ECGE4001 – Study Skills

Part 1
In Iceland and many other Nordic countries, there is an importance that children should be playing in the outside environment during their school life.  Several people have researched government papers and analyzed the statement, “Outdoor environments are beneficial for children's learning”. 
According to the Curriculum guidelines, they emphasize, that outdoor learning environments can benefit children's positive learning of the natural world, healthy living and physical education as stated by, (Noradahl and Johannesson, 2014). 
The emphasis of outdoor learning has been implemented for a long period of time for children in Iceland, aged 1-6years. The Children have all had regular access to outside areas, during their school day.  However, children aged 6-16 years do not always get the opportunity to explore the outside environment and the only opportunity they may get is during their playtime outside, with the rest of their peers. Research on what activities teachers do to help encourage outside learning is sparse and will depend on the individual teacher and the school setting. In Iceland there is evidence to prove that teachers are accessing more outside learning than what they previously had. For example, In Reykjavik, the capital of Iceland 70% of schools are now using more outside learning then previously stated.
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Part 2a
The following assignment is on the topic ‘Forest Schools’. A definition of Forest Schools has been made by the, ‘Forest School Network’ it states that,
“It is an inspirational process that offers children, young people and adult's regular opportunities to achieve and develop confidence and self –esteem, through hands on learning experiences in a woodland environment”. (Murray and O’Brien, 2006). 
According to Murray and O'Brien, there is a worry that young children in school's today do not get the opportunity to visit woodlands and green forest areas, as parent’s can sometimes be worried and apprehensive about their children exploring outdoor woodland areas. They can sometimes prefer to keep them indoors doing inside activities. There is research that explains that if children are not given the opportunity to visit these areas when they are young, that they are unlikely to experience them as an adult and can potentially miss out on the physical and emotional benefits of outdoor learning and access to nature. (Ward Thompson et al. 2004).  Learning in the outside environment is a different experience to learning in a classroom environment. The Welsh Government are now encouraging teachers to participate in  forest school learning in their own schools, particularly in the foundation phase classes. 
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Part 2b
· If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. It is very important that you avoid doing this because you are passing off information of other sources that are not your own. It could be an act of fraud and a disciplinary offence. It is always important to avoid this by citing your sources, acknowledging that certain material has been used from another source and giving the necessary information to find that source of information. By presenting someone else's work or ideas as our own, with or without their consent and incorporating it into your own work is classed as plagiarism.  Published and unpublished material whether in manuscript, Print or electronic form all are covered by this definition. Without accurate referencing it is possible to accidently plagiarize someone else's work. (Downes and Evans, 2018)

· When using a direct quotation, they must always be referenced as you are copying an author's words directly from the text and using that exact wording in your essay/assignment. This must always be referenced in your reference list and if using direct quotations, you will also need to include the page number. (Downes and Evans, 2018)


· Wikipedia is not always a good place to source your information for your academic assignments as the information on Wikipedia is not always a reliable source as it can be edited, and any one person can contribute information on the website. It does not always withhold the correct informative information. If you refer to Wikipedia for research on your assignments it is advisable to back up your research by using another source. 


· A referencing guide explaining how to present a very long quotation could be done in the following way. By first entering the information as a separate paragraph and indenting that paragraph. You would then follow this with the in-text citation, however quotation marks will not be required in this.  (Downes and Evans, 2018, p.6)


· To begin your research for an academic assignment there are various sources that you can use to gather the information needed. Books and e-books can be used along with journal and newspaper articles.  The Internet is a useful source to use for research as is legal and government publications. (Downes and Evans, 2018)
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Part 3
The article ‘yes, but…: rhetoric, reality and resistance, in teaching assistants experiences of inclusive education’ by Suzanne Mackenzie highlights the issues and tensions felt by teaching assistants working with SEN , (special educational needs) children in an inclusive education setting. Mackenzie explores and researches the role of the TAs and focuses her findings on gathering information on their own perspectives and perception of their status. Mackenzie based her findings on doing individual case studies, which gave her a personal in-sight on how the TAs feel in their job role. All the respondents involved in the case studies had different backgrounds and experiences, consequently they all had a negative perception on the role of the TA. However McKenzie’s article could be seen as being biased as all the respondents involved were working as volunteers, all in the same area, East London schools, and were known to the researcher in some way. This could be seen as having some implications to the responses that they gave. 
 “This study did not find the positive examples of collaboration that Devecchi and Rouse (2010) describe.” Cited in (Mackenzie, 2011, p70). The relationships between the TA and the classroom teachers in the article showed tensions and misunderstandings on the job role and expectations of the TA.  However in the research undertaken by (Griffiths, 2017) there was a more positive approach, the TAs felt more adequate and competent in working with children with SEN once they were given the appropriate training. Griffith’s findings showed that after undertaking CPD courses, teaching assistants felt they were more recognised as a specialist member of staff, and the teachers began asking them for best practice advice, showing more positive input and a better relationship between the teacher and the TA. Griffiths emphasized that if teachers and TAS work together, it greatly impacts the teaching and learning in the school and having the ability to share their ideas and knowledge, can help develop provisions that support all students.   
Consequently TAS are not always able to develop their knowledge and skills in training courses due to the lack of funding available to schools. (Robertson,2018)  found that in a survey of 4,500 teacher assistants, 53.3 per cent of classroom-based staff said their school’s money for training had dropped significantly and 45.1 per cent had not received any training funded by their school in the last year. Robertson goes on to explain how important it is that TAs have the appropriate training as they are already, “more stretched due to funding cuts and increasing pupil numbers. They are particularly under pressure to take on more roles, including functions of teachers which they are not qualified to do such as data entry and marking pupils work, they are exploited and quite often out of their depth”. (Mackenzie, 2011) found in her research this similarity of TA roles shifting to include work that would previously have been carried out only by teachers, such as teaching, planning and assessment (Blatchford et al.,2009). (Connelly, 2018) however had a similar representation on TAs and her research claimed one of the biggest problems facing support staff is they often feel their job description is not fit for purpose and represents only a fraction of what they do. The ‘any other duties’ part of the role is regularly open to abuse, with TAs undertaking a wide range of tasks from developing the school website to running school trips. This has been highlighted as a major cause of work related stress. Due to low wages, many TAs take up second jobs or switch part- time roles within school and delegate between them, often causing them to feel agitated and stressed to try and be at each job on time. TAs often double up as the lollipop lady, office administrators, lunchtime supervisor or have roles at after-school or breakfast club. This can cause the tensions and resistance that McKenzie emphasizes in her article. 
(Carrington, Tymms et al. 2008) findings disagree with the recommendations of (Mackenzie, 2011) where the emphasis of gender as a TA would have a more beneficial effect on the learning and support of SEN and behavioral students.  (Carrington, Tymms et al. 2008) drew attention to the role model hypothesis, especially in relation to its claims about the benefits of matching TAs and learners by gender. Focusing on an educational experience, the research showed that such matching of gender had no discernible impact on either boys’ or girls’ attainment, or their respective attitudes to school. Contrary to the political rhetoric often used to justify measures to boost male recruitment in the profession, their research found no empirical evidence to support the claim that there is a tendency for male TAs to enhance the performance  of boys and conversely, for female TAs to enhance the educational performance of girls.   
 Mackenzie findings showed how there was also tensions within the classroom between peers, although her case study was supportive of inclusion of children with SEN, there was a clear resentment from the other students that the SEN children had extra support and were positively being discriminated because of their needs. Therefore tensions were apparent between the pupils which often then caused isolation.  (Sharma and Salend, 2016) observational studies revealed a similar outcome, that TAs frequently taught students with SEN separately in individual and small groups, which led to students with SEN rarely being included in whole class sessions, spending less time in the classroom, and having fewer interactions with their teachers and peers. This went on to show how the SEN students who received the services of the TA were less likely to be independent and socialize with their peers, thus having a negative impact on the number of interactions SEN students had. 
[bookmark: _GoBack]The overall research Mackenzie’s findings had in the article suggest that the roles of TAS does not consistently reflect best practice and continues to be characterized by unclear roles, limited communication between TAs and class teachers and inadequate training. Although this may look to have a negative impact on inclusive education it is important to remember the positive findings that TAs have when working with SEN. As a TA myself I have had positive experiences of inclusion where I have felt personally involved in the day to day provisions, and that my opinion is valued, accepted and appreciated by all staff. As a recommendation in all the research I have acknowledged on this topic, if TAS are to be employed in inclusive classrooms, they and the educators whom they work with need to be provided with training that helps them understand their responsibilities and acquire the skills needed to perform their respective roles with fluidity and efficiency.
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