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Critically discuss inclusive practice in PE and youth sport and how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.

This essay will critically examine different barriers that prevent children with disabilities taking part in Physical education and will look at strategies that could enable children to be included instead of integrated into lessons.  The essay will then review different instructional models that could motivate and enlist children on their physical literacy journey. 
There are vast amounts of barriers that refrain children from fully participating in current Physical Education (PE) and youth sport. However, there are numerous techniques and strategies that can be incorporated to achieve inclusion with all children regardless of what previously prohibited them. “The inclusive physical education culture is one that focuses on capability and on the kind of community support that leads to all students learning to lead a healthy and active lifestyle throughout life.” (Tripp, Rizzo and Webbert, 2007). One strategy that has been developed is the STEP framework, which is an acronym for space, task, equipment and people. This framework enables teachers to adapt PE lessons relatively easily to incorporate different ability levels and children with SEN to be part of a session. 
One Barrier that could possibly arise is a child who uses a wheelchair participating PE. In many schools children who use wheelchairs are usually excused from all forms of physical activity within the school environment. Health and safety plays a substantial part in this decision, but measures can be put in to place to overcome these issues. PE Teachers could implement STEP and vary the space by including zones in which only the child using the wheelchair can play. For example in a game of basketball there could be a rectangular zone running between each backline that allows the child to move up and down the court and join the game with the rest of their peers. Therefore, by making a few alterations to lessons it enables all children to take part in PE.
Another barrier that can impede inclusion is children who suffer with multiple sclerosis (MS), which can cause symptoms, including problems with vision, movement of leg or arm, sensation or balance. Children with multiple sclerosis are often left out of physical education due to these, but activities can be altered to incorporate rather than excluding by using STEP. In an adventures activity session using a climbing wall the task could be altered to include the child with MS. Instead have having to climb up the wall the children could do bouldering and be given options to keep their feet on the floor and just using their hands to move across the wall or to attempt to boulder with hands and feet on the wall. Both options would still require a spotter for safety. This enables all children to fully participate in the lesson and can possibly aid to a lower form of MS, “children who engaged in strenuous activity had fewer relapses and lower lesion volumes on MRI, ultimately reflecting a lower disease burden.” (Glatter, 2018)

In addition, children with visual impairment (VI) have possibly not obtained the same level of physical education opposed to an able bodied child. One reason for this could be down to lack of appropriate equipment available to allow the child with VI to be included in PE lessons. Visual impairment can manifest in many different ways including, loss of visual acuity and loss of visual field, Photophobia, Diplopia, visual distortion, visual perceptual difficulties or any combination of the above features. There is a wide range of equipment available to children with VI that can enable them to take part in PE lessons, such as audible balls, light coloured equipment or dark to provide contrast, guide ropes for running, larger sized equipment. This can be implemented in a lesson using STEP, by changing the ball in a volley ball exercise to an audible bell ball or a beach ball that is larger and moves slower. The balls can also be taped with bright yellow tape to contrast with the walls and floor. Coloured tape can also be used to mark the court boundaries. The downside to this solution is the cost element involved for the school, which may not warrant paying for equipment to benefit one child in the school. “Unfortunately, students who are blind or deaf-blind are not afforded the same opportunities to participate in regular physical activity and do not attain the same psychological, social, and physical benefits as their sighted peers” (Sherrill, 1998)

One more issue found in physical education is the inclusion of children who are deaf or are hard of hearing. The term deaf generally relates to with little or no functional hearing and tends use sign language to communicate. Hard of Hearing relates to a person who has a mild-to-moderate hearing that can communicate through spoken language or sign language. (Deaftec.org, 2018). Children who have are deaf or hard of hearing can subsequently suffer with balance, dizziness and vertigo due to vestibular hypofunction. Some children may encounter complications with specific activities such as gymnastics. This issue could possibly be overcome by using STEP and changing the people aspect. Children could be placed into pair to work around a circuit of gymnastic apparatus. The child who is deaf or hard of hearing could be supported by their partner as they move around the apparatus, which firstly covers health and safety to avoid possible accidents due to lose of balance or dizziness. Secondly, it can instil the child with confidence to try new tasks that were possibly not an option previously. Furthermore, by pupils working together it can improve cooperation and communication a study by Lieberman et al findings “support the prediction that the physical activity levels would have remained at the baseline if peer tutoring hadn’t been implemented.” (2000).

Another strategy being implemented is SPELL, which stands for Structure, Positive approaches and expectations, Empathy, Low arousal and Links. The National Autistic Society uses this scheme for responding and interpreting the needs of autistic children. The five fundamentals are viewed as crucial elements of best practice and significant ways to adapt the environment and approach to obtain the individual needs of each person.  (Autism.org.uk, 2018). Structure allows the world to be a more certain, available and safer place, which can then encourage independence and personal autonomy. Positive approach explores to instil self-esteem and self-confidence by expanding their natural abilities and strengths. Empathy is vital to develop communication and reduce anxiety, which needs to be calm and ordered so that it is Low arousal. To promote and preserve essential consistency Links between the child’s life or therapy programme will need to be made. Autism is a disability that alters the way a person communicates and how they perceive the world. Common barriers that can arise with children who have autism in PE lessons are that they would rather play alone, have short attention spans, don’t like change and can’t express how they feel. A study by Houston-Wilson and Lieberman shows issues of Ashley who suffers from autism. “When the activity was something she did not want to do, she was aggressive and sometimes ran away. It took a lot of trial and error before the teacher was able to figure out how to accommodate Ashley.”(2003) this was attained by understanding of how children with autism process information; teachers can structure their lessons to achieve the relevant responses. Janzen (1996) “highlights the need for structure when teaching students with autism. She states that events, space, and time are three areas that should be organized and structured for students with autism.”


The inclusion spectrum consists of five sections which are Open activity, Modified activity, Parallel activity, Separate activity and Disability sport activity. This could be used in PE lessons to include children that suffer with dyspraxia, which is a condition that affects their physical co-ordination. This influences their ability to execute fine motor skills and can be perceived as being clumsy. A parallel activity allows everyone to participate in the same type of activity, but each group would consist of different skill or fitness levels. A netball passing exercise could be used as an example with a group of lesser able children grouped with the child who has dyspraxia. Their parallel activity could be in a smaller grid so they are closer together and use a larger lighter ball so it travels slower and bigger social area to catch. The other groups could also be doing passing drills but at different distances and sized balls depending on their abilities. This allows all children to be included in the similar activities with other peers having social interactions and gain confidence whilst improving skills at their own rate. “Difficulty with motor skills also impacts leisure participation of children with dyspraxia, as a result of their poorer athletic and social competence children with dyspraxia engage in fewer physical and group activities than their peers, which can lead to social isolation.”(Zwicker et al., 2012)
  
Physical education should be attainable to all students unfortunately this is not always the case and can face many obstacles that prevent this from happening. One perceived restriction is teacher’s attitudes towards inclusion along with lack of training. “Many teachers have negative attitudes towards inclusive physical education, leading to the irregular inclusion of students with disabilities in PE classes.” (Ruscitti and Bassett-Gunter, 2018) If children with disabilities are not afforded the same opportunities as able bodied children this could have an adverse effect on their attitudes towards being physical active and deters their development of physical literacy. “Physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.” (IPLA, 2018) There are numerous ways in which children can begin their physical literacy journey through meaningful PE lessons .A strategy that has been recognised by Kirk and other leading figures in physical education is the incorporation of instructional models in PE lessons. In a recent interview, Kirk states “Probably the most significant recent development has been the production of what we call pedagogical models” (Educationarena.com, 2018).

Cooperative learning is an instructional model that encourages children to work together in varied ability teams to work together to complete a common goal, which comprises of team rewards, individual accountability and equal opportunities for success. Inclusion in this module is reached in three ways. Firstly, teams encompass pupils of mixed abilities. Secondly, every member of the team is responsible for contributing to their team’s success, which allows encouragement and support. Lastly, the team is more inclined to succeed by using each team member’s talent. Metzler states that “it is in the team’s best interest to find ways to include not exclude or isolate, students with unique abilities and talents.”(2011, pg 243-244)The model is specifically designed to be inclusive and ensure all pupils contributions count. However, the model like others does rely on teacher and pupil attitudes in order for it to be successful. A study by Slavin shows that the skills were not transferrable into other aspects of school and everyday life, which may not be the catalyst for children’s physical literacy “popular and effective in communicating key concepts and procedures, but we were disappointed to find that transfer from the workshop to classroom practice did not always take place or did not last over time.” (2008)

Another instructional model is Peer teaching allows for individualised instruction between the child who is the tutor role and the child who is the tutee. This model enables pupils with disabilities time to improve developmental skills at their own pace and provides a situation where they have instruction, time to practice, positive reinforcement and regular feedback on a one-to-one basis. Peer teaching is not designed for the more skilled children to continuously be the role of tutor, but for there to be reciprocation between the lesser skilled or child with disabilities. “I teach you, then you teach me.”(Metzler, 2011. pg 309) A downside this model recognised by Lieberman and Houston Wilson is that “When students are inconsistent or do not perform skills correctly, not only do they fail to appropriately learn the skills but they also may actually learn them incorrectly.” (2009)

In addition to the incorporation of models to enable PE to be a more inclusive environment and aid the development of physical literacy, there have been calls to remove competitive activities (CA) from the curriculum. There are two viewpoints to this claim, the one comprising of children who thrive off the excitement of competition and enjoy challenging themselves against other. On the other hand there are students who detest the competitive atmosphere and would continuously avoid these situations if possible. There are many factors that contribute to this dislike of competitive activities. Firstly, one of the reasons children may not gain enjoyment in CA could be due to their skill level and not developing skill acquisition and physical literacy at a young age this could be due to disability or poor physical education. Bernstein, Phillips and Silverman’s study shows that “It appears the participants' attitude might have been affected in a negative manner, if students did not have the skill to participate in game-like situations.” (2011) an instructual model devised by Sidentop to combat these issues is the sport education module. Youth sport trust states that “A well structured competitive school sport programme should offer the opportunity for all young people to be involved in a range of sports and provide a meaningful experience, whatever their age or ability.” (2018) the sport education model (SEM) aims to achieve that claim with its unique non-negotiable aspects. In the SEM all children must firstly be players in a heterogeneous team regardless of disability or skill level, as well as taking on non-playing roles for the season. Metzler writes that “all students can be active sport participants from a second perspective and make valuable contributions to the season’s operation.” (2011, pg. 278) All students are involved in one way by either coaching, managing fixtures, being an official, captain or a manager, this can promotes an inclusive environment and give children a positive experience in sport which they can hopefully continue in their wider community.

In conclusion, there are numerous barriers that can restrict children from engaging in meaningful PE. Strategies such as STEP and the inclusion spectrum can enable children with disabilities to be included as apposed of being integrated in PE lessons. These strategies do have some pitfalls that rely on well planned lessons, which can sometimes time consuming for already busy teachers. Children’s attitudes to fully engage in the lesson can also be an issue as they lack confidence due to previously being let down in PE lessons, which means they will not gain the intended outcomes. Instructional models have been hailed to be the catalyst for change in physical education boosting numerous beneficial outcomes for children especially that they are deemed as being inclusive for children in physical education. A negative aspect of models is that due to their recent introduction teacher training is limited and can cause issues due to models not being executed correctly or teachers lacking confidence in executing the models, which can lead to hybridisation and losing the non-negotiable aspects of the model. However, of these flaws if STEP, Inclusion spectrum and the models are successful they can be very inclusive for children.   
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