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Play Portfolio
Section 1
According to Literacy Trust (2017), play is vital for developing children’s interaction skills. Through play children discover to construct and follow new noises, they attempt new language, children play, they discover. When children are left to their individual plans, they will proceed creativity and arise with games and stories. Play provides children with a risk to be unplanned, an individual may reflect that your child would be progressing the lorry on the floor but that does not mean that the lorry remains the same way, suitable as a piling figure. Play provides children the space to perform bodily movement, stability and to experiment their individual restrictions. Play encourages grownups to interact with their child’s play to study their child’s communication and recognizing when they would join in with them, when joining in with your child’s play it is vital that the adults do not take possession of the situation. Learning to play is fun, together or by themselves these places children up to be happy and friendly.
Self-directed play is real play, this method is formed by the children themselves. Free play lets children to amuse themselves, develop creativeness and vision, this is a dynamic, impulsive, hands-on activity which children allow with out adult interference, children make a sketch or a harmonious performance as an individual this will develop into productive play. Play planned by adults such as sports and controlled activities is classed as controlled play. Play taken place in areas such as theme parks, playscheme and children’s club even though in an organized environment is classed as self-directed play as the children have freedom to play. Educated play would rule a large part of children’s day to day agenda like floor play or self-directed play gives the little one a venture to transport ourselves into their area.  Having fun with our children allows to form a bond with them, encouraging self-initiated play, select a zone somewhere that there are toys, playdough, histrionic play, baby dolls, vehicles and waggons.  According to some adults they do not identify how to interact with children, they may sense awkwardness doing childlike things or sense that they must oversee and advising them what to do. By observing the children by letting them take the lead this allows them to learn decision making without any risk and allows them to learn by their mistakes. Children are on board when it comes to self-directed paly, in this it is important for adults to recall that the children are the ones who are in charge. Self-directed play will aid a child’s holistic development and physical development helping them to improve on balance, flexible bodies and key coordination skills. This ongoing improvement in holistic development also helps emotional development. Through play children express feelings and can be free to make different decisions which will increase there confidence and ability to learn new skills. Richelle et al (no date) states that children’s perception of what an object would be enables them to use it in a diversity way for example, using a building block as a mobile, a paper plate as a steering wheel. This kind of play is symbolic play. Gryphon House (2018) states that symbolic play is when a child custom another object to replace or symbolise an additional object.  According to Peng.K (2018) adults regularly feel the requirement to jump in and explain to the children the accurate way to do events by moving back the children can benefit themselves by building their confidence is also allows them to reassure freedom and copy imagination, this explains resolving difficulties and allows children to study at their personal speed.

Section 2
· According to Rodgers.A (2018) children need to ne kept safe from possible harm and hazards at all eras, but they also need to discover and take risks. Risky play lets children trail themselves on numerous methods. 
· Physically- climbing slightly higher than usual, running that little bit faster or leaping a little extra than before.
· Emotionally- sensitivity out of control or overwhelming anxiety.
· Mentally- studying how to get out of difficulty, learning your own limits and that of the environment surrounding them.
Children want and instinctively need to be able to take risk to trail their skills and strong points, however children do essential need the provision to proceed these possibilities as fragment of their education and growth. Rogers.A (2018) believes that the benefits will incorporate children being gifted to increase their skills, as they climb greater, stretch extra and have steadiness longer, this will allow to experience the value of risks outside their recent capacity. Risk allows children to drive themselves to the restrictions of their abilities and allows them space to develop, this also agrees the children to feel in power of their activities, they study boundaries in a harmless, protected environment where they can be sympathetic or indirectly by experts. Risky play is an ordinary part of children’s play, children frequently pursue available opportunities for appealing in challenging so-called risky play. Events such as climbing, gliding, balancing, leaping from heights and dangling upside down can be measured as risky play by Tovey (2010).  According to Coster and Gleeve (2008) risky play provides children with the chance to approach risk and survive circumstances, even very new children are taken risk which lead to new studying such as, walking, climbing, running, and riding a bike. Life is filled with risk, however most of this is appealing and does go unnoticed, we create choices everyday that does include some level of risk. Permitting our children to make risk is a significant part of there growth, this helps the children to learn to grip tasks, however its not continuously clear what risks are best for the children, risk lets us increase self-confidence and leader skills. Children need day to day opportunities to attempt things as an individual and even make errors. 
There are some benefits of taken risk;
· Rise in the person confidence, insistence, physical organisation and power.
· Studying the change between harmless and possibly the unsafe situations.
· Enhanced preparation skills and resolve creation.
· Improved protection awareness 
· Wisdom of achievement


Section 3
According to Langstan.A (2021), “observing children will help develop a greater awareness of children’s individual needs”.
Looking further into this professionals and practitioners who work with children for a long period of time, will build up a wealth of knowledge based on different experiences with children and there needs. As each child has a unique set of abilities, stage of development, observations in different scenarios will help capture these first-hand. Using the observation tool enables the observer to understand what a child interest are, who and what they enjoy playing with, providing adults valuable and reliable information about a child as an individual in there own environment. As Langston.A (2021) explains “observing what a child is learning approach” in the early year’s foundation stage is a that tool provides opportunities first hand in-gauging a child’s needs much more accurately for planning there next steps in there learning.
As a practitioner the observation tool helps to form a baseline assessment which provide a starting point to help a child climb up the skills ladder. This can be used in the early development stages of a child’s learning and is suitable for use in nurseries. This aids the child’s progression into school as the nursery can provide important information about each individual child’s needs and skills (Welsh Government,2017). This approach throughout their learning helps all associated practitioners to better understand children’s learning styles and interests and as well as helping progress individual learning stages. The benefit of using the observation tool is it can be used through a wide range of ages and abilities. As Barber and Paul-Smith (2012) stated, “the limitations of this observation tool are that it does not give you a holistic picture of the child’s development that is being observed, it only focuses on the skills listed in the skills ladder”. This profile does not help in understanding why a child is not progressing, it does not incorporate environmental, development and social factors that may have occurred and may not give any information on additional learning needs. Therefore, many different observation tools should be used in a child’s development. Gaining a holistic view of a child in play helps the practitioner view certain skills and what a child likes and enjoys. This may take extra planning as this needs to be in an environment where a child can be spontaneous and not effected by outside environments. For an accurate observation, a variety of observation tools should be used throughout various activities inside and outside Barber and Paul-Smith (2012).

Section 4
According to Bruce (2010) it is important to observe children during self-directed play as it gives them opportunities for self-expression and creativity. Self-directed play allows for opportunities to socialise and negotiate with others and to practise skills.
It is beneficial when observing self-directed play this will grant accurate consideration of the child’s potential. According to Moyles (2005) although observing self-directed play, the child will demonstrate a area of understanding and as a by stander they will view what technique, ability and vocabulary that the child is applying and interaction between other children and practitioners. When observing self-directed play the observer will witness the language, skills and knowledge the child is using which may not be apparent in adult led activities. Self -directed play helps support the holistic development of the child and will also aid the observer in gaining valuable information on the child’s social, emotional, cognitive skills. As written in Exploring Your Mind (2018) Piaget (1970), produce a theory on cognitive development where he states that “learning is not something that happens to you, it is something you do. Therefor play is the act of learning”. Understanding this makes for more accurate observation and understanding of where a child id in their development. When children participate in a activity as they identify as play, they show more emotion then when they identify the activity as not play. Howard and McInnes (2012) conducted a study and the results showed this. The children that took part in the two active session showed considerable differences in the emotional wellbeing - one being “like play” and one that was more like structed or “not play” trying to show how children distinguish “like play” and “not like play” using different cues. Howard (2002) and Karrby (1989) both concluded that children can use things like environment or social factors can influence and be perceived as “not play”. The presence of older children, adults or practitioners would limit choice and also generally be considered “not play”. The children who participated in the “like play” activities showed far better results and scored much higher than the children in “not play” using the (Laevers et al (1994) scoring system supporting the suggestion that certain types of play and environment can create varying levels of development in a child and can be maximised if observed correctly. With this in mind, adults should organise specific times for children to use uninterrupted play to aid in their development in their own ways and only respond when cued by the child or children.
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