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Reflective Practice for Micro-Teach

Description
As part of my second assignment for my post-graduate degree, we were given the task to plan, create and deliver a second micro-teach with the requirements being that it must be forty-five minutes long; this meant that it was fifteen minutes longer than my previous micro-teach. The lesson did not have to be the same or a follow up of the previous lesson and could be a completely different subject if wanted. As well as a different subject, the previous micro-teach needed to include two alternative emergent technologies, whereas this micro-teach focused more on the use of cross-cutting themes. During my planning I came up with two different ideas in which I thought I could use for my teaching but I decided that I would stick to the topic in which I had previously taught; ‘Entrepreneurial Education’ and would recap and expand on my peers knowledge from my previous lesson. Whilst planning and creating my micro-teach, I implemented both “A1; design and plan learning activities and/or programmes of study and K1; core knowledge of the subject material”, of the UK Professional Standards Framework (2011, p3). The creation and planning of my lesson meant that the A1 Professional Standard had been met and the depth of knowledge and thorough research within my chosen subject area meant that K1 of the Professional Standard had also been met. 
As my second micro-teach consisted of the same topic as my last, when planning my micro-teach I decided that I would get the students more involved through activities, as a preferred learning style; whereas my last micro-teach was a lot of theory through teacher led learning (Day, 1999). I felt that by getting my peers engaged through activities, I am showing the initiative to explore an array of teaching and learning styles. As my peers had already learnt about entrepreneurial education through my previous micro-teach, as a form of assessment of their prior learning, I decided to incorporate the question; ‘Can anyone remember what skills are developed/enhanced during an entrepreneurial education?’ Once the students had delivered their answers, I then continued with the presentation, giving them a recap of the skills developed during an entrepreneurial education session and giving them feedback on their answers. 
Following the recap of my previous lesson, I then went on to explain the activity of the lesson. I decided to incorporate an activity in which I found whilst researching various websites; this activity was named The Blindfold Exercise (VentureWell, 2017). This game meant that the students would be in teams, with one of them being blindfolded and would have to walk around a certain place. The person that was blindfolded must only follow the instructions given to them by their team members; this task was to promote communication skills, teamwork and perseverance. However, before allowing the students to participate in the task, I firstly asked them if they would like to participate in the task and I then went on to show them a slide in which I had created in order to show the students the ethics of the activity. I wanted to make sure that my peers knew that they could decline the opportunity to partake in the activity, as well as withdraw themselves at any given time. I concentrated on building a rapport with my peers. When creating my ethics slide for my presentation, the “V1 - Respect individual learners and diverse learning communities” (Professional Standards Framework, 2011, p3) was taken into consideration. I also made sure the students could feel comfortable using the blindfolds so allowed them to walk from one wall in the classroom to another; blindfolded. In doing so the students agreed that this practice run was very helpful. 
During this activity, the student’s showed great co-operation and teamwork and the communication used between the groups was commendable. Whilst participating in the activity, the students frequently gave the activity praise and commented on how fun and enjoyable it was. As the group was predominately female with one male member, he did not want to be blindfolded during the activity but stated that he’d thoroughly enjoyed giving the blindfolded players navigational instructions. 
Once the groups had completed the activity and made it around the building safely, I then created a reflective activity. Here, the students had twenty minutes to reflect on and evaluate the blindfold exercise. On the board I wrote the questions, ‘What skills were used?’, ‘Did you gain more confidence?’ and ‘Was team-work enhanced?’ These questions covered the Professional Standard; “A3 – Assess and give feedback to learners” (Professional Standards Framework, 2011, p3). The students began to talk amongst themselves discussing the activity, focusing a lot of the discussion on the questions which were displayed on the board. The students began giving me feedback on the task by explaining to me how they thought their teamwork was superb and agreed that they all work very well together. They also mentioned that the task helped them build a better relationship with one another which resulted in them all becoming more relaxed and confident, which made the task more enjoyable. 
After completing the reflective practice, I continued my presentation. I incorporated the EntreComp Flower (European Union, 2019). The flower was used to show the students the different entrepreneurial attributes they had covered during the blindfold exercise. It showed that the students had covered almost every attribute on the EntreComp flower, other than “ethical and sustainable thinking; mobilising resources; financial and economic literacy.” (European Union, 2019, p3). They did however cover the skills such as; “motivation and perseverance; taking the initiative and learning through experience” (European Union, 2019, p3). By applying the EntreComp flower to my presentation, this allowed me to cover the “V3 – Use evidence-informed approaches and outcome from research scholarship and continuing development” of the HE Professional Standards (2011, p3) as well as “K1- A core knowledge of the subject material” (Professional Standards, 2011, p3). 
Feelings
Throughout the morning of my micro-teach, I was feeling a little anxious. There were seven students displaying micro-teaches that morning which meant it was more participants than last time. I kept reminding myself that I have done a micro-teach before, which I felt went well and received good feedback from, so I did not need to worry as much for this session, but I found myself still feeling nervous. Thankfully, my peers were very supportive and motivating, ensuring me that the micro-teach would go fine. Whilst introducing the lesson and explaining the objectives of the session to the students, I still felt a little uneasy, but found that during the discussion with the students about the recap of the previous lesson; asking them the questions to try and refresh their memory, I began to feel more at ease. My nerves finally disappeared when the students were undergoing the activity. Instead I felt very happy about how the lesson was going, with excitement as to how the students would react to the activity. Finally, I felt relieved when the students discussed with me how they enjoyed the activity and felt that it was very relatable to the chosen topic. Seeing the students engaging with one another so well and liking the activity made me feel delighted. 
After my micro-teach I awaited my results from my lecturers’ observations. Although the feedback received from my lecturer was positive during the activity, I was eager to receive my observations notes. 
Evaluation
Overall, I feel that the micro-teach went well. During the planning of my micro-teach, I wanted to incorporate a fun activity that would be suitable in showing the students the different attributes of thinking in an entrepreneurial way and I feel this task did that. As there were only seven participants in the activity, the timeframe worked very well but I do not feel this task could be used in a shorter timeframe and would have to be amended if it were to be used for bigger groups. I was happy to see how well the students worked with one another and was pleased to see the task had promoted communication between the groups. The atmosphere between the students after the blindfold activity was tremendous; due to this the lecturer in which was observing my micro-teach praised it frequently. With the group being mainly female, the male of the group seemed to be a little anxious and uncomfortable at the beginning of lesson and I feel that in future I would like to have more men within the group in order to prevent anybody feeling uncomfortable again. However, the anxiousness of the participant was quickly diminished, he then began to join in with the jokes and laughs within the group and I could see that he became a lot more comfortable and communicative with his peers. As seen by Richinelli (2017, p.1) “Communication is a great way to bond and strengthen relationships and can help get a better understanding of each other.” 
In order to assess the students’ learning, I decided to use; feedback, questions and answers and observations but I feel that I could have incorporated a different form of assessment into the micro-teach. Although the students did successfully meet the aims and objectives of the lesson and should a good understanding of the topic, I now feel that the lesson should have included another formative assessment, for example: A quiz or a questionnaire, this way I would have had more reliable way of assessing the students learning. These methods of assessment were created following; “A3 – Assess and give feedback to learners”; “A2 – Teach and support learning”; “K5 – Methods for evaluating the effectiveness of teaching” and “K2 – Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme” of the Professional Standards Framework (2011, p3).
However, I do feel the micro-teach was overall a positive experience. The notes created by the observer of the micro-teach were also very positive and up-lifting. The observer stated that the micro-teach was clearly very well thought through, with a brilliant choice of activities. He also stated that my lesson was one of the best he had observed which made my feel ecstatic and explained that by taking a risk with the blindfold activity, it paid off tremendously. 
Analysis 
When creating the lesson, I wanted to cover the cross-cutting theme of communication skills and feel that this was met through using both the blindfold activity and the reflection. I also set out to promote creativity within my micro-teach. By getting the students to reflect on the previous blindfold activity, it allowed them to think creatively on how the exercise linked to entrepreneurial education. In employing the reflective activity within the micro-teach and getting the students to engage with one another, it got the students working in an andragogical way. Andragogy as described by Knowles cited in Loeng (2018, p4) is “the art and science of helping adults learn.” By encouraging communication and teamwork between the groups, shows that the Synergistic Andragogy approach (Kroth and Taylor, 2009) was adopted; this meaning that the interactions between the groups allowed the students’ learning to excel more than if they worked individually (Kroth et al, 2009). However, using an andragogical approach to teaching compared to using a pedagogical approach, as evidenced by Sharifi et al (2016, p1441) “improves support and added value for student’s learning”. It could also be seen by Blaschke (2012) that this micro-teach granted the student’s the opportunity to learn through the heutagogy. Baschke (2012) describes heutagogy as the self-determined learning that students undertake when participating in andragogy. By getting the students to participate in reflective practice after the blindfold exercise and giving the students the opportunity to put reflection as a group, into practice means that the students could then learn through “self-determination” (Advance HE, 2018, para2). Furthermore, the Advance Higher Education Academy (2018, para2) identifies the use of heutagogy within the classroom to be beneficial to students, as it gives them a “learning pathway to use in lifelong learning”. 
In addition to implementing the cross-curricula themes of creativity and communication into the micro-teach, I also applied the theme; Enterprise and the World of Work and Global Citizenship. As seen by Osiadacz (2018, p.46) “Global Citizenship gives students the competencies that allow them to become knowledgeable beyond their institutions and national communities.” This meaning that the learn the traits of responsibility and find a sense of belonging (Osiadacz, 2018). By promoting global citizenship within classrooms also gives students the motivation to want to develop themselves in order to meet the demands of society and work, as well as gives them an understanding of the skills needed for a sustainable future (Welsh Assembly Government, 2008). 
By applying Enterprise to my micro-teach, it strengthens the student’s skills which will be beneficial to them throughout their lives. In learning Enterprise and the World of Work, the students are gaining the essential skills that will create opportunities for them in the future. Enterprise teaches the students resilience; it encourages them to take the initiative; promotes debate; to think outside the box and to persevere. It also expands on their current skills set of communication skills and teamwork, as well as literacy, numeracy and digital literacy skills (British Council, 2019).
Conclusion
I determine that the results attained during my micro-teach were positive. When creating my micro-teach I set out two objectives; to ‘identify the key aspects of Entrepreneurial Education, following on from previous lesson’ and to; ‘generalise Entrepreneurial Education within the classroom’; both in which I felt the students met successfully. By covering the subject of Entrepreneurial Education, I feel that I have covered a very current topic and something that will be useful to the students throughout their lives; particularly in the job sector. I feel that I could have covered more of Enterprise Education; focusing more on finances, debates, employability and marketing but wanted to give the students more of an understanding of the attributes gained when learning Entrepreneurial Education. I also feel that the students of my micro-teach could use Entrepreneurial Education within their own teachings as it is a cross-cutting theme that could be incorporated into most lessons within higher and further education. From this reflection I have learnt that by incorporating different teaching strategies into lessons, allows the students to gain more of an understanding of the topic and helps me to relate more to the different learning styles of individuals within my classroom. I have also learnt that communication in the classroom can bring much better results than individual learning and has shown me the positive effect group learning has on students. In doing so, I also met the criteria needed in order to implement “V1 – Respect individual learners and diverse learning communities” of the Professional Standards Framework into my micro-teach (Professional Standards Framework, 2011, p3).

Action Plan
In future I will continue to use a range of different learning strategies within the classroom, for example; activities, group or pair work and individual learning as I feel this has a range of different benefits to both myself, in terms of assessing learning and the students learning. I will also try to promote and incorporate Entrepreneurial Education into my lessons in the future as I feel the students can continue to build on the attributes gained through the subject of Entrepreneurial Education. In my lessons I will focus on implementing cross-cutting themes such as communication and creativity (Lofthouse and Thomas, 2011) into future lessons, with the intention to try and apply more when possible. Finally, I will always aim to have a back up plan when using activities within the classroom, as I feel this is needed incase there are any anticipated difficulties.
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