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Introduction:

This document proposes the collection and analysis of data for research purposes on “the motivation behind modern societies drive to undertake adventure activities”. My aims for this research project is to explore what drives the citizens of the United Kingdom to seek out adventure. As the pandemic remains a threat around the world, people are having to rethink travel and adventuring internationally.

“The increased growth and commercialisation of adventure tourism led to a number of changes in  the profile of the individuals who now engage in adventure activities. As a result, previous understandings of adventure tourism motivations may no longer be valid” (Giddy, 2018, p47)

This inspired me to look into why it is so important that it be in another country in the first place. What actually drives people to adventure and could these needs be met more locally? 

According to Ralf Buckley (2012) there are at least 14 different motivations for adventure tourism. Buckley proposes that all the reasons one might participate in adventure activities can all be sorted into three key areas. One being the performance of the activity, two being the place in nature and three being the persons social position. This means that the motivations are measurable and since this study was performed in South Africa, perhaps the motivations may be different here in the United Kingdom. Buckley’s research led him to the word “rush” several times. Adventurers were stating they were doing these activities “for the rush”. Buckley concluded that rush is the middle ground between flow (Psychological Flow captures the positive mental state of being completely absorbed, focused, and involved in your activities According to Catherine Moore (2021)) and thrill. Professor Ralf Buckley (2010) states that 

“Worldwide, adventure tourism is a trillion-dollar subsector of the multi-trillion-dollar commercial tourism industry. It has grown from small beginnings as a result of: increasing urbanization of human populations in the developed world” (Buckley, 2010, p1)

In my opinion, this means that as the urban world grows humans are yearning more for their natural world and thus spending their free time adventuring in it. Buckley also states that the adventure tourism sector “is as yet remarkably little-studied.  There are many research opportunities remaining, whether it is viewed as an industry subsector or a category of human behaviour.” Here Buckley reinforces my proposal by highlighting the fact that there is potentially new and invaluable information to be discovered by this research. I am going to be looking at it from the “Category of human behaviour” in order to answer the proposed question.

Aims and Objectives
The aim of this research is to establish what drives the British population to adventure. The main objectives of this study will be to gain reliable and measurable data through a series of interviews. For the data to be as unbiased as possible. And finally for the data to be analysed for overarching and emergent themes that may present themselves. For qualitative research, the paradigm to follow is a semi-structured interview procedure to achieve reliable qualitative data. Patton (2005) states “The qualitative research method analyses data from direct field work observations…to generate rich narrative descriptions…yields patterns and themes”. For this reason I will be using a semi structured interview with five open-ended questions inquiring into the reasons different members of society participate in adventure activities. The preliminary research questions are:

1) What do you define adventure as?
2) Why are you personally attracted to adventurous activities?
3) What emotions do you experience when you are participating in adventurous activities?
4) Why do you think society is attracted to adventurous activities?
5) Why do you think most adventurous activities are undertaken on an international stage?

These questions will allow the participant to open up and talk about their feelings about the topic with a specific direction to go in. They are however open-ended questions allowing the participants to expand on their points and report any information they deem useful for the research. This will make the data less biased on the researchers part and potentially reveal themes that would have been overseen if other data collection methods were to be used.


Methodological approach:

The method I will be using for this research will be interpretative phenomenological analysis. Maruna and Butler (2005) define this as;

“A form of analysis concerned with how participants make sense of their social and personal worlds by examining the meanings that particular events, experiences and states hold for the participants” (Maruna and Butler, 2005, p1)

This basically means I will be analysing their accounts of their emotional connection to adventure to reveal any significant correlation or meaning behind them. I will be using a qualitative approach because the research is not finite. It is not number-based nor categorical, thus it would be difficult to create questions to cover every aspect of human emotion. Along with this, because the area has little research there is little to base quantitative questions off. However quantitative research allows for the researcher to “delve past the set of questions and get more personal, in depth data” (Doyle, 2020). Since the reasons behind a person pushing for ‘flow’ or ‘thrill’ will often be emotional, qualitative research is a much better fit than quantitative. The method I will use to collect this information will be a semi-structured interview. This will be recorded with each participant and transcribed. Before this happens however, I will first fill out an ethics form to be approved by the ethics committee. Then send out participation agreement forms to each participant explaining what the interview will consist of and how their data from it will be protected and kept anonymous. This will follow the British Educational Research Association (BERA) Guidelines (2018). Once this is signed we will move on to agreeing to a date and time with each participant to call them on Microsoft Teams. For ethical security, once the interviews are transcribed, the original videos will be deleted to keep the participants anonymous. At least 10 appropriate participants will need to be interviewed and these will all need to have some sort of background in adventure to ensure the data is relevant. These 10 participants will be kept completely anonymous and each one will be referred to by the order they were selected in. For example “Participant 1” through till “Participant 10”. This again will conform to the BERA Guidelines necessary when research is taking place. 

There are many advantages of using a semi-structured face to face interview. For example, according to Raymond Opdenakker (2006) face to face interviews can take advantage of social cues, “Social cues, such as voice, intonation, body language etc.” Not only can the interviewer gather concentrated information verbally, but feelings and expressions. It will also be evident on the interviewees face to reinforce the data they are giving. Opdenakker (2006) also points out the answers the interviewees come up with are “more spontaneous, without an extended reflection”. This is important because the interviewee doesn’t have time to filter or sugarcoat their responses which leads to more true and reliable data and reduces participant bias.
 
The disadvantages of qualitative research and analysis is that it is easier for bias to creep in on the researchers behalf. According to Bloor and Wood (2006);

“Bias may derive either from a conscious or unconscious tendency on the behalf of the researcher to collect data or interpret them in such a way as to produce erroneous conclusions that favour their own beliefs or commitments.” (Bloor and Wood, 2006, p21)

This means that my positionality and feelings towards adventurous activities could influence how the data will be analysed and what themes are perceived. To mitigate this I will remain as impartial and objective as possible.
 
Planned Data Analysis and Presentation:

Once the data is transcribed it will be scoured for themes. I will follow Vaismoradi, M. et al. (2016) four phases of theme development. Phase one is “initialisation” and consists of reading the transcription and highlighting the codes. Phase two is “construction” and consists of classifying the codes into basic themes and labelling them. Next is “rectification” for phase four. This phase consists of relating the themes to existing knowledge and further strengthening them. Lastly is “finalisation” where the theme is explained as part of the larger story. Vaismoradi, M. et al. (2016) highlight that the codes that make up a theme can be sorted into five types. The two types we will be looking out for are “Participant perspective codes” and “Participant Characteristic codes”. The first of the two, meaning codes that hint at the participants perspective on the questions being asked, will highlight how they feel on a subject directly and indirectly. The second being codes that hint at what characteristic the participants have that may incline them towards adventure. These emergent themes will be evident across most of the candidates transcribed data. The more candidates the theme applies to, the stronger the theme will be. These themes will be presented in tables with quotes from each candidate that highlights the theme. This will then be analysed by me to determine the significance and what it means in broader terms for adventure. This will be best presented by the ‘theme’ as a heading, all the codes that relate to this theme in a table below, followed by my analysis below that. At the bottom of each theme will be a comparison with themes from other research in order to triangulate the results and strengthen their validity. Triangulation is “The systematic comparison of findings on the same research topic generated by different research methods” (Bloor and Wood, 2006) and will help corroborate my results with other studies, further solidifying them. This will also help eliminate some of my bias by including research that had no connection to me. The data themes will be organised into the three categories that Buckley’s (2011) research highlighted. The category that the theme fits into will be presented to the right of the theme in the headings. Buckley’s three key areas are “performance of the activity”, “the place in nature” and “persons social position”. Buckley (2010) also stated that there are 14 different motivations for adventure, if my research could discover even one more motivation then the research will be a success. The results might also prove an order exists within the motivations that will eventually lead to the biggest motivating factor being discovered.
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As you can see from the chart above (Figure 1), research of the literature surrounding the motivation behind adventure started at the beginning of October 2020. This took approximately 6 weeks with the last 2 weeks being used to start finalising the objectives for the research procedure and I was finished by the last week of November. As I was researching the literature, I was critically analysing it as I went along. The critical literature review took almost 3 months because I was coming across more data that was important as I went along. Next I reviewed the literature surrounding interpretative phenomenological analysis to make sure I carried out my research as efficiently and fairly as possible. Alongside this, I looked into the the literature behind my methodology to mitigate any factors that could influence my research. This took me up to the second week of January. Taking all of this into account I moved forward on creating the research approach sections alongside the rest of this proposal. Once the proposal is accepted the next steps would be drafting and sending out participation agreement forms to selected candidates. Upon receipt of all the signed participation agreement forms after 2 weeks, the next step would be interviewing the candidates. The interviews should take no longer than 2 weeks. Once the data is collected the next 4 weeks will be spent transcribing the interviews, sifting through the data looking for themes and analysing it. Then the research paper will be written up and handed in by the end of May 2021. The best thing about this research is that it can all be done on the computer over Microsoft Teams interviews. This means that other than the negligible cost of electricity and a mobile device to contact the candidates on, there is no evident over heads or resources that my research needs. Travel on my behalf and the interviewees behalf’s will be kept to a minimum by performing the interviews themselves in our own homes, resulting in less pollution, less expenses and the most comfortable environment for all parties.

This topic is particularly prevalent during the last year due to Covid-19. There is also ample evidence that more research on this topic is needed. My hope is that the ethics committee accept my proposal so that I can move on with the schedule for the interview process and the rest of the research.
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Assessment Criteria

NOTE: The guidance offered below is linked to the five generic assessment criteria that follow in the table.

Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 


Knowledge and Understanding Skills
At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: 


Cognitive and Intellectual Skills
You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 


Practical Skills
At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 


Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.




	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	20
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	30
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	










	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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