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‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more…. We know that high quality provision matters and that poor and mediocre provision will not benefit children’. (Nutbrown, C. 2012, 12-13).
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Within this essay is the importance of the value of reflection. Heyler (2015) identifies that reflection is the path to continuous development of skills and knowledge in order to reach full potential. Gibbs’ model of reflection is compared to John’s model of reflection as both contain some of the same processes. However, Learn (2017) criticizes Gibbs’ model as critical thinking cannot be achieved with the lack of analytical opportunities. Finlay (2008) also criticizes John’s model as there is a lack of clarity his work. Furthermore, Fox (2017) implies that a reflective thinker needs to think more critically so can apply this to children and their families in order to benefit them. 

Bassot (2015) describes what critical reflection is by describing the process of detailed thinking and mirror images which is the dictionary definition. These are linked as reflection in a mirror shows ourselves and gives the opportunity to think deeply about what is showing. If this is applied to practice it can deepened and improve understanding. Critical reflection is also more than just thinking as it provides the way to be more organised and to be processed in depth. It should not be done by just thinking about reflecting from time to time and should also not be done alone. Critical reflection is not there to replace theory but to include this within theory to improve understanding of practice which makes reflection a necessary in professional practice (Bassot, 2015). 

Marjeta and Barbara (2017) develop this and identify critical reflection as an organised and detailed approach to reflection. This includes, not being judgemental, allowing personal distance from self, being descriptive as well as critical and questioning every reflection to encourage reflection on different layers. Marjeta and Barbara (2017) argued that another way of critical reflection is through a holistic approach. This focuses more on unconscious aspects, desires as well as values and targets on a matter of subject. Unlike Bassot (2015) definition, Marjeta and Barbara (2017) also focuses on re-creating and replacing existing theories to confront difficulties which allows for more flexibility in uncertain situations. Holistic approaches often feature investment through capable people which makes this approach more challenging when applying it to reflection as it is not easy to apply to a learning experience (Marjeta and Barbara, 2017). 

Smith (2017) presents Dewey’s process of reflection as thinking carefully, persistently and actively. An important aspect of reflection is emotion as this is necessary to think over an experience and evaluate it. Reflection has been proven best effective when working with others as this further improves someone else’s reflection. Reflection can be further developed by researching their actions and feelings for further understanding. The process of reflective practice emphasises the importance of observing and identifying situations and feelings that need to be challenged in order for practice to improve (Smith, 2017). 

White et al. (2017) produce the importance of theories of reflection. From experience, framework and feedback the reflective skill can develop and start to guide the reflective process. Having reflection as a skill is essential for practitioners in order to learn and perform as it is easier to apply theories into example and real practical scenarios. From theories, reflection is an aspect of good practice that provides many benefits. This includes, practice outcomes and improved job achievement. It is also pointed out that to help the skill of reflection develop, feedback from others can help performance. If this did not occur, there is a chance that weaknesses are not getting recognised and it also helps learning from other professionals. Reflection not only helps professional development, but personal as well as skills can be crossed over into different life styles. Reflection helps to move stages toward improving professional practice by providing guidelines (White et al. 2017). 

Lia (2016) tells of Gibbs’ model of reflection. The first stage is description which encourages reflection on what has happened. The second stage is feelings which allows thoughts on thinking and feelings from the situation. The next stage of evaluation allows time to reflect on what was bad and good from the experience. What sense can be made out of the situation is what occurs in the next stage of analysis. The conclusion stage after this allows reflection on what else could have been done to improve the experience. The last stage of action plan encourages reflection on if the same situation happened again what would happen. This model was developed from Kolb’s four stage experimental learning cycle, however both a very different. Kolb’s model implies people learn from experience, whereas Gibbs’ model is an iterative model which suggests learning through repetition. The evaluation, analysis and conclusion stages of the Gibbs’ model is often confusing for people to follow as they appear to ask similar questions which can cause the results to be similar. The aim of using this model is to explore new and different approaches and ideas towards thinking and doing, also to challenge new suspicions. More positive outcomes from this model include encouraging self-improvement and to help link theory to practice by noticing weaknesses and strengths and addressing them. The description, feelings, evaluation and action plan stages are descriptive, whereas the analysis and conclusion stages are analytical. The stage of description encourages relevant and specific detail which shows this stage is not analysing, just describing an experience. Feelings allows reflection what was being felt and thought before, during and after the experience and any reactions during the situation. Evaluation requires judgments of relevant descriptions that represent the experience the most. Analysis and conclusion stages are analytical as it needs explanations to the consequences and causes of the situation. The action plan stage is descriptive as it requires actions needed to improve skills, knowledge and ability as a practitioner (Lia, 2016). 

Gibbs et al. (2005) explains how his model of reflection can be applied to practice. Even though Gibbs’ model is a cycle, reflection should be seen as a continuous circle. For this to happen within a practice, the practitioner plays the role of both the trainer and the trainee. A portfolio or diary can be kept to follow Gibbs’ model which would self-encourage reflection and help with personal development from experiences. Personal learning can occur when the portfolio or diary is revisited to reflect upon as it encourages personal thoughts. To guarantee this is being reflected on, a certain time of every day should be allocated to ensure personal development. Practitioners can reflect on this together and share thoughts and observations as well as asking for reflection on themselves to get other people’s opinions on situations. This provides guidance and support for the reflective practitioner (Gibbs et al. 2005). 

Learn (2017) criticizes Gibbs’ model as it can be superficial as it does not mention critical thinking or show much analysis on the reflection. It also does not consider the person reflecting could make assumptions and not look at the situation from different angles. The model cannot guarantee a definite change of practice or perspective. If someone is reflecting on a situation, they may not see room for improvement or that something was done wrong by following Gibbs’ model as it does not encourage a deep level reflection (Open Learn, 2017). 

MSC Student 2015 (2016) also supports this and critiques as it is a superficial reflection there is no reference to critical thinking or a deep analysis. The view does not include different perspectives or multiple opinions from the person reflecting. As the questions are similar there is no encouraging to ask further questions which would contain more detail (MSC Student 2015, 2016). 

Furthermore, Nursing Times (2015) continues the argument and adds if reflection is necessary for a practitioner and has to report back to someone of this, they may feel the need to gain approval from their superior which may lead them away from doing an honest reflection. This is because they may write what their bosses would like to hear. It takes time for the developing of a reflective skill and for it to be recorded which may cause unnecessary stress to the practitioner when they could be focusing this time on more important things. The younger someone is, the more un-developed cognitive abilities are which is a restriction of reflection (Nursing Times, 2015). 

Oxford Brookers University (2017) demonstrates John’s model of reflection. Different to Gibbs’ model, this model goes in order of type of question not by which they have to be asked as a progression occurs within each question. Not every question has to be used and can be used more than once per situation, unlike Gibbs’ model where stages are followed in order. Similar to Gibbs’ model, there is a stage of writing a brief description of the experience. Under the stage of aesthetics, the focus is on concrete actions which include why the response was like that and what was trying to be achieved. The personal stage include questions of reflection such as what was the influential factors and what was felt during the experience which is similar to Gibbs’ feelings stage. The stage of ethics questions whether behaviour matches how the person wants to act and think and if not why did this not happen. The empirics’ stage questions what was learnt from this activity such as if experience and knowledge has increased and how this links to previous and future experiences. Gibbs’ model lack the stages that are similar to aesthetics, ethics and empirics (Oxford Brookers University, 2017). 

John (2013) establishes how his model can be applied to practice. He generalizes that having reflection within a curriculum gives the chances to explore with guides available as well as to be flexible with the different paths already in place. Reflection can be more meaningful to someone as it is their own unique journey and throughout this, can notice the change rather than just the outcomes. This is because, with reflection there is no end, only an improved and developed experience which can be applied throughout practice. The benefits of a reflective curriculum include not taking every day of practice for granted as it is the foundations for learning. This allows the practitioner to teach lifelong skills such as ethics, compassion, the use of self, meaning and understanding of why things are the way they are, learning through performance and problem solving. This enables the practitioner to become empowered and confident. John (2013) also reports on the negatives to the reflective curriculum. This is because it requires critique on self and others which is harder work. Also, practitioners can be to use to traditional models which can lead to control and power issues, as well as seeing reflection as another education rather than a growing movement. This may cause practitioners to feel threatened at that they are being deconstructed. In order for reflection in the curriculum, traditional classroom teaching needs to be reduced as some topics are better taught and learnt through reflection that is guided. (John, 2013). 

Hantsweb (2017) recognised Rolfe et al contrast to John’s model of reflection. They argue that knowing of a situation only occurs if it has been resolved which is not always the case when someone is reflecting. When a situation is not resolved the question would be of how to make it right next time which is not considered in John’s model. If this occurs, when using John’s model a lot of adapting would need to be done to suit the person reflecting situation, which defeats the objective of following a reflective model (Hantsweb, 2017). 

Grech (2004) decided that practitioners already need the reflective skill when using John’s model as it is at a harder level than some models. It is also argued that reflection using this model is seen as an academic exercise as it is too descriptive to follow. The model can only be used successfully when the practitioner is supervised which suggests the information would not be honest if it is expressed in front of someone else. This can be too restrictive especially for an experienced practitioner. Practitioners should not use a model that could reduce the reflection of their experiences as a true reflection would not be given (Grech, 2004). 

Finlay (2008) supports this argument and adds that John’s model of reflection lacks clarity and precision. It does not acknowledge critical features or the content needed for reflection. It also does not acknowledge the importance of a reflection before the situation has occurred and during a situation. This suggests the model does not support the time taken during a situation to reflect on the experience as it is happen. In order for reflection to occur successfully, the person reflecting needs to put themselves out of the situation which this model does not encourage (Finlay, 2008). 

Education and Training (2017) interpret how reflection can enhance services for children and their families. Personal reflection on attitudes and values should link with the situation of child and adult relationships within a practice on a child’s learning outcome. As a practitioner, the aim should be to continuously improve early childhood which can mostly benefit from reflection as a child can then reach their full potential. Reflection makes a practitioner aware of the importance of relationships with professionals, a family-centred practice, diversity and equality, high expectations for every child and being respectful. This can only be improved when a practitioner reflects on their practice which all helps children and their families. This then also helps practitioners be aware of their own practice and improve the skills that they may be lacking in in order for a child to have the best outcome (Education and Training, 2017). 

Fox (2017) justifies why a reflective practitioner provides a better intervention. It is composed that a reflective thinker can think more critically about the children and their families. As they are critically aware, they know what is expected from them and how different families live in different ways. Reflective practitioners are aware of what they have previously done and how they can improve it for the next situation. From this, they also know their role and when it is appropriate to involve families in experiences and how this can impact different outcomes. As a reflective practitioner is constantly asking themselves ‘why?’ this means they are less likely to ask this to other people as they already know the answer which benefits the child (Fox, 2017). 

Helyer (2015) expresses that reflection provides a way of continuously developing knowledge and skills to achieve better outcomes. This is because it is the person’s responsibility for their own learning and development and learning to learn is a very beneficial skill in life. Self-identity and awareness develops from new relationships within personal and professional life which occur through reflection. When working towards being a reflective practitioner it enables to bring more to the job role and future career roles. Ongoing practice can be improved from this as knowledge and information increases from gaining different experiences. When reflecting with others it is most effective and can provide opportunities to share and gain information on new approaches. Critical reflecting can cause feelings of anxiety as working with others would expose their findings and feelings, however they can offer support and confidentiality on what has been shared. Reflection is powerful on developing as it gives an opportunity to link practice with theory and try out different methods (Helyer, 2015). 

In conclusion, Bassot (2015) revealed that critical reflection is also more than just thinking as it provides the way to be more organised and to be processed in depth. Smith (2017) revealed that reflection has been proven best effective when working with others as this further improves someone else’s reflection. Gibbs’ model of reflection compared to John’s model of reflection showed Gibbs’ model lack the stages that are similar to aesthetics, ethics and empirics from John’s model. However, did include stages similar to description and personal. Education and Training (2017) showed that as a practitioner, the aim should be to continuously improve early childhood which can mostly benefit from reflection as a child can then reach their full potential. White et al. (2017) also declared that having reflection as a skill is essential for practitioners in order to learn and perform as it is easier to apply theories into example and real practical scenarios.
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