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[bookmark: _GoBack]A person’s professional learning journey is a key process in developing as a strong leader. Experiences have recently highlighted elements of practise that worked well and in addition, the course undertaken recently with ERW, provided greater opportunities to grow and develop as an effective leader in many ways. 
In order to learn from these experiences, it is important to reflect on what worked, what didn’t and therefore what requires development or a new approach. This is reinforced in the Welsh Government document on Reflective Practise (2015) which states that reflecting on practise is a process of thinking through topical issues relating to a field of study: in this case education when the solution isn’t always clear and how it is not really focused on straightforward matters. This is very true of many aspects of education and leadership in education which often requires more considered thought. 
This recent course has reinforced that practise in leadership is very beneficial and provided a ‘fresh eyes’ approach on matters which needed addressing within school. These were matters that needed a clear direction to successfully improve practise and make different methods more purposeful. Schools are constantly changing with each new educational approach, process or content change that is introduced and at times, a constant change can instil a sense of disorganisation or imbalance within an organisation such as a school like ours. As the government document also states, reflective practise is in its nature about helping you improve and react to change in a more positive way. This is what was discovered when leadership roles were undertaken and the course helped to facilitate this notion of working towards change, rather than against it. 
As this report continues, experiences and events will be made regarding the school in which the practise is taking place. In accordance with BERA (2011), names will not be used to ensure anonymity and the privacy of those schools and those individuals remain undisclosed. The school in question currently has 197 pupils on role , with 48% of those entitled to free school meals and 31% of pupils have been identified as having additional learning needs. The school now consists of 8 primary teaching staff who delivers the current curriculum. 
When joining the current school, as stated in the PowerPoint presentation (James, 2017), the school was in Significant Improvement and there were an array of areas which required change and focus to amend these issues. The whole school was required to pull together to address the issues identified by Estyn of which many were core subject areas that included writing, numeracy across the school and also the use of bilingualism. The senior management team were given areas to focus on and as a new aspiring middle leader; it fell upon me to address the issue of our P.E. provision moving forward. 
Due to budget constraints, the school made the decision to discontinue our external P.E. provision and therefore, going forward, teachers would be expected to deliver the P.E. curriculum again after many years of having not done so. Consequently, this resulted in anxiety and stress in our staff as we did not even have a scheme of work to support the teachers in delivering this subject. It was therefore important to look at this issue in detail and bring about change in a positive and focused way. 
Although the senior management team were leading the core priorities of the school, they required all staff to be on board with the changes being made and with the introduction of the new Literacy and Numeracy Framework (2014), all staff who were leading a subject or school priority, had to ensure this was being embedded across the curriculum. It was also imperative that as there were many changes being made, staff buy in was very important so extra support was needed to be given. As a result, an action plan for the subject was created to address areas that needed improving and establishing. To begin with, a staff audit/questionnaire was undertaken to check staff confidence and competencies of the subject which Bell (2006, p.9) refers to as qualitative research. This type of research which draws on the needs of individuals in the sense that data that is being collected and responded to directly impacts change or improvements that need to be actioned and these actions become more fine-tuned in response. This audit resulted in noting that many staff felt unsure and worried about delivering the subject. It also highlighted what they were more competent with too. In response to this audit, a variety of actions were made. A scheme of work was sourced from my previous school which had been scrutinised by Estyn and this helped teachers to feel more confident in delivering the subject. Also, as the school was going through a significant period of change, Cornerstones Curriculum was purchased and this meant that each subject had to be mapped out for each year group to promote the cross curricular skills, the LNF being embedded through the topics being studied as well as the use of welsh throughout the curriculum all of which Donaldson massively supports and calls for in Success Futures (2015, p.40-43). In addition, a resource audit was done and a timetable was set up to ensure effective use of the environment and resources. Furthermore, the more confident and talented teachers in this field were asked to deliver after school clubs which had a sporting focus and those who needed to improve their skill set were buddied with them to improve their confidence. Finally external agencies were booked in for training to further enhance the staff skills.  These training sessions continued a focus on the LNF when Dragon Sports attended school with a focus on Physical Literacy as it was important to create enriching opportunities for our learners which is what Professor Donaldson (2015, p.6) advocates in Successful Futures. All of the actions taken I now know exemplified many of the leadership standards which I was to focus on more once commencing this course (Welsh Government, 2011, p.9).    
The resulting effect was on the whole, extremely positive. Staff felt more confident in moving forward with the changes and felt more capable in delivering the physical education curriculum. Moreover, being the newest member of staff meant that I hadn’t formed professional bonds with staff and this helped facilitate that. Staff saw me as a helpful and approachable member and more collaboration began to take place in a more organic way. At the same time, the school had a revisit from Estyn and were taken out of Serious Improvement as we had made good progress and addressed all of the priorities of the previous visit. We were now on the right track. 
Upon reflection, throughout the numerous guest speakers who delivered presentations on their leadership journeys, there was a clear theme which was apparent through them all. That theme was the need to create a clear vision. Empirical evidence has shown that all players need to be invested in this vision for it to be as successful as possible.      
Moving on, our current school climate is improving and changing with the new acquisition of a headmaster and most recently a new deputy head. The school recently moved from amber to yellow categorisation from ERW and it continues to improve its attendance which now stands at 95.5% which is close to the current school target of 96%. From a curriculum standpoint, the imminent implementation of The Donaldson Report prompted the school to continue moving forward together with the changes being made to education in Wales and so we began to look at what our vision for our school was to be. 
We have begun to establish areas of learning leads and teams to help promote collaboration between phases, staff and subjects. Also I commenced the middle leaders course which has, in many ways has helped fine-tuned what course of action I have already taken and help further enhance and improve what I would be doing in the future as I continue to lead and manage more school priorities. My new role as Expressive Arts lead, led to the creation of a new action plan to address the new priorities for this area of learning. It meant that new foci for the school needed to be established to help embrace the Arts in Education in the Schools of Wales Review’s recommendations (Donaldson, 2015, p.24), which suggest that the current curriculum should be creatively enhanced throughout all subjects in tandem with numeracy and literacy. In addition, they state that the Welsh Government should see an arts enriched education as core to every learners experience within school. With this in mind, through the course, and the research undertaken, evidence has shown that some of the actions previously carried out could be greater enhanced if the Expressive Arts is planned and mapped out collaboratively and through all other subjects in a cross curricular way. In the past, when mapping the P.E. curriculum, this was done solely and with little input from others until later when teaching staff were asked to provide feedback, however from the learnings and especially through the report by Donaldson (2015, p.39 & 44), it is more productive and effective to work with others from the start to help produce purposeful and enriching learning experiences for the learners as no subject should be delivered in isolation. Then, as Bell suggests, the ‘participants continue to review, evaluate and improve practise’ (2014, p.10) which can be referenced through future audits and the updating of the action plan in which actions are RAG rated to review and show progress or the limitations of progression. 
Consequently, a new Expressive Arts curriculum map is being drawn up which is exploiting a cross curricular approach to teaching with clear links to the Literacy and Numeracy framework and also the new Digital Competency framework which now needs addressing.   
From past experience, it is apparent that change often promotes fear and anxiety amongst staff and this was discussed on Day 3 of the course when Battle (2017) gave a presentation on Leading Change when she showed us an illustration of the different emotions that can be felt when change arises. This reminded me of Wilson & Long’s (2009) Blobs Tree which was explored when studying the postgraduate in education degree as it was a tool to use to explore emotional intelligence within the classroom. As Battle stated, people find themselves at different stages of emotions when dealing with change, it is a journey of emotions that you need to consider. In a similar vein, I now saw the Blob’s (Emotion) Tree in a different light and perceived it as our school. Subsequently it was helpful to draw on this to see where your emotions were at different points of the journey you are undertaking with others. 
Once again education is going through a period of significant change especially the curriculum itself as Donaldson (2011, p.6-7) states changes occur due to many reasons that include circumstance and theory but the blobs that stood out to me were the ones that were heading in the same direction together and that is also true of the new leadership role that is being sought out. Although the Blob Tree could be seen to be ambiguous as it can be left up to interpretation which its creators freely advocate, Long (2009) summed it up well when he said:
My journey is without end. I'm on the way, never there. The exciting thing is that I've begun and I'm changing. By climbing into the Tree I am more aware of how others feel because I am more aware of my own feelings. By listening to the thoughts of others as they reflect upon the Blobs I am always growing in my understanding. Long (2009, p.5)

This quote personally sums up well the professional learning journey itself. It is important to know where you are yourself before being able to understand others and it also reflects quite well how education is constantly changing and the need to reflect on what you have been, and are going through. Knowing how I now react to change has given me added insight into the feelings of others who too are on their own personal and professional journey. In regards to the leadership journey, it is clear that in order to get staff ‘buy in’ they need to sense as if their feelings, ideas and feedback are being listened to and acted upon. Furthermore, just like the notion that learners need to have ownership of the learning experiences they encounter, it is also true that teachers also need to be invested in the school journey from the beginning to help drive these changes. As a consequence, a framework for the Expressive Arts is now being created alongside the teaching staff. As a result, they are providing a greater input into what they would like to see within their own classes which has helped gain their investment.
It was clear from the course and research that teachers have a wealth of knowledge and experience. It is now evident to see that it is a better use of time and more effective to incorporate their knowledge and experiences within the implementation of these new ideas. From a personal perspective, when other subject leaders created maps, too often suggestions were made later on to improve these learning experiences as the classroom teachers often knew what worked well within their classes. Therefore, working collaboratively instead from the start gave different perspectives on what the new curriculum could look like to a better effect.
Moving forward with the new leadership role in Expressive Arts, I have discovered the need to draw upon the wider community to fully engage and enrich the learning experiences for the learners. Donaldson (2015) himself stresses the importance to engage with the local and wider community and draw from a wealth of different experiences and opportunities. At present due to public financial constraints, funding in the arts is suffering and a class divide is emerging more so. This was reported in a recent news report (BBC, 2017) which discussed how there were less working class students taking up drama courses and that schools needed to take children on more trips to experience the arts.  Inevitably, this poses financial problems as schools have less money to spend on such experiences especially schools like ours which is within an area of deprivation. Through online research, arts funding has been discovered and is available to schools from organisations like The Arts Council of Wales (2017) who have introduced a scheme called Go and See which will fund art experiences for school children. It is hoped that the school will be successful in its application for funding to further enrich the learning experiences for the children. The (BBC) report also stated that many schools see the arts as inferior to other areas of learning which could be said for our school in the past as we have sought to focus on our core subjects which were priorities, however many professionals have stressed how drama for example can enrich literacy through many different aspects such as role play, story writing and improvisation. This is championed by practitioners such as Baldwin and Fleming (2003) as they write about how their precise understanding of the important links between literacy and drama can be exploited as different drama techniques have the ability to promote effective opportunities to develop communication, language and literacy in a lively, engaging and exciting way which is often how children learn best. Moreover media and technology have the ability to reach and engage learners in new and inventive ways and with expressive arts being multimodal in its nature it can be accessible for all at different levels and stages of their learning (Kargin, Wessel-Powell & Wohlwend, 2016). It is clear therefore that there needs to be a culture change in our school as many teachers including many in other schools, which Baldwin and Fleming cite, lack the confidence in delivering such creative methodologies as there has been a limited focus on such tools in education over these past twenty years and although the digital age continues to grow and we need to prepare for this as DCF will lead the way going forward to ensure pupils are equipped for the reality of the digital age. 
Due to my theatre background, I plan to change this for our school over time in an effort to re-energise our approaches to teaching. Furthermore, more school visits will be planned to enrich the arts experiences for our learners as well as art competitions and an annual talent show which will be designed to showcase our pupil’s talents in a fun and exciting showcase in an approach that Donaldson (2015) would approve of as we seek to celebrate but also develop our children’s artistic and performance skills. 
It is clear that more changes are needed within our school especially in the arts. Recently, a new choir was formed which sang for our local community and nursing home. There was an overwhelming response as 25 pupils signed up to join from two classes alone! This highlighted that the learners in our school are enthusiastic and are crying out to participate in creative and/or performance based opportunities and with myself steering the way forward, we will continue to grow in a creative, expressive and fun way. Moreover, as we are a school in Wales, we will ensure we continue to nurture our Welsh roots as we acknowledge and celebrate our welsh identity by studying our welsh history and traditions as we find ourselves sector leading and the first Welsh second language school in the local authority to receive the Siarter Iaith bronze award. Expressive arts can once again support this good practise and enhance it further for the benefit of our learners and other schools.    
In addition to these exciting new changes, further staff audits will be conducted with all teaching and support staff this time so that their own talents within the arts can be utilised for the benefit of the learners in school. Recently, through discussion, it was discovered that a teaching assistant of ours is quite proficient in playing the piano and therefore they have been approached to support music and also play in school concerts in future. This discovery, once more highlighted from our talks with leaders on the ERW course that sometimes we forget that we all have talents which are not always explicitly showcased. Moreover, a case study conducted by Estyn (no date) concluded that when schools made use of the talents, interests and passions of its staff, it resulted in a rich learning environment which had a tremendous impact on the learners who became ‘resilient, resourceful, independent and co-operative learners who are adventurous and creative’. As a school, we have begun to follow a similar path yet we still find ourselves continuing our journey of change and we have a long way to go. Our curriculum is being shaped in a more inclusive and fluid way as we strive to provide worthwhile and purposeful learning opportunities for all. Besides this, on the other side, this expanded all-encompassing staff audit will also provide opportunities for staff to improve their skill set and to allow the right agencies to come in for any training that might be required to enhance the learning. Additionally, text’s like Baldwin and Fleming’s Teaching Literacy through Drama: Creative Approaches (2003) can be utilised to provide ideas for staff who feel unsure of the course of action to take; thus helping with their confidence. 
Furthermore, the course continued to highlight the importance of making school links where opportunities are available, to improve and share good practise with an aim to increase the likelihood of success which Donaldson stresses (2015, p97) is extremely fruitful as does Estyn (no date). Consequently, it has been discovered that a local school has recently become a pioneer school in the Expressive Arts. The plan going forward is to make links with this pioneer school so that the ideas and plans being made can be further enhanced by them to strengthen the effectiveness of the new school vision for this area of learning. 
It is hoped that it will be a helpful course of action to have insight into what worked well for them and what didn’t. This doesn’t necessarily mean that similar ideas will have the same impact or lack of, as the school in question is not located in an area of deprivation as their last years free school meals total stood at 9.5% against our 42%. However Expressive Arts clearly has the ability to captivate and engage learners and that is surely the case for learners in both schools from what has been witnessed so far.       
  Finally, it is clear that reflective practise is very important to develop as an effective practitioner and leader as it brings about positive change where new skills, insight and understanding can be obtained. According to the General Teaching Council for Northern Ireland (2007, p.12) teachers are ‘developed through reflection on practice and through dialogue with colleagues’. They emphasise the need to be reflective as part of the professional vocation and as leaders, it is important to nurture this notion as it is clear that this is imperative to grow in strength as an individual and as a team. 
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