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2. Abstract
The following portfolio is submitted under the requirements of the Postgraduate Certificate in Teaching in Higher Education (PGCE Cert tHE). It will reflect my teaching experience within higher education organisations since 2016, it will also reflect upon my academic qualification in Criminology & Applied Criminal Justice (M.A.) at the University of Wales Swansea and, my professional experience as a senior police officer with 30 years' experience in policing.
I will reflect upon my transition from a professional career in law enforcement role into the role of lecturer within the academic world. I will explore the interrelation between first-hand experience of Crime, Criminal Justice and Society and, demonstrate the relationship between experiential learning and the theoretical pedagogical approaches to learning and self-development. Furthermore, I will aim to explain the challenges and learning outcomes from my student interaction and develop these further in the pursuit of overall improvements.
The portfolio will begin with initial extracts regarding my learning and teaching experiences, before moving on to more depth sections on teaching intervention, peer observations and self-reflection. 

3. Introduction
I began teaching in 2016, following completion of my M.A. in Criminology and Applied Criminal Justice, at the University of Wales Swansea. The face of higher education appears to be changing given increased workloads placed upon academic staff and increased student fees, and overall demand. This has increased the variety of pedagogical approaches with the overall aim of increasing student engagement and driving to drive a more student orientated experience. (Biggs and Tang, 2011) 
Indeed Biggs & Tang go on to argue that this can produce the dichotomy of the ‘Robert and Susan problem’ whereby ‘Susan’ is academically committed to the learning process and who learns well, as opposed to Robert who is at University with the sole intention of gaining a better job at the conclusion of his studies (Biggs and Tang, 2011)


This dichotomy is particularly well suited to the University students I am engaged with as a large percentage present as the ‘Robert’ model and not that of the academically gifted, ‘Susan’ example. It can be argued however that this is not necessarily a negative, Universities are arguably, as much about improving the life chances of young people who are not academically gifted as they are about identifying, the future professors of this world.
It is perhaps the elements of reducing the gap between the ‘Roberts’ and ‘Susans’ which should be the focus of modern teaching styles and methods. (Biggs and Tang, 2011). Given my previous experiences within law enforcement I have witnessed first-hand the adverse effects of disadvantage and social deprivation, this it could be argued can blight opportunities for young people and prevent them from reaching their full potential, I therefore see my role within the University as bridging the perceived gap between academia and the disadvantaged, as well as invigorating the learning I deliver by directly linking it to ‘real-life’ examples. For me the ‘magic’ can appear for students if one can unlock their need for learning and empower them to be in control of that learning. Although the following quotation is a little ‘gender specific’ for the 21st century palate, the ethos of the quote would align with my preferred approach.
Learning takes place through the active behavior of the student: it is
what he does that he learns, not what the teacher does.
Ralph W. Tyler (1949) 

4. Micro Teaching Session
The Micro-Teaching session took place at the University of Wales Trinity St David (SA1) during December 2019. I decided to give a short presentation titled Understanding Policing & The Criminal Justice System. The aim of the short presentation was to enlighten the audience in relation to the genre of the subject area in which I teach. The presentation was given to a small audience of mainly PhD students but also included my tutor.
5. Reflection on Micro Teaching Session
This short reflective section on the micro-taught session will follow the, Gibbs Reflective Cycle (Gibbs, 2014). The report will also be linked to the United Kingdom Professional Standards Framework (UKPSF) by linking them with the 5 areas below;


· A1 - Design and plan programs of study. 
· A2 – Teaching & supportive learning. 
· A3 - Assess and give feedback to learners. 
· A4 - Develop effective learning environments and approaches to student support and guidance. 
· A5 - Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional 
(Higher Education Academy, 2019)

5.1 Feelings
Upon understanding the requirements of the micro-teach session I felt relatively comfortable with the thought of delivering the session (UKPSF A2). However as academia is a second career for me, I often feel slightly apprehensive about the processes that are needed within this environment. The audience was small in number with several PhD graduates, this made me feel a little more apprehensive. 
5.2 Evaluation
I decided to prepare a PowerPoint presentation titled ‘Understanding Policing & The Criminal Justice System’ (UKPSF A1) for the session, and although I feel that the topic was to some extent irrelevant (for the purpose of assessment), I did feel constrained by time, and therefore limited as to what information I could relay to the audience. 
5.3 Analysis
In evaluating the positives and negatives of the session, I feel that the very small audience hindered my ability to engage widely, I feel that the information relayed to the students was clear and concise (UKPSF A3), however given the size of the subject area and the possibility for student questions this was hindered by time constraints. 


One student suggested that I was a little over reliant on the slides, and reflecting on this is I feel he was correct, again experience has taught me that the more I lecture the more comfortable I am with a free handed approach. 
5.4 Conclusion 
Overall I felt that the session went well, and that I was able to relay my extensive experience in policing & criminal justice to the group in an open fashion. In retrospect I could have been more innovative explain the module and my background in a more succinct fashion and then handing the responsibility for learning to the group by inviting a question and answer session. Policing is a complex subject, which students enjoy talking about, and I have found that some of my most energized sessions are those which places the emphasis on the student and not the lecturer (UKPSF A5).
5.5 Action Plan
An area of real interest to me is exploring how to widen professional pedagogy towards more innovative learning and interaction with students, this will include more innovative methods of assessments.
6. Statement on Teaching & Learning
Part of the assessment process for this module is to prepare a statement on my own learning & teaching attributes and to reflect upon those areas using an appropriate reflective tool. By applying Blooms Taxonomy to this process, I am able to define which approaches I adopted in my learning and teaching under the following headings:
· Cognitive – mental skills (Knowledge)
· Affective – growth in feelings or emotional areas (Attitude)
· Psychomotor – manual or physical skills (Skills) 
(Forehand, 2011)
Blooms originally produced his model in 1956 with colleagues, Max Englehart, Edward Furst, Walter Hill, and David Krathwohl. The model sought to classify learning into 6 cognitive levels;





· Knowledge “involves the recall of specifics and universals, the recall of methods and processes, or the recall of a pattern, structure, or setting.”
· Comprehension “refers to a type of understanding or apprehension such that the individual knows what is being communicated and can make use of the material or idea being communicated without necessarily relating it to other material or seeing its fullest implications.”
· Application refers to the “use of abstractions in particular and concrete situations.”
· Analysis represents the “breakdown of a communication into its constituent elements or parts such that the relative hierarchy of ideas is made clear and/or the relations between ideas expressed are made explicit.”
· Synthesis involves the “putting together of elements and parts so as to form a whole.”
· Evaluation engenders “judgments about the value of material and methods for given purposes.”
(Bloom, 1956)
During the 1990’s the model was updated by a former student of Bloom, Lorin Anderson, however in essence the original model is still relevant today. By using Blooms Taxonomy model I can assess what I have learned, and also, taught during my 4 years in the higher education environment.
My successful graduation as a Master of Arts (M.A.) in Criminology and Applied Criminal Justice undoubtedly provided the academic substance to compliment my experiential learning within law enforcement, this provided me with the platform for my teaching style.
My original motivation for the M.A. was driven by the need to seek (potential) theoretical explanations, to the many investigations I had been involved in. Due to the serious nature of these investigations which included, homicide, child sexual abuse and rape/serious sexual offending, there were many unanswered questions in my mind upon retirement from the police service.
I was under no illusion however that theoretical criminology would not answer all my experiential questions. This eventually led to my development of a teaching style which aims to bring the academic theory to life with constant links to my real-life professional experiences. 



I find teaching and engaging with students a highly rewarding process and one which is occasionally cathartic in nature, by this statement I mean that student interaction and the possibly overused cliché of ‘giving something back’ is drawn into sharp focus for me.
The ‘banking concept’ of education as Freire puts it is very much at odds with my style of teaching. I believe in what Freire would call the “raison-d'etre of libertarian education”, the reconciliation of the teacher - student polarization, the further apart the teacher and student become, the more stifled perhaps the student is from thinking critically and dare I say independently. This perhaps has the worrying potential of individuals who only follow what the ‘so called’ educated believe. (Freire, 2018, p45) 
I do not (and never will!) present myself as the owner of all the knowledge, my relationship with students is not the educated with the ‘waiting to be educated’, it is more aligned to a paradigm that we all have knowledge of something, it is only the subject matter and amount of knowledge that differs.

7. Reflective Report on Teaching Intervention
To teach effectively it is critical to understand how we learn, both as a teacher and as students, it is arguably the case that we are in any event all students of life. 
Learning and how we learn has been a hotly debated subject for many centuries and will arguably be likewise for many more. There has historically been an emphasis on one grand theory for learning which encompasses how we all understand and learn, without making references to the differences in people and therefore perhaps the differences in how those people learn (Biggs, Catherine So-Kum Tang and For, 2011). William James explained this by stating;
“I say moreover that you make a great, a very great, mistake if you think
that psychology, being the science of the mind’s laws, is something from
which you can deduce definite programs and schemes and methods
of instruction. Teaching must agree with the psychology, but need not
necessarily be the only kind of teaching that would so agree” 
(James 1899/1962,3 cited in Biggs, Catherine So-Kum Tang and For, 2011, p21)


Of course Freire in particular adopted, for some, a controversial route, that the banking process of education was not an accident, but very deliberate and created an almost ‘automaton’ outcome whereby the student acts like a machine which performs a range of functions according to a predetermined set of coded instructions. It is thinking directly linked to the class system and the maintaining the status code of the oppressed (Freire 2018). 
The behaviorist approaches of B.F Skinner were based on the notion that students, in his case pigeons could be conditioned to display certain behavior's and almost taught by machine (Skinner, 2003) As Biggs et al described however, 
“Teaching machines were however, not so much an application of psychology but an analogy based on pigeons pecking targets, and, not surprisingly, worked best for low level rote learning” (Biggs, Catherine So-Kum Tang and For, 2011, p21)
Perhaps an example of the above can be explained as follows, I was once informed by a colleague that 1st year (level 4) students do not have opinions!? This of course was not meant to be rude to students, or to demean them, it was an attempt to explain the progress of level 4 students from descriptive writing to more analytical and critical writing during their progression through university, however it struck me at that time, early in my academic career to be a very odd statement, my thoughts were simple “we all have opinions do we not?” 
Furthermore, the statement also strikes me as illogical, as it fails to recognize the cognitive and intellectual capability of individual, instead it places them in levels (I.e. 4,5,6 & 7) which cannot possibly relate to the individual's strengths or weaknesses, in an academic sense. 
I have therefore always discussed with my students the importance of opinion, however with the caveat that opinion needs to be underpinned with a range of academic reading and sources for all sides of the debate. It is not opinion that should be stifled, but opinion which is based on a non-empirical or conjecture approach, this to my style of thinking and teaching is critically important.
I have told students that learning is a 2-way experience and that I am learning and adapting my style as I learn from them, Freire discusses this approach further by examining the teacher student relation as almost symbiotic,

“

“The teacher is no longer merely the one who teaches, but who is himself taught in dialogue with the students, who in turn whilst being taught, also teach” (Freire 2018 p53)
the way they learn most effectively. An example of this is sensitive topics, e.g. during the Understanding Policing module we discuss and debate the effectiveness of police investigations into serious sexual offending, my policy is to ensure that every student understands the content of the topic before the lecture is delivered (the previous week) and that they can speak to me privately about any issues they may have in taking part.
I am constantly aware that what may seem ‘routine’ or ‘not disturbing’ to me may upset, frighten or disturb them. I balance this by understanding their comprehension and ‘pitching’ the delivery of the content appropriately.
One of the areas I feel I need to improve on is increasing student participation, I am fully engaged with the students and often walk in amongst them as opposed to sanding at the stage of the lecture theatre, however I feel that the occasional ‘pregnant pauses’ that appear when I invite responses to questions requires a different approach from me, as Felder & Brent put it;
“During a traditional lecture, the only one who is active is the lecturer—talking, writing on the board, showing transparencies, asking questions and often supplying the answers when there is no response from the class. The students are passive—watching and listening and taking notes (maybe), but seldom actively thinking about the material being presented” (Felder and Brent, 1988, p3)
To understand what teaching methods are best adopted it is essential to understand how individuals learn. Without understanding this then one is left with the scenarios of, blame the student or blame the student if learning is ineffective. (Biggs, Catherine So-Kum Tang and For, 2011)
 I have adopted a number of approaches to increase student engagement and increase the ownership of their self-learning. These approaches have included;
· Conducting group debate sessions whereby students hold the control of the subject matter.
· Invite a range of guest speakers including, senior police officers, private sector chief executives and victims of terrorist crime.
· Conducting mock scenarios, such as interviews and numeracy tests.
· Using presentation and video blogs as part of assessment processes.


· Arranging visits to Police Headquarters, Courts of Law and Police Departments to assist learning.
· Conducting historical ‘Terrorism Walks’ in London, to explain the geography of recent and historical terrorism incidents.
7.1     Curriculum Planning
Undoubtedly one of the most challenging areas of my development as a lecturer has been the development of programs in line with the academic standard required within higher education (HE). There is little doubt however, that this has improved for me dramatically in the last 2 years and my confidence in designing & delivering programs has improved. Although this section is headed curriculum planning it is fair to say that we predominantly use the term program design, which has essentially the same meaning, within the United States they prefer Instructional design (Houle 1972, cited in Jarvis 2004).
The word curriculum derives from the latin currere, ‘to run’ (a course). The issue with this word generally is its breadth of meaning within HE, it can range from what the establishment is offering in its broadest sense to the infinite detail of delivered lectures by academics (Jarvis 2007). To this extent I was somewhat surprised at the free hand nature of program design afforded to individual academics, the idea of broad learning outcomes being handed to me for a new program with an open ended and free hand approach allowing me to teach anything within these parameters is a daunting process at first.
The modularization of HE has also offered flexibility to students and academics on the delivery of courses, however the modular approach is very much aligned to ‘teaching hours’ (lectures & tutorials), study hours (student activity) and assessment (organisational expectations). From a teaching hours point of view I have often (in my mind) questions this approach as it appears to me that the number of hours taught does not measure the quality of the lesson? As Sam Ewing the famous American baseball player once said;
It's not the hours you put in your work that counts, it's the work you put in the hours.
(Ewing, n.d - accessed online 29/4/20)





In simple terms perhaps the paradigm for program design and planning can be explained in the below diagram (Fig 1)
[image: ]
· The Theoretical - the theoretical relates to the syllabus the information that the lecturer will impart to his or her students during the course of their sessions.
· The Practical - the practical is the process by which this information is delivered to the student during these sessions
· The Product - the product is the learning outcome achieved by the student during their program of study in that module or combination of modules.
· Praxis – in my view is perhaps the most important element of this diagram, as Paulo Freire once explained praxis, is reflection and action directed at the structures to be transformed, the structures in this case being the students and indeed the lecturer.
The key element of a praxis for me is the ability to allow students to learn at their own level from information I may provide to them and they provide to each other. But critically for me as an academic to learn from them in order to become a better lecturer overall, in simple terms for me the reflection being displayed is completely 360 degrees in approach.
As Jarvis (Jarvis 2007) outlined in his text, an overreliance on objective based learning tends to imply but human beings learn on behave in a manner designated by the teacher in the same way as a trained animal or pet may do. It seems clear to me that for engaging an insightful learning to take 

place, it must be a two-way relationship between the student and the academic on relatively equal terms.
There are some academics who seemed to believe that there needs to be a hierarchical difference between the lecturer and the student in order to maintain discipline, I disagree,  Paulo Freire’ ethos instills elements of self-discipline into the student and the academic equally. As senior police officer I did not feel the need to remind lower ranks of my seniority, as to do so would mean to me that my approach was wrong in the first place, I.e the student knows who the lecturer is, the more freedom to learn and express I can impart the more respect we will all have.
In 1969 Eisner summed it up in my view very succinctly, objectives should be evocative not prescriptive (Popham, 1987). Suffice to say student through their own free will should wish to obtain and succeed in the objective because they wish to do so, not simply because it's there. 
I have found some interesting elements of discussion within tutorial sessions, although these sessions are usually designed and orchestrated by me, In semester two in 2020 I experimented with handing the learning experience over to the students, EG I asked the students what they would like to do in a particular session. To my surprise one of the most successful outcomes of this particular question was the student's request do a question and answer session with me, I would sit in front of the tutorial group and in a very freehanded manner students would be allowed to ask me any question they wished upon my experience in professional law enforcement. I expect it these sessions to go quite quickly to my astonishment I found it difficult to end the sessions due to the amount of engagement and questions students asked. This proved a very powerful point to me, if you hand the reins of a session to the students present it's empowering for them, provided you can act as a regulator in order to keep the topic matters within the general parameters of the learning outcomes everybody present games valuable experience. 
I also found it valuable to expand on his theme and also ask questions of the students professional experience, many of t hem felt they did not have any professional experience, however, we discussed their current jobs, whether it be working in a local supermarket, working at a fast food outlet, acting as a volunteer or working as a special constable. The outcome of these discussions were again fascinating for me as not only did students share their experiences of thier short time within a working environment but it gave them enormous confidence to speak in front of others and to realize that they were contributing to society as a whole.

 7.2  -   Learning Environments
The environment that learning take takes place in, is part of the educational experience. The imposition of learning environments by the University upon the students without any thought as to what might suit the student’s needs cannot be considered good practice.
It may seem extreme to some but Bourdieu & Passeron you and pass it on stated that pedagog action is objectively symbolic violence insofar as it is the imposition of a cultural arbitrary by an arbitrary power, In other words the organization rockets University imposes it's culture and authority apon the student but studies within it. This is necessary to an extent to have a consistency of approach and delivery for all students within the University however the point made by Bourdieu & Passeron it on is not lost upon me it is important that the students have a voice within their own learning environment. (Erben, Bourdieu and Passeron, 1979)
The element of beauty within the University for me, should be the allowance of the student to express themselves, with freethought and also to appropriately challenge conventional practices. It is when universities become to product driven that they become in my view a less exciting place for the prospective student. It has become apparent but there are occasions when the University is so focused on the on the recruitment of the next cohorts that they forget to adequately cater for the existing student.
As Taylor described this in 1961;
  “on the one  hand  it  is  about  being  free  to  be  creative,  constructive,  original  and  free  to  question  the  power  that  others  impose  upon  the self  but,  on  the  other  hand,  being  open  to  others  and  dialogical”
On reflection for me my teaching style would aspire to be andragogical and not pedagogical in approach. It is very important for me not to have a parent child relationship with students that I teach. For me tith this is about a motivational approach to learning, and empowering students to take responsibility for their own learning through the modules and their experiences within the University.
An example of this approach to my students is a trip that was organized to Southwest police headquarters during December of 2019. The students would undertake in a module entitled understanding policing, as a result of this I decided to alter the environment of learning and to 

introduce the students to a live police control room, showing telephone calls arriving into the center from members of the public on a whole range of policing issues. This was followed buy a tour of the police museum where the students gained a greater understanding of the history and roots of policing in South Wales and the developments that have taken place since the development of the police force.
This enables students to tether the learning they had experienced within the lecture theater at the University, with the reality of managing high volume response calls from members of the public within the South Wales Police force area. Their understanding of the origins of South Wales Police, was further enhanced by the visit to the museum. This approach for me is what empowerment and understanding is all about.

8. Teaching observation
8.1 Peer Observation 1 – of Mr Wynne Jones (Senior Lecturer)
On Friday the 11th of February 2020, I attended a lecture conducted by Senior Lecturer Wynne Jones at UWTSD. The Module title was Operational Policing. This module is intended to educate students into practical and theoretical aspects of policing in the United Kingdom.
The Module is designed from a practical policing viewpoint, with strong emphasis on learning the main legal concepts of operational policing (UKPSF A1). The teaching style adopted was one of creating a supportive and engaging atmosphere, where every student clearly displayed their involvement in their own learning. I observed that this was not an approach described by Paulo Freire as the narrator (the teacher) and the listening objects (the students) (Freire, 2018) that is to say, the interaction was reciprocal.
Wynne did not speak about the subject as if it were motionless in character, he brought the subject matter to life by injecting realism through his own experience (UKPSF 4). The criticism by Freire was that narrative styles of teaching turns students into “containers” into “receptacles” to be “filled” (Freire, 2018, p45), this approach may be able to teach a student how to repeat what they have been taught, but its ability to enable a student to understand what has been taught, is arguably more dubious.
The lesson was built around a mini exam process which the students had undertaken in the previous week. This exam centered around several questions about legal powers of the police including offences such as robbery, burglary and assault. The approach adopted was to enable the students to debate their answers prior to the topics being expanded upon, and explained using examples provided by Wynne (UKPSF A3, K2 & V2).


It was apparent that the level of teaching adopted by Wynne was what Biggs & Tang would describe as level 3;
1.  What it is the students are to learn and what are the intended or desirable outcomes of their learning; 
2.  What it means for students to ‘understand’ content in the way that is stipulated in the intended learning outcomes; 
3.  What kind of teaching/learning activities are required to achieve those stipulated  levels of understanding.
(Biggs, Catherine So-Kum Tang and For, 2011)
It was also clear that the students were learning the details of the lesson in a deeper fashion and not simply ‘skimming’ the surface of the material. Wynne was determined in ensuring that the students understood the points being made before moving on. He avoided what previous research by rton & Saljo, has demonstrated that students can often remember a list of disjointed facts, however they cannot truly comprehend the underlying theme. (MARTON and SÄLJÖ, 1976). In conclusion I felt that Wynne adopted an engaging, student focused and informative session which the students clearly enjoyed and learned from. (UKPSF A5, K3 & V1)

8.2 Teaching observation 2 – by Mr Wynne Jones, Senior Lecturer, UWTSD
Peer Review 21st February 2020
Conducted by: Wynne Jones (Senior Lecturer)
Lecturer: Peter Doyle
Level 7 MSc Criminal Justice and Policing
‘Folk Devils and Moral Panics’

This module entitled ‘Policing Models, Powers and Society’ (BMCJ7003) aims at providing students with a critical understanding of the differing models of policing adopted by the wider police family to keep the peace, arrest offenders and keep communities safe.  
Introduction to lecture: There was a short period of clarification of the set assignment and how learning ‘fitted in’ with the question posed and with society and the policing of society in the 21st Century (UKPSF A1).
This session then moved on to a discussion on ‘labelling theory’ it was evident that during previous lectures Peter had built up a dialogue with students who engaged with the discussion points. The discussion was managed well Peter skilfully bringing into the arguments students who were less vocal and limiting the input of those that tended to dominate discussion (UKPSF A3, K2 & V2). 
The discussion gave way to traditional teaching ‘chalk and talk’ lesson designed to accommodate a range of learning methods by seamlessly adopting different teaching strategies in order to discuss assumptions about children in contemporary Britain (UKPSF 4). According to Petty (2004) students ‘learn’ in a variety of ways, Peter showed a clear understanding of this concept as he changed strategy to reach learners throughout the lecture, repeating key points formally through lecture and informally through personal societal experiences following a thorough and effective lesson plan (UKPSF 4).  
Again ‘managed discussion’ played a significant part in this section of the learning period with students completing tasks firstly on an individual basis then moving on to group discussions and culminating in a group discussion around the Jamie Bulger case and the portrayal of Bulgers child killers as ‘Evil Monsters’ (UKPSF A5, K3 & V1). 
Returning to traditional learning methods an informative lecture was then provided around if and how children might be perceived differently today than they have been historically, the perception of crime and the theory of ‘Folk Devils and Moral Panics’ as put forward by Stanley Cohen. Given the practical nature of the subject area the lecture allowed students with periods of reflection when they considered as individuals and groups how ‘hoodies’ or ‘skinheads’ or ‘Mods and Rockers’ are perceived by the media and the public, this reflective element introducing a reflective component as discussed by Schon (1987) (UKPSF A2, K3).  



This was an informative, lively and well-prepared lecture, throughout it’s duration Peter displayed and maintained a clear and well-paced communication style. His positive engagement with students enhanced the learning experience and there was clear evidence of the ‘enjoyment’ gained by the students during the learning process.
8.3 Teaching observation 3 – by Mr Mike Durke, Senior Lecturer, UWTSD 
Peer Review 
Conducted by: Mike Durke (Senior Lecturer)
Lecturer: Peter Doyle
BMPS 4003 Academic Skills
24th September 2019
At the beginning of the 2019 academic year, as a team we decided to front-end teaching on BMPS4003 Academic Skills. Rather than spreading Academic Skills throughout the academic year, we would concentrate students’ minds on the important of these critical skills over three full days at the beginning of term. Peter was a key member of the team during the planning process, and I was partnered with him on Tuesday 24th September.
Introduction: Peter took time to introduce himself. He shared details of his professional background and academic interest and did so with some humour. There was smiling and some laughter which demonstrated that he was helping students to relax in what was for all of them a new and daunting environment. The tone was clear: lecturing staff were there to help students to get through many personal and professional challenges they would face during their time with us, and one of those early challenges was understanding ‘Harvard.’
Peter prepared a Power-Point to shape the learning experience with clear learning objectives. He explained that these slides would be available on Moodle for all students as an aide memoire, and they reinforced key principles outlined in the UWTSD Referencing Guide which was also placed on Moodle. In a calm, authoritative but friendly manner, he explained that while some students take to Harvard like a duck to water, others take a little bit more time to get to grips with the structure of this system. The information on Moodle weas there for everyone. So, whether students grasped the key ideas or not, support materials were always available at the click of a button to assist.

Moving on to the key concepts, Peter outlined the importance of referencing academic papers correctly and on each point he paused, looked around the room at students’ expressions and asked if what he was explaining made sense. He was always ready to take questions and showed a clear capacity to read the room. This was a patient and carefully planned approach. In our discussion in advance of the session we knew many students would find the intricacies of Harvard a significant challenge.
After outlining the basics textbooks were distributed, and students were divided into groups. Peter explained the task carefully: students should suggest how source information should be cited in academic works and how the full information for that source should appear on reference lists. He allocated 20 minutes for students to think and discuss, as we both went from table to table offering support. Seeking feedback afterwards he gathered in the textbooks, holding up each in turn and asking each table for feedback. I acted as scribe for this session and wrote down what students thought the citation and full reference should be. As a full class this information was considered and discussed, errors were ironed out collectively and Peter managed a structured and ordered discussion.
The session was summarised and concluded by revisiting the objectives set at the outset: now students knew what we meant when we refer to the Harvard referencing system. He also offered assurance that the system can be tricky to get used to, and that ongoing support was always available through our Virtual Learning Environment and from the teaching staff. The session ended with a question and answer session.
9. Continuing Professional Development Logs
9.1 Introduction
The Continuing Professional Development logs discussed in the following sections, have been chosen to reflect the transition that I have undertaken from a law enforcement professional to an academic. This transition has somewhat ironically as it has also taken place within law enforcement with the development of a program titled Professional Educational Framework (in Policing), the PEQF. This program has developed and transformed the entry routes into the UK police service and is aimed at aligning the professional image of police officers with other occupations such as medical staff or educators. (UKPSF K1)


The Policing Vision Plan 2025 developed by the Association of Police & Crime Commissioners and the National Police Chiefs Council, sets out the vison for meeting the 21st Century challenges in policing including issues such as dealing with increasing diversity and complexity of criminal activity and public safety (College of Policing, 2020)
The PEQF is therefore a standardized national framework which sets the professionally related qualification levels throughout the police service in Wales & England. Moreover the UWTSD was chosen as one of the academic university providers (by The College of Policing) for 2 Welsh police forces, namely, South Wales police & Gwent Police. 
As a lecturer in Policing & Criminology at the UWTSD I am involved with colleagues in delivering degree level qualifications to students wishing to undertake a police career, within the auspices of the PEQF.
The following CPD reflective logs will focus on areas directly related to the PEQF and discuss information provided at 2 national conference events within the UK.
9.2 - Overview & Content
College of Policing
Assessing the Initial Entry Routes into Policing
26th & 27th November 2019, Hilton Hotel Sheffield
The conference was designed to examine some of the elements of the initila entry routes into policing in Wales & England. There are currently three entrance pathways for the office of police constable. (UKPSF K1)

· Police Constable Degree Apprenticeship (PCDA)
The applicant joins as a police constable and embarks on an apprenticeship in professional policing practice. This route normally takes three years with a mixture of classroom and experiential (on the job) learning. On successful completion of the apprenticeship and probation the constable attains a degree.


· Degree Holder Entry Program (DHEP)
Applicants who are holders of a degree in any subject, can apply for the office of constable and follow a work-based learning program, supported by off-the-job learning.  This route normally takes two years, and the learning undertaken is recognised in a graduate diploma in professional policing practice on completion of the probation period.
· Pre-join Degree Program 
Applicants who wish to pursue a pre-join degree program may do so at their own expense by undertaking a 3 year degree in professional policing. Successful completion of the degree will allow students to apply to a police force and follow a shorter on-the-job training programme. Being a special constable can be included in this route.  It is noteworthy that applicants who follow this pathway are not guaranteed entry into the police service and whilst applying they must achieve entry within 5 years of graduating. (College of Policing 2020)
9.3 - Reflecting on Evidence Based Policing – Professor Colin Rogers
A former police officer with 30 years operational experience, Professor Rogers is a prolific writer and researcher on police and crime topics. Professor Rogers engaging lecture discussed Evidence Based Policing (EBP). This concept was first developed by an academic named Lawrence Sherman who deduced the following;
· There should be a scientifically rigorous evaluation of tactics strategies and policies that guide decisions. (UKPSF K1)
· the generation and application of analytical knowledge from internal and external sources. 
(Sherman 1998: 2) 
Professor Rogers explained that the development of Evidence Based Policing has been pivotal in the way that police services organise their resources, and plan for uncertain events. 
The College of policing defines EBP as follows;
In the Evidence Based Policing, police officers and staff create review and use best available evidence to inform and challenge policies practices and decision's (College of Policing 2019)

Even though evidence based policing has been in existence for some considerable time as can be seen from the citation of Lawrence Sherman it could be argued that the uptake by individual police forces has been a little laboured, moreover the onset of austerity in 2010 has meant that police forces have been forced to examine their methods of operating, and examine scientifically what areas they can improve upon and become more efficient and cost-effective in.
Professor Rogers outlined the increasing complexity of criminal activity globally certainly with the onset of the Internet and it's exponential growth. In addition to this it could be strongly argued that austerity has not yet fully subsided and the current coronavirus crisis globally will only increase economic pressures on individual sovereign states. Recent government promises of an additional 20,000 frontline police officers fails 2 mention that the reduction in the number of frontline police officers then since 2010 is in fact 24,000 thereby a deficit of 4000 officers would still be remain over a decade later.
The increasing symbiotic relationship between academic institutions and individual police forces in the United Kingdom has been very plain to witness. This relationship relies upon candour from police services nationwide in relation to their successes and failures, together with empirical research and presentation of findings by academic institutions. Put together these two elements will ensure a high possibility of empirical evidence-based approaches to addressing policing problems nationally. (UKPSF K1 & A1)
9.4 - Reflection
Whilst currently teaching the first cohort of police degree students within the University of Wales Trinity St David, I found Professor Rogers lecture engaging and interesting. A module I taught in the second semester of 2020 was titled Evidence Based Policing. This module focuses on models of crime, causation and evidence-based approaches to policing. There are also elements of basic criminology contained within the module, with my approach focusing on the origins of crime, why it occurs, what recent history tells us, and what developments in the academic and policing world are taking place in order to deal with the evermore complex issues facing law enforcement globally.


The new approaches to educating future police officers will equip students to understand not just the methods that need to be employed, but to be critical and reflective. In other words to assess and amend something if it is not working efficiently.
I found that listening to Professor Rogers lecture gave me confidence that my approach to the design and delivery of the module, was correctly aligned to the focus on professionalising the service by the College of Policing. (A1, A2 & V3). My approach to this module delivery focused on a mixture of traditional taught lessons, practical exercises, and also scenarios which place the students in a virtual situation of making policing decisions in a real environment.
10. Continuing Professional Development (Log 2)
10.1 Overview & Content 
Lizzie Peters, Mayor of London, Office for Policing & Crime
Austerity and Ethics: A Paradox for Professionalism, Canterbury Centre for Policing Research,
19th & 20th June 2019     
10.2 Introduction
The annual conference of the Christchurch Canterbury Centre for Policing Research took place in June 2019, bringing together law enforcement professionals and academics from across the United Kingdom to explore issues, under the general heading of Austerity & Ethics.
The center which is part of the Christchurch Canterbury University has been in existence since 2016 and is involved in the development of evidence-based approaches and problem approaches to policing in the UK.
Amongst the center's objectives are to conduct research on police subjects or strategic importance and also to translate research findings into outputs that are operationally useful for practitioners on the frontline, these areas cover;
· Police Professionalism
· Criminal Investigation
· Cyber Crime
· Vulnerability and Risk

As discussed earlier in my paper policing in Wales England has been transitioning towards a more professional and academically based workforce, this is clearly set out by the police vision 2025.
The London Mayor's Office of Policing and Crime together (MOPAC) with the Open University have been working closely with the National Police Chiefs Council, the Association of Police & Crime Commissioners and the College of Policing as part of this evolution.
10.3 - Reflection
Having significant knowledge on developments in policing and academic attainment it has become clear to me that the profession which young people will join now is very different in nature to the profession I joined in 1985. Having said that policing is about dealing with people and to that extent the skills needed to be a successful police officer will not change. It was clear however, whilst listening to Lizzie Peters presentation that there is a vast amount academic research being conducted in order to assist the police service in becoming a more economical, efficient and effective service.
It struck me that the effects of austerity since the financial crash of 2008 have been in their own way devastating for frontline public services across the piste. However due to this strive for increased economy without the loss of efficiency there may well be some helpful byproducts from the period of austerity this may well include a more professional, higher technologically advanced, and better educated police force in the future.
My thoughts in relation to my own students was cemented by the lecture given by Lizzie Peters as it is clear to me that the input that my students receive needs to directly align with the 2025 vision and the overall ethos of national UK policing. The focus for students within the University of Wales Trinity St David should be upon academic achievement coupled with a pragmatic approach to their future careers. I've discussed earlier in this paper that I teach a broad range of students from those who are academically challenged to those that are exceptional within their subject areas. My focus however is too harvest as much of the potential within each of these students, regardless of their academic ability.



11.   Continuing Professional Development (Log 3 - Canterbury Centre for Policing Research)
11.1 Introduction
As per section 9.1 above
11.2 Overview & Content, Austerity & Ethics, Canterbury Centre for Policing               Research
As per section 9.1 above
11.3 Are UK Universities More Ethical Than The Police? - Mr Richard Heslop, University of Bournemouth
The question paused by Richard Heslop of the University of Bournemouth in this lecture is “are UK universities more ethical than the police?” On first examination this appears to be an odd question however Richard Heslop was exploring the veracity of academics within the University settings consistently researching and commenting upon the ethical or otherwise behavior of law enforcement agencies within the United Kingdom.
The reference point for Dr Heslops work is a paper published by David H Bayley in 2011 called Et tu brute are police agencies managed better or worse than universities? Bailey was a professor at a school of criminal justice in the State University of New York. (Bayley 2011). The core of Bailey's argument is that the police service is scrutinized studied criticized and commented upon by numerous academics on a regular basis however somewhat hypocritically in Bayley's view they fail to look at the practices that they themselves undertake on a daily basis. Another central tenet of Bayley's argument is that you need a reference point to compare and reflect on what good or bad practice is, therefore if on occasions the police are unethical then compared to what are they unethical is the question? 
As Bayley himself once said;
“I just had to get this off my chest. Academics talk about how the police need to change, but guys, have you thought about where you are working? Give us a break”. 
Professor David H. Bayley (quoted in Heslop, 2015: 522) 



Dr Heslop produced the paper, following on from Bayley findings entitled ‘Are the UK universities more ethical than police organizations’ Dr Heslop compared law enforcement with higher educational institutions and examined so-called ethical or unethical behaviors and practices.
He went on to discuss the cultural and ethical problems in policing through the decades and examined how in the more recent decades universities, academics and students have also faced more scrutiny in relation to unethical behaviors and practice these have included;
· Racism on campuses
· The ‘scandal’ over the pay and ‘perks’ of senior university staff
· Sexual misconduct by academics and students
· ‘Lad-cultures’ on campuses
· Bullying and harassment of university staff
· ‘Mis-selling’ of degree courses
· Lack of transparency in some HE institutions.

Dr Heslop concluded that universities are no more ethical than the police and his paper contributes to a body of literature which cautions against assumptions that involving HEIs in police education will lead to improvements in the practices of the police.
11.4 Reflection
I found the lecture conducted by Dr Hheslop somewhat brave in nature, we were in Christchurch Canterbury University within the Policing Research Centre and the room was packed with academics including senior professors. There was also a large representation of police officers or ex police officers within the audience, it struck me that Dr Heslops presentation based on a paper by Bayley in 2011, was contentious potentially controversial but hugely interesting.
As a former police officer I'll be senior rank it was clear to me that the amount of daily scrutiny both internally, by members of the public, the media and other partners within criminal justice arena was huge. 



There is little doubt, that the police have made some very serious errors of judgment and been involved in significant and groundbreaking miscarriages of justice over the last few decades. However, it is also in my view fair to say that they have not been allowed to escape the scrutiny of all concerned in relation to their conduct in such matters. 
Bayley in his published paper and also Dr Heslop make very interesting comparisons between those who judge and those who are judged. What made this lecture most interesting for me was that this is an area where few dare to tread, The unquestionable wisdom of academics appears to escape the same level of scrutiny compared to the amount of scrutiny upon law enforcement agencies within the United Kingdom. 
Doctor has Heslop comments upon racism on campuses, inappropriate sexual relationships between students and academics the mis-selling of courses, amongst other issues to show the far from being the perfect world of learning and progress as in any other organization academia has its flaws. My main point of reflection is that academics must grasp the thorny issues as well as those which are somewhat easier to debate, in simple terms I see my duty as an academic to encourage free thinking and comment even if this includes subjects that some may not wish to venture to.
12.    Evidence of Teaching Hours Performed – Bronwen Williams, Academic Director, Institute of Management & Health
Peter has been a lecturer on the Public Services Portfolio for 3 years now, delivering across the portfolio on a number of policing and criminology modules.  Peter has taught on all three levels of the undergraduate programmes and on the Masters programme. Peter has brought a wealth of experience to the course and this has been reflected in his lessons, where he has been able to put theory into context with his extensive skills and knowledge of operational police work. 
The ethos of the university is about transforming lives, transforming education, and it is very much about putting the student first. The university also has a widening participation remit, which means that students come from a variety of backgrounds and educational diversity. 
The demands for support from lecturers from students are therefore very high and this is something Peter has taken very seriously. It is clear that Peter prides himself on the care and attention he gives the students, not just as a module leader, but also as a personal tutor. Feedback from students is positive, and it is clear that they appreciate the lengths he will go to help them. 

Peter is a full-time lecturer on the program his teaching hours for the academic year 2019/2020 are as follows
	Semester One
	Module 
	Hours 

	

	Preparing for Policing professional practice  
	2 cohorts 2x 48 

	

	Understanding Policing 
	1 cohort  96

	

	Organisational Leadership
	1 cohort 48

	Semester Two
	Evidence Based Policing
	2 cohorts 2 x 48

	

	Accountability in the Police/Public Sector 
	1 cohort 96

	

	Police Models, Powers and  Society
	1 cohort 36

	Total Hours 
	

	468
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