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Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.


















PART 1
	Professional Experience Template 1
	Bridging 5008	

Expressive arts – street view

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	The objective of this lesson was to encourage critical response and reflection on visual stimuli. I initiated the lesson by presenting two images of city landscapes to the students, one realistic and the other cartoonish. Through open-ended questioning, I prompted the children to identify elements such as shapes, colours, and aspects they liked about each image. After discussing both images, I facilitated a comparison exercise, asking students to discuss similarities and differences in pairs. Utilizing a random selection method with lollipop sticks, I encouraged participation and critical thinking by building on students' responses to explore further similarities and differences.

To ensure comprehension of the task, I employed a thumbs-up, thumbs-down method, a preferred strategy of mine to gauge student understanding. For more complex tasks or to assess comprehension of content input, I randomly asked students to articulate the task's requirements.

The main task involved students working in ability groups with a teacher to critically respond and reflect on the provided images through discussion. Each group received different images, tailored to their ability levels, ranging from simpler to more complex comparisons. After group discussions, students reconvened on the carpet to share their findings, presenting their observations on similarities, differences, preferences, colours, shapes, and sizes.

To conclude the lesson and assess reasoning skills, I used "exit cards" where each student shared something they liked about one of the images and explained their reasoning before being dismissed for lunch. This provided an opportunity to evaluate the development of students' critical thinking abilities in responding to visual stimuli.

	What have you learned?
	The use of the exit cards is a good way for the children to show me what they know/ learnt from the lesson but also helps me identify children to may need additional support in the future or who didn’t understand the concept of the session. 
From this lesson I learnt that for the lower ability children, their ability to provide reasoning is challenging therefore I will need to think of ways to tackle this

	What next?
	The next steps following this lesson involve addressing challenges observed, particularly concerning lower-achieving students' difficulty in providing reasoning. Strategies may include implementing scaffolding techniques, providing additional visual aids, or offering structured prompts. Seeking professional development opportunities or collaborating with colleagues for insights on supporting these students will be essential. The goal is to ensure all students, regardless of ability, can fully engage in and benefit from future lessons on critical response and reflection.




	Professional Experience Template 2
	Map work

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	This lesson focused on introducing children to maps, their functionality, and their practical applications. To initiate the concept of mapping, I began with a simple activity where the children mapped out various areas within their school.

Initially, I utilized a conventional teaching approach by displaying a map on the interactive whiteboard (IWB) while the children gathered on the carpet. I then prompted a discussion to gauge their existing knowledge about maps.

Subsequently, I divided the class into ability groups and led them on a tour around the school grounds. During this excursion, I encouraged them to identify specific features and utilize iPads (one per group) to capture images of noteworthy areas. This guided tour enabled the children to visualize different locations within the school and understand their placement in accordance with other locations.

Upon returning to the classroom, I worked individually with each group, supported by the teaching assistant (TA), to map out the identified areas on an A3 school map. Meanwhile, the remaining children engaged in supplementary activities. One such activity involved independently mapping out the playground using wooden blocks with images of playground items, providing them with a tangible representation for mapping practice.

Another supervised activity tasked the children with inputting the school postcode into Google Maps to explore the surrounding area. Additionally, on the Lego table, I encouraged the children to construct a model of the classroom shed based on provided images.

Through this multi-faceted approach, children actively engaged in mapping activities, fostering their spatial awareness and comprehension of cartography. 

	What have you learned?
	From this lesson, I learned the importance of incorporating a diverse range of teaching approaches to cater to different learning styles and abilities. For instance, throughout the lesson, I seamlessly integrated various methods:

- Standard teaching was utilized during the content input phase, where the children gathered on the carpet to receive instruction.
- Discussion-based learning occurred as I prompted the children to share their understanding of maps and identify significant areas within the school.
- Hands-on learning was evident during our school walk, where children actively engaged in capturing images of various locations using iPads.
- Group work facilitated collaborative learning as children collaborated to select and photograph specific areas, encouraging teamwork and cooperation.
- Inquiry-based learning allowed children to independently explore and investigate the school grounds, enhancing their spatial awareness and map-reading skills.
- Differentiated learning was employed during the mapping activity, with varying levels of complexity tailored to accommodate the diverse abilities of the students. Higher ability groups were tasked with mapping more areas, while middle and lower ability groups had fewer images to work with, ensuring all students were appropriately challenged and supported.

By incorporating these diverse teaching approaches, I was able to create a dynamic and engaging learning experience that effectively met the needs of all learners in the class.

There were some hiccups during this lesson such as monitoring each group of children and ensuring they understand the task.

	What next?
	To further improve my development as a practitioner I will seek feedback from colleagues and mentors to ensure I am constantly bettering myself for the children. I will collaborate with colleagues and adapt/ explore new teaching approaches to learn how they are used and if they work for me and the children I am teaching. 





	Professional Experience Template 3
	School trip

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	In light of Santes Dwynwen Day, the class embarked on preparations for their upcoming class fete to celebrate the occasion and raise funds for their class. Among the planned activities was the baking of Welsh cakes, a task I was designated to lead.
Given that the children had recently begun learning about money in their mathematics lessons, I saw this as an opportunity to engage the children in a practical application of their newfound knowledge. Thus, I proposed a class trip to purchase the ingredients for the Welsh cakes. This excursion not only provided a break from the classroom routine but also allowed the children to apply their mathematical skills in a real-world setting.
The objective of the trip was to familiarize the children with the process of shopping by having them work in small groups to create a shopping list and calculate the total cost of the items at the checkout. To prepare for this outing, I introduced the concept of a shopping list and demonstrated how to compile one, emphasizing the ingredients needed for the Welsh cakes. Subsequently, I guided the children in creating their own lists, tailoring the approach to accommodate the varying abilities within the class. Higher-ability students composed their lists in bullet point format, while those with lower abilities utilized images of the items to construct their lists visually.
By integrating the trip into our curriculum, I aimed to not only reinforce mathematical concepts but also foster practical life skills and promote active engagement in learning. Through this hands-on experience, the children were able to apply their knowledge in a meaningful context, enhancing their understanding of both mathematics and everyday life.
Top of Form
Bottom of Form


	What have you learned?
	Through this experience, I developed my practical application skills by seeking opportunities to enrich the learners' educational journey. By guiding the children in applying their knowledge and demonstrating its relevance in everyday life, it helped facilitate a deeper understanding of the concept.

I strengthened my ability to integrate subjects, providing a holistic learning environment aligned with the objectives of the Welsh curriculum. Additionally, this experience gave me the chance to refine my differentiation techniques, tailoring the workload to meet the diverse needs and abilities of the children.

Employing a hands-on approach to the lesson proved to be more impactful for the children, allowing them to actively engage with the context in a practical setting. This underscores the significance of experiential learning and underscores the importance of incorporating varied subjects and teaching methodologies to foster meaningful educational experiences for students.

	What next?
	I plan to further integrate subjects by identifying concepts in one subject that can complement and reinforce those in another subject. This may involve collaborating with other teaching staff to create interdisciplinary experiences.

I will Consider potential lessons that could provide experiential learning opportunities for children, enabling them to apply their knowledge in real-life situations.






	Professional Experience Template 4
	Role play - EPP

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	The children had access to a play shed as part of their enhanced provision, but it lacked a new activity. To address this, I sought input from the class on their preferences, and they collectively voted to transform the shed into a role play area resembling a miniature version of the school.
Given the shed's purpose of enhancing the children's learning and play, I thought of ways to incorporate various learning experiences (AoLEs) into the role play setup. Consulting with the children, I gathered their ideas for engaging activities, including dressing up as teachers, simulating register-taking, and incorporating playdough.
In organizing the shed, I ensured to integrate not only the children's suggestions but also additional learning opportunities spanning mathematics, literacy, and Welsh language skills.
Recognizing the shed as an independent learning space, I implemented strategies to teach the children about fair turn-taking. This involved providing role cards for random selection and setting a five-minute timer to signal rotation, ensuring equal participation for all.

To promote Welsh language proficiency, I displayed Welsh cards and encouraged incidental Welsh use during activities like discussing the weather. Additionally, I included Welsh stories to bolster literacy skills.
For mathematics, I adorned the shed with numbers and number lines, providing worksheets for number formation practice and simple arithmetic. Utilizing playdough, I designed worksheets for shape recognition and understanding shape properties, enriching mathematical learning experiences.
In the literacy realm, I distributed various prompts throughout the shed to facilitate role-playing as different characters. Mood monster sheets allowed children to express emotions through writing, while an easel served as a writable surface for imaginative play scenarios.


	What have you learned?
	Taking responsibility for this provision gave me insights into the significance of child-centered learning approaches. It highlighted how actively involving children in their education not only enhances their engagement but also nurtures critical thinking and creativity. By encouraging them to make connections, draw conclusions, pose questions, and explore new concepts, I observed first-hand the profound impact on their learning experience.

Moreover, by prioritizing the children's desires and preferences, I honed my adaptability and flexibility. This demonstrated my readiness to modify plans to align more closely with the children's interests, showcasing a commitment to meeting their needs effectively.

	What next?
	I will continue to actively involve the children in their learning where possible as I feel that when they are involved, they want to participate more, and it tailors the learning to their wants and needs. 
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Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

 
	Targets 
	How you have worked on this 
	An example can be found on 

	Target 1 
	Revise Harvard referencing guidelines for intext citations and reference lists  
	Throughout the assignment and reference list

	Target 2 
	Further develop skills of criticality by paraphrasing where possible instead of embedding quotes.
	Throughout the assignment




The definitions of a teacher vary widely, but one particularly resonant description is "to be a teacher is to empower" (Loughlin, 2023). This encapsulates the essence of a teacher's role: to empower students, inspiring, motivating, and guiding them towards academic, personal, and social growth (What Do Teachers Do?, 2022). The four purposes outlined in the Welsh curriculum exemplify this holistic approach to education, aiming to cultivate healthy, confident individuals; ambitious, capable learners; enterprising, creative contributors; and ethically informed citizens (Curriculum for Wales - Hwb, 2024). With the implementation of the new curriculum, it falls upon teachers to prepare and mould students into embodying these qualities. To achieve this, teachers must embody confidence and expertise across the five teaching standards: pedagogy, collaboration, innovation, professional learning, and leadership.


Within the realm of pedagogy, the practice of assessment for learning (AFL) stands as a pivotal tool for educators at all stages of their career journey. This reflective assignment serves to delve into the profound significance of AFL strategies, illuminating their role in shaping effective teaching practices and fostering continuous professional development. As suggested by McDaniel (2017), the thorough use of student assessment enables teachers to gauge the effectiveness of their teaching methods by aligning them with predefined learning goals, something I have struggled with previously. Through this constant process, teaching practitioners gain valuable insights into the impact that their teaching approaches have on the children, allowing them to integrate successful strategies while amending those that prove less effective. Thus, AFL emerges as a dynamic framework that empowers practitioners to refine their pedagogical techniques and enhance student learning outcomes.

For me, the continuous integration of Assessment for Learning (AFL) is not only essential for my professional development but also crucial for enhancing the educational journey of the students under my guidance. Another principle I aim to focus on is the diverse range of teaching approaches used in the classroom. I intend to deepen my understanding and explore ways to incorporate various approaches consistently into my teaching practice. This will enable students to construct their own learning, cater to their individual needs, and enhance engagement during lessons. Moreover, employing a variety of teaching approaches ensures that students remain engaged for longer durations, leading to improved academic success rates. Studies investigated by Reeve et al (2020) conclude that the level of student engagement in education predicts academic achievement, the more engagement, the higher the achievement rate. 

Moreover, this reflection seeks to align with the standards delineated by Ofsted, where an outstanding lesson is characterized by evidence of "highly effective learning for every learner" within the classroom (Thomas, 2012). Through critical reflection and analysis, I endeavour to explore the practical application of AFL and a broad repertoire of teaching approaches in creating dynamic learning environments that foster meaningful engagement and maximize student potential. By interrogating these pedagogical principles, I aspire to refine my instructional practices and contribute to the ongoing evolution of effective teaching methodologies.


Critical reflection
In reviewing my personal experiences and my growth as a developing practitioner, I recognise that my planning and preparation have somewhat been lacking the understanding of the learning intentions, which is evident through some of my lesson plans and was a target set for me by my mentors. I would identify the activity but would sometimes struggle to identify what it was I wanted the children to learn. This is an issue as if I am unsure as to what the learning intentions are, how would I expect the children to achieve anything from the lesson. Clear and well-written intended learning outcomes effectively communicate to students the tasks they need to accomplish, and the methods required for successful completion (Intended Learning Outcomes - Teaching & Learning, 2018). The NCCA (2015) also agrees that by having a clear learning objective, students will focus more on what they are learning rather than the task they are completing. The sharing of learning intentions is fundamental to both my development in AFL strategies and Teaching approaches. I tried to ensure that the lessons I had planned were fun and engaging for the children; trying to include a broad repertoire of teaching approaches in each of my lessons was one of the ways in which I tried to do this. Including this range of strategies would allow me to cater more appropriately to the diverse needs and learning styles of the pupils (Shanti Juniors Preschool, 2023). Whilst I tried to incorporate a range of strategies into my practice, i still felt scared to try new things and resorted back to where I was comfortable, stood up in front of the class, teaching the pupils. 
Despite being afraid of trying new things, I feel I have demonstrated a strong commitment to engaging students and facilitating meaningful learning experiences. I try to employ an active learning approach, encourage children’s participation and when applicable provide opportunities for collaborative learning (see Professional experience template 2 in the appendix for examples). Nonetheless, upon reflection, I recognise the need to enhance my use of AFL during instruction. While I often use thumbs up, thumbs down, and questioning techniques to gauge pupil understanding, I aim to implement a wider range of formative assessment tools such as frequent use of exit tickets, think pair share activities and classroom polls to gather ongoing feedback and inform instructional decisions in real time. By using a rage of methods for assessment, it will help me gain a comprehensive understanding of learner progress across a wide range of skills and content (Multiple Methods of Assessment | Learner Variability Project, 2024). In addition, employing a wider range of assessment methods will assist me in accommodating the specific needs of individual students and gaining insights into effective teaching strategies for particular subjects (Wood, 2018). Aside from trying to enhance my use of AFL, how I deliver my lessons and the type of teaching approaches I use could be more diverse. Teaching strategies are vital in classroom settings, as they ensure that the information being conveyed resonates with and engages learners. In the absence of such strategies, teachers might inadvertently deliver content that fails to connect with students or capture their attention. Utilizing these strategies effectively encourages active participation, promotes connection, and injects enthusiasm into the learning experience (cchiaro, 2019).
Throughout my teaching journey, I've been dedicated to integrating various pedagogical principles to enrich student learning outcomes while fostering my own professional growth. By employing effective pedagogical methods, students are empowered to reach their full potential and establish a strong foundation for learning (Learning Journals, 2021). These principles encompass a diverse range of teaching approaches and strategies for assessment and learning, although I acknowledge the need for improvement in fully embedding these principles into every aspect of my teaching practice, this is an area that I need to improve on. While I routinely communicate learning intentions at the start of every lesson, I recognize the importance of reinforcing their visibility throughout the duration of the lesson to ensure clarity for both me and my students regarding our objectives, thereby maximizing achievement. Emphasizing the sharing of learning intentions serves to focus students on their learning objectives (NCCA, 2015). Displaying these intentions prominently in the classroom facilitates continuous engagement with the learning goals.
After reflecting on my practice, I've identified two key areas for improvement: the limited use of AFL strategies and the need to diversify my teaching approaches. To address these challenges, I've developed a comprehensive professional development plan. Firstly, I aim to take proactive steps by engaging in workshops that introduce new strategies and offer guidance on their implementation for both AFL and teaching methods. Taking responsibility for my professional development by attending workshops and receiving training will help me gain new skills and keep up to date with new provisions and policies as well as building professional networks, the courses will enable me to become more confident in my ability to create lesson plans and execute them using a range of inclusive strategies in both my teaching, assessment, and other principles (Zillich, 2023). Secondly, I plan to experiment with a wide range of AFL and teaching techniques in the classroom, fostering continuous reflection and adaptation. Lastly, I intend to collaborate with colleagues to exchange insights and receive constructive feedback, facilitating the seamless integration of these pedagogical principles into my lesson planning and teaching.
When it comes to planning and executing my lesson plans, I try to think of new AFL strategies I could implement. The whole idea of AFL as defined by Dylan William (2011, cited by Didau, 2014) is to “use evidence about learning to adapt teaching and learning to meet student needs”. According to Johnson (2023) in order for Assessment for Learning to be impactful and successful, educators must go beyond mere observation and questioning. One that I use frequently is the thumbs up/down to check understanding. However, upon reflection of this method, whilst I will get a response, I won’t know the full extent of what they understand, especially for the younger children who are too afraid to say anything or are copying their friends, or just simply don’t know how to express their concern. In some cases, I will select and random some children and ask them to explain to me what the task is, and if necessary what was the key thing to remember. The work of TEAL (2013, cited the work of Rosenshine, meister & chapman, 1996) mentions that asking questions improves the understanding of the pupil by focusing on the content and assessing comprehension to identify if the material has been grasped. If I am satisfied after the content input that the children understand then I will set them off on their tasks. 

Student teachers are required to articulate learning intentions for each lesson. This practice could be beneficial for tutors in Initial Teacher Education to implement, as it serves as a simple method for assisting student teachers in clarifying what they aim to teach. (LEARNING INTENTIONS AND SUCCESS CRITERIA, [no date]). To improve my teaching strategies, I need to ensure that my learning intentions of the lessons are clear and understood by the class. Schadt (2017) states that “objectives are brief, clear statements that describe the desire learning outcomes of instruction”. To implement this in my own practice, I need to make sure that I identify what I want the children to learn from the lesson. A method I wish to undertake to do this is what’s known as the SMART method; this method will allow me to ensure that my intentions are specific, measurable, achievable, relevant and time bound within the lesson (Chatterjee and Corral, 2017). I need to establish what I want the children to learn from the lesson before I think about the activity I want them to do, and that my intentions are expressed in a short statement (admin, 2023). A well-crafted learning objective forms the foundation for the planning, development, delivery, and evaluation of educational activities. (Aytac Gogus, 2012). A lack of clarity regarding the learning objective may lead both myself and the class to focus on other aspects of the task or prioritize different elements over what we intend them to consider (Clarke, 2021).
Questioning is a fundamental aspect of teaching and learning, serving multiple purposes in the educational process. Effective questioning reinforces understanding, evaluates learning outcomes, and promotes critical thinking among students (Using Effective Questions | Center for Teaching Innovation, 2024). By asking questions, educators can gauge students' prior knowledge, assess learning progress, and adjust teaching methods accordingly. While Ausbel (1968, cited by William, 2011) suggests that learners' prior knowledge significantly influences learning outcomes, William (2011) critiques this perspective, highlighting the dynamic nature of student understanding and emphasizing assessment as a central component of effective instruction. Assessment for Learning (AFL), described by Abbasnasab (2013), is a process aimed at improving instruction and learning through ongoing assessment, feedback, and adjustment of teaching methods. Both students and teachers benefit from AFL, with students experiencing increased self-efficacy, receiving immediate feedback, and enjoying a more tailored learning experience (Getting started with Assessment for Learning, 2024). Meanwhile, teachers gain insights into areas where students need further development and can introduce new strategies to support learning goals. Thus, recognizing students' prior knowledge and utilizing assessment as a tool for effective instruction are essential components of the teaching and learning process.

Additionally, self and peer assessment empower students to take an active role in their education, fostering a sense of ownership and facilitating necessary adjustments in learning approaches. Feedback, whether verbal or written, plays a crucial role in students' development by guiding and redirecting their actions toward achieving desired outcomes (The Education Endowment Foundation, 2021). Ultimately, questioning, self and peer assessment, and feedback work synergistically to enhance student understanding, engagement, and achievement in the classroom.




Conclusion 
This reflective assignment has offered valuable insights into my growth in lesson planning, preparation, and teaching, all while incorporating pedagogical principles. Through identifying areas for development and outlining steps for professional advancement, I remain dedicated to continuous improvement and enhancing student learning outcomes through effective pedagogy. A key concern is the limited use of assessment for learning (AFL) strategies in my practice, stemming from a reluctance to explore new methods and a reliance on established approaches. If a new strategy doesn't yield the expected results, I will seek advice from colleagues and mentors to understand why and how to improve. Actively seeking information through research is another innovative way for me to succeed.
Insufficient understanding of pedagogical principles can have profound and enduring consequences on children's education and lives. Educators lacking a comprehensive grasp of effective teaching methodologies can lead to reduced student engagement, diminished academic achievement, and missed learning opportunities. Research from The Sutton Trust (2011) underscores this point, emphasizing the significant impact a well-educated teacher can have on pupil attainment. Hence, it's imperative for me to enhance my pedagogical proficiency across all facets, embracing innovative AFL strategies, fostering a willingness to experiment, and exploring novel teaching approaches to cultivate dynamic and stimulating learning environments conducive to student growth and achievement.
Ultimately, my commitment to refining my pedagogical practices aligns with the overarching objective of providing students with the education they deserve. Each aspect of professional development contributes to this mission, ensuring I am equipped to positively influence the lives of my students and those within their sphere. Through perpetual learning and adaptability, I aspire to create an enriching educational experience that empowers students to realize their full potential (Quigley, 2023).
In conclusion, the multifaceted role of a teacher revolves around empowerment, serving as catalysts for holistic growth, inspiring, motivating, and guiding students along their educational journey. The principles outlined in the Welsh curriculum underscore the importance of nurturing students into healthy, confident individuals, enterprising creative contributors, ethical informed citizens, ambitious capable learners and highlighting the transformative power of education (Curriculum for Wales - Hwb, 2024). However, to effectively fulfil these roles, teachers must embody confidence and expertise across various domains, encompassing pedagogy, collaboration, innovation, professional learning, and leadership. However, in order to incorporate the four purposes effectively in the classroom and school, it’s a case of prioritising the purposes that are most relevant to the school, pupil, and context (Embedding the Four Purposes: what works well in primary schools? | Estyn, 2022). Working in collaboration with staff members and secondary schools to build on the existing strengths of the school and identify more long-term goals.
Upon reflecting on my teaching practice, I have pinpointed areas that require improvement, particularly in the incorporation of AFL strategies and the broadening of teaching methodologies. To tackle these challenges, I have developed a comprehensive professional development plan focused on proactive learning, experimentation, collaboration, and continuous reflection. Through participation in workshops, experimentation with innovative techniques, and collaboration with colleagues, my goal is to strengthen my pedagogical skills and create inclusive, engaging learning environments that foster maximum student potential. Additionally, fostering a positive and healthy environment for students, aligning with shared visions, and involving parents in their child's education are all strategies that promote academic achievement among pupils (Tharwat, 2019). All of which touch upon the foundational aspects covered by the four purposes.
Moreover, the significance of adequately qualified teachers cannot be overstated. Research indicates that educators lacking a deep understanding of pedagogy struggle to effectively engage students and often overlook crucial learning opportunities, profoundly impacting students' academic and personal trajectories. Consequently, my commitment to professional development extends beyond personal growth; it is rooted in ensuring the success and well-being of my students. In essence, this reflective journey has reaffirmed my dedication to excellence in teaching and has motivated me to persistently pursue improvement. By embracing novel strategies, collaborating with colleagues, and prioritizing student empowerment, I am confident in my capacity to effect positive change in the lives of my students and contribute to the continual evolution of effective teaching methodologies.

Taking control and responsibility for my own professional development will be beneficial of not only my knowledge on the subject but also increase my self-esteem, which will boost my confidence in experimenting with new teaching approaches and formative assessment, broadening my teaching practice (myjobscotland, 2021). To incorporate more teaching approaches into my practice, I must listen to the voices of my pupils and utilize their feedback to adapt my teaching, making it more inclusive for everyone.
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Appendix
	Professional Experience Template 2
	Map work

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	This lesson focused on introducing children to maps, their functionality, and their practical applications. To initiate the concept of mapping, I began with a simple activity where the children mapped out various areas within their school.

Initially, I utilized a conventional teaching approach by displaying a map on the interactive whiteboard (IWB) while the children gathered on the carpet. I then prompted a discussion to gauge their existing knowledge about maps.

Subsequently, I divided the class into ability groups and led them on a tour around the school grounds. During this excursion, I encouraged them to identify specific features and utilize iPads (one per group) to capture images of noteworthy areas. This guided tour enabled the children to visualize different locations within the school and understand their placement in accordance with other locations.

Upon returning to the classroom, I worked individually with each group, supported by the teaching assistant (TA), to map out the identified areas on an A3 school map. Meanwhile, the remaining children engaged in supplementary activities. One such activity involved independently mapping out the playground using wooden blocks with images of playground items, providing them with a tangible representation for mapping practice.

Another supervised activity tasked the children with inputting the school postcode into Google Maps to explore the surrounding area. Additionally, on the Lego table, I encouraged the children to construct a model of the classroom shed based on provided images.

Through this multi-faceted approach, children actively engaged in mapping activities, fostering their spatial awareness and comprehension of cartography. 

	What have you learned?
	From this lesson, I learned the importance of incorporating a diverse range of teaching approaches to cater to different learning styles and abilities. For instance, throughout the lesson, I seamlessly integrated various methods:

- Standard teaching was utilized during the content input phase, where the children gathered on the carpet to receive instruction.
- Discussion-based learning occurred as I prompted the children to share their understanding of maps and identify significant areas within the school.
- Hands-on learning was evident during our school walk, where children actively engaged in capturing images of various locations using iPads.
- Group work facilitated collaborative learning as children collaborated to select and photograph specific areas, encouraging teamwork and cooperation.
- Inquiry-based learning allowed children to independently explore and investigate the school grounds, enhancing their spatial awareness and map-reading skills.
- Differentiated learning was employed during the mapping activity, with varying levels of complexity tailored to accommodate the diverse abilities of the students. Higher ability groups were tasked with mapping more areas, while middle and lower ability groups had fewer images to work with, ensuring all students were appropriately challenged and supported.

By incorporating these diverse teaching approaches, I was able to create a dynamic and engaging learning experience that effectively met the needs of all learners in the class.

There were some hiccups during this lesson such as monitoring each group of children and ensuring they understand the task.

	What next?
	To further improve my development as a practitioner I will seek feedback from colleagues and mentors to ensure I am constantly bettering myself for the children. I will collaborate with colleagues and adapt/ explore new teaching approaches to learn how they are used and if they work for me and the children I am teaching. 




