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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

Understanding the Role of Constable/Maintaining Professional Standards

Introduction

Since the inception of ‘Modern Policing’ in 1829, attributed to then Home Secretary Sir Robert Peel who laid out nine principles for effective policing which led to the Metropolitan Police Act (Culpin, 2002), the role of constable has come under great deals of scrutiny and there has been a callout for increased ‘professionalisation’ of the Police.

Whether this scrutiny comes about as a direct result of misconduct by Police Officers, when Police get it wrong or as a result of wider civil unrest, the vital importance of public confidence in the police cannot be understated when considering what we already know that the policing model in the UK relies on the public’s consent and trust (Mynenko & Ditcham, 2022). This public confidence can be shown to correlated to perceived professionalism of the Police. Efforts have been made to improve the professionalisation of Policing and I will critically evaluate some in this essay.

Maintaining Professional Standards

Perhaps as a result of a number of high-profile incidents such as backlash from inquests into the Hillsborough Disaster in which Police integrity was pulled into question, a review of police leadership and training was commissioned to be conducted by Chief Constable Peter Neyroud. Neyroud (2011) identified that neither the Association of Chief Police Officers’ proposals for policing standards nor their decision-making processes were transparent or accountable publicly. 

Furthermore, Neyroud argued that new professional bodies for policing would provide a single source for the definition of national police standards and foster external scrutiny of proposals for standards (Holdaway, 2017). The organisation established as a result of this was the College of Policing in 2012 and then later this formed part of the justification for the reformation of the Independent Police Complaints Commission (IPCC) into the Independent Office for Police Conduct (IPCC) in 2018. 

The College of Policing was formed to be the body that ‘defined and disseminated core knowledge about ‘what works in policing’, national policing standards and professional practice (Neyroud, 2011). The IOPC are one of the two bodies which manage the investigation of complaints against Police, along with Professional Standards Departments (PSD). 
 
Since inception, the development this has had on the public’s perception of Policing and the standards to which Officers must work towards and are held accountable to lends credence to the argument that maintaining professional standards serves as a measure of the benefit of the professionalisation of the Police. 

A counter argument to this does exist and is summarised by Birch and Herrington (2011) who propose that ‘police officers will not act well merely because they are told to by policies or codes of conduct but will also themselves ensure they are acting professionally’. This refers to the internal professionalism and personal beliefs held by Officers as being the key factor in the standards they maintain. 

Ethical and Inclusive

The concept of Police ‘ethics’ is not new and is often used in discussions about misdemeanours (Westmarland & Conway, 2020) as well as forming part of the perception of the professionalism of the Police. Kleinig (1996) infers the power entrusted to officers relies upon the manner in which police conduct themselves. Essentially, police power is gained and maintained by ethical behaviour.

An example of ethics being central to professional Policing is the ‘Code of Ethics’, this is central to the National Decision Model (NDM) which is a decision-making model adopted by all police officers and staff to be used when making decisions. This distinguishes the NDM from other decision-making models and recognises the need for decisions to be consistent with principles and standards of behaviour set out in the Code (College of Policing, 2022). 

By providing transparency to the public about how Police come to the decisions they do and by highlighting the role ethics has in that process Police are able to present themselves as a professional organisation. This is summarised by Kleinig (1996), a professor of philosophy in Police Science at Cambridge, “professionals are governed by a code of ethics. The adoption of such a code is often taken as a sign of an occupations professionalisation and is intended to provide a basis for public trust.”

Inclusivity is a key factor in the makeup of Police Forces. Policing a diverse range of communities lies at the heart of Policing and by ‘ensuring the force has a culture of inclusivity, diverse communities are policed by a workforce which reflects them’ (Farrell, 2021). Inclusiveness within police can help ensure that confidence in police remains high and is an indicator for the progressing professionalism of police in line with the professional world.

Coaching & Mentoring

Coaching and mentoring are two common approaches taken to aid with development of officer’s professionalism. 

Coaching aims to produce performance improvements at work and focuses on skills and goals which done right can ensure officers are trained to a standard level ensuring professionalism throughout (CIPD, 2021).

Mentoring differs from coaching in that it involves pairing an experienced colleague, sharing their knowledge, with someone less experienced to support development and is a wider reaching process that takes longer and can influence aspects of the mentee’s life both in and out of work.  

Both processes can create a well-rounded and professional police officer however the process is reliant upon effective engagement and, mentoring especially, relies upon having well trained mentors with professional attitudes to provide this. Without this, the process could encourage the passing on of bad habits to inexperienced officers (Hu et al, 2021). 

Conclusion

To conclude, it has been shown that areas of study mentioned relating to the ‘Professionalisation of Policing’ have a variety of positives and drawbacks. 

It has been shown with evidence from Neyroud (2011) that the introduction of transparent standards departments has added an element of professionalism and accountability to Policing which was otherwise lacking and this has been in the best interests of Policing as a whole as it ensures that the standards that police must act to, to remain effective are upheld by all officers and there are consequences when they are not. 

These approaches have shown that public perception is a key tool in effective policing and without displaying professionalism to the public we unable to police our communities properly. There are drawbacks to these approaches also, for example mentoring can facilitate the passing on of improper practice resulting in an overall negative experience (Hu et al, 2021).

Overall, it has been shown that these processes have had positive results in forming what is now a more professional police service and it appears that this has had largely positive benefits on the communities that are policed as a whole. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

Policing the roads (application of regulations) 

Introduction

As per Department for Transport (2020) official figures a total of 1,752 people were killed in reported road traffic accidents in Great Britain in 2019 and it is the responsibility of the police to investigate serious and fatal road traffic collisions and support families of those killed (Halkon & Muir, 2022). 

In addition to this, offenders will use the road network to facilitate the commission of crimes including smuggling and cargo theft, county lines exploitation, facilitating burglary and crimes of violence (UK GOV, 2020).

Since the inception of modern policing there has been a responsibility on the police to effectively manage the roads network and over the decades, the role of the police on the roads has expanded to encapsulate improving road safety, disrupting criminality and countering terrorism (NPCC, 2018) thus making roads policing an essential part of policing.

My purpose for this essay will be to provide a critical evaluation of the role of police in policing the roads and I will do this by discussing how the police operate within the roads network by the application of regulations and evaluate strategies employed to do this. I will also discuss roads policing priorities and how these shape the police approach to the roads and their importance.

Roads Policing

The NPCC (2022) have outlined their 4 key pillars of activity when it comes to the National Roads Policing Strategy as preventing harm and saving lives, tackling crime, driving technology and innovation and changing minds. In order to effectively address these priorities forces around the UK have established dedicated roads policing units whose purpose is to deter users of the road from committing crimes and to keep road users safe.

In addition to the above 4 key pillars, the NPCC have also outlined what they describe as the ‘fatal four’ being the four main causes of deaths or serious injury on the roads and these are speeding, drink and drug driving, driving whilst distracted and the non-wearing of seat belts. 

One of the key tools which is utilised in effective roads policing is the enforcement of specific road traffic laws and regulations. Enforcement can be crucial in reducing harm and risk on the roads. Roads policing enforces road traffic laws and seeks to detect and deter other illegal or dangerous activity on the road (Brake, 2022).

A major example of the police’s application of regulations in the context of roads policing is the use of Police speed enforcement cameras. In the 7 year period between 2011 and 2018 2,105,409 tickets were issued for excessive speed (Home Office, 2019). An independent review conducted in 2005 by University College London & PA Consulting into the effectiveness of speed cameras found that the number of people killed or seriously injured fell by 42% at camera sites. This means there were 1,745 fewer people being killed or seriously injured at the camera sites per year – including 100 fewer deaths per year (ROSPA, 2018). The above highlighted figures serve to show the importance that the effective application of policing to enforce regulations such as speed limits has on contributing to the ultimate goal of creating a safer roads network. 

A second example of how the application of regulations is utilised in roads policing can be seen in the issuance of fixed penalty notices. A fixed penalty notice (FPN) is issued to a motorist as an alternative to prosecution. They can be issued for a limited range of motoring offences, such as speeding offences and using a handheld mobile phone while driving (Home Office, 2019). This proactive enforcement of the law serves to reduce the risk of offending by acting as a deterrence to potential offenders and can also reduce the risk of re-offending where potential offenders fear the subsequent consequences if they are caught again. 

However, Her Majesty’s Inspectorate of Constabulary (2020) independently inspected and reported on the efficiency roads policing and found that since 2013 there has been less enforcement of drink/drug driving and not wearing seatbelts, resulting in an increase in deaths attributed to these offences. 

They provide an explanation for this as the number of roads policing officers has declined, explaining why levels of enforcement have dropped in recent years ultimately resulting in the reoccurrence of road traffic incidents. This also serves to show the effectiveness that application of regulations in roads policing can have and the unfortunate effect that the absence of this application can have in the safety of the roads network.

Conclusion

As I posed in my introduction to this essay, my purpose would be to provide a critical evaluation of the role of police in policing the roads and I would do this by discussing how the police operate within the roads network by the application of regulations and evaluate strategies employed to do this as well as discussing roads policing priorities and how these shape the police approach to the roads and their importance.

Throughout this essay I have shown that the police have a significant role to play in the effective management of the roads network and this is highlighted by the formation of dedicated roads policing units within forces thus highlighting the importance of roads policing to forces across the country. 

It is clear that police on the roads employ a number of tactics to effectively police the roads and these centre largely around the application of regulations on road users whether this be through the issuance of fixed penalty notices or via speed enforcement cameras to name a few. 

In evaluation of these methods of regulation application it has been clearly shown through the presentation of verified facts and figures that the presence of a speed camera for example can reduce the number of fatalities on a specific area of road by up to 42% and thus highlights the importance of the role of the police on the roads. 

A drawback to the roads policing network has been explored in that positive enforcement has deteriorated in recent years, largely attributed to the drop in numbers of dedicated roads policing officers however this again serves to show the importance of the presence of police on the roads and highlights the negative impact that their lack of presence can have. 

Ultimately, it is clear that effective roads policing has only a positive impact on society as a whole. It increases the safety of our roads and reduces the impact that fatalities can have on our communities. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

Introduction

Intelligence-led policing, according to Innes (2005), involves a shift away from “reactive” policing to a proactive style of crime prevention that places “crime intelligence” at the forefront of policing decisions (Ratcliffe, 2016). The College of Policing (2022) provide guidance on the collection, development and dissemination of information and also give direction on how intelligence allows decisions to be made about priorities and tactical options. 

Although the phrases information and intelligence seem interchangeable there is a distinction that must be explained before evaluation. Information is raw data which may be collected from a variety of sources whereas intelligence refers to information that has undergone a process of planning, collection, evaluation, analysis, and dissemination. This process is known as the “Intelligence Cycle” (Palmieri, 2005). 

Methods used by police in gathering information and intelligence

Police Forces must gather information from all available sources and methods used to do this are varying. Commonly employed sources of police information according to College of Policing (2021) include:

Open Source: sources of information that are widely available. Open source information can be useful in supporting and developing investigations by indicating lines of enquiry or corroborating other information. According to Hill (2018) open source information can provide access to a plethora of information that can be the life blood of an investigation. Open sources of information may be utilised as part of an all-source analysis lending integrity to intelligence as it has been substantiated through multiple sources (Haigler, 2012). 

Open sources are limited however in that they consist mainly of intelligence derivation from the information of unclassified sources (Haigler, 2012). Their usefulness appears more centred around finding verifying information to support what we already know (Donohue, 2015) than being appropriate for use in police decision making as independent pieces of information. The efficacy of this argument that open source information may only be useful to hold-up what we know already can be called in to question when vital information is obtained from open source means which otherwise would not have been attainable.

Closed Source: are sources with restricted access, e.g., police systems and information sharing agreements with partner agencies. Information like this is collected as part of routine operational policing. College of policing (2021) dictates that information from closed sources is not evaluated through the intelligence report and is usually assessed to be reliable and can provide valuable information which informs decision-making. 

Information from closed sources should still be viewed critically due to not being subject to the same evaluation process as external information sources and its reliability and bias should be considered before use. 

Volunteered Information: is information provided to police by members of the public voluntarily. This information may not specifically relate to an intelligence requirement and will usually be received because people want something done with the information (College of Policing, 2022). All information submissions of this kind need to be assessed in accordance with National intelligence Model (NIM) and evaluated using 3x5x2 model. This will allow for unknown sources to be evaluated to assess their credibility and the credibility of the information before it can be used for operational decisions. 

A key element to be considered when evaluating the credibility of information reported this way is cognitive bias of the source. Cognitive bias describes the subjective perceptions of individuals which may influence their decisions and how they interact with the world (Gray et al, 2015) and can influence the reliability of information provided when the source is potentially unreliable. 

How Information Contributes to the ‘Tasking and Coordinating’ Process

According to Gwent Police’s (2007) Tasking and Co-Ordination Policy, based on guidance set out by the National Intelligence Model, Tasking and Co-ordination meetings provide the framework for managers to identify operational priorities and deploy resources to tackle these effectively. 

To do this, decisions should be based on an understanding of the problems and is achieved by having an intelligence structure able to collect, evaluate and distribute information effectively (College of Policing, 2015). Crous (2012) theorises the challenge for managers is to understand the full breadth of information available and not get bogged down in a singular mindset. This is achieved by having intelligence delivered succinctly before making decisions. 

A study into effectiveness of the T&C Process conducted by John & Maguire (2004) raised issues with the process and stated it’s impeded by limited input from police partners and lack of quality intelligence, showing the impact poor management of information can have on the tasking and coordinating process. 

How Information and Intelligence Is Communicated.

Dissemination of intelligence throughout the organisation and to the public is a key part of the police service and is governed by a number of legislations including General Data Protection Regulation 2016 (GDPR), Data Protection Act 2018 (DPA) and Human Rights Act 1998 (HRA) (College of Policing, 2016). 

Lawful sharing of information has a number of benefits as it’s a two-way process with information flowing both from and to the police and helps provide improved public services as having the necessary information is vital in the decision-making process. It enables links to be made between people, locations and events using data that might not have been available without being shared.

There is a counter position that shows many police organizations fail to fully explore or understand the underlying information context and processes which may act either as barriers or enablers to information and knowledge acquisition, dissemination, and use within the organization (Ekblom, 2002; Gottschalk, Filstad, Glomseth, & Solli-Saether, 2011) demonstrating that although Police have access to vast amounts of information and intelligence, its communication throughout the organisation may be a limiting factor in its effectiveness for use in decision-making. This could be for a number of reasons including bureaucratic red tapes or complicated process that hinder effective communication.

Conclusion

To conclude, it has been shown that the methods used by police forces to gather and evaluate information and intelligence are wide and varied. A number of these methods were evaluated, and it was shown largely that by using this wide variety of sources the police are able to both gather information and to verify its accuracy with either conflicting or corroborating evidence. The main drawbacks we have seen when evaluating these sources appear to be when it comes to evaluating the sources of information and the impact of potential biases as theorised by Grey et al (2015). 

Overall the police information and intelligence gathering system is a mightily effective tool in police decision making and operational competency and without this well-structured system governed by the National Intelligence Model, the Police would not be able to operate as efficiently as it does. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

Introduction

According to the College of Policing (2022) the public has a right to expect the police and other agencies to exercise their powers to protect life and protect individuals absolute right against torture, inhuman or degrading treatment or punishment in line with the European Code of Human Rights. 

The concept of public protection provided by the police can take many forms. This may be dealing with public protection incidents and utilising multi-agency public protection arrangements (MAPPA), addressing the impact abuse can have on victims of crime and providing vital safeguarding, identifying the impact personal attitudes can have on investigative processes or addressing the association between Serious and Organised Crime groups and public protection issues.  

With this in mind, my purpose throughout this essay will be to provide a critical evaluation of the strategies police employ for dealing with public protection incidents whilst paying consideration to important factors such as those noted in the previous paragraph.
 
Dealing With Public Protection Incidents

Forces around the country have employed the role of Public Protection Officers who are responsible for the daily management of potentially dangerous persons such as registered sex offenders, or violent criminals. As outlined by Suffolk Constabulary (2020) in their description of their Public Protection Department the risks posed to the public by dangerous persons (both convicted and un-convicted) can never be completely eliminated but responsible authorities need to take all reasonable action to keep risk to a minimum.

An important tool utilised for this management of offenders is the utilisation of multi-agency public protection arrangements (MAPPA). According to Taylor & Yakeley (2019) these arrangements have been in operation for around 18 years in England and Wales and the primary purpose is for the sharing of information between agencies regarding the risk management of offenders returning to the community from custodial and hospital settings. The Police, Probation and Prison Services were established as the ‘responsible authority’ to oversee statutory arrangements for public protection by the identification of high-risk offenders, the assessment and management of their risk, and the sharing of relevant information among the agencies involved. MAPPA operate using a level system from level 1 to level 3 and offenders are graded based on the severity of their offence as well as the risk they pose in regard to reoffending. 

By effectively engaging with the MAPPA framework Police are able to play a vital role in the ongoing management of the risks posed by serious and violent offenders within their force areas and provide vital protection to the public for which they serve.

Impact of Abuse on Victims

Green Haven 4 Help (2022), a domestic abuse charity, theorise that as with anyone who has been traumatized, victims demonstrate a wide range of effects from being abused. The perpetrator’s abusive behaviour can cause an array of health problems and physical injuries as well as acute mental health problems and these may be felt in both the short term and long term. 

In support of this thesis, the Office for National Statistics (2021) have provided data that shows an estimated 63% of women who were victims of rape or assault by penetration reported mental or emotional problems and 10% reported that they had tried to kill themselves as a result. 

This example serves to show that whilst there are obvious and immediate physical impacts to abuse, there remains an ongoing level of mental abuse which may take the form of post-traumatic stress disorder (PTSD), depression or even in extreme circumstances suicide. The police will come into contact with victims of abuse on a  regular basis and so there is an important responsibility on officers to identify this and for forces to have strategies in place to deal with victims of abuse. 

This may take the shape of acting in support of healthcare agencies that are dealing with someone who is experiencing mental ill health, assisting a person who is experiencing mental ill health until healthcare professionals become involved (College of Policing, 2022) or signposting vulnerable victims to support services to ensure their ongoing mental and physical welfare. This can be done by referrals to partner agencies and support services. 

Serious And Organised Crime Groups And Public Protection Issues

Serious and organised crimes can consist of modern slavery, human trafficking , child sexual exploitation and many more. The definition of serious and organised crime can be given as people who have worked together for an extended period of time to plan, coordinate and conduct serious crime. These people are, more often than not, motivated to commit these serious crimes by the potential of financial gain (Crimestoppers, 2022).

Organised crime groups pose a major public protection issues as the crimes they commit target the most vulnerable members of our community, whether this be targeting at risk children for use in county lines drug running or taking over the homes of vulnerable adults for use in criminal enterprise (an act known as ‘cuckooing’). There is therefore an onus on the police to provide vital public protection to the most vulnerable members of the community who could be at risk of abuse at the hands of organised crime groups. 

Conclusion

To conclude, it has been shown throughout this essay that the role of the police in providing vital protection to the public can take many forms whether this be safeguarding for victims of domestic or sexual abuse or protecting the most vulnerable in our communities from being preyed on by serious and organised crime groups. 

MAPPA was identified as a vital tool employed by police public protection teams in identifying and managing the risks posed by serious offenders. In critical evaluation, research has shown that by being party to the vast information sharing network created by MAPPA, police are able to effectively manage this risk and put measures in place to prevent reoffending thus protecting vulnerable victims in our community. 

In addition to this, the many impacts abuse can have on victims were discussed. These can be seen to be vast and present in both short term and long term. The police come into contact with victims on a  regular abuse and so there are strategies in place to provide care for victims such as information sharing and signposting to partner agencies or providing assistance to healthcare professionals in mental health scenarios. This allows the police to play an important role in public protection of victims of abuse. 
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
[bookmark: _Hlk99718023]Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

Introduction

As Scott (2000) observes, Evidence-Based Policing (EBP) is distinct from many other forms of police innovation in that it is not a specific criminological or police tactic theory, rather EBP sets out a broad framework for how police should operate in improving police effectiveness, efficiency and fairness (Bullock et al, 2022). 

My purpose for this essay will be to critically analyse the concept of evidence-based policing whilst providing evaluation on notable crime prevention theories as well as making a consideration to options to reduce reoffending. 

Critical Evaluation of Evidence-Based Policing

Based on the concepts of Sherman (1998), EBP suggests the methods used to inform policing decisions should be informed by “rigorous scientific evaluations” and this is echoed by the College of Policing (2020) who provide guidance that EBP involves using the best available evidence to inform and challenge policies, practices and decisions. Essentially, EBP aims to use creating, assembling, disseminating and applying robust research evidence to improve police effectiveness, efficiency and legitimacy (Sherman, 2013).

When EBP is applied to practical policing, it stresses the importance of analysis to understand trends and patterns, and evaluate the impact of responses (Sherman, 1998, 2013). This process has been referred to as ‘targeting, testing and tracking’ and provides a framework for the determination of processes and also the evaluation of their successes or failures for future implementations. This stands as one of the key positives of EBP. 

An additional advantage of EBP is that it does not dictate definite types of research that should be conducted, rather that the best available evidence be used to guide policy and practice (Lum & Koper, 2013; Scott, 2017). 

A limitation for EBP is documented by Lum and Telep (2014) where studies have shown that police personnel often have limited awareness of available research evidence, may not see the value of said research, and can be resistant to the idea of drawing on research in the interests of improvement. 

In addition to this, EBP literature leans towards placing greater weight on evidence derived from experimental methods and conducting systematic reviews, drawing on the model practiced in medicine (Sherman, 1998). In the context of modern policing where resources may be thin, conducting research like this may be seen as impractical, time consuming and an ineffective use of resources. Thus detracting from the suitability of EBP in modern policing. 

‘What Works’ in Policing & Notable Crime Prevention Theories and Strategies

The concept of ‘What Works’ in policing leans on notions detailed above in the EBP model. ‘What Works’ as per the College of Policing (CoP) (2021) is defined as the most effective ways the police can tackle crime, based on the best available research evidence at the time. 

Hinkle et al (2020) theorise that the search for responses should be broad and not limited to law enforcement methods and should involve partnering with other agencies/community groups depending on the type of problem and its causes. As a result, there are a vast combination of theories and strategies employed in the pursuit of crime prevention. 

An example of a crime prevention theory is a ‘Targeted Approach’, being the targeting of people or places. A systematic review concluded that hot spots policing – targeted policing in high crime locations – can reduce crime (Braga, 2019). The CoP (2021) support the results of this review as they conclude that targeting places that create the most demand for police can be an effective crime reduction strategy.

When referring to targeting of people, this takes root in the focussing of strategies designed to change the behaviour of prolific offenders through implementing approaches that combine targeted enforcement with targeted support from partner agencies (Braga et al, 2019) and there is evidence to suggest that methods such as this may be effective in reducing crime overall. 

A pitfall of this approach however is that results are not guaranteed, and evidence suggests that targeting such as this delivers short-term but unsustainable reductions in crime (Taylor et al, 2011). As such, problem solving has been adopted in collaboration to produce more effective results. 

The problem-solving model conceptualised by Clarke and Eck (2003), utilised in modern policing, makes use of the SARA model (scan, analyse, respond, assess). This model when used in unison with traditional crime prevention strategies allows police to make well informed decisions, including the coordination of actions with partner agencies, that understand the problem at hand in order to resolve it (Bullock et al, 2006). 

Options to Reduce Reoffending

There are several key mechanisms by which police reduce crime and the risk of offending. Some of these are outlined by the CoP (2021): increasing chance of being caught and reducing opportunities for crime. 

The first of these refers to the deterrence factor and evidence shows that the perceived risk of being caught and punished is associated with lower levels of reported crime. An example of this is traffic offending, where the presence of speed cameras and traffic wardens makes the enforcement of traffic laws seem almost inevitable to the public thus negating the risk of offending (Myhill et al, 2011). 

Secondly, reducing opportunities for crime refers to the prevention mechanism in which police cut crime by reducing opportunities people have to commit crime. By analysing the manner in which offenders and targets react, police are able to identify options to prevent this (College of Policing, 2021). An example of this is to prevent burglaries where target hardening is employed. A study by Roe (2009) found that houses with a basic level of security were 10 times less likely to be burgled so police provide targets with the means to better protect themselves in order to reduce the risk of offending taking place. 

Conclusion

To conclude, it is clear that Evidence Based Policing, whilst not without its drawbacks, provides officers with a basic framework to not only determine processes but also which includes the evaluation of their successes or failures for future implementations. This framework holds at its core the belief that best available evidence should be used to inform the decision-making process and it is difficult to argue with the benefits this has shown to have in improving the efficiency and efficacy of modern policing practices.

I have discussed a range of notable crime prevention theories and strategies varying from deterrence and detection factors to the target use of police resources. It has been shown that the use of these more traditional methods when combined with the more modern influence of problem-solving techniques is able to provide a crime reducing toolkit that enables the long-term reduction of crime rates in the UK.

Word count: 1094


































  
Bibliography

1. Birch, P., & Herrington, V. (2011). Policing in Practice. (1 ed.) Palgrave Macmillan.
2. Braga, A, Weisburd, D, Turchon, B. (2019). 'Focussed deterrence strategies effects on crime: a systematic review.' Oslo: Campbell Collaboration.
3. Braga, A. (2019). 'Hot spot policing of small geographic areas: effects on crime: An updated systematic review'. Oslo: Campbell Collaboration.
4. Brake. (2022). ROADS POLICING: Enforcing the rules of the road and improving safety. Retrieved from: Roads policing | Brake
5. Bullock K, Erol, R, Tilley, N. (2006). 'Problem-Oriented Policing and Partnership: Implementation of an Evidence Based Approach to Crime Reduction'. Cullompton: Willan.
6. Bullock, Sidebottom, A., Armitage, R., Ashby, M. P., Clemmow, C., Kirby, S., Laycock, G., & Tilley, N. (2022). Police perceptions of problem-oriented policing and evidence-based policing: evidence from England and Wales. Police Practice and Research pp. 1-18. 10.1080/15614263.2022.2046568. (In press).
7.  Chartered Institute of Personnel and Development., (2021). Coaching and mentoring. Retrieved from: https://www.cipd.co.uk/knowledge/fundamentals/people/development/coaching-mentoring-factsheet
8. Clarke, R, Eck, J. (2003). 'Become a Problem-Solving Crime Analyst: In 55 Small Steps.' London: Jill Dando Institute of Crime Science, UCL.
9. College of Policing. (2020). What is evidence-based policing?. Retrieved from: https://whatworks.college.police.uk/About/Pages/What-is-EBP.aspx on 25/02/2022.
10. College of Policing. (2021). Targeted Approaches to Crime and Disorder Reduction. Retrieved from: https://www.college.police.uk/research/what-works-policing-reduce-crime/targeted-approaches
11. College of Policing. (2021). What stops people offending?. Retrieved from:  https://www.college.police.uk/research/what-works-policing-reduce-crime/what-stops-people-offending
12. College of Policing. (2021). What works in policing to reduce crime?. Retrieved from: https://www.college.police.uk/research/what-works-policing-reduce-crime
13. College of Policing. (2022). Mental Health. Retrieved from: https://www.college.police.uk/app/mental-health?s=
14. College of Policing. (2022). Multi-agency public protection arrangements (MAPPA). Retrieved from: https://www.college.police.uk/app/major-investigation-and-public-protection/managing-sexual-offenders-and-violent-offenders/multi-agency-public-protection-arrangements-mappa#:~:text=Under%20these%20Articles%2C%20the%20police%20and%20other%20public,degrading%20treatment%20or%20punishment%20%28Article%203%2C%20ECHR%20%29.
15. College of Policing., (2022). National Decision Model. Retrieved from: https://www.app.college.police.uk/app-content/national-decision-model/the-national-decision-model/
16. Crimestoppers. (2022). Serious and Organised Crime. Retrieved from: https://crimestoppers-uk.org/keeping-safe/community-family/serious-and-organised-crime
17.  Crous, C.J., (2012).Tasking & Coordination: Effective Decision Making or Blind men Feeling an Elephant. Journal of the Australian Institute of Professional Intelligence Officers (AIPIO) Volume, 20 Number 1, pp 3-16.
18. Culpin, C., (2002). "Sir Robert Peel and the new Metropolitan Police". The National Archives. Retrieved from: http://www.nationalarchives.gov.uk/education/candp/prevention/g08/g08cs2.htm
19. Department for Transport. (2020). Reported road casualties in Great Britain: 2019 annual report. Retrieved from: Reported road casualties in Great Britain: 2019 annual report (publishing.service.gov.uk)
20. Ekblom, P. (2002). From the source to the mainstream is uphill: The challenge of transferring knowledge of crime prevention through replication, innovation and anticipation. In Tilley, N. (Ed.), Analysis for crime prevention (pp. 131-203). Monsey, NY: Criminal Justice Press.
21. Estrada-Reynolds, V., Gray, J.M., & Nuñez, N.L. (2015). Information Integration Theory, Juror Bias, and Sentence Recommendations Captured Over Time in a Capital Trial. Applied Cognitive Psychology, 29, 713-722.
22. Farrell, J., (2021). Durham Chief Constable launches Inclusivity Charter. Retrieved from: https://www.durham.police.uk/News/News-Articles/2021/January/Durham-Chief-Constable-launches-Inclusivity-Charter.aspx
23. Gottschalk, P., Filstad, C., Glomseth, R., Solli-Saether, H. (2011). Information management for investigation and prevention of white-collar crime. International Journal of Information Management, 31, 226-233. doi:http://dx.doi.org/10.1016/j.ijinfomgt.2010.07.002
24. Green Haven 4 Help. (2022). The Impact of Domestic Violence on Victims. Retrieved from: https://greenhaven4help.com/the-impact-of-domestic-violence-on-victims/
25. Gwent Police. (2007). National Intelligence Model: Tasking and Co-ordination Policy. Retrieved from http://www.intelligenceanalysis.net/Legal%20-%20Gwent%20NIM%20policy.pdf on 23/02/2022. 
26. Haigler, K. (2012). Guide to Intelligence Support for Military Operations. The Intelligencer Association of former Intelligence Officers. Virginia. 19(1). (pp. 51-55).
27. Halkon, R., & Muir, R. (2022). The Future of Roads Policing. The Police Foundation. West Midlands. 
28. Her Majesty’s Inspectorate of Constabulary. (2020). Roads Policing: Not optional - An inspection of roads policing in England and Wales. Retrieved from: Roads policing: Not optional – An inspection of roads policing in England and Wales (justiceinspectorates.gov.uk)
29. Hill, S. (2018). Open Source Investigations - building your toolkit. City of London Police. London. 
30. Hinkle, J. C., Weisburd, D., Telep, C. W., & Petersen, K. (2020). Problem‐oriented policing for reducing crime and disorder: An updated systematic review and meta‐analysis. Campbell Systematic Reviews, 16(2)http://dx.doi.org/10.1002/cl2.1089
31. Holdaway, S. (2017) ‘The re-professionalization of the police in England and Wales’, Criminology & Criminal Justice, 17(5), pp. 588–604. doi: 10.1177/1748895817690214.
32. Home Office. (2019). Police powers and procedures, England and Wales year ending 31 March 2019. Retrieved from Police powers and procedures England and Wales year, ending 31 March 2019 (publishing.service.gov.uk)
33. Hu, Z, Li, J & Kwan, H., (2021). The effects of negative mentoring experiences on mentor creativity: The roles of mentor ego depletion and traditionality. Human Resource Management. 10.1002/hrm.22076.
34. Innes, M., Fielding, N., Cope, N. (2005). The appliance of science? The theory and practice of crime intelligence analysis. British Journal of Criminology, 45(1), 39–57.
35.  John, T., Maguire, M., & Great Britain. (2004). The National Intelligence Model: Key lessons from early research. London: Home Office.
36. Kleinig, J. (1996) The Ethics of Policing. Cambridge: Cambridge University Press (Cambridge Studies in Philosophy and Public Policy). doi: 10.1017/CBO9781139172851.
37. Lum, C., & Koper, C. (2013). Evidence-based policing. In G. Bruinsma, and D. Weisburd (Eds.), The encyclopaedia of criminology and criminal justice (pp. 1426-1437). Springer-Verlag.
38. Lumsden, K. (2017) ‘‘It’s a Profession, it Isn’t a Job’: Police Officers’ Views on the Professionalisation of Policing in England’, Sociological Research Online, 22(3), pp. 4–20. doi: 10.1177/1360780417724062.
39. Myhill, A, Quinton, P. (2011). 'It's a Fair Cop? Police Legitimacy, Public Cooperation, and Crime Reduction. An Interpretative Evidence Commentary'. London: NPIA.
40. Mynenko, K & Ditcham, K., (2022). Public Confidence in the Police: A New Low for the Service. Royal United Services Institute. London.
41. Neyroud, P., 2011. Review of police leadership and training. London: Home Office. 
42. NPCC. (2018). Policing our Roads Together. London: National Police Chief’s Council. Retrieved from: https://library.college.police.uk/docs/appref/Policing-our-Roads-Togetherpartners-copy.pdf
43. NPCC. (2022). National Roads Policing Strategy. Retrieved from: PowerPoint Presentation (college.police.uk)
44. Office for National Statistics. (2021). The Lasting Impact Of Violence Against Women And Girls. 
45. Pagon, M (2004) Ethics, education and integrity. In: Villiers, P, Adlam, R (eds) Policing a Safe, Just and Tolerant Society. An International Model. Winchester, UK: Waterside Press, pp. 88–98.
46. Palmieri, L. (2005). Information vs. Intelligence: What Police Executives Need to Know. International Association of Law Enforcement Intelligence Analysts. Miami. 
47. Ratcliffe, J. (2016). Intelligence-led policing. New York, NY: Routledge. 89.
48. Roe, S. (2009). 'Burglary and Home Security' In: Flatley J and Moon D, eds. 'Home Security, Mobile Phone Theft and Stolen Goods: Supplementary Volume 3 to Crime in England and Wales 2007/08'. London: Home Office.
49. Scott, M. (2000). Problem-Oriented Policing: Reflections On The First 20 Years.
50. Scott, M. S. (2017). Reconciling problem-oriented policing and evidence-based policing. In Advances in Evidence Based Policing (pp. 27–44). Routledge.
51. Sherman, L. (1998) Evidence-Based Policing. Ideas in American Policing Series. Washington, DC: Police Foundation.
52. Sherman, L. (2013). The rise of evidence-based policing: targeting, testing, and tracking. In M.Tonry (Ed.), Crime and Justice in America, 1975-2025 (pp. 377-451). University of Chicago Press.
53. Suffolk Constabulary. (2020). Public Protection Department. Retrieved from: Public Protection Department | Suffolk Constabulary
54. Taylor, B, Koper, C, Woods, D. (2011). 'A Randomized Controlled Trial of Different Policing Strategies at Hot Spots of Violent Crime'. Journal of Experimental Criminology, 7, pp 149-181.
55. Taylor, R., & Yakeley, J. (2019). Working with MAPPA: ethics and pragmatics. BJPsych Advances, 25(3), 157-165. https://doi.org/10.1192/bja.2018.5
56. Telep, C. W., & Lum, C. (2014). The receptivity of officers to empirical research and evidence-based policing: An examination of survey data from three agencies. Police quarterly, 17(4), 359–385.
57. The College of Policing. (2015). Information management Collection and recording. Retrieved from https://www.app.college.police.uk/app-content/information-management/management-of-police-information/collection-and-recording/#routine-collection on 22/02/2022. 
58. The College of Policing. (2015). Intelligence Management Intelligence collection, development and dissemination. Retrieved from: https://www.app.college.police.uk/app-content/intelligence-management/intelligence-cycle/ on 22/02/2022. 
59.  The College of Policing. (2015). Intelligence Management: Governance. Retrieved from: https://www.app.college.police.uk/app-content/intelligence-management/governance/#tasking-and-coordination on 23/02/2022. 
60. The Royal Society for the Prevention of Accidents. (2018). Road Safety Factsheet. Retrieved from: https://www.rospa.com/rospaweb/docs/advice-services/road-safety/drivers/speed-camera-factsheet.pdf
61. UK Government. (2020). Roads policing review: call for evidence. Retrieved from: Roads policing review: call for evidence - GOV.UK (www.gov.uk)
62. Westmarland, L. and Conway, S. (2020) ‘Police ethics and integrity: Keeping the ‘blue code’ of silence’, International Journal of Police Science & Management, 22(4), pp. 378–392. doi: 10.1177/1461355720947762.






































	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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