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Reflections on Early Years practice
Element 1
Reflective practice is the act of thinking about our experiences in order to learn and develop on them in the future (Cambridge University, 2020a). This is useful for Early Years practitioners in order to develop their knowledge to support high quality practice (Sanders, Haselden and Moss, 2014).  ‘Reflective practice is a state of mind, an ongoing attitude to life and work.’ (Bolton and Delderfield, 2018:1). Cambridge University (2020a) continue to say that it is the act of taking the opportunity to process the things that went well and the things that went wrong in a situation and to make changes for the future. Reflective models are a useful guide for Early Years practitioners to aid in the reflection process (Cambridge University, 2020b) which supports the ongoing assessment to aid in high quality practice (Bertero, 2010). 
There are a number of reflective models that can be used to aid in a person’s reflections in order to support future high-quality practice (Open Learn, No date). Kolb’s 1984 model (Kolb, 1984 & 2014) is one of the simpler models as you can enter at any point in the cycle and it does not require as much depth as other models, this model can still be used as a supportive tool to help Early Years practitioners in the reflective process. This model is useful for people that are new to the reflective process which could be a scary concept for some, and this cycle also works for people working as a team (de Jager, 2013). Kolb’s 1984 model (Kolb, 1984 & 2014) is a four-stage cycle of experiential learning. Brock (2015) speaks about Kolb’s cyclical model, you can apply the theories in this model, alongside new or existing knowledge, as you reflect on a practical situation on a personal level. By doing this you can then participate in abstract conceptualisation which allows you to see what you should be doing and should therefore guide you to actively try what you have learnt as a result of this reflection (Brock, 2015). This can aid Early Years practitioners as a useful resource for effective reflection by supporting you to process an experience and developing future practice (Binyamin, 2018). Atherton (2013) says that this can happen over a varied amount of time whether it be very quickly or over days weeks or months. A negative of fast reflection is that it is not in depth whereas, reflection that takes place over time can allow you to build and extend your knowledge which supports higher quality reflection (deBettencourt and Nagro, 2019). This can be useful for practitioners as you are able to go on a single or double loop journey meaning there is no end to the reflective process and it can be continually developed which supports high quality practice (Bolton and Delderfield, (2018). Bolton and Delderfield (2018) continue to add that the cycle is simple therefore by easily examining an incident may result in them working out how to perform more appropriately in future practice, this also works most effectively on new teams and practitioners and the model is simple to follow. By reflecting on experience in Early Years setting develops critical awareness that allows you to think of different strategies and think outside the box in order to create a high-quality service (Paige-Smith and Craft, 2011). According to Lindon and Trodd (2016) Kolb’s model is a useful reflective tool for new learners as it places new practitioners in a passive position until they understand and have the knowledge and skills to become adequately capable of instructing other people what to know or do and that when he developed his model Kolb acknowledged the ideas of Dewey, Lewin and Piaget. However, this simplistic model has some negatives, a problem with Kolb’s cycle could be that learning and developing rarely happens in this simplistic way (Bolton and Delderfield, 2018). Therefore, this may impact on the quality of discussion and the understanding of the importance of the reflective process (deBettencourt and Nagro, 2019). Desmond (2012) and Creese (2008) discovered and agree that experiential learning is more flexible and co-assembled, and a more holistic process than Kolb allowed for. Life Long Learning (2016) continues to suggest that Kolb’s model contains superficial reflection and allows no room for deep analysis and critical thinking alongside not having the number or depth of questions that other models may have, which are necessary for Early Years practitioners to continue to develop their high quality practice. 
Unlike Kolb’s model, Gibbs’ (1988) model uses a six-step plan of reflective practice in action, these steps allow for deep discussion through the stages that then allow for that criticality to be developed within an Early Years practitioner’s reflection. These steps include description, feelings, evaluation, analysis, conclusion and action plan (Hollis, 2014). This model can be useful as it allows you move from basically describing the experience through a method of analysing it and then moving on to cultivate future actions (Brock, 2015). This model can be useful as it is inflexible and therefore concentrates closely on one experience, what was felt, what happened and then what development can happen for the future (Bolton and Delderfield, 2018). This model uses feeling which is important as these different feelings can impact on an experience in different ways (The University of Edinburgh, 2020). According to Markkanen, Valimaki, Anttila and Kuuskorpi (2020) Gibbs’ reflective model aids in focusing reflective learning collected from a challenging experience. This is important because these challenging experiences allow for deeper reflection to take place which then as a result enhances further knowledge and development to create high quality practice for Early Years practitioners (Paige-Smith and Craft, 2011).
A negative to Gibbs’s model is that it is a single loop model and therefore does not critically question assumptions or involve opinions from a range of perspectives (Bolton and Delderfield, 2018). However, Life Long Learning (2016) suggests that Gibbs’ model could also be used for superficial reflection and would not allow for critical thinking and analysis if it is not used correctly by Early Years practitioners. 
While both Kolb and Gibbs’ models help to shape the development of reflective practice through their models (Paterson and Chapman, 2013), these tools need to be used effectively in order to develop an Early Years practitioner’s high-quality practice. Paterson and Chapman (2013) continue to say that both of these models are commonly used to outline a structure that will support the process of reflection during reflective practice, resulting in this high-quality practice being developed.








Reflection on Early Years PracticeSkills and values
According to The Open University (No date) the process of reflection allows you to develop your skills and examine how effective they are.
King (2002) and The University of Edinburgh state that as an Early Years Practitioner you are required to critically reflect on the use of your personal skills and then assess your strategies in utilizing them.
Practice is improved by practitioners as a result of these skills being enhanced through reflection (Dekker-Groen, van der Schaaf, & Stokking, 2013).
Models of Reflection
Models of reflection vary between each model; however, they all have similar intentions. They intend to get results from the reflective learning process in order to gain high quality practice from Early Years practitioners (Cambridge Assessment, No date).
Gibbs’ (1988) cyclical model of reflection uses 6 steps to help guide Early Years practitioners during their reflective process in order to help create high quality practice. See image.
Gibbs’ reflective cycle is popular although some say that it is difficult to use and recall during practice and some sections appear to repeat eachother (Barksby, Butcher and Whysall, 2015).
However, according to Adeani et al. (2020) studies have shown the Gibbs’ reflective model is good outline for Early Years Practitioner’s to use in order to aid in their reflective process and improve practice.
Why reflective practice is important
Reflective practice is an important component of an Early Years practitioner’s critical abilities and studies have shown that practitioners who take time to reflect on their experiences daily provide and enhanced and high-quality level of practice (Caldwell and Grobbel, 2013).
Farrell (2016) explains how important reflective practice is, he states that if new practitioners were not using a reflective model in order to assist them in their reflective process through difficult challenges and issues during their new journeys in the professional setting, that they may have not been successful and may also not have even continued in the business had they not engaged in such a structured reflective process. 
Knowledge
Kornblith (2012) says that during reflection knowledge is gained that can then be put into future practice. Chang (2019) further supports this by saying that reflection increases the depth of an Early Years practitioner’s knowledge.
Knowledge gained through reflection can allow Early Years Practitioners to observe their own behaviour (Cavilla, 2017). Critical self-reflection not only enhances your critical thinking skills but also improves your self-knowledge (Rusche and Jason, 2011). 

The University of Cambridge (2020a) state that refection is thinking about the positive and negatives of an experience in order to develop and make changes in the future. Queen Margaret University (2014) says that reflection is a way of processing our emotions and thoughts on a situation and to then come to terms with those feelings. Reflection is careful consideration of an activity, taking part in self-observation and evaluation and the continuous learning process to enhance practice (Boud, Keogh and Walker (2013).
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(Image Sourced: Crowe Associates, No date)
[image: schon-2-types]Schon’s Reflective model
Schon’s model of reflection (1991) explains how there are two types of reflection, one during and experience and the second after it has happened (Hebert, 2015). See image.
Schon’s model states that whilst in a situation you are constantly reflecting by thinking on your feet and deciding and acting straight away on what to do next (Solent Online Learning, No date). You then do a secondary reflection after the activity has finished in order to think about what happened and to then decide what it is that you would do differently next time as an Early Years practitioner in order to create that high-quality practice (University of Hull, 2020)
Schon’s model is a double loop reflection which enhances the depth of a practitioner’s reflection and supports your reflective process (Wain, 2017).






(Image Sourced: The CV Method, 2016)How reflection supports self-evaluation and high-quality practice
Reflection has many benefits on increasing a practitioner’s self -awareness which is a key component in developing your knowledge and skills in understanding others (Skills you need, No date). Reflection can also aid in the development of your critical thinking ability and inspires active participation in the processes in the setting (Pacey, 2016). 
Pacey (2016) continues to say that reflection will enhance your skills and your confidence and motivation, supports you to improve your practice, identify development needs in your professional practice and helps you set targets to improve your future Early Years practice.
According to Szucs (2017) self-reflection and self-evaluation are both important factors in an Early Years practitioner’s professional development at that these two factors link to a practitioner having the ability to execute high-quality practice.
Conclusion
Models of reflection are a structure to aid Early Years practitioners in developing their critical skills in order to organise their thinking and develop critically, to create a high-quality practice (Brock, 2015).
Reflection is a process that must be undertaken effectively by Early Years practitioners if you wish to enhance your level of practice to a high-quality in order to succeed and to continue to improve your skill levels, knowledge and values within the professional setting (Karnieli-Miller, 2020).
Barriers
In order to truly gain the benefits of reflecting Early Years Practitioners must have a optimistic attitude towards the results of the process (Grobbel, 2013). 
Ip et al. (2012) says that lack of time was a evident barrier in the reflective process, and that in order to improve your reflective abilities more time is needed to process an experience sufficiently.
Lack of power to initiate changes can also be a barrier in reflection, practitioners can often feel that reflection is enhancing their professional knowledge but that a lack of power in their position can make it hard to make the changes that you may feel are required (Mantzoukas & Jasper, 2004 and University of Cambridge, 2020b).
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	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	
Storytelling activity with a group of six children aged four and five in a school setting, the book was ‘If you meet a dinosaur’ (Bright, 2013) and toy dinosaurs were incorporated to the activity to explain the story further.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	
To promote the children’s language and literacy skills, this is supported by Curriculum for Wales (2015) within the Early Years Foundation Phase Framework.


	Eich rôl chi                                                                   Your role

	
My physical role in the activity was to collect the resources required and to lead the activity by reading the story to the children and to use the toy dinosaurs alongside reading the book in order to act out parts of the book simultaneously. My other roles also included respecting and listening to the children, encouraging participation and interaction where needed and understanding the children’s developmental needs.


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	
Due to my planning and individual knowledge of the group of children included in the activity I was able to choose a book of interest that then enabled and supported the children’s interest. Further from knowledge gained from my degree studies in particular the language and literacy module, I was able to incorporate props to further enhance the story, which the children thoroughly enjoyed. For each dinosaur in the story, I used a different dinosaur toy to represent them. I used the toy to create actions and enhance the use of onomatopoeia to correspond with what was happening in the story and this helped to keep the children’s attention and to keep them engaged in the activity. This could be developed further by enabling the children to use the puppets therefore incorporating them further into the activity. I could in future after telling the story enable the children to retell the story themselves allowing for yet more development. I communicated well with the children and ensured that everything I required was ready beforehand.


	
Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	
During the storytelling activity a couple of challenging aspects arose. The first was that the book was rather small. The children were sat on the floor and I was sat on a chair this could also be considered in the future. The children were thoroughly enjoying the book and as a result wanted to see the story properly and be more involved, this then led to the children getting up and walking closer in order to see more clearly and this became distracting. A book with larger pages could have been chosen in order to irradicate this issue. The second was that the pace was a little fast due to me having to complete the activity on time and this will be taken into consideration for future storytelling activities. On reflection I should have read the story slower in order to allow the children to become further involved in the story. The children would have become further engaged if I had allowed them time to ask questions and perhaps asked them to imitate sounds such as dinosaur roars. By supporting further interaction from the children would have enabled and supported more holistic development for the children. In future I would adapt the activity to allow for this.


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	
I have worked with this group multiple times before and therefore had a good understanding of their abilities and the next steps in their developmental needs. This was also gained by working with a lecturer and listening to their knowledge by completing the human development module of my degree studies. I have a good understanding of language and literacy skills from studies in my degree and this knowledge aided me in choosing this story which is relevant to their development as it contains multiple skills such as rhyme, rhythm and onomatopoeia. My last university module of language and literacy also helped provide me with knowledge as to what it is that young children require in order to develop their skills. I also demonstrated knowledge of the behaviour policy, alongside consistency and use of praise. I demonstrated knowledge of understanding how to plan and organise and activity taking into consideration how to follow the guidance of the Foundation Phase to ensure that the outcomes are appropriate for the age group.


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	
I demonstrated good communication skills. I did this by altering the way in which I spoke to the children. I used different tones of voice in order to portray different feelings and emotions, I used facial expressions to help with this also. The story I chose is a story that I am very familiar with and that helped me as I was able to get into character more easily due to knowing the story very well and what was going to happen next. I demonstrated the use of listening skills, respect and encouraging children where needed. Skills of patience and problem solving were also used during the activity.


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	
Every child was included in the story, during the activity I ensured to check that every child involved was engaged. Once we had reached the end of the story every child had the opportunity to speak about the activity as their feedback is needed for me to reflect and plan future activities with them. I demonstrated values of inclusive practice, being kind and respectful alongside the use of praise during the activity.


	

Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	
In future I would allow more time for the activity, take more time and therefore allowing the children to have more input, this would allow the children to become more involved and allow for different aspects of holistic development. I would allow time for more feedback and child participation during the activity also rather than just wait until the end, this would enhance the level of child participation. In future, where possible, I would also use a book with larger pages so that the children are able to see more clearly in order to avoid the children getting up and walking around so that they can see more clearly and again enhancing the children’s level of participation.






















Element 4 Personal Development Plan
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	First aid course
	When working in an Early Years setting it is beneficial for me to be able to respond to any situations that may occur and mine will be expiring at the end of my course. This will enhance my employability skills.
	I will look online at where provides paediatric first aid courses locally to me. I will contact local first aid providers such as red cross and St. Johns Ambulance. I will also contact Alison to see if I can attend a paediatric first aid course during UWTSD employability week.
	I have had a look online at various companies that provide a paediatric first aid course and Pembrokeshire College provide them so I will book one closer to the time.
Paediatric First Aid – Pembrokeshire College 
	By May 2022.

	Cwrs Canolradd
	I have completed my cwrs mynediad and cwrs sylfaen already and would like to further enhance my knowledge of the welsh language.
	The course is a 30-week evening class that is local to me in Tenby. The cost of the course is £120. The course is in the evening so it will fit around my current studies.
	The course is provided by learnwelsh.cymru and will start in the new academic year.
	September 2021.

	BSL course
	As I wish to be in a school setting, I believe this would broaden my communication skills with children, staff and parents that may possibly have hearing impairments. This would therefore improve my employability opportunities.
	I will look online at where provides BSL courses locally to me, possibly local colleges. I will discuss with the career’s adviser within UWTSD and with people that already sign. An online course could possibly work well for me as I can then work around my current studies and the cost is £99.
	A company called signature provide BSL courses across south Wales. British Sign Language | Signature | Home I have also found an online course. Join International Open Academy || Affiliates
	By May 2022.

	PGCE
	After completion of this course, I would like to continue to do my PGCE in order to become a teacher in the Early Years, this has always been my intention.
	I will speak to my lecturers in order to discover the steps that I need to take in order to make this happen. I will attend employability week to find out more information from previous students that have followed this path. I will contact Mark Thomas in careers at UWTSD to seek advice on how to write my personal statement. I will contact student finance to see about funding.
	The University of Wales Trinity Saint David currently provide a PGCE course, this is based at Swansea Campus. PGCE Primary with QTS | UWTSD
	September 2022.

	GCSE English
	I need to complete my GCSE English in order to be able to complete my PGCE.
	I will speak to my lecturers in order to discover the steps that I need to take in order to make this happen. I will speak to Mark Thomas in careers at UWTSD to seek advice on how this can be achieved. I will further ask about funding through student grants. The cost of the course is £40 and I will contact the provider to see if I am able to work the course around my current studies, if not there is an evening course available, the cost of this is £234.
	Pembrokeshire College currently provide facilities to complete the GCSE English exam. GCSE English Language – Pembrokeshire College
Pembrokeshire County Council also provide an evening course. Course Details - Pembrokeshire County Council 
	2021/2022
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