In this assignment, there will be a discussion on what is meant by the term “learning environments” and how they influence the learning of children. There will also be a discussion on theorists who support learning through play and outdoor learning. There will also be an exploration of the chosen location; a forest, and how it can support the learning of children within the Foundation Phase on an educational visit in the local area. The theme of the visit is Walking on the Wild side and will incorporate the story of the Gruffalo. The location of the educational visit is Pembrey Country park in Carmarthenshire. 
A learning environment is the “diverse physical locations, contexts and cultures in which students learn”. The learning environment incorporates the culture of the school or class and their philosophy and characteristics. This may include how the children socialise with each other and how the teacher facilitates their learning through the organisation of the educational location. For example, the teacher may conduct lessons outdoors, group tables in a certain way, decorate the learning space with supporting materials or utilise digital technologies in a specific way (Glossary Partnership, 2019). 
Jonathan Barnes believes that “all learning is influenced by the spaces where it happens” (Barnes, 2015). Professor Graham Donaldson states that in order for learners to fully engage with learning they need “rich, stimulating environments where they can explore and experiment with ideas and resources”. But that they should also be given opportunities to work “collaborate actively with their peers and make dynamic connections with a clear sense of purpose to construct meaning”. Donaldson also believes that learners need to see the “relevance in their learning to the world beyond the school gates and that opportunities are taken to forge links to that world”. Therefore, recommendation 34 proposed by Professor Graham Donaldson states “children and young people should have opportunities to learn from expertise and experience from outside the school” (Donaldson, 2015). 
The Reggio Emilia Approach bases its philosophy on the “image of the child” and focuses on the development of the child. (Reggio Children, 2019).  This approach views participation and collective learning as key ideas that “permeate” through its philosophy. One central importance to the approach is that learning spaces should not be used for specific purposes but should be a “series of connecting spaces that flow into one another”. The learning spaces open onto a “central piazza” to reflect the “central meeting places in the town”. The approach believes that the open learning environment that the school facilitates allows the children to experience the differences communities bring such as: “race, religion, sex, language and culture”.  The Reggio Emilia Approach believes that learning must foster a link with the outside environment because the school is a “place of learning and discovery” and the outdoors should not be seen as a separate learning environment to the classroom. Many Reggio educators refer to the environment as “the third teacher” as there is so much the children can learn from exploring the outdoors (Learning and Teaching Scotland, 2006). 
Forest schools are another type of learning environment available to many children in Wales. A forest school is an “innovative” and “inspiring” approach to learning and provides opportunities for people of “all ages”. Forest schools aim to “achieve and develop confidence and self-esteem through hands-on learning experiences”. They believe this can be achieved through “regular visits” to a local woodland area. One of Forest School Wales’ approaches is to “focus on repeat visits to the same woodland site” and focus on “small achievable tasks to ensure that the experience is enabling”. They state that they “fundamentally” acknowledge “individual learning processes” and allow participants to learn at their own pace. Forest School Wales note that the support their participants and help them to explore a “safe” and “stimulating” environment that enables “sensory diversity and variability” (Forest School Wales, 2019). 
The Outdoor Education Adviser’s Panel (OEAP) states that educational visits offer an “invaluable opportunity to enrich young peoples’ learning”. They believe that is can raise children’s self-esteem and motivate them to learn and increase their levels of achievements in education and in their lives. The OEAP note that educational visits provide valuable memories and experiences for the young people of Wales. They also state that educational visits “engage” young people in physical activity which benefits not only themselves but helps to combat obesity in young people in Wales (OEAP, 2008). The OEAP’s guide High Quality Outdoor Learning, states that the outdoor environment provides children with the “space to move freely” and explore through play. They believe that playing outdoors is “one of the most natural and powerful modes of learning” for young children. The OEAP notes that there is a “wealth” of evidence that supports the positive effect that the natural environment has on the “health and emotional well-being” of children. They believe that children experience the best outcomes when outdoor learning experiences through educational visits when links between “everyday experiences in the classroom” and real-life experiences (OEAP, 2015). Theorist John Dewey believed that children “learn by doing” and that education should be “based on real-life situations”. Dewey wanted children to engage in “activities and experiences” that contributed to their “understanding” and “knowledge of their world” However, theorist Johann Pestalozzi believed that education must be “according to nature” and that children should develop from learning experiences in “accordance with nature” (Pound, 2006). 
The location of the educational visit is Pembrey Country park. The park was because it has “500 acres of woodland” as well having “8 miles of sandy beach”; being the first beach in Wales to receive a blue flag. Pembrey Country park is an ideal location as it is approximately 8 miles from the school. Furthermore, the park is highly accessible with many pathways tarmacked and pedestrianised making it very easy to explore by having many carpark areas. The park has plenty to offer to visitors of all ages especially young learners such as: a visitor centre, adventure playground, nature walks and trails, toboggan rides, a miniature railway and plenty more. Therefore, it is an idyllic area to explore with young learners (Carmarthenshire County Council, 2019). 
[bookmark: _Hlk9241828]The National Curriculum in Wales for Foundation Phase currently states that children should be given opportunities to be involved in “activities in the indoor and outdoor learning environments”. They note that children should be given the chance to take part in activities that may have “risks” and allow them to become “confident explorers of their indoor and outdoor environments” Within the lesson plan for the educational visit, appendix 1,  it is evident that there is an array of cross-curricular learning. The activities chosen for the children to experience cover many aspects of the current Foundation Phase curriculum in Wales as shown in the lesson plan. The children are expected to gain experience in: “Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development and Knowledge, Understanding of the World and Physical Development” (DCELLS, 2015).
The Outdoor Education Adviser’s Panel (OEAP) states that there are “three basic premises’” on which an educational visit may take place. Firstly, they believe that opportunities that are “well planned” and “facilitate” learning in the real world and allow experience of adventuring, “help to improve the lives of young people”. Moreover, OEAP state that “delivering learning outside and off-site” should not be more difficult than in a classroom.  Therefore, they believe the “planning and management” should emulate this. Lastly, OEAP note that “effective and successful” outdoor learning that is offsite is “the right leaders doing the right activities with the right young people in the right places at the right times”. Learning through Landscapes believe that playing in a woodland environment offers children “different and unique opportunities”. They note that children have a “strong sense of freedom” when exploring the woodland as it facilitates “more imaginative and creative play” (Learning through Landscapes, 2019). 
OEAP suggest that practitioners should adopt the “SAGE variables” when planning an educational visit. SAGE stands for: staff, activities, group and environment(s) and should be considered before the educational visit, during and after the visit. They state that you need both a competent leader of the visit but also reliable staff that will assist you on the visit. OEAP believe that activities should “vary in range and suitability” and that some may require “specific training or qualification”. They go on to note that the group of learners that you wish to take on the educational visit needs to be taken into consideration. They believe that the: “age, competence, maturity and behaviour” of the learners needs to meet the other variables. Also, that any “individual, medical or special needs” of the learners should also be considered when planning a visit. The OEAP believe that the environments for the educational visits pose their challenges for managing groups of young people. They note that adults need to consider challenges such as whether the environment is a public area or restricted access. They go on to state that the time of “day or night, or the season of the year and weather conditions can affect the “complexity of the environment (OEAP, 2016). 
The OEAP notes that for an effective educational visit there must be sufficient staff to support both the learners and the group leader. They suggest that an “appropriate ratio” for a Foundation Phase class would either be “1:8 or 1:13” depending on the visit (OEAP, 2018).  Gaining consent from parents and guardians is a very important aspect when planning an educational visit. Consent may be given be given by the “resident parent” or “non-resident parent” depending on the circumstance of the child. However, for looked-after children, it may be more difficult to gain consent as the foster carer may have to seek permission from the local authority as it is considered to be a “corporate parent” (OEAP, 2019). The Outdoor Education Advisers’ Panel notes that risk management is vital when planning an educational visit. They believe it is a “two stage process”. Firstly, consideration of the possible benefits gained from any activity and its potential health and safety risks need to be identified. Next, a plan needs to be devised to “best realise” the benefits of the activities using “professional judgement” making sure the risks do not exceed the benefits. Therefore, carrying out a risk assessment before the visit is highly important and should not be an aspect that is “added on” at the end of planning a visit (OEAP, 2016). 
The year two class of learners are aged between 6 and 7 years old. There are 30 learners within the class; 13 girls and 17 boys. The class of learners are based within the Llanelli area approximately 7.5 miles from Pembrey Country park. The class is a mixed ability and has one learner with additional learning needs. The learner has Attention Deficit Hyperactivity Disorder (ADHD) but does not require a Learning Support Assistant (LSA). 
The theme of the educational visit is “Walking on the Wild side” which is inspired by the book the class have been learning about “The Gruffalo” as shown in appendix 2. The theme aims to incorporate ideas proposed by Juliet Robertson. Robertson states that children find experiences “adventurous” when they are “recreating read about in books” (Robertson, 2014). Therefore, by incorporating aspects of “The Gruffalo” book with the theme to create learning experiences, the learners will become adventurous learners of their educational visit. 
During the educational visit to Pembrey Country park, the children will be given the opportunity to develop many skills that have been proposed by the Welsh Government in the Foundation Phase framework. The skills that the children will have the opportunity to develop range from personal and social development skills to “Knowledge and Understanding of the World. An example of a skill the children will be given the opportunity to develop is to “take risks and become confident explorers of their indoor and outdoor environment” which can be found in the “Personal Development” skills section” (DCELLS,2008). All the skills the children may develop during this educational visit can be found in appendix 1.
Prior to the educational visit, the children will be informed on what to expect during the visit. They will also be told how the must behave as they are representing the school and may cause themselves harm if they are not sensible during the activities. The story of the Gruffalo will also be read to them once more to remind them of the story so they can begin to think about the links between the story and the forest environment they will visit the next day. Then the letter from Mr Gruffalo, in appendix 3, will be read to the children so that they understand one of their aims during the educational visit. The ratio of staff will be 1:8 meaning there will be 4 adults and I as group leader. 
[bookmark: _GoBack]A risk assessment has been completed prior to the visit and will be given to the school and the adults supporting the educational visit and can be found in appendix 4. A consent form has also been created so that parents and guardians may give their consent enabling their child to take part in the educational visit to Pembrey Country park can be found in appendix 5. Also, within appendix 6, there is a map of all the possible Nature Trail walks within the wooded area in Pembrey Country park. The map is to be used to assist the adults when they are leading the activities and to be used as a guide around the country park. An itinerary of the educational visit has also been created prior to the visit to assist the adults and to make sure the children can make the most of their learning experience. The itinerary can also be found within appendix 7. The children have also been sorted into mixed groups and given a colour: red, yellow, pink, green. The adults will be told what group they are to support before they leave for the trip that morning. Each child will wear a stick of their group colour to make it easier to count the children whilst they are on their educational visit. 
The children will travel by coach from the school to Pembrey Country park leaving at 9:30am and arriving approximately at 10:00am. There will be a short introduction for the children and adults before they go into their groups and off to their first activities. The groups of children will have between 10:20am and 12:00pm to complete their first two activities of the educational visit. A lesson plan has been created outlining and describing the activities that the children will be completing and can be found as 1 in the appendix. The children will then be given a lunch break between 12:00pm and 1:00pm, with time set aside for playing in the adventure playground. The adults will be given a map of Pembrey country park at the beginning of the educational visit which can be found in appendix 8. From 1:00pm to 2:20pm the children will be given the chance to carry out the last two activities of their educational visit. At 2:20pm, all the groups will join back together so that the children can have a chance to give verbal feedback on their educational visit they have just taken part in. The children will end their educational visit at 2:30pm and will arrive back at school at approximately 3:00pm. 
Following the visit, the children will be asked to go back into the groups that they were in the following day. The children will once again be given the chance to give their feedback from the visit. However, this time they will use think, pair and share to reflect on their visit. Once the children have had sufficient time to discuss their experiences on the visit, they will be given the chance to plan their own advertisement encouraging people to visit Pembrey Country park. The children may wish to use the photographs and videos they took themselves during the visit to use in their leaflets. The children will use the Story Creator app on the class iPads to create their adverts which can be found as number in appendix 9. Once the children have created their advertisements, they will be given the opportunity to present them to the rest of the class if they wish to. The adverts created by the children will the be shared to the school’s social media and websites so that their parents and guardians can see what they achieved on their educational visit.  
To conclude, it is evident that learning environments can support children’s learning both inside and outside the classroom. Moreover, the current curriculum in Wales has always placed a heavy importance of outdoor learning experiences and educational visits. This will also be emulated in the new curriculum proposed by Professor Graham Donaldson which aims to get more children having learning experiences outside. It is also clear that many theorists support outdoor learning and learning through play as approaches to children gaining learning experiences. 
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