

Part B: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
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	Targed/Target
	What I have done in this assignment….

	Target 1
	Use a wider range of literature. 



	I’ve attempted to use literature relating to the subject that I am addressing. 

	Target 2
	Use a larger selection of academic writing rather than teaching guides.

	I have not used teaching guides within this assignment. I have used a mixture of journal articles and Government documents,

	Target 3
	Use evidence and literature to identify further work.
	I have attempted to back up anything I have said with literature, aiming not to make unsubstantiated claims.









Introduction
This assignment aims to discuss one element of the school development plan (SDP) to gain a deeper understanding of its intended impact, actions and why this target has been identified. The chosen aspect will focus on ‘whole school approach to emotional and mental wellbeing and reduce the impact of poverty’ (priority three) (Placement school, 2022), this is one of three targets identified for 2022 to 2023. As this is a target with two areas I aim to focus on the schools focus on reducing poverty’s impact on the children.
The SDP is from an English-medium primary school in Swansea, in line with BERA (2018) the school will be referred to as School A to protect its anonymity. As of 2022 the school had a total of 197 pupils enrolled (Welsh Government, 2022) many of which are from a deprived background. 50.6% of the students are said to be on free school meals (FSM) (ibid) which is much greater than the national average which as of 2021 was 22.5%  (GOV.UK, 2022). This context is significant to this assignment as we aim to understand the necessity of attempting to diminish the effects poverty has on the children within school A. 
Literature review
The SDP aims to give schools a chance to identify and address areas that need improvement. (Meyers & VanGronigen, 2021). These areas of improvement are created with the purpose of ultimately ensuring that all learners are given the best possible opportunities to succeed and reach the outcomes that they deserve, whatever their background or circumstance (Welsh Government, 2021A). The SDP itself is extremely detailed and outlines the actions and targets that the school have deemed important through the collection of both qualitative and quantitative data, this includes funding for the resources needed (Welsh Government, 2014). The process is continuous, where the school self-assess and reflect on where they are, progress made and what may still need to be done (ibid). The importance of this being a part of the SDP process could be linked to the idea of being a reflective teacher. Dewey (1933, 1938) stated that reflection is an important action of teaching practice as through reflection there is an ability to learn and develop from experience. Shandomo (2010) adds to this this theory arguing that reflective thinking can lead educators to take deliberate and intentional actions. As SDP’s cover three years (Welsh Government, 2014), it is important that reflection is considered, and schools are continually looking at how the overall priorities can be achieved through the implemented actions, for School A this is considered termly.
There are four stages within the SDP cycle, these being self-evaluation, strategic planning, making improvement and action and reviewing the impact (Welsh Government, 2014), all stages of which have an importance to the SDP. The quality of a school SDP has implications for school as it holds significance to the school structure, organisation, visions, goal setting and progression (Meyers and VanGronigen, 2019) and is something looked at during school inspections. It has therefore been argued that authenticity could be overshadowed by the school feeling that they need to ‘satisfy’ as part of a tick box ideology (ibid). On the other hand, Kyriakides and Campbell (2004) state that during self-evaluation it is essential for the school to be honest and critical in areas that they feel need improvement. Self-evaluation has a major role in this process, schools must have a commitment from all stakeholders (National School improvement network, 1994) with there being a necessity of contextual data in order to ensure the best possible outcome for students (Welsh Government, 2014). Thus, there is an awareness that SDPs will differ significantly depending on the school (ibid) which should minimise the problem of limited authenticity as each priority should hold relevance to the school itself. One of these identified areas in school A was the impact of poverty in the school.
Impact of poverty
Gillborn & Mirza (2000) found through analysis of academic achievement, that there is a direct link between attainment and the class in which you are born into causing gaps in attainment between those in and out of poverty. In 2020, it was reported that English students from disadvantaged backgrounds were 18.1 months behind other students (Hutchinson, et al., 2020). Though these figures are from a study on students in England, it has been said that one third of children in Wales live in poverty (Joseph Rowntree Foundation, 2018 cited in Hughes & Davies, 2019) which is more than any other nation within the United Kingdom therefore, we can consider this figure when thinking of the detrimental effect of poverty on children in Wales. It has been noted that since 2010 that the attainment gap has been closing (Joseph Rowntree Foundation, 2018). Nevertheless, there is still evidence that children from disadvantaged backgrounds have lower literacy and communication skills resulting in a national mission of tackling the impact of poverty on educational attainment to support every learner (Welsh Government, 2023). This shows that there is still a desire for schools to look into poverty and the effect it can have on children. 
Literature has found that with the use of poverty proofing, schools would be able to actively ensure that children have equal opportunity in outcome (Mazzoli, Tiplady, Todd & Wysocki, 2020). To do this, providing resources and holding equal expectation is essential for these children. Research into poverty has resulted in the understanding that there is a widespread hidden phenomenon of in-school stigmatisation of children who are living in poverty (Mazzoli Smith & Todd, 2019). Through stigmatisation children’s physical, mental wellbeing and attendance can all be affected (ibid) all of which can have negative impact on a child’s academic achievement. This therefore suggests that schools need to understand how to poverty proof in order to prevent the effects stigmatisation can have on young people. If teachers were to have training to attempt to poverty proof, they would be gshown ways in which they can help to lessen the impact that poverty has on children. Research by Laing, Smith and Todd (2018) has found that it is necessary to consider both provision of resource and the way that the children are addressed to aid poverty proofing in school, this in turn can have a positive effect on attainment.
Action point
Throughout there will be discussion on poverty’s impact, specifically looking at the action point of ‘poverty proofing’ by considering the Welsh government (2014) four stage cycle mentioned previously.
Stage 1: Self-evaluation 
For self-evaluation, the headteacher and leadership team worked through the previous year’s SDP identifying areas that needed to be further developed. Highlighted in Estyn (2012) this is important as schools should not only think about areas to develop but also celebrate strengths. In the self-evaluation report (SER) for school A, the staff looked at leadership, teaching and learning, curriculum and well-being, equity and inclusion. Within these sections areas that had been achieved and areas that should be focused on were identified, all in which connected to the school’s ethos and vision. In each of the four sections for the evaluation report there were specific sub-headings discussed to ensure a thorough reflection of the strengths of the school and areas that may need to be contemplated for the SDP. This is all in line with the Welsh government (2014) guidance for SDP. It was through this analysis the school noticed a further need to think about the impact poverty has on the children. One could suggest that this evaluation alone would not be enough to implement areas of development meaning further collection of data is required. 
When the SER was finalised a document called Sustain, Adapt and Start (SAS) was then made, this is where the narrowing down process is completed (Placement school, 2022). This could be linked to what is considered by researchers as the ‘sense-making process’ (Weick 1995; Vanlommel et al. 2017 cited in Schildkamp, 2019).  It is during this process that with the use of the staff’s expertise due to their experience and understanding of the school, the findings addressed how essential improvements could be made (Schildkamp, 2019). This is where the action points began to be discussed, however, it is through strategic planning that this is further considered.
Stage 2: Strategic planning
Strategic planning is essentially the what and how of the SDP, by this it is meant the school identify what the targets will be and how they intend to ensure that the targets are achieved estimating the cost of strategies they plan to use (Welsh Government, 2021B). Arguably, this stage is one of the most crucial elements of the cycle, with Fernandez (2011) stating it is vital that the school identify honest and achievable targets creating attainable criteria of how these targets will be achieved. Three actions that school A developed to attempt to mitigate the impact of poverty related to poverty proofing. As discussed in the literature review poverty-proofing can aid children’s academic attainment which in turn can lessen the gap between those in and out of poverty. In the SER it was noted that 70% of the children within school A live within a disadvantaged area, making poverty proofing a necessity.
It is within the strategic planning that data is gathered from stakeholders. The school then analyses a range of data, some of this included previous Estyn inspections, stakeholder questionnaires, analysis of in school attainment data, staff training and pupil voice (Placement school, 2022). This data collection must be carried out to critically reflect key elements that have been achieved and ones that are yet to be accomplished (Department of Education, 2010) and allows for a deeper reflection of areas the headteacher and leadership team identified as needing further development. Strategic planning allows for the school to identify what steps are needed to reach the end goal, for this case priority three. Some, however, may argue that strategic plans can waste valuable time with little empirical evidence suggesting that these strategies work, moreover, it can have the effect of overloading teachers with administrative work (Bobic & Davis, 2003; Levine and Leibert 1987 cited in Fernandez, 2011). Nevertheless, it was identified in Beecher & Sweeny (2008) study that with the use of strategic planning, targets can be identified that result in bettering children’s attainment in the school, suggesting that they do work towards the progress of students’ academic careers. 
Stage 3: Making improvement/action
Stage three of the cycle is where the school implements the planned strategies, revising them if necessary and examining both short-term and long-term effects (Welsh Government, 2014). Nugraha, Reftyawati and Sari (2020) found in their study that with an effective implementation of a SDP school competency improved greatly. Within school A’s SDP responsibilities, accountability, actions, and staff members were consulted, in line with the Welsh Government (2014) guidelines. School A placed responsibility of all actions on the headteacher and leadership team, this was said to be as an attempt to limit the amount of work given to other staff within the school. Consequently, this gives responsibility and accountability of numerous actions to a small number of staff that could cause confusion and also limits perspectives which could be considered a limitation. Nevertheless, although overall responsibility is on the headteacher and leadership team, the whole school hold involvement in ensuring that targets are met.
Stage 4: Reviewing Impact
The SDP itself is reviewed by School A each term, this means that sections of the document can be updated and areas that are yet to be achieved are identified. The document is colour coded depending on whether targets have been attained (green), began to be worked towards (yellow) or have not yet been started (red) this allows the school to note what has been and not yet been completed. As this is something that is considered each term it allows for the headteacher, leadership team and governors to address whether these targets have yet to have the desired impact. The last time the SDP had been updated poverty-proofing was still something that was being worked towards. Implementation of poverty proofing in the school is done through staff being educated on the subject. Notably, there has been staff meetings to discuss the impact of poverty however, external training has yet to be had. Moreover, school A plan to carry out an audit and implement recommendations of this audit and have staff participate in poverty proofing training. 
Evaluation and reflection
There is substantial evidence that suggests that through self-evaluation and SDPs, effective outcomes can be established. For a SDP to be effective it must continuously be edited and reflected upon to ensure that all areas are efficiently being covered and targets are being reached (Welsh Government, 2014).
School A has created twenty-eight actions that they aim to implement to ensure that wellbeing and the impact of poverty are addressed within the school. The action point that has been specifically discussed in this assignment looked specifically at poverty and poverty proofing. To ensure that poverty proofing will impact the learners, school A have plans to carry out an audit to identify areas that children need support with. Research has shown that through poverty proofing, the school day can have an immense impact on child attainment (Smith & Todd, 2016), by carrying out an audit school A will be able to identify learners needs so that they can determine how they will progress with the use of poverty proofing. As discussed previously a child’s wellbeing can also be affected by unintentional stigmatisation in schools (Smith & Todd, 2019) by implementing poverty proofing actions it has been evidenced that there will be positive outcomes for the children.
Though training for teachers has not begun fully there have been staff meetings in school A dedicated to understanding the impact poverty can have on children. This has encouraged open discussion on poverty and more importantly understanding its impact. This is important as teachers need to be educated on how discriminatory practices could impinge on self-determination and result in lower achievement (Laing, Smith & Todd, 2018). One could argue that without clear direction on how to implement ‘poverty proofing’ within a school, teachers could continue to give students differential treatment rather than equitable, this is why professional training, which is within the action plan, is important.
Notably, the SDP actions for priority three could be said to interlink with a reduction of poverty’s impact and wellbeing. In fact, actions such as introducing a wellbeing dog could be beneficial for students in poverty. Supporting this, Ridge (2011) found that poverty can restrict childhood experiences and lead to anxiety and unhappiness meaning not only do children living in poverty need to be supported academically but also emotionally. Furthermore, Puskar and Bernardo (2007) found that children who struggle with their mental health are less likely to do well academically which could inhibit the issues that poverty proofing is tackling. Thus, by school A looking at both wellbeing and poverty proofing this could most definitely help the impact poverty has. 
Interestingly, there was no mention of provision for children to be given additional learning tools. As mentioned by Mazzoli, Tiplady, Todd and Wysocki (2020) an equitable environment is one that provides equal opportunity. It would be difficult for students to have the same opportunities without access to the same equipment. Nevertheless, this could potentially be something that is explored within the audit and updated as part of the SDP.
Conclusion
To conclude, this essay has explored the process that School A has used to develop one of their three priorities within their SDP. It has highlighted the necessity of promoting school improvement to better the outcomes of learners within the school. Moreover, it has exhibited the importance of using the four stages as stated withing the Welsh government (2014) SDP policy, ensuring effective self-evaluation, strategic planning, data collection and stakeholder involvement so that each target it reached.
Looking at school A specifically, it is clear that there is vast potential in attempting to reduce poverty’s impact on education. If a whole school approach is used, this could have a greater impact on closing the attainment gap. 
This assignment has made me aware of the importance of the SDP and I plan to ensure that in the future I am aware of the strategic targets of any school that I work in. Through this investigation it has also become apparent of how a whole school approach to achieving SDP targets could support and facilitate improvement within a school. 
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