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Component 1 
According to the UNCRC, article 28 all children have the right to an education no matter who they are (Children and Young People’s Commissioner Scotland, No Date). Therefore, early interventions, identifications and diagnosis to speech and language disorders is an important factor so children are not having this right taken away from them. 
Early intervention in the context of speech and language delay should occur as soon as feasible, preferably prior to the age of language development between the ages of 2-3 years (Vameghi, et al., 2015) and is more than just treatment for the child. Early intervention also includes assistance with their education and parental education and direction, as well as strategies that educational providers, caregivers, and parents can use to aid in the child’s development of speech and language (Speech Works, 2019 and Integrated Treatment Services, No Date a). These strategies may include modelling, a variety of play activities, asking questions and allowing the child to make choices (Integrated Treatment Services, No Date a). 
However, when putting early intervention strategies in place it is important, if appropriate the child in question is consulted, as those who actively listen to children’s voices gain a greater understanding of their needs and interests (Murray, 2019). Furthermore, article 12 of the UNCRC states children have the right to be listened to and focusses on giving children a voice and encouraging them to speak up, regardless of their age (Children and Young People’s Commissioner Scotland, No Date b).
The identification of a speech and language delay can be identified at home by parents/carers, through health visitor check-ups or by practitioners when the child starts at an educational setting (Tidy, 2020). 
If parents and carers were to have any concerns regarding their child’s speech and language development, they can seek help and support from the GP or health visitor (Kids Health, 2019). Once a medical assessment has been conducted a referral may be made to a Speech Therapist, where the child’s speech and language skills and developmental milestones will be assessed. Speech and language therapy may be prescribed based on the findings of the child’s evaluation and outcomes (Kids Health, 2019 and Health Line, 2017). 
Similarly, if these concerns have not yet been identified and acted upon by the time the child starts at an educational setting, they may be identified by practitioners. Practitioners should assess and consider all facts concerning a child’s development and learning when they appear to be behind predicted levels or their progress offers reasons to be concerned (Council for Disabled Children, No Date). Before fully assessing, intervening, and maybe accessing support and advice from outside agencies, the practitioner and settings ALNCO will need to liaise with parents and carers of the child to gain their permission and support (Herefordshire Council, 2018). This will also allow for them to gain more information regarding the child and the parents’ concerns in order to carry out assessments and put interventions into place (Council for Disabled Children, No Date b). 
However, lack of parental knowledge regarding ‘normal’ development may hinder them from recognising these delays. Parents with limited knowledge of child development may misjudge and overestimate the rate of growth and development and as a result, can lead to inappropriate and unrealistic expectations, believing their child is developing accordingly and being unaware that they may be falling behind (Rikhy, et al., 2010).
Similarly, due to the variety of duties that teachers must perform, they require a strong and comprehensive understanding of language. Therefore, lack of practitioners’ knowledge regarding speech and language delay may prevent lessons and resources that are suited to each pupil, from taking place and early identification and intervention from occurring (Temple Adger, Snow and Christian 2018). Dockrell et al. (2017) undertook a study comparing the views of Speech and Language therapists and teachers within the early years views and understanding of terminology relating to speech and language delays. They concluded that education professionals were less knowledgeable with speech-related terms, did not distinguish between behaviours that would differentiate speech from language challenges and opinions differentiated regarding associated difficulties (Dockrell, et al., 2017). 
This factor affecting early intervention from taking place puts the child at an unfair disadvantage within their education and is taking their chance and opportunity to develop and learn away from them, as children’s educational outcomes as well as their health and wellbeing are influenced by their ability to communicate (Royal College of Speech and Language Therapists, No Date). Article 23 of the UNCRC states that all children with a disability have the right to a decent and fulfilling life, and governments must do all possible to help and support the child (Children and Young People’s Commissioner Scotland, No Date c), and Children’s Rights Alliance (No Date) states all children have the right to be treated fairly. By practitioners lacking knowledge of identifying additional learning needs and speech and language delays, it is depriving children from these rights.
Communication Matters (2017) emphasises the importance of early identification and intervention of speech and language impairments, as, neuroplasticity declines beyond the age of six, making it more difficult for the human brain to develop speech and language.  Individuals with speech, language and communication needs benefit greatly from early intervention, which increases children’s long-term outcomes (Council for Disabled Children, No Date b). According to studies, the sooner the individual undergoes speech and language therapy, the better the outcomes and their speech, language and communication abilities will become (Speech and Language Therapy, No Date a).
Researchers (Lindsay et al. No Date and Royal College of Speech and Language Therapists, No Date b) have proved that speech and language disorders can lead to difficult behaviours and affected social and emotional development. Therefore, early intervention for speech and language impairments can help to minimize possible problems with behaviour, improve social interaction and future success in education later on in life (First Words Project, 2015). Therefore putting the best interests of the child first and ensuring they receive support early, supports article 3 of the UNCRC, as it states adults should consider how their decisions may affect the child whilst making the decisions (Unicef, 2019). 
Without intervening early into children’s speech and language development, their educational outcomes can be impacted (McLaughlin, 2011). According to Hardman, Drew and Egan (2002, Cited in Adebayo and Mabuku, 2014) study, at grade level, children with speech, language and communication disorders usually perform lower than the expected grade, as these children are more likely to experience difficulty reading, understanding and expressing language, misinterpreting and lack of understanding of social signs, poor social contact and underachieve in tests (Adebayo and Mabuku, 2014). The findings of Adebayo and Mabuku (2014) can be built upon by McLaughlin (2011) who states the educational disadvantages often become more visible the older the child gets, and speech and language impairments between the ages of seven and a half and thirteen have been demonstrated to have an impact on literacy skills, with significant spelling and punctuation mistakes when compared to their peers who do not have speech and language impairments. As a result of this, children’s self-esteem and confidence may be affected due to negative feedback and others’ behaviours, leaving them to associate these bad feelings with education settings, resulting in an unwillingness to attend and take part (Lindsay, et al., No Date). 
However, pursuing early intervention too soon may be a disadvantage to the child. If there has been an identified speech delay, it doesn’t always mean something is wrong, the child may just be a late developer, which can result in labelling (Healthline, 2019).
Although early interventions have a significant impact on a child’s development, taking children out of class and their friendship groups to receive these interventions and support can be considered as a disadvantage, as theorist Lev Vygotsky states social interaction plays a fundamental role in the development of children (Bates, 2019) and UNCRC Article 15 states all children have the right to freedom of association and making friendships (Children and Young People’s Commissioner Scotland, No Date d). 





	















Component 2 
One barrier that children with Speech and Language Delays and Disorders may face is the limited ability to communicate. Children with language issues may have difficulties with expressive language, receptive language or often both components of communication (Braaten, 2018). Speech delay can be a significant issue since it impacts a child’s social and emotional development and most children with language deficits, even after intense intervention, struggle to overcome them and may experience additional difficulties later in life (Healthline, 2017 and Fitrianii and Prayogo, 2009), 
Furthering the barrier to communication in which children with Speech and Language Delays and Disorders may face is the lack of use of aids and strategies to support them and the lack of knowledge and awareness of these aids. 
Children with delayed or impaired speech and communication can use the support of Picture Exchange Communication aids (PECS) and Makaton to help them communicate, express themselves and give them a better quality of life (Makaton, 2011 and Integrated Treatment Services, No Date b).
PECS is a highly structured, picture-based method for teaching communication skills to children and people with a variety of speech, communication and learning difficulties and has the aim of giving children a functional way to communicate (McCoy and McNaughton, 2018 and PECS, No Date). PECS assists in the development of early expressive communication skills and educates and encourages learners to initiate, with the intention of spontaneous communication (PECS, No Date). Similarly, the use of Makaton and British Sign Language is designed to give a fundamental mode of communication, stimulate speaking where feasible and increase language development through visual indicators and signs (Pacey, 2019 and Sheehy and Duffy, 2009).  Sheehy and Duffy (2009) research showed that within 2009, in the United Kingdom, Makaton vocabulary was the most widely used language and communication system for persons with learning disabilities, and the use of it is still so crucial in the lives of many children with severe learning disabilities and speech difficulties today (Makaton, 2011 and Sheehy and Duffy, 2009). 
However, research (NHS, 2020, Bondy, 2017 and Sheehy and Duffy 2009), has revealed that these supporting aids are not used as frequently as they should be, and this might be due to practitioners’ and parents and carers views and understanding and the lack of information surrounding them, regarding how they are utilised and the benefits they provide to these children.
As Makaton allows children to communicate, practitioners regard Makaton as a strategy that is simpler than speaking. Therefore, believes as the child does not have to communicate verbally, it may as a result hold them back from experimenting and developing (Sheehy and Duffy, 2009).  Likewise, the large number of pictures required in each child’s book is a source of concern for PECS. This requirement may cause confusion and distraction and be difficult to keep organised with young children. Therefore, it is stated that switching to or just using an electronic system would be more appropriate because there would be no need to retain all the little photographs in one place (Bondy, 2017). 
However, despite these views, there is much research showing Makaton and PECs are successful aids that promote and develop children’s speech and communication skills. For any pupil who has difficulty understanding, Makaton is a very efficient technique of communicating. It can help those with no speech, unclear speech or are hesitant to speak and provides an opportunity to communicate when verbal communication is not feasible (The Children’s Trust, 2020 and Henshaws, 2015). 
PECS has a variety of benefits for children with learning difficulties and delays and has been found to improve a wide range of communication and functional skills in children with developmental delays and difficulties. Including social communication skills, manding and speech, and independent initiations such as attempting to communicate with others (Alsayedhassa, B., Devender, R. and Griffin-Shirley, 2016 and Speech and Language Therapy, No Date b), and as a result of these increased skills, leads to reduced negative behaviours due to frustration of the inability to communicate, an increase in children’s confidence and self esteem which contributes to building friendships, all of which improve their quality of life  (Speech and Language Therapy, No Date b). 
Though, the use of these aids within settings and the children’s day to day lives are impacted by practitioners and caregivers understanding of how to implement them. Both strategies are difficult strategies which require a lot of adult support and encouragement (Speech and Language Kids, No Date and Integrated Treatment Services, No Date c). 
Teachers have control over children’s access to Makaton and how they utilise it, and as a result from these views, learners may be refused access to or support with a major language development programme that can assist in their communication development (Sheehy and Duffy, 2009).  This is unjust to the child and deprives them of the opportunity to receive an education, learn and develop, as without this communication support they will struggle to meet and fulfil the curriculum, which goes against Article 28 of the UNCRC, that states all children have the right to an education (Children and Young People’s Commissioner Scotland, No Date a).  
Similarly, the communication partner’s ability to utilise PECS effectively is crucial, as the success of this strategy is dependent on this (McCoy and McNaughton, 2018 and Frost and Bondy, 2002). PECS intervention necessitates training for both the communicator and communication partner, and the quality of training offered by individuals implementing the system will also determine the processes long term effectiveness (McCoy and McNaughton, 2018). When PECS opportunities are provided in settings, research has revealed that snack time is the most popular and typically only time of day when children make use of them (McCoy and McCNaughton, 2018). Children need many of opportunities throughout the day to practice and reinforce the use of PECS, by using them in different environments several times throughout the day allows for them to build a routine of using it, which would lead to the use becoming a habitual behaviour (Frost and Bandy, 2002). Therefore, using this strategy just once a day is not enough and will fail to lead to moving onto and completing all the 6 phases of the PECS protocol (Pyramid Educational Consultants, 2017). 
A further barrier children with Speech and Language Disorders and Delays may face with regards to communication is the limited ability to communicate with their peers. Many mainstream children do not know how to use PECS or Makaton, putting them at a disadvantage as no one other than those trained teachers will be able to communicate properly and effectively with them (Thiemann-Bourque et al., 2016 and The Good Schools Guide, 2015). This could be one of the reasons why the Welsh Government have called for Makaton signs to be taught in schools within Wales. The UK Government and Parliament ran a petition during the 2017-19 Conservative Government to make teaching basic singing in schools compulsory (UK Government and Parliament, 2019). Language, Literacy and Communication is one of the six areas of learning and experience in the new curriculum for Wales, therefore the introduction of British Sign Language or Makaton can cover their international language (BBC News, 2019 and Wales Online, 2019). 
Children with Speech and Language Delays and Disorders being surrounded by people who lack an understanding of PECS and Makaton, puts the children at a significant disadvantage in all aspects of their life and education (Gaukroger, No Date and Mencap, No Date). It is depriving them of their chance to communicate, express themselves and their needs, grow in independence and become a valuable member of society. Therefore, (Gaukroger, No Date) has stated more training needs to be undertaken by both teachers and teaching assistants. 
This barrier that children with Speech and Language Delays and Disorders may face can be linked to the social model of disability. According to the social model of disability, people are disabled by societal obstacles rather than their own difficulty. Barriers to the child within this model are something within the child’s environment and tend to be physical barriers, including inappropriate equipment and surroundings and attitudes against and the knowledge and understanding of ALN (Foundation for People with Learning Disabilities, 2016 and Scope, 2014). 




















Component 3 
One way in which children with Speech and Language Delays are supported within the Early Years is through Speech Therapy. Speech, language and communication are all important aspects of a child’s development (Sword, 2021), therefore it is vital that children who have difficulties within this area receive support and are provided with opportunities to build upon this (Healthline 2019 b).
It is the role of the Speech and Language therapist to support children with discovered speech, language, and communication disorders (Foundation Years, No Date). They provide children with the opportunity to improve their swallowing function and speech and sound articulation, as well as their capacity and ability to communicate with others, use and understand language and express themselves to the best degree possible (All About Speech and Language, 2019 and Partners Resource Network, No Date). 
Research shows children with Speech, Language and Communication difficulties often have affected social, emotional, and behavioural development and are more likely to portray difficult behaviours and experience feelings of low self-esteem and lack of confidence (Lindsay, et al., No Date and Royal College of Speech and Language Therapists, No Date b). Lindsay et al. (No Date) research also demonstrated that parents and carers of children with speech, language and communication difficulties were more likely to identify issues with peers and friendships. Bennett (2015) supports this point and states that due to the lack of ability to communicate feelings and needs, children may experience difficulties in building friendships and relationships. Furthermore, strong links between attention deficit hyperactivity disorder (ADHD) and speech difficulties have also been identified (Levy, et al., 1996 Cited in Lindsay, et al., No Date). The frontal lobe of the brain plays a key role in ADHD, but is also important for the production of speech, therefore it impacts speech production, often speaking too quickly and sounding slurred (Mac, 2015). Thus, increasing children’s ability to communicate is essential and eases all the above problems, so they become capable of self-expression (KUMON, 2016). Their frustrations may be alleviated if their capacity to interact with others around them improves, leading to a gain in self-esteem and confidence and therefore a greater capacity to form relationships and friendships (Mack, 2020, Arora, 2018, Gooden and Kearns, 2013 and Mencap, No Date).
Speech and Language therapists assist early years practitioners to control and support children’s Speech, Language and Communication needs by providing them with tailored interventions in the setting (Foundation Years, No Date). In order to create these programmes as effectively as possible, ensuring the needs of the child are being met, Speech and Language therapists often liaise with the child’s schoolteacher and parents to ensure effective therapy is also being undertaken in class and at home (The Good Schools Guide, 2015). Every Child Matters (2003) emphasises the importance of multi-agency working, as collaborative multiagency working within educational settings aid in greater outcomes for children (Cheminais, 2009 and Gov.uk, 2003)
Therefore, effective relationships between Speech Therapists, the setting and the child’s parents/carers has a variety of benefits for the child and allows for them to access the support needed in a variety of settings (Baxter, et al., 2009), and as a result is reinforcing and constantly building upon and helping to develop their speech and communication needs (Glover, McCormack and Smith-Tamaray, 2015). However, the effectiveness of carrying out children’s speech and language activities within educational settings without the presence of a Speech Therapist may be affected by the lack of practitioners’ knowledge (Dockrell, et al. 2017 and Children’s Therapies, No Date). Low staffing numbers of practitioners with an understanding of Speech and Language difficulties make meeting the settings and child’s needs a significant challenge (Baxter, et al., 2009). 
Similarly, a lack of awareness among parents and carers regarding Speech Therapy and how to carry it out with their children might hinder it from being carried out within the home environment. If parents and carers have been provided with a programme to follow at home, but are not doing so, the overall effectiveness of Speech Therapy can be impacted, and children’s development is not being consolidated (Speech and Language Kids, 2012). Davies (2014) research regarding parents’ and Speech Therapists roles in interventions demonstrated that prior to beginning speech and language therapy, parents had a strong understanding of their advocacy role, which motivated them to seek assistance. However, they did not have a clear understanding of their role in assisting them. 
Speech therapy is a thorough and individualised way of supporting children’s speech and language as speech therapists assess, diagnose, and then develop a programme individual to each child (NHS, 2019, Healthline, 2019 b and The Good Schools Guide, 2015). Having an individualised plan ensures their needs are met. However, the amount of time each child is entitled to speech therapy varies for each individual and depends on factors including age, type of and severity of speech disorder (Healthline, 2019 b). Within children’s statements, speech therapy is usually conducted for a set number of hours per term or academic year, which can be viewed as not enough time for the child to benefit from it (Scope, 2020).
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