

Name: Samiya Emma Alexander
Module: ECEY4003C
Children’s play: Theory and practice 
Portfolio
 






















Table of content
Section 1
What is play? 
Rough and Tumble Play
Constructive Play
Section 2
What is Self-directed play
The importance of self-directed play
The role of the Adult
Section 3
Discussion of observation type
Section 4
The role of play when overserving
References















Section 1
Discuss two types of play and how these can be supported in practice.
Play is important for children's and youth's development since it benefits their cognitive, physical, social, and emotional well-being (Ginsberg, 2007). Play is so fundamental to children's development that the United Nations (1998) declared it to be of critical significance, as it contributes to their holistic development by allowing them to explore the world via experimenting in the various settings to which they have been exposed (Bruce, 1996). Play may be seen as a way for children to learn new cultures and change their perceptions of them (Oko, 1987). 
There are many diverse types of play, but this section would be looking at two (2) specific Play types. The first Play type that would be looked at is rough and tumble play. Rough and tumble, according to Hughes (2006), is "close contact play that is less about fighting and more about touching, tickling and measuring relative strength." He goes on to say that it permits children to engage in physical touch without causing harm to anyone and that it should burn a lot of energy. Rough and tumble play activities, according to Russell (2005), can include a variety of full-body actions such as pursuing, wrestling, climbing, rolling, spinning, and tumbling, as well as interaction with objects or people. Rough and tumble play sparks disagreement among practitioners as they try to harmonize their ideas about what types of play are acceptable, tolerable, or prohibited (Holland, 2003, Jarvis, 2010). Adults frequently have strong notions about what is appropriate play (taking safety issues into account), but they struggle with their commitment to nurture children's interests and play themes when these involve play fighting or war games (woods, 2003). Real conflict may arise in a variety of settings, particularly when children lack the abilities of collaboration, sharing, negotiating, and taking turns. Children may utilize rough and tumble play to cope with the actual and sometimes unpleasant pictures of war, conflict, and violence they witness in the media, as well as in their communities, such as refugee and asylum seeker families (Hyder, 2005). According to Jarvis (2010), rough and tumble play fosters good emotional involvement among participants by allowing them to regulate their physical touch and frequently change roles, for instance, from pursuing to being pursued, traditionally rough and tumble play has been associated with boys rather than girls. To be effective, rough and tumble play does not require much more than a broad space. Practitioners may help with this play in practice by simply laying down mats and cushions on the floor and supervising as needed. Rough and tumble play provides several developmental advantages for children including: 
· they are aware of their limitations 
· choose their social relationships with others, as well as their own personal and physical limits 
· work out other people's physical and personal limits 
· It encourages collaboration and teaches problem-solving skills as well as how to respond properly. 
[bookmark: _Int_wuzC43Po]The second type of play that would be looked at is Constructive play, this is manipulating objects and materials to build or create something, such as blocks and construction kits, as well as playdough, trash and collage materials, loose components, sand, and water (woods, 2003). Because children like constructing props to support their play and playing with what they have made, several types of constructive play can be integrated with socio-dramatic and dramatic play. Exploration and discovery, tactile stimulation, problem-solving, social connection, involvement and focus, awareness of activities and outcomes are all part of constructive play (Woods,2003). Children use a variety of content to express their thoughts, knowledge, and interests, including layouts, buildings, blueprints, drawings, sculptures, and collages. Constructive play may be expanded to include challenge and development in outdoor settings. Children can engage with larger, heavier things such as old Tyres, planks, and blocks of wood, boxes, and plastic pipes if they have access to loose portions (Broadhead and Burt, 2012; Brown, 2003). Lifting, hauling, and sorting items, as well as building dens, are examples of cooperative play with loose components (Moore,2010). By allowing children to regulate their surroundings, constructive play enables children to be flexible thinkers, and enhances their motor skills (Bruner,1972) and creates a sense of control and self-esteem (Chaille,2008). Practitioners must grasp the significance of constructive play to promote it in practice for young children. To do so, practitioners must first provide a diverse range of exciting items, such as: 
· Sand and sand toys 
· a wide range of puzzles 
· Clay, playdough  
· A place to work with wood

Section 2
Why is it important for children to choose their own play? and importance of the role of adults in children’s play
What is Self-directed play?
Allowing children to play without an enforced framework, on their own, and without adult intervention is known as self-directed play. It is characterized by play, which is defined as: freely chosen - by deciding and managing the content and aim of their play. Personal Direction- by following their own instincts, thoughts, and interests Intrinsically Motivated- by playing for their own reasons (PPSG 2005). The value of free play has been extensively investigated. Participation in Free Play is vital for all children. It is vital to their development starting in their early years and continuing through the Key Stages. Children have the freedom to choose what they want to do, how they want to do it, and when they want to quit and try something new. Adults do not set external goals for free play, and there is no adult-imposed curriculum. Although adults may give space and resources for free play and may participate, the kid takes the lead and adults respond to the child's cues’ (Juster, 2015). The notion of choice is vital when it comes to Free Play. This is not to say that there should not be any boundaries. Required limits must be handled while keeping in mind primarily the necessity of allowing children to choose their own play and ensuring that this is possible (Gray, 2013). 
"Play is children's work," declared Maria Montessori. It is crucial to remember that when it comes to children's play, practitioners may play two distinct roles: supporting and leading or controlling, and only one of them is helpful to the child. Practitioners who manage, guide, or take over a child's play are breaching the child's core principles of self-chosen and self-directed play. When children are not allowed to freely explore, the experience loses its significance, Instead, if practitioners support a child's experiences by being there and involved but without taking over, they may build themselves up, participate in learning and exploration, and practitioners can assist expand and deepen their experiences (Rymanowicz, 2015). The "Learning and developing through play" section of the Early Childhood Curriculum Framework recognizes the following three levels of adult play assistance. 
1. Planning for play
Observing the surroundings and the structure, practitioners may improve a child's regular play and help them be successful and independent by structuring a setting (either indoors or outdoors) depending on their skills, talents, and requirements. Extending and constructing Challenge a child's current knowledge or comprehension by providing chances or resources that build on what they have learned so far. Allowing children to make their own decisions not only empowers them, but also allows them to direct their own learning experiences based on their interests and talents.
2. Supporting play
Practitioners may broaden a child's present knowledge and help them establish new connections by actively participating in play when they are invited. This can be accomplished through demonstrating good interactions or behaviors. Keeping issues at bay. Adults who are actively participating in the play process are better positioned to intervene if a scenario occurs in which a child may require assistance, whether it be an interpersonal dispute, a problem, or a safety risk. It is also vital to keep in mind that children require opportunities to practice problem solving and conflict resolution on their own. Allow plenty of opportunity for children to practice these skills on their own, and only intervene if required, also When practitioners are routinely involved in children's play, they can function as a bridge to assist children to feel at ease and start participating in play.
3. Reviewing play
It is critical to observe the space and have a space that is well suited for a child's play. The adult can think of ways to improve the area by considering how it affected the child's play. By observing and interacting with children during play, the practitioner can truly get to know them. The practitioner can assess a child's growth by reflecting critically on their interests, interactions, connections, and preferences because of those experiences. 
Drawing on Howard and McInnes' article on children's perceptions of play, it is shown that when children perceive an activity as "non-play" where adults are in charge, they become less engaged and feel forced to participate, whereas when they are given the option to play, they are motivated and willingly participate. (2012)

SECTION 3 
In-depth discussion and understanding of an observation method for young children.
The Leuven scale is a five-point scale used by childcare professionals, nursery practitioners, and teachers to assess a child's emotional well-being and participation. In the early years, the concept of emotional well-being and involvement is especially significant since it protects a child's emotional development while also fostering engagement for learning growth (Laevers, 2005).
The Leuven scale for emotional well-being 
Children's emotional well-being is very crucial. Children who are secure in their surroundings are more likely to learn and develop in a healthy manner. It is critical to create an atmosphere in which children feel joyful, protected, and supported. The Leuven scale for emotional well-being has five points, with one representing an exceptionally low level of emotional well-being and five being the highest level of emotional well-being a child may achieve. The scale has various qualities that can determine which portion of the scale a child is in, and it goes like this (Northumberland early years,2017): 
1. Extremely low: The child screams or cries in response to his or her distress. Children in this category may appear fearful, distant, or withdrawn.
2. Low: The child's posture may be slouched, and he or she may seem anxious. 
3. Moderate: The child's temperament and facial expression are neutral. They do not appear to be in any discomfort, joy, comfort, or grief, as seen by their expression and posture.
4. High: The child exhibits evidence of contentment, joy, and pleasure.
5. Extremely high: The child is self-assured, happy, and active, with no evidence of strain or stress. These children may sing, hum, chat to themselves, and look at ease in their own company. Their actions are expressive and unscripted.

The Leuven scale levels of involvement are used to assess a child's level of participation in a task. Although it often goes hand in hand with their emotional well-being, the degrees of engagement on the Leuven scale are similarly numbered from 1 to 5, and they follow the same pattern as the emotional well-being scale (Northumberland early years,2017).
1.Extremely low: The child may display signs of attention deficit and a lack of strength. 
2. Low: Distraction is easy for the child. These children may pay attention to a task while being observed, but then go through periods of absent-mindedness, staring blankly around them.
3. Moderate: The child may appear to be engaged in some activity, but only in a casual manner. 
4. High: The child does not appear to be easily distracted and appears to be completely absorbed in what he or she is doing.
5. Extremely high: The child engages in vigorous activity on a regular basis and is fully engaged. These children are creative, persistent, concentrated, and energetic the whole time they are being observed.
Practitioners should observe newborns and children for two minutes in groups or individually, then provide a score based on their contentment and involvement. If children are found to be functioning at a score of less than 4 or 5, learning will be hampered (Arnerich,2021). Evaluating how well practitioners tune in to children's levels of well-being and involvement, as well as how sensitively they respond to low levels, is still important. Even a small amount of enjoyment or interest may be turned into a learning opportunity that leads to bigger levels of happiness or interest. The first observation serves as a springboard for additional investigation, with a focus on children who exhibit lower levels of well-being and participation. This study assists practitioners in reflecting on the quality of their services, as well as offering some guidance on how to best help specific children (HMIE,2012). When high-quality provision and interactions enable children to display better levels of well-being and participation more regularly, measuring children's levels of wellbeing and involvement may also encourage and motivate practitioners. The fact that The Leuven Scale is observation-based and places the child at the center of their own learning is one of its key advantages. Although not perfect, the Leuven Scale is one of the most effective ways to quantify and assess children's learning and engagement since it gives a science-based teaching and learning tool that is also easy to use. The Leuven scale has a flaw in that it does not account for children with specific educational needs or impairments. In SEND children, especially nonverbal children, the behaviors mentioned in the scale are often not present or as prominent. This flaw may also be extended to cultural differences in children's behavior, and it suffers from many of the same flaws as John Bowlby's attachment theory– that is, children behave differently in various cultures.

Section 4
Demonstrate an understanding of the role of play when undertaking observations and assessments of children and consider how this affects the child’s engagement and the accuracy of the observation
Children's observations are crucial. Because each child possesses a distinct set of traits and capabilities, observations in various situations are used to record these firsthand. The child is always the beginning point. Adults may learn a lot about children by watching what they do, what their interests are, and who and what resources they love playing with. Children's learning and development can be better understood through observation and evaluation. It is good practice to use observation in this way. The learning of young children may be seen in their play and interaction. Observation also allows teachers to assess children's needs and better plan their next stages in learning. As part of everyday procedures, observations are made on a regular basis (Early years matter, 2012). The care of babies and young children necessitates vigilant practitioners who demonstrate compassion and respect, as well as an understanding of and response to their needs, resulting in deep reciprocal interactions (Petrie and Owen 2005). Children's play is observed by practitioners for a variety of reasons.
• To gain a better understanding of what each child knows and can do.
• To have a better understanding of individual children's interests and learning styles so that practitioners can effectively assist their learning and development.
• To aid in the overall planning and delivering of services.
When it comes to educating children, the greatest place to start is with what they already know and can do. This may be established by paying close attention to children when they are playing. Careful observation and evaluation will show practitioners what information, skills, and aptitudes children now possess and, as a result, what is required to promote their learning and development further (Hobart and Frankel, 2004). The best way to encourage children's learning and development is to ensure that both planned, and child-initiated learning opportunities are closely aligned to their needs; both to meet their existing needs and interests, as well as to provide opportunities for them to participate in activities and experiences that extend their learning. Through careful analysis of the children's needs and interests reflected in the provision, observation should influence this approach. Observing children's play and learning is a great approach to broaden professional horizons. Children never cease to amaze. We will lose out on so much of the complexity of children's play if we confine our observations to gathering data to measure them against developmental norms and predefined criteria. If we choose to observe just those elements of learning that we approve of, we will miss the opportunity to see more of the picture, to learn more about learning; there is always more to learn and more to see, as Drummond (1993) puts it. Practitioners can learn a lot from children if they pay attention and are willing to see what children know and can do. Practitioners may see things that contradict their expectations about individual children and/or expected developmental progress and stages; children may observe things that practitioners need to think about and reflect on to understand exactly what was going on; All of this adds to professional knowledge and skill set, allowing practitioners to have a deeper grasp of young children's learning and development (Papatheodorou and Luff, 2012). When children's play is observed and assessed properly, it is done with compassion, acknowledging that the goal of monitoring children's learning is to perceive each child as a person with unique talents and needs. Every child will have a unique set of experiences when they enter a situation (Papatheodorou and Luff, 2012). These encounters will have had a direct influence on their learning and growth. Some children's experiences will have assisted their learning and growth, and they will have age-appropriate information, skills, and aptitudes. Other children's experiences will determine that they will need more time and opportunity to develop and learn in their surroundings before reaching developmental milestones (Palaiologou, 2012). The Early Years Foundation Stage (DFE, 2012) mandates that most assessments of children's abilities and needs be done through observation. Ongoing evaluation is an important aspect of the learning and development process, according to the document. It entails practitioners studying children to determine their level of accomplishment, interests, and learning styles, and then tailoring learning experiences for each kid based on those observations. (Source: DFE, 2012, p.10). Practitioners are prone to observing just what is immediately observable, such as what children say and do. This is obviously a vital feature of observation, but other parts of who children are, such as their feelings, ideas, attitudes, and dispositions, are also significant (Smidt, 2005).
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