter observation periods. This would allow the teacher to gather more accurate evidence while still supporting a meaningful and inclusive physical education lesson.
Following the lesson, peers provided feedback regarding both the rubric and the assessment experience. Several strengths of the rubric were highlighted during peer feedback discussions. 
Firstly, students expressed that the rubric criteria were relatively easy to understand. The descriptors provided clear guidance on the types of behaviours that represented successful participation within the lesson. Secondly, participants appreciated that the rubric valued more than just physical skills. Students recognised that effort, teamwork, and respect were equally important components of the assessment process. This aligns with research suggesting that inclusive assessment practices increase student motivation and engagement in PE. Thirdly, peer assessment encouraged students to observe gameplay more critically. Rather than focusing solely on their own participation, students paid greater attention to tactical decision-making and teamwork.
Despite these benefits, several challenges were highlighted during the assessment process.
[bookmark: _Int_C2RoSp7V]One difficulty was that students sometimes struggled to observe multiple criteria simultaneously during a fast paced activity. For example, assessing both tactical decision-making and communication required sustained attention that could be difficult for general peer assessment. Certain peer assessors also expressed uncertainty about assigning scores, particularly when evaluating friends. This of course highlights the potential for bias or inconsistency in peer assessment processes. To address this issue, teachers may need to provide explicit instruction on how to apply rubric criteria and emphasise the importance of objective observation.
To improve these challenges there are adaptions that could be done. Students could be instructed to break up the process and focus on fewer criteria at a time by asking the students to assess one or two criteria per activity rather than the whole rubric and rotate the focus on different activities. As the assessing process may be new to students, it would poetically be beneficial to provide observation prompts; the students could then use the cue cards or short checklists showing key behaviours to look for. It may also improve the process if students are taught how to use the rubric to provide clear explanations and modelling of how to apply the scoring system. It also can be used to promote more objective and constructive feedback and explain that peer assessment is designed to support learning rather than judge others. Lastly, it may also help to use multiple assessment methods and combine peer assessment, teacher observation, and student self-assessment to improve reliability.
Curriculum links 
Physical education sits within the Health and Well-being Area of Learning and Experience, which aims to support learners in developing the knowledge, skills, and attitudes needed to live healthy and active lives. Within this area, movement competence, confidence, collaboration, and personal wellbeing are key priorities. The rubric developed in this portfolio reflects these aims by assessing not only physical skill but also engagement, teamwork, and personal responsibility.
[bookmark: _Int_aYJ1eeP8]This assessment rubric also aligns strongly with the purpose of developing healthy, confident individuals. By valuing effort, participation, and teamwork alongside movement competence, this rubric encourages students to engage positively with physical activity and build confidence in their abilities. Additionally, the rubric supports the development of ethical, informed citizens through its emphasis on respect, cooperation, and responsible behaviour. These aspects reflect the social learning outcomes emphasised within the Health and Well-being goal, which encourages learners to demonstrate empathy, fairness, and respect for others.
The use of peer assessment within the lesson also aligns with the Curriculum for Wales emphasis on learner agency. Learner agency refers to students taking an active role in shaping their learning experiences, including participating in assessment processes. Furthermore, the rubric reflects the curriculum’s commitment to progression-based learning rather than purely summative grading. The four levels within the rubric represent stages of development that students may progress through as they gain experience and confidence. 
Another key feature of the Curriculum for Wales is the emphasis on inclusive pedagogy. The curriculum recognises that learners enter PE with diverse abilities, backgrounds, and experiences of physical activity. By including criteria such as effort, teamwork, and respect, the rubric supports this inclusive goal by ensuring that students with all levels of physical competence can still achieve success. Finally, the rubric approach reflects the curriculum’s emphasis on formative assessment and feedback. The rubric allows teachers to provide specific feedback on different aspects of student participation, helping learners understand how they can improve their movement skills, decision-making, and social interaction in future lessons.
Effectiveness of the assessment rubric 
This assessment process used in this portfolio highlights both the potential benefits and challenges associated with implementing inclusive assessment practices in PE. One of the main strengths of the rubric was its ability to support a broad range of learning outcomes. By assessing physical competence, tactical awareness, effort, and social responsibility, the rubric reflects the inclusive learning within physical education. This aligns with the holistic principles displayed in the physical literacy concept. The rubric also contributed to a more equitable approach to assessment. Students who may not excel in the skillful physical side of PE were still able to achieve positive outcomes through effort, collaboration, and respectful behaviour. These approaches are just as important and can create a more positive learning environment in PE contexts where ability differences can be highly visible. 
[bookmark: _Int_07Mlk0qO]The inclusion of peer assessment also supported deeper engagement and understanding with their learning process. When students are involved in evaluating performance, they develop greater awareness of learning criteria and gain valuable opportunities to reflect on their own progress. Research suggests that peer assessment can enhance metacognitive understanding and promote student autonomy in learning (Yang, C., Hou, S. and Chen, J., 2025). This process also provides constructive feedback to peers, which supports the development of independent learners and aligns with the emphasis on “learning to learn” within the Curriculum for Wales (2022). On the other hand, the implementation of peer assessment also revealed practical challenges. Students require some preparation and practice to apply assessment criteria consistently and effectively, without the practice the peer evaluations may lack reliability. 
[bookmark: _Int_Ugaqqwp0][bookmark: _Int_JNI108ij][bookmark: _Int_r6gB24c2][bookmark: _Int_BGbokcbH]Unlike written assessments in most classroom subjects, PE practical assessments often occur during activities where multiple behaviours must be observed simultaneously. Teachers are in need for an assessment tool that can be realistically observed within the context of the lesson. Time limitations within PE lessons may also limit opportunities for detailed feedback and reflection. Integrating brief reflection activities or dedicating a section of the lesson for evaluation may help address this issue. Despite the challenges highlighted, the assessment process demonstrated benefits in promoting inclusive learning and supporting formative assessment practices. The rubric provided a structured framework for evaluating student learning while maintaining flexibility to recognise individual improvement and participation.
Further development of the assessment tool could involve more student self-assessment other than just peer and teacher evaluation. Self-assessment encourages students to reflect on their own learning experiences and develop greater responsibility for their progress (Yigiter, M.S., 2026). This was one of the main objectives as students will need to self-evaluate when they leave education and continue their physical activity journey
Overall, the assessment process created in this portfolio highlights the importance of aligning assessment practices with educational values in Physical Education Pedagogy. As discussed in the rationale, traditional assessment approaches in physical education have often focused primarily on physical performance. Current research however emphasises the need for more holistic approaches that recognise and reward broader learning outcomes, including motivation, engagement, and social development. The concept of Physical Literacy provided an important and clear guide for the development of the assessment rubric used in this portfolio.
The application of the rubric within a practical lesson demonstrated how peer assessment and teacher observation can support reflective learning and encourage students to engage with assessment criteria. Although challenges were identified during the process, such as difficulties with observing multiple criteria and uncertainty in peer scoring, these experiences provided valuable insights for improving future assessment tools. In conclusion, the assessment approach aligns with the principles of the Curriculum for Wales (2022) by promoting learner engagement, reflection, and inclusive participation in physical education.
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