This essay will demonstrate guidance in relation to behaviour management and effective learner engagement towards students. The essay will touch upon strategies and legislations used to post-compulsory students as well as any challenges. 
Managing behaviour within a classroom setting can be difficult and quite challenging for the teacher and for the students that are present within the classroom (Lebor, 2017).  Robsin (2019), recognises that, students who tend to misbehave within the classroom, are bored and that the lesson content does not stimulate the student enough, or that the student is struggling.  Therefore, students may find the work difficult so this will then create distraction for the student and for the rest of the class. Suggests by Rogers (2015) one effective behaviour management strategy put in place is proactive and reactive strategies.  Being proactive are those strategies that have already been put in place for teachers to ensure that problematic behaviour is prevented.  Sharing these strategies is effective as students would be more aware of that is expected of them in a school, college or university and consequences if they were to misbehave.  According to Hart (2010) bad behaviour is very rarely a personal attack on a teacher’s capabilities, however, how a teacher manages a classroom behaviour will determine how a teacher develop as a teacher Lebor (2017) recognises that it is important for the teacher to set ground rules within a classroom setting so that the students are aware of the rules before teaching.  As a teacher be proactive and not reactive, a proactive teacher has solutions and strategies in place for students who misbehave and is unwavering in implementing them.  Reactive teachers wait for confrontation to arise to workout how they will deal with it.  A teacher being proactive can diffuse a situation seamlessly being reactive leaves the teacher in a vulnerable position if the situation escalates (Ellis and Tod, 2013).  According to Rollins (2021) it is imperative for a teacher to make sure that the classroom expectations are made clear and when these expectations are being met, praising students on a regular basis can help boost students’ confidence as a teacher can recognise the students who are putting in hard work, this can also encourage other students to be at the same level of engagement as their peers.  As recognised by Cox (2018) while it is important to be firm in establishing the ground rules within a classroom, it is equally important to strike the balance between being a good leader and being personable.  Rules create clear expectations for the students and need to define what is acceptable behaviour, these rules need to be reinforced on a regular basis to ensure all students know respect needs to be demonstrated.  As stated by Han (2021) building a positive and collaborative relationship with students will ensure they do not feel they are being spoken down to as mutual respect is vital to a harmonious classroom, this can be demonstrated by learning their names quickly and show interest in them and respond to the student dutifully. Ye et. al (2019) recognises as a teacher you can dispel behaviour issues more quickly if you can ear respect from the outset. Routines can help minimise behaviour challenges within the classroom and are the key to a well organised and managed classroom, as research shows that most behavioural problems result from a lack of consistent classroom routines. Be consistent take time re-enforcing the routine because when they are established at the beginning of the year, the rest of the year will be more enjoyable and proactive for both the teacher and the student Vijayan et al (2016) states that it can easily become annoyed after a lesson with one or two misbehaving students within the class, however, the more you divert the attention from negative behaviour and encourage or praise the other students doing right thing, the more others follow their example to receive the same attention. Focusing on the positives to create a positive environment for everyone.  According to Sutiyanto (2018) nonverbal communication is a crucial aspect of successful classroom behaviour management, research has shown that in trying to convey a message in how a teacher puts the point across carries much more significance that the point itself. A teacher can use body language to show the students that they are approachable for support with their learning and that is not posing a threat for them to act out against, while earning the students trust mastering body language also gives a teacher command of the classroom.  White and Gardner (2011) suggests that positive open body language when building a rapport with students can achieve different way by adopting a confident stance can demonstrate students that as a teacher you are in control of the lesson, using animated facial expressions, smiling and being enthusiastic will crate the message that the lesson content is worth engaging with and exciting to listen too.  Frequent use of praise, both verbal or nonverbal, has shown effects on both those earning it and those nearby. Circulating around the classroom can show that as a teacher you are considerate to every student present in the classroom. Neill and Caswell (2006) states that unlearn habits can present teachers negatively towards students such as crossing your arms may appear hostile and show a teacher is closed off to connect with students, negative facial expressions such as extended eye contact or wide eyes can stimulate feeling of fear and intimidation especially in more reserved students.  Using weak posture can show a teacher is lacking belief and confidence in their lessons, or they are disinterested in what they are teaching, students will pick up on this and are less likely to respect and stay engaged within the lesson.  According to Gleason et al. (2011) active learning strategies get students to engage with the lesson in different ways this can help students engage more within the lesson being taught and make it a fun way for students to understand, this can also increase students achievement within the lesson.  Hoff and DuPaul (1998) recognises that descriptive behaviours cost considerable teachers time, however, having an understanding in why the student is misbehaving as common causes for misbehaviour could be the student is struggling to understand the work, problems at home or could have additional learning needs (ALN) a teacher needs to find the root of the issue as this does have an impact for all the other students learning within the classroom.  A teacher needs to plan and deliver effective learning, teaching and assessment for all students with all needs as this may assist with behaviour within the classroom (Jones, 2017).  According to Department of Education (2022) schools, colleges and universities should ensure that high standards and expectations of good behaviour pervade all aspects of education life including ethos, values of the department the culture, how students are taught and encouraged to behave.  The response to misbehaviour and relationships between students’ staff and parents. The department approach to behaviour should be easily apparent to anyone joining or visiting the department.  Everyone should demonstrate dignity, courtesy and respect to each other. Routines should be used to teach and reinforce the behaviours expected of all students and adjustments can be made to routines for students with additional needs where appropriate and reasonable to ensure all students can meet behavioural expectations (Gov, 2023). According to University Wales Trinity Saint David Code of Contact (2021) all students are expected to follow the students code of conduct within their time at the university.  The university expects students to conduct themselves in a manner that does not bring the reputation of the University into dispute, therefore, respecting others by recognising the importance of quality and diversity within the University community by treating all staff and students with dignity, courtesy and respect this is adhere to professional standards (Gov, 2023).
The essay will conclude by demonstrating, that ground rules should be set within the classroom and routines need to be in place for the students.  Frequent praise towards all the students can help with behaviour issues within the classroom so that it shows that students who misbehave can be praised for being good, this will encourage students not to misbehave within a lesson.  Active learning can also stimulate students with behaviour issues and make learning enjoyable.

Part 2
In this reflection I will be using Discolls Model of reflection.  The reflection will describe two observations that took place by myself as well reflecting on my own teaching lesson.  My reflection will then analyse all the events that took place and therefore conclude with a SMART action plan with goals I hope to achieve in the future for completing my PCET.
At the beginning of lesson teacher, A and B both did the register, however, the register was already completed by my mentor before I started teaching. Both Teacher A and B used chalk and talk teaching strategies, with a humanistic approach to learning. This approach can help students bond with their teacher, and this also links in with the professional standards by building a positive and collaborative relationship with the students (Gov, 2023).  However, I did not use chalk and talk style and used a PowerPoint and asked open ended questions regarding my PowerPoint, both Teacher A and B also used open ended question in their lessons.  Nedjat-Haiem and Cooke (2021) states that using open ended questions helps students to engage better within the class and gives the students the freedom and space to answer in as much detail as they like.  However, in A’s lesson two students kept on answering the questions that were giver, this did not give the other students the opportunity to answer.   Svaanes and Andersson-Bakken (2021) also suggests that asking specific students questions can demonstrate that all learners could have an input within the lesson and this links into professional standers by permitting students to share responsibilities for their own learning and assessment (Gov, 2023).   Both teacher’ lessons was interrupted by another member of staff.  Kraft and Monti-Nussbaum (2021) states that being interrupted within a classroom can add a considerable amount of lost learning time for students, this can then lead for students to misbehave within the classroom.  Within my lesson I did not have any interruptions however, I did have a student arrive late therefore, I had to recap in what was said during the beginning of the lesson.  Teacher A and B used a decent torn of voice in delivering the lesson so all students could hear and understand what was being taught also used good resources during the lesson. A’s lesson did incorporate questions for the students to answer independently, however, as two students were working together with this activity, the teacher did change the strategy and stated to work in pairs if the students wanted too.  Auster and Wylie (2006) claims that through active, social, contextual engaging and student-owned lead to deeper learning and this benefits collaborative learning including development of higher-level thinking, self-management, oral communication and leadership skills this can also be linked in with professional standers by enabling students to share responsibility for their own learning and assessment (Gov, 2023).
In my teaching lesson I did get a little nervous to start, however, I came over this and started to enjoying teaching the students, this was because all students were engaged and showed interest in the subject.  Wood (2017) states that it is natural to become nervous before a teaching session, however, the more experience you have in teaching the less nervous you will become.  I did very much enjoy both teaching styles, however, teacher A did seem more passionate about the subject and had vast knowledge around the subject and brought in some life skills into the topic, this aligns to professional standers by maintaining and update knowledge of the subject and how best to teach and assess the students (Gov 2023). As both lessons observed had a small number of students present, this did not have an impact on group discussions and students demonstrated interaction and excellent engagement skills throughout the lessons. Bryson and Hand (2007) states that if there is a small group of students it can be more difficult to carry out group discussions and engagement skills can be very poor however, it does all depend on the students present.  Both teaches did ask all students if they understood the questions this demonstrated best practice was used towards all students within the classroom and asked quick questions after every slide.  According to Ganske (2017) questions are quick and easy was to check if the students have understood what they are being taught. In my lesson I did cover a sensitive topic and did pre warn students that it is a subject that had to be covered and could be distressing for some students therefore, if anyone needed to leave the room they could do so, the professional standers I used was to demonstrated commitment to learners, their learning, safety and well-being (Gov, 2023).
Action Plan please Appendices below.
I will conclude my essay be demonstrating what has been found in that if ground rules are set at the beginning of every lesson for students, then behaviour issues should not be a problem within the classroom.  However, there could be root issues why certain students who misbehave, this needs to be address as soon as possible not to interrupt other students learning within the class setting. The essay has demonstrated that engaging with students when can will support students with learning and in giving them praise will encourage the students to do well.  As there were no behaviour issues displayed in my lesson or in the observations, this does not mean it will never happen, this essay has assisted myself for future teaching practice.


Action Plan

Goal 1:  Teaching styles
As a trainee professional educator, I need to be able to develop my own teaching style and make sure I feel comfortable in using different teaching strategies.  I believe that this will come with experience and time.  I will now list some tasks that can help me achieve my goal.
Task 1: Integrating more technology and digital learning into my classes.  By doing this students will be more interaction with their studies than a chalk and talk strategy.
Task 2: Creating extra activities as a backup strategy in case something does not go to plan
These tasks would be measurable by continuing confidence in teaching and ask students and teachers for feedback.  I believe that this task is achievable , due to the training and experience I am receiving.  These tasks are relevant to my goal as they will support me in developing my own teaching technique.  As of timely these tasks would be ongoing.
Developing my own teaching techniques would align with the professional standards by demonstrating commitment to learners, their learning, safety and well being as well as maintaining and update knowledge of my subject and how best to teach and assess them (Gov, 2023).

Goal 2: Plan and teach well-structured lessons.
Both teachers had planned and well-structured lessons, this was demonstrated in the way they conducted the lessons.  Here are some tasks that will help to achieve my second goal:
Task 1: Reading up on my subject area would help me maintain my content knowledge and be able to deliver effective lessons.
Task 2: I will need to link my theory into my lesson plans, this will give a solid base to explain the subject topic and be an active teaching technique. 
Being observed by a professional lecturer and gaining feedback would make these task measurable.  I would consider these tasks achievable because the information needed from media sources and reading available and easily accessible.  The tasks I have listed are relevant to my goal as they support best practice in teaching. These tasks would be used in my lesson plan for all my teaching lessons. As of timely these tasks would be ongoing.
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	Teacher

	Teacher A

	Date
	
6th February 2023

	Group
	
AL2 8 students

	Topic/Context
	Welsh Baccalaureate A Level


	Notes on the lesson:

	Lesson was to start at 12:35, however, the teacher was called out of the classroom by another teacher this delayed the class start by five minutes.  When the teacher came back into the room the students was not ready to start the lesson and Teacher A said that they should of all been ready to start.  One student had lost their pen and Teacher A give them a pen.  Teacher A went over what they did last time within the class and asked open ended questions to see if students remembered what had been taught.  Teacher A used chalk and talk strategy to write down what the students were remembering.  Teacher A asked students open ending questions, so that the students had to participate within the lesson, however, it seemed to be the same students answering so Teacher A did ask two students questions in which they did reply with and answer.  This demonstrated positive and collaborative relationships with the students. Teacher A asked students a question and they had to write down their answer in which the students did have 10minutes to work on the question that was given, this work was individual, however, two students seem to be working together on the question and Teacher A did not mind this and changed it to working in pairs if they wanted too. One student said they would rather work on their own so Teacher A said they can decide what they wanted to do.  Teacher A put soothing music on in the background and did use a 10-minute count down on the PowerPoint screen so that the students knew how much time they had left.  After the time was up students had to relay, they’re answers back to the teacher.  This demonstrated dignity courtesy and respect towards other students through using students answers and the teacher wrote the answer down by suing chalk and talk.  Teacher A identified updated knowledge on the subject this was shown by other answers that was given was able to write them on the board.  Two students did seem more talkative than the other students and interrupted when another student was answering.  The Teacher was interrupted again by other students coming into the classroom to collect electronic tablets that were plugged in within the classroom.  The teacher was engaging well with students and was able to manage and control conversation out of the topic that were being discussed, so this demonstrated good classroom management skills towards the class.







	

	What I have learned:

	If being interrupted at the start or within my lesson then to make sure students know what to be getting on with this will enable students to share responsibility for their own learning and assessment.  Not everyone can work with music in the background so to ask students if they would like music on or not, so this can affect a student’s concertation within the class.
	

	Targets to improve my own practice (mapped to professional standards):

	I will maintain update knowledge of the subject and how know to teach and assess the chosen subject. Demonstrate courtesy, dignity and respect towards the students when asking questions and demonstrate commitment to the students with their learning wellbeing and safety and, I would plan and deliver effective learning, teaching and assessment of the subject and to build a positive and collaborative relationships with the students.
I will need to critically reflect on my own values, knowledge, and skills to improve my learning.
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	Teacher

	Teacher B

	Date
	8th February 2023

	Group
	
AL1 6 students

	Topic/Context
	Biology

	Notes on the lesson:

	Lesson started at 10:10 Teacher B did the register one student had said they were ill 4 students were present when the lesson started. Two students came in 10 minutes after the lesson.  Teacher B asks students if they had completed their homework which was set the last lesson.  Each student said they had completed their homework. Teacher B ask the students a question and students had to go home and research the answers themselves. Teacher B went over the given question and asked if the students could read out what they found.  One student had left their workbook at home, so Teacher B asked if they could remember off their top of the head what they had found. The student did answer the question but not fully as they couldn’t remember it all. Teacher B used chalk and talk to write down the answers the students were saying in turn.  This demonstrated commitment to learners, their learning wellbeing and safety. Teacher B give out handouts to the class however was one short so had to go out of the room to photocopy one more for the student.  Students were chatting when the teacher went out of the class.  When Teacher B came back into the class, all students were quiet this demonstrated that the teacher must have set ground rules at the beginning and showed good classroom management skills.  Teacher B asked students to work as a group and asked them to answer the questions that were on the handouts together. Teacher B give good instructions to the class this enabled students to share responsibility for their own learning and assessment.  Teacher B give the class 15minutes to complete this activity.  I noticed one student was speaking more than the other students but the other students did not seem bothered and was listening to what they were saying. Teacher B went out of the classroom and the students started having a chat with each other.  Teacher B came back 5 minutes later when the teacher entered the room all students went back onto the questions.
Teacher B asked the students to relay what the group had completed and asked each student to give an answer.  This encouraged students to speak out and demonstrated positive and collaborative relationships towards the students.
Teacher B played a video for the students and asked them to write down notes as the teacher will be asking questions on the video. 
Teacher B asked open ended questions regarding the video. 
Teacher B choose every student to answer one question each this gives every student the opportunity to speak.
The lesson finished by teacher B given the class a kahoot quiz in what the student have learnt so far.  I could see by the students answers that what they had learnt through the lesson was achieved. 







	

	What I have learned:

	To give every student the opportunity to speak by asking opening ended questions. When playing a video ask questions after to make sure students understand what they have watched and to play a game after to see if students have understood what has been taught.

	

	Targets to improve my own practice (mapped to professional standards):

	I will maintain update knowledge of the subject and how know to teach and assess the chosen subject. Demonstrate courtesy, dignity and respect towards the students when asking questions and demonstrate commitment to the students with their learning wellbeing and safety and, I would plan and deliver effective learning, teaching and assessment of the subject and to build a positive and collaborative relationships with the students.
I will need to critically reflect on my own values, knowledge, and skills to improve my learning
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Lesson Plan

	Topic: Safeguarding 
	Class: A Level year 2

	Date: 7th February 2023

	Length of lesson: 1 hour
	Number of students:  8
Observer: 1

	Resources required:
· Power Point
· Video


	Aim of Lesson
· For students to have a basic awareness of safeguarding.
· Demonstrate the effects of safeguarding within a setting.
· 


	Learning Outcomes – The Learners Should Be Able To:

· Recognize what is safeguarding.
· Recognize their safety to themselves and others around them.
· Be confident in answering questions regarding safeguarding and their safety around them.
· 






	Previous student knowledge required for the session:	

· Limited knowledge is required.


	Anticipated difficulties (if applicable):

· Power point or projector could go off.
· Wi-Fi connection
· Video may not work so need a backup.
· Could take quickly so need to be mindful of this.



	Professional Standards (where are these being met within the session)

In my practice to others: 
I will demonstrate, commitment to learners, their learning, well-being, and safety by promoting positive attitudes to learning and ensure learners are supported and taught in a safe learning environment.
In my practice with others:
I will demonstrate dignity, courtesy, and respect towards others by listening to other individuals’ opinions and views and treating all colleagues and students, fairly and equally and ensuring all have an equal opportunity to be heard.
In my practice with others:
 I understand the importance of the Welsh culture Wales and its place in the world by promoting the importance of Welsh culture through subject/topic delivery.
In my practice I would maintain up-date knowledge of the subject and how best to teach and assess learners.
In my place of practice:
I would build positive and collaborative relationships with the learners, colleagues’ employers and others as appropriate.

























Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction








Development 















Plenary/conclusion




	Introduce myself and the subject.
What is safeguarding and the issues that can arise from this?



Knowledge 
On safeguarding and the effects, it could have on individuals.







Re-cap what has been discussed. 
Game.

	Discussion







Power point
Video discussion














Discussion and a quick game to lighten the mood.
	
10 mins




50mins







10mins





	Assessment Strategies: when and how are they included within the lesson?

Using Q &A and group discussions to promote engagement and participation.







	Informal reflection (to be completed after the session)

I was very nervous in presenting this lesson because my mentor was observing me. The subject I taught was quite a disturbing topic and could have been quite upsetting to some students.  I did ask if any student needs to leave for any reason they could. The students were very engaging throughout the lesson, the lesson it did run into other lesson, which was not a problem as the student’s other lesson was course work and the teacher was not in so I could carry on teaching.  The group discussion was good, all students cooperated to this.  My mentor held discussion with the class this helped me, a good discussion came out of this, and my mentor discussed really life scenarios in which I could have done with my experience in Social Care, however, I did add to the discussion and the students all participated in answering questions I asked.  I think this will come more to me the more teaching experience I do.  I had feedback from my mentor I needed to go back over my aims at the end of the lesson other than the aims I think the lesson went well and the feedback I had was good for future practice.




























image1.png
YSGOL CYMRU

Y Drindod Dewi Sant

&)/ Trinity Saint David




image2.png
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




